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lEikndh;lEikndh;lEikndh;lEikndh;    

Hkkjrh; f”k{kk dy vkSj vktHkkjrh; f”k{kk dy vkSj vktHkkjrh; f”k{kk dy vkSj vktHkkjrh; f”k{kk dy vkSj vkt    
MkW0 pUnz iMkW0 pUnz iMkW0 pUnz iMkW0 pUnz izdk”k flagzdk”k flagzdk”k flagzdk”k flag    

f”k{kk dsoy i<+us] fy[kus ;k lwpukvksa dks Lej.k j[kus dh izfØ;k ek= ugh gS] 
vfirq f”k{kk euq’; ds lokZaxh.k O;fDrRo ds fodkl dh vk/kkjf”kyk gSA euq’;ksa ds lkewfgd 
pfj= ,oa O;fDrRo ds vk/kkj ij gh fdlh jk’Vª ;k lekt es Kku&foKku] “kkfUr] lèf)] 
“kkS;Z ,oa “kfDr dk mRd’kZ gksrk gSA vr% f”k{kk O;f’Vxr gksrs gq, Hkh lef’V dks izHkkfor 
djrh gSA O;fDr ds fopkjksa dks fn”kk nsus es mlds prqfnZd okrkoj.k] ifjfLFkfr] thou esa 
?kfVr ?kVukvksa ds lkFk gh mlds }kjk vftZr f”k{kk dk izeq[k LFkku gksrk gSA 

ekuo ,d euu”khy izk.kh gSA f”k{kk dk xq.k mls fulxZ ls gh izkIr gSA euq’; vius 
tUe ds i”pkr~ oká ifjfLFkfr;ksa ds lEidZ ls dqN u dqN lh[kuk izkjEHk dj nsrk gSA 
thou esa izR;sd O;fDr ,oa ?kVuk ls euq’; dqN u dqN f”k{kk xzg.k djrk gS vkSj og mlds 
vkxkeh thou ds fy, ekxZn”kZd gksrh gSA bu vFkkZsa esa ns[kk tk; rks ,d vui<+ O;fDr esa 
Hkh lh[kus dh izfØ;k pyrh jgrh gS] ijUrq euq’; D;k lh[ks vkSj D;k u lh[ks bldk foosd 
vR;ar vko”;d gSA Hkkjrh; euhf’k;ksa us f”k{kk dks laLFkkxr Lo:i iznku dj euq’; ds 
O;fDrRo ds “kkjhfjd] ekufld] ckSf)d ,oa lz`f’V o mlds ijs ds O;kid rRo ds lkFk 
mlds lEcU/k] bu lHkh igyqvksa ds fodkl dh izfØ;k dks fu;ksftr djrs gq, ^f”k{kk* uke 
fn;kA f”k{kk ds laLFkkxr Lo:i ij fopkj djsa rks ;g ns[kus dks feyrk gS fd izkphu dky 
esa tks laLd`fr ftruh fodflr Fkh ogk¡ mruk gh igys f”k{kk dk laLFkkxr Lo:i [kM+k 
gqvkA 

Hkkjr esa oSfnd dky ls gh xq#dqyksa ds ek/;e ls f”k{kk nsus dh O;oLFkk dk foLr`r 
o.kZu gesa izkIr gksrk gSA rSfŸkjh;ksifu’kn~ esa ,d v/;k; dk uke gh f”k{kk&oYyh gS] ftlesa 
xq#&f”k’; ds lEcU/k ,oa muds dŸkZO; dk o.kZu fd;k x;k gSA xq# ds }kjk fn, x;s os 
mins”k vkt Hkh fo|kfFkZ;ksa ds fy, mrus gh izklafxd gSa ftrus ml dky esa FksA f”k{kk dk 
vFkZ ;gk¡ dsoy lwpukvksa dk laxzg ugha oju~ mu lwpukvksa dk fofu;ksx vFkkZr~ muds vk/kkj 
ij dk;Z ds fofo/k {ks=ksa esa ;kstuk ,oa fn”kk ds fu/kkZj.k dh ;ksX;rk dk fuekZ.k FkkA fo|kFkhZ 
dks thou i;ZUr Lo;a dks f”kf{kr djrs jgus esa l{ke cukuk gh f”k{kk dk ;FkkFkZ mÌs”; gksuk 
pkfg,A bu xq#dqyksa esa xq#vksa ds }kjk f”k{kk ds ek/;e ls ,sls gh foosd ds fodkl dk dk;Z 
fd;k tkrk FkkA mudk vius f”k’;ksa ls Li’V dguk Fkk fd&tks gekjs vPNs vkpj.k gSa 
mudk gh rqedks lsou djuk pkfg, nwljksa dk dHkh ughaA1 vr% os ,slh f”k{kk ij fo”okl 
djrs Fks ftlds }kjk O;fDr lgh&xyr dk fu/kkZj.k dj lds u fd dsoy lwpukvksa dks <ksus 
okyk Hkkjokgd cusA 

 izkphu f”k{kk dks izeq[k :i ls pkj ladk;ksa esa foHkkftr fd;k x;k Fkk& vkfUo{khdh] 
=;h] okrkZ vkSj n.MuhfrA vkfUo{khdh ds vUrxZr lka[;] ;ksx ,oa yksdk;r ¼pkokZd½ vkfn 

                                                           
1
 ;kU;Lekda lqpfjrkfuA rkfu Ro;ksiL;kfuA uks brjkf.kA rSfŸkjh;ksifu’kn~AA1@11 
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n”kZuksa dk v/;;u gksrk FkkA2 =;h ds vUrxZr oSfnd f”k{kk ,oa mlls lEcfU/kr f”k{kk] dYi] 
O;kdj.k] fu#Dr] NUn ,oa T;ksfr’k vkfn osnkaxksa dk v/;;u dk fo/kku FkkA d`f’k] i”kqikyu 
vkSj O;kikj ;s okrkZ fo|k ds fo’k; Fks3A vr% okrkZ O;kolkf;d f”k{kk ds vUrxZr vkrh Fkh] 
ftl izdkj ls vkt vkfHk;kfU=dh] fpfdRlk ;k izcU/ku vkfn dh f”k{kk nh tkrh gSA 
O;kolkf;d f”k{kk vFkkZr~ okrkZ fo|k lHkh dks izkIr djus dk vf/kdkj FkkA rhljh jkT; 
lapkyu lEcU/kh fo|k n.M dgykrh Fkh] ftlds vUrxZr iz”kklu ,oa U;k; dh f”k{kk nh 
tkrh FkhA  

bu xq#dqyksa ds lapkyu esa jkT; dk fdlh izdkj dk gLr{ksi ugha gksrk FkkA 
ikB~;Øe fu/kkZj.k] izcU/ku ,oa lapkyu lHkh dk;Z _f’k;ksa ds }kjk lekt ds lg;ksx ls 
lEiUu gksrs FksA jkT; ds }kjk ;Fkkolj lg;ksx iznku djus ds mYys[k rks izkIr gksrs gSa] 
ijUrq xq#dqyksa eas D;k i<+k;k tk, vkSj dSls i<+k;k tk; ;g ml le; ds egku f”k{kkfon~ 
_f’k gh fu/kkZfjr djrs Fks] ftudk lEiw.kZ thou f”k{kk ds fy, lefiZr gksrk FkkA bl 
ijEijk ds vUrxZr Hkj}kt] of”k’B ,oa lanhiuh ds vkJe o mlds i”pkr~ r{kf”kyk] 
foØef”kyk ,oa ukyank tSls fo”ofo|ky; Hkkjr esa fodflr gq,A tgk¡ ns”k&fons”k ds fo|kFkhZ 
f”k{kk ysus ds fy, vkrs FksA 

f”k{kk dh mijksDr ijEijk gtkjksa o’kZ rd gekjs ns”k esa blh izdkj pyrh jghA f”k{kk 
O;oLFkk ds ewyHkwr <k¡ps es ifjorZu Hkkjr esa fczfV”k “kklu dky esa vk;kA “kuS%&”kuS% ljdkj 
us lEiw.kZ f”k{kk O;oLFkk vius gkFkksa es ys yhA uhfr fuekZ.k] lapkyu] ikB~;Øe fu/kkZj.k vkfn 
lc dqN ljdkj ds }kjk fd;k tkus yxkA 

fczfV”k “kklu dky esa f”k{kk ds {ks= esa izFke dk;Z 1784 esa gsfLVaXl ds lg;ksxh lj 
fofy;e tksUl ds }kjk ,f”k;kfVd lkslkbVh vkWQ caxky dh LFkkiuk dk fd;k x;kA tgka 
izkphu Hkkjrh; bfrgkl ,oa laLd`fr dk xgu v/;;u fd;k tkrk FkkA ,slk izrhr gksrk gS 
fd bl v/;;u ds ifj.kke Lo:i vaxzstksa dks Hkkjr ns”k ds xkSjo ,oa Kku dk vkHkkl gks 
x;k vkSj mUgsa ;g yxk fd ;fn bls u’V ugha fd;k x;k rks Hkkjr ij nh?kZ dky rd 
“kklu ugha fd;k tk ldrkA vxys yxHkx 40 o’kkZsa rd dEiuh ds vf/kdkfj;ksa esa bl fo’k; 
dks ysdj fopkj&foe”kZ pyrk jgk fd f”k{kk dh uhfr vkSj y{; D;k gks] mldk ek/;e D;k 
gks rFkk f”k{k.k laLFkkvksa dh O;oLFkk ,oa i)fr D;k gksA 2 Qjojh 1835 bZ- dks eSdkys us 
viuk egRoiw.kZ izfrosnu xouZj dh ifj’kn~ ds le{k izLrqr fd;k] ftls rRdkyhu xouZj 
tujy ykMZ fofy;e cSafVd us iwjh rjg Lohdkj dj fy;kA eSdkys Hkkjrh;ksa esa ik”pkR; 
f”k{kk ds izpkj&izlkj ds lkFk&lkFk ,d ,sls lewg dk fuekZ.k djuk pkgrk Fkk] tks jax ,oa 
jDr ls Hkkjrh; gks] ij fopkjksa] #fp ,oa cqf) ls vaxszt gksA Hkkjr ds jhfr&fjokt ,oa 
lkfgR; ds fo’k; esa eSdkys dk dguk Fkk fd ;wjksi ds ,d vPNs iqLrdky; dh vkyekjh dk 
jSd Hkkjr ds leLr lkfgR; ls vf/kd ewY;oku gSA ykWMZ eSdkys ds vuqlkj dEiuh ljdkj 
dks ;wjksi ds lkfgR; dk fodkl vaxzsth Hkk’kk esa djuk FkkA Hkfo’; esa /ku dk O;; Hkh blh 
ij fd;k tkuk FkkA ;gh vfHkys[k Hkkjr ds Hkkoh f”k{kk dk vk/kkj cukA 19 tqykbZ 1854 dks 
cksMZ vkQ dUVªksy ds izeq[k pkYlZ oqM ds }kjk f”k{kk ij ,d O;kid dk;Z ;kstuk izLrqr dh 

                                                           
2
 lka[;a ;ksxks yksdk;re~ psR;kUoh{kdhA 1@1@6 dkSfVyh; vFkZ”kkL= 

3
 d`f’kik”kqikY;s okf.kT;k p okrkZA 1@3@1 dkSfVyh; vFkZ”kkL=  
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xbZ] ftls ^^oqM fMLiSp** dgk x;kA 100 vuqPNsnksa okyk ;g izLrko Hkkjrh; f”k{kk dk ^^eSXuk 
dkVkZ^^ Hkh dgk tkrk gSA blesa f”k{kk ds mÌs”;] ek/;e] lq/kkjksa vkfn ij fopkj fd;k x;k 
FkkA bl izLrko ds vk/kkj ij ik”pkR; f”k{kk ds izlkj dks ljdkj us viuk mÌs”; cuk;kA 
mPp f”k{kk dks vaxzsth Hkk’kk esa fn, tkus ij cy fn;k x;kA blds ckn gh 1857 bZ0 esa 
cEcbZ] enzkl ,oa dydRrk fo”ofo|ky;ksa dh LFkkiuk gqbZA rc ls ysdj vkt rd dqN 
la”kks/kuksa ,oa lq/kkjksa ds lkFk f”k{kk dk ogh Lo:i pyk vk jgk gSA Lora=rk ds i”pkr~ 
jk/kkd̀’.ku vk;ksx] dksBkjh vk;ksx ,oa Kku vk;ksx vkfn ds ek/;e ls ljdkj ds }kjk f”k{kk 
ds {ks= esa lq/kkj ds vusd iz;kl fd;s x;s ijUrq vk/kkjHkwr <kpk T;ksa dk R;ksa cuk jgkA 

bu ikSus nks lkS o’kkZsa esa eSdkys dk fpUru fdruk lkdkj gks ik;k gS ;g ǹf’Vxr gSA 
vc rks f”k{kk ljdkjh ra= ls ykbZlsUl izkIr m|ksx ds ,d u, :i esa gekjs lkeus fn[kykbZ 
iM+ jghA jk’Vª ,oa lekt ds izfr ,d mŸkjnk;h ukxfjd fuekZ.k djus ds LFkku ij og ,d 
,sls O;fDr dk fuekZ.k dj jgh gS tks lexz fparu ds vHkko es Hkzfer gksrk tk jgk gSA f”k{kk 
dks ek= vkthfodk izkIr djus dk lk/ku ekuus okyh ;g iz.kkyh f”k{kk ds cktkj esa 
fo|kfFkZ;ksa ls lkSnk djrh gqbZ fn[kkbZ nsrh gSA ,d mŸkjnk;h ukxfjd ds LFkku ij iSls ls 
[kjhnh xbZ f”k{kk dks izkIr djus okyk fo|kFkhZ vius iwjs thou Hkj iSdst ,oa osru dk 
eksyHkko djrs fn[kykbZ iM+ jgk gSA f”k{kk dk egku mÌs”; ckSf)d fodkl] ekufld lUrqf’V 
,oa oSf”od laosnuk o HkkSfrd vH;qn; dgha [kks x;k fn[kykbZ iM+rk gSA 

;g orZeku dk ;FkkFkZ gS fd izkphu dks ;Fkkor~ ugha Lohdkj fd;k tk ldrk] 
ysfdu izkP; ds mÌs”;] Hkko ,oa Js’Brk dks vkRelkr dj orZeku dk ifj’dkj fd;k tk 
ldrk gSA f”k{kk ds mÌs”;] iz.kkyh] izcU/ku] ikB~;Øe ,oa uhfr lHkh fo’k;ksa ij vkt xEHkhj 
fpUru dh vko”;drk gSA D;ksafd f”k{kk lekt dh og /keuh gS ftlesa izokfgr gksus okyk 
fopkj ,oa Kku:ih jDr lEiw.kZ lekt dks izHkkfor djrk gSA vkt lekt esa vusdkusd 
folaxfr;k¡ fnu&izfrfnu c<+rh tk jgh] bldk dkj.k gS fd vkt gekjh f”k{kk :ih /keuh esa 
xyr jDr izokfgr gks jgk gSA budk lek/kku fdlh fof/k ,oa vkns”k dh vis{kk ekuo 
fpUru ,oa Kku ds ifj’dkj }kjk gh lEHko gSA 

^n tuZy vkWQ bf.M;u FkkV ,.M ikfylh fjlpZ* dk ;g vad f”k{kk dks dsUnzfcUnq 
cukdj izdkf”kr fd; tk jgk gSA bl vad esa f”k{kk ls lEcfU/kr vusd igyqvksa ij vkys[k 
ugha izkIr gks lds gSa( ijUrq bl iz;kl dks vkxs c<+krs gq, fo}rtuksa dh lgHkkfxrk ,oa 
f”k{kk ls lEcfU/kr vkys[kksa dh tuZy dks lnSo vis{kk jgsxh vkSj izdk”ku dk ;g Øe pyrk 
jgsxkA 

 

*****



 4

f”k{kk esa jk’Vªh;rk dk iz”uf”k{kk esa jk’Vªh;rk dk iz”uf”k{kk esa jk’Vªh;rk dk iz”uf”k{kk esa jk’Vªh;rk dk iz”u    

MkW0 jke “kdy ik.Ms;∗ 

dqN fopkjd Hkkjr dh fofo/krk dks ns[kdj ;g fu’d’kZ fudky ysrs gSa fd Hkkjr 
,d jk’Vª u gksdj dsoy ,d miegk}hi gS] ftlesa fofHkUu izdkj dh jk’Vªh;rk,a fo|eku gSaA 
bu yksxksa dk rdZ gS fd vrhr dky esa Hkh Hkkjr esa vusd NksVs&NksVs jkT; Fks vkSj ;gk¡ ds 
yksxksa esa ^Hkkjrh; jk’Vª* dh dYiuk rd fo|eku ugha FkhA vkf[kj] ge jk’Vªh;rk dks le>rs 
D;k gSa\ jktuhfrKksa us jk’Vªh;rk dh ifjHkk’kk djrs le; HkkSxksfyd lhek] bfrgkl] laLd`fr] 
Hkk’kk] /keZ] ijEijk vkfn ij fopkj fd;k gSA lHkh rŸoksa ds vk/kkj ij ,drkc) jk’Vª cgqr 
de gksrs gSaA dqN jk’Vª dsoy Hkk’kk ds vk/kkj ij laxfBr gksrs gSaA mnkgj.kkFkZ] ;wjksi esa Hkk’kk 
ds vk/kkj ij gh vusd ns”k cu x, gSaA blh izdkj ikfdLrku ds fuekZ.k dk vk/kkj /keZ gSA 
fdUrq Hkkjr dks jk’Vª ekuus ds i{k esa rks vusd rŸo fo|eku gSaA 

HkkSxksfyd n`f’V ls fgeky; ioZr ds nf{k.k esa ,oa fgUn egklkxj ds mŸkj esa tks 
Hkw&Hkkx gS og Hkkjr dgykrk gSA bldh mŸkjh ,oa nf{k.kh lhek,a rks lnk ls fuf”pr jgh 
gSa] fdUrq iwoZ ,oa if”pe dh lhekvksa esa dqN gsj&Qsj gksrk jgk gSA vkt ds vQxkfuLrku] 
ikfdLrku ,oa czãns”k fdlh le; Hkkjr ds gh Hkw&Hkkx FksA bl HkkSxksfyd lhek dks izd`fr 
us fufeZr fd;k gSA lEiw.kZ ns”k esa _rqvksa dk Øe ,d&lk gh gSA Hkksxksfyd n`f’V ls lewpk 
Hkkjr d`f’kiz/kku ns”k gS] izkd̀frd lhekvksa ls fufeZr gS] ekulwuh tyok;q okyk gS ,oa 
vusdkusd fHkUurkvksa ds gksrs gq, Hkh ,d jk’Vª dk |ksrd gSA 

 mŸkj Hkkjr dh izk;% lHkh Hkk’kkvksa dh tuuh laLd`r gS vkSj nf{k.k dh Hkk’kkvksa ij 
Hkh bldk vR;f/kd izHkko gSA Hkk’kk dh ǹf’V ls laLdr̀ us vc rd lexz jk’Vª dks ,d lw= 
esa cka/k j[kk gSA jke] d`’.k] _’kHk nso] cq)] ukud vkfn dks Hkkjr esa loZ= egkiq#’k ekuk 
tkrk gSA lfg’.kqrk] vfgalk] {kek] n;k] vØks/k] R;kx] la;e vkfn Hkkoukvksa dks ;gk¡ mPpklu 
fn;k tkrk gS] tcfd dqN jk’Vªksa esa budk dksbZ ewY; ugha gSA gekjh laLd`fr] gekjh ijEijk,a] 
gekjh /kkfeZd ekU;rk,a ;g fl) djrh gSa fd geesa jk’Vªh;rk ds vusd rŸo fo|eku gSaA 
;fn ge bu rŸoksa dks igpku dj bUgsa lqn`<+ cuk;sa] rks vkt Hkh ge “kfDr”kkyh jk’Vª cu 
ldrs gSaA 

vrhr dky esa Hkh ;gk¡ ij jk’Vªh;rk dh Hkkouk fo|eku FkhA ^O;fp’Bs cgqik¸;s 
;rsefg LojkT;s* ¼_Xosn 5&66&6½ dgdj oSfnd _f’k us rRdkyhu turk ds bl ladYi 
dks ok.kh nh Fkh fd ge foLr`r ,oa cgqjf{kr LojkT; ds dY;k.kkFkZ iz;Ru”khy jgsaxsA blh 
izdkj ^o;a jk’Vªs tkx̀;ke iqjksfgrk%* ¼;tqosZn 9&23½ dgdj jk’Vªuk;dksa us lnk tkxzr jgus 
dh vkdka{kk izdV dh FkhA Hkkjrh; bfrgkl gesa crkrk gS fd lqnwj vrhr esa v”kksd us 
jktuhfrd n`f’V ls Hkh Hkkjr dks ,d “kklu ds vUrxZr j[kkA Hkkjrh; jktuhfr “kkL= esa 
^pØorhZ* dh dYiuk Hkh bl rF; dk |ksrd gS fd Hkkjrh; turk ml lezkV ds le{k 
ureLrd gksrh Fkh tks lEiw.kZ jk’Vª dks ,d “kklu ds varxZr ykdj jktuhfrd ,drk 

                                                           
∗
 vodk”k izkIr izksQslj] f”k{kk”kkL= foHkkx] bykgkckn fo”ofo|ky;] bykgkckn 
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LFkkfir djrk FkkA ekS;kZsŸkj dky esa tks vusd iz”kkldh; bdkb;k¡ Fkha] mUgsa iqu% ,d lw= esa 
fijksus dk dke xqIr lezkVksa us fd;kA leqnzxqIr] pUnzxqIr ,oa LdUnxqIr ds uke bl ǹf’V ls 
cM+s egRoiw.kZ gSaA rRi”pkr g’kZo)Zu dks jktuhfrd ,drk LFkkfir djus dk xkSjo izkIr 
gqvkA eqxyksa ls iwoZ vykmÌhu f[kyth us Hkh lewps ns”k esa jktuhfrd ,drk LFkkfir dj nh 
FkhA eqxyksa esa vdcj ds le{k bfrgkldkj ureLrd gksdj mls egku~ dh mikf/k ls 
foHkwf’kr djrs gSaA lkEiznkf;d ,drk dh fn”kk esa vdcj ds egku~ iz;klksa dh vkSjaxtsc us 
vogsyuk dh rks mls jktuhfrd fo?kVu ds :i esa bl vogsyuk dk n.M Hkqxruk iM+kA 
vaxsztksa us Hkkjr dks iqu% ,d lw= esa cka/kk vkSj orZeku dkyhu iz”kkldh; ,drk dk lw=ikr 
fczfV”k dky esa gqvkA 

Hkkjr dks Lora=rk feyh rks ns”k esa vusd leL;k,a FkhA bu vusdkusd leL;kvksa esa 
jk’Vªh; fo?kVu dh leL;k Hkh ,d FkhA fdUrq gekjs rFkkdfFkr jktusrkvksa us izkjEHk esa dqN 
/;ku ugha fn;kA Lora=rk ds pkSng o’kZ ckn ns”k esa jk’Vªh; ,drk dk ukjk yxk;k x;k vkSj 
ml le; lŸkk:<+ ny us ;g ukjk cM+h cqyUn vkokt esa yxk;k FkkA “kklu us jk’Vªh; 
,drk lfefr dh LFkkiuk dh vkSj ,d vU; lfefr MkW0 lEiw.kkZuUn dh v/;{krk esa blfy, 
fu;qDr dh xbZ fd og HkkokRed ,drk ds vuq:i “kSf{kd dk;ZØe lq>k,A dbZ o’kZ jk’Vªh; 
“kSf{kd vuqla/kku ,oa izf”k{k.k ifj’kn~ ds rŸok/kku esa ek/;fed fo|ky;ksa ds v/;kidksa dh 
laxksf’B;k¡ vk;ksftr dh x;ha] ftuesa jk’Vªh; ,drk ds fofHkUu i{kksa ij lkewfgd ppkZ;sa gqbZA 

bu lc iz;Ruksa ds ckotwn vkt ns”k eas os rŸo izcy gSa ftuls jk’Vª fNUu&fHkUu gks 
ldrk gSA buesa ,d rŸo gS {ks=h;rk dh HkkoukA mŸkj ,oa nf{k.k dh Hkkouk] iatkch] rfey] 
caxkyh vkfn dh Hkkouk ge esa ?kj dj x;h gSA ge vius dks caxkyh] ukxk] d”ehjh] rfey 
igys le>rs gSa] Hkkjrh; ckn esaA {ks=h;rk dh ;g Hkkouk jkT; rd gh lhfer u gksdj 
jkT; ds varxZr {ks= fo”ks’k dh Hkkouk ls Hkh lEc) gks tkrh gS vkSj rc ge cztHkwfe] vo/k 
vkfn dh lhek esa lksprs gSa ;k i`Fkd rsyaxkuk] xksj[kkySaM] >kj[k.M] cksMksySaM] mRrjk[k.M 
vkfn dh LFkkiuk ds fy, ladYi djrs gSaA 

tkrh;rk gekjh nwljh fo?kVudkjh izo`fŸk gSA ge tkfr ds vk/kkj ij Å¡p&uhp] 
NksVk&cM+k] vkfn dh Hkkoukvksa ls =Lr gSaA gekjs fØ;kdykiksa dk vk/kkj tkfr gks tkrh gS& 
efU=e.My ds fuekZ.k ls ysdj pijklh dh fu;qfDr rd esa ge tkfrxr Hkkoukvksa ds o`Ÿk esa 
gh lksprs gSaA dHkh&dHkh rks ge lHkh tkfr;ksa dks lHkk&lfefr;ksa esa izfrfuf/kRo iznku djus 
dk Lokax jprs gSa vkSj] ml le;] ;g Hkwy tkrs gSa fd bl fud̀’V Hkkouk dks vk/kkj cukdj 
fd;k x;k dk;Z vkMEcj ek= gSA 

 lkEiznkf;drk dh Hkkouk gekjh rhljh dfBukbZ gSA ge vius jktuhfrd pqukoksa esa 
lkEiznkf;drk ds vk/kkj ij er izkIr djus ds fy, ykykf;r jgrs gSa vkSj bl fo’k dk Lo;a 
iku djus ,oa viuh xfrfof/k;ksa ds }kjk lkEiznkf;drk dks izksRlkgu iznku djds ge 
lkEiznkf;drk ds fojks/k esa yEcs&yEcs Hkk’k.k fn;k djrs gSaA Hkk’k.k& ohj rks ge brus gSa fd 
ge ls dksbZ Hkh O;fDr lkEiznkf;drk] tkrh;rk ,oa {ks=h;rk ds fojks/k esa Hkk’k.k fnyk ys] ij 
deZohj vkSj lkglh ge brus gSa fd cgqer] rks dHkh vYier dh vkM+ esa ge jk’Vªh; eq[; 
/kkjk ds foijhr gh pyuk pkgsaxs vkSj ^jk’Vªh;* ,oa ^Hkkjrh;* “kCnksa ,oa fopkjksa dks Hkh ge 
lkEiznkf;drk dgdj Vky nsaxsA 
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Hkk’kkokn gekjh pkSFkh nqcZyrk gSA jk’VªHkk’kk dh ekyk tisaxs ij vaxszth ds paxqy esa 
lnk Qals jgsaxsA dHkh&dHkh izknsf”kd Hkk’kkvksa dks vkxs djds ge mudh vkM+ esa rhj pyk;saxs 
vkSj izlUu gks ysaxs fd vc jk’VªHkk’kk ds leFkZd dSls izR;qRrj esa rhj pyk;saxsA mRrj Hkkjr 
ds Nk= ;fn fgUnh ds i{k esa vkUnksayu djds Mkd?kj tyk;saxs rks nf{k.k Hkkjr ds lkglh 
Nk= LVs”ku Qawddj vius “kkS;Z dk izn”kZu djsaxs vkSj vaxzsth dks vius Åij ykns jgdj Hkh 
jk’Vªh; cuus dk LoIu ns[ksaxsA  

fons”kh jkT;HkfDr gekjh ikapoh detksjh gS ftl ij loZgkjkokn vFkok if”peh 
ekdkZ fo”ocU/kqRo ;k lkr leqnzikj ls vk;kr fd;k x;k lektokn vFkok vaxzsth czkaM dh 
vUrjjk’Vªh;rk dk inkZ ge ugha Mky ldrsA lqUnj ukjksa dk ?kwa?kV mBk nsus ij gekjh 
fons”k&HkfDr ls nhIr eq[kkd`fr Li’V gks tk,xhA gesa psd turk dh og jk’VªHkfDr vHkh rd 
;kn gS tks lkE;oknh ns”k Fkk vkSj ftl ij ,d vU; lkE;oknh ns”k us tc vkØe.k fd;k 
rks lewph turk us vkØked lkE;okfn;ksa ds lkFk iw.kZr% vlg;ksx dj mUgsa vk”p;Z esa Mky 
fn;kA gesa ;g Hkh Kkr gS fd :l vkSj phu dh lsuk,a dbZ LFkyksa ij vkeus lkeus [kM+h gSaA 
loZgkjkokn ds fy, Hkh Bksl jk’Vªh; Hkwfe pkfg,] vU;Fkk og vklekuh izR;; gks tk,xkA ns”k 
esa LFkku&LFkku ij ikfdLrkuh tklwlksa ds fØ;k&dykiksa dk tks Hk.MkQksM+ gqvk gS og gekjh 
vka[ksa [kksy nsus okyk gSA mlls ;g izdV gksrk gS fd gekjh lsuk esa Hkh dqN vf/kdkjh 
fons”kh jkT;HkfDr ds jksx ls xzflr gSaA 

vkfFkZd vlekurk gekjh NBha nqcZyrk gSA Lora= Hkkjr esa geus bl vlekurk dks 
c<+k;k gh gS] de ugha fd;kA lk/kkj.k O;fDr;ksa dh ;fn ge {kq/kk Hkh r`Ir ugha dj ldsaxs 
rks muls jk’Vªizse dh vk”kk djuk O;FkZ gks tk,xk D;ksafd rc os fons”kh izyksHkuksa ds pDdj 
esa ljyrk ls Qal tk;saxsA vr% /kuh ,oa fu/kZu ds chp dh [kkbZ dks “kh?kz ikVuk gS] ftlls 
fd jk’Vªh;rk ds fy, lcy vk/kkj fey ldsA ns”k ds fdlkuksa ,oa etnwjksa dks laxfBr gksus 
dh vko”;drk gSA laxfBr fdlku&lHkk,a ,oa etnwj&la?k iwathoknh vFkZO;oLFkk }kjk fd;s 
x;s fo?kVu dks lekIr dj ldrs gSaA iwathifr;ksa dk LokFkZ jk’Vª ds fo?kVu esa Hkh fufgr 
gksrk gSA vr% lkekU; etnwjksa ,oa fdlkuksa dh jk’VªO;kih ,drk okLrfod ,drk gksxh] fdUrq 
;g dk;Z fgalk ds ek/;e ls u gksdj yksdrU= ds ekxZ ls gh gksuk vko”;d gSA bl vkfFkZd 
vlekurk dks ok.kh ls nwj djus ds fy, jktuhfrd nyksa esa gksM+&lh yxh gqbZ gS vkSj vc 
dksbZ ny ,slk ugha cpk gS ftlus lektokn dk eq[kkSVk u /kkj.k dj fy;k gksA fdUrq 
vko”;drk “kkfCnd ek;ktky dh u gksdj dke djus dh gSA 

Hkkjrh; laLd`fr ds izfr izse dk vHkko gekjh lkroha v[kjus okyh ckr gSA Hkkjr 
xzkeksa esa clk gS vkSj ge xzkeh.k laLd`fr dks nsgkrh dgdj ukd&HkkSa fldksM+us yxrs gSaA ml 
n”kk esa ge xzkeksRFkku ;k lektokn dk tks ukjk yxkrs gSa og fdruk [kks[kyk gS] bldk 
vuqeku blh ckr ls yxk;k tk ldrk gS fd ge fnYyh ds okrkuqdwfyr d{k dks NksM+dj 
fdlh xzke esa nks fnu Hkh ugha jguk pkgrsA Hkkjr d`f’k&iz/kku ns”k gS fdUrq d̀’kdksa ds izfr 
ge viuk dksbZ dŸkZO; ugha le>rsA Hkkjrh; laLd`fr ls gesa dksbZ yxko ughaA “kklu esa 
fu;qfDr ds fy, gesa bldh dksbZ vko”;drk ugha vkSj fons”kh nwrkoklksa esa fu;qfDr ds le; 
bldk Kku gekjs fy, vfuok;Z ughaA rc ;fn dksbZ Hkkjrh; jktnwr fons”k esa dkfynkl dks 
dkaxszlh usrk ;k rqylhnkl dks rglhynkj crk ns rks vk”p;Z ugha gksxkA Hkkjrh; laLd`fr 
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ds izfr izse tkxzr djuk jk’Vªh; ,drk ds fy, vR;ko”;d gSA Hkkjrh; os”kHkw’kk ds izfr 
?k`.kk] Hkkjrh; thou&i)fr ds izfr mnklhurk] Hkkjrh; xzkeh.k turk dh vogsyuk( Hkkjrh; 
ufn;ksa] ioZrksa] miR;dkvksa ds izfr vJ)k] Hkkjrh; Hkk’kkvksa dk frjLdkj] Hkkjrh; lkfgR; dk 
vuknj vkfn ls ;g rF; Li’V gS fd Hkkjrh; laLd`fr ds izfr gekjk izse ukeek= dks gSA 

bu nqcZyrkvksa ls NqVdkjk ikus dk ,dek= mik; ;g crk;k tkrk gS fd blds fy, 
“kklu dks iz;Ru djuk pkfg,A vkt gekjs ns”k esa lalnh; turU= gSA lalnh; tura= esa 
jktuhfrd nyksa dk fo”ks’k egRo gksrk gSA ,d izdkj ls lalnh; turU= es nyh; “kklu 
gh gksrk gSA Hkkjr esa jktuhfrd nyksa dh fLFkfr D;k jk’Vªh; ,drk LFkkfir djus ds i{k esa 
gS\ iqjkuh lektoknh ikVhZ ,d u jg ldh vkSj og pkj Hkkxksa esa caVh( vkSj orZeku esa 
lektoknh dgh tkus okyh ikVhZ ikfjokfjd ikVhZ cudj jg x;h gSA lkE;oknh ikVhZ Hkh 
vkt nf{k.kiaFkh] okeiaFkh vkSj uDlyiaFkh gksdj rhu :iksa esa foHkDr gks xbZA dkaxszl ds 
nh?kZdkyhu “kklu esa Hkh jk’Vªh; ,drk lqn`<+ gksus ds LFkku ij detksj gh gqbZ gSA og Hkh 
vusd ckj jktuhfrd LokFkZ ds vk/kkj ij foHkkftr gksrh jgh gSA ,sls ny ns”k dks ,drk ds 
lw= esa D;k cka/k ldsaxs] tks Lo;a gh ,drk ds ekxZ ij u py ldsA oSls] “kklu }kjk izkIr 
jk’Vªh; ,drk Åijh ,oa vLFkk;h gksrh gSA Hkkjr vc rd ^Hkkjr* blfy, ugha cuk jgk fd 
og lnk ,d “kklu ds varxZr jgk] oju~ blfy, fd bldh lkaLd`frd ,drk lnk cuh 
jghA 

lkaLd`frd ,drk gh okLrfod ,drk gSA vHkh rd turk Hkkjr ds dksus&dksus rd 
rhFkkZVu ds cgkus igqaprh jgh gSA vHkh rd jk’Vªh; iq#’kksa ds vkn”kZ ns”k&Hkj esa O;kIr jgs gSa 
vkSj lkfgR;] dyk] ekuo/keZ vkfn ds vk/kkj ij lewpk ns”k ,d izdkj ds vkn”kkZsa ls izsfjr 
jgk gSA fdUrq vkt ;s izsjd lzksr fucZy gks jgs gSa] ;s ekU;rk;sa nwj gks jgh gSa] ;s ewY; vc 
iqjkus iM+rs tk jgs gSaA vr% vkt bl ckr dh vko”;drk gS fd foKkuiznŸk lapkj ds 
lk/kuksa ,oa vU; ek/;eksa dk mi;ksx djrs gq, lEiw.kZ ns”k dks ,d lw= esa cka/kus dh ps’Vk dh 
tk,A 

vr% jk’Vªh; ,drk dh fn”kk esa f”k{kk dks iz;Ru”khy gksuk pkfg,A dqjhfr;ksa ,oa 
dqizo`fŸk;ksa dks nwj djus dk ,d veks?k vL= f”k{kk gSA 

Hkkjrh; f”k{kk ds lUnHkZ esa ;fn jk’Vªh; ,drk dks vko”;d “kSf{kd vkn”kZ Lohdkj 
dj fy;k tkrk gS rks gesa fo|ky;ksa ds ikB~;Øeksa esa ifjorZu djuk gksxkA foKku ,drk dk 
lcy lk/ku gS vkSj blh ds lgkjs vkt ekuo ds pj.k pUnzry ij Hkh iM+s gSaA pUnz rd 
ekuo dh mM+ku vlEHko gksrh vxj vejhdk ds fo|ky;ksa esa foKku ij cy u fn;k tkrkA 
gesa vius ikB~;Øekas esa Hkh foKku dks leknj.kh; LFkku iznku djuk gSA fdUrq dsoy foKku 
ds Lukrd Hkkjrh; turk dk dY;k.k ugha dj ik;saxsA tc rd muesa Hkkjrh; laLd`fr ds 
izfr vkLFkk ugha tkxzr gksrh] tc rd os foKku dks uSfrdrk dk lcy vk/kkj ugha iznku 
dj ldrs] rc rd os yksHkh fpfdRld] vdq”ky d`’kd ,oa Hkz’V bathfu;j ds gh Lrj ij jg 
tk;saxsA vr% Hkkjrh; ;qodksa dks Hkkjrh;rk dh f”k{kk feyuh pkfg,A Hkkjrh; fo|ky;ksa ds 
ikB~;Øeksa esa bfrgkl] Hkwxksy] ukxfjd&”kkL= vkfn fo’k;ksa dks blfy, ugha lfEefyr djuk 
gS fd Nk= Hkkjrh; bfrgkl dks diksy&dfYir] Hkkjr Hkwfe dks liZ&lk/kq ;qDr Hkw&Hkkx ,oa 
Hkkjrh; turk dks fuiV ew[kZ le>us yxsa( oju~ bu fo’k;ksa dks blfy, lfEefyr djuk gS 
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fd Nk= dk eu Hkkjr dh xkSjo&xfjek ls xqatfjr gksdj ns”k ds uo fuekZ.k dh vksj mUeq[k 
gks ldsA ;g ckr fNih gqbZ ugha gS fd vaxzsth lkfgR; dh vis{kk laLdr̀] fgUnh ,oa vU; 
izknsf”kd Hkk’kkvksa dk lkfgR; Hkkjrh;rk dk vf/kd iks’kd gSA bUgha lkfgR;ksa esa Hkkjrh; 
lekt dh iw.kZ vfHkO;fDr gqbZ gSA gesa Hkk’kk ,oa lkfgR; ds pquko esa bl ckr dk /;ku 
j[kuk gksxkA Hkkjr ,d d̀f’kiz/kku ns”k gSA bl ns”k ds ikB~;Øe esa d`f’k dks misf{kr djds 
ge turk dh leL;kvksa ls ifjp; dSls izkIr dj ldsaxs\ 

jk’Vªh; ,drk ds vuq:i ;fn ikB~;Øe dks ge xfBr dj ysrs gSa rks gekjk ;g 
nkf;Ro gks tkrk gS fd d{kk ds vUnj ikB~;Øe ij rnuq:i vkpj.k Hkh djsaA ;g ckr 
f”k{k.k&fof/k ls lEcfU/kr gSA ge mPp vkn”kkZsa ls ;qDr ikB~;Øe dks ljyrk ls cuk ldrs 
gSa] fdUrq d{kk ds vUnj mldk lQy lapkyu ljy dk;Z ugha gSA gekjs vf/kdka”k fo|ky;ksa 
esa ijEijkxr f”k{k.k&i)fr dk cksyckyk gS ftlesa Nk= fuf’Ø; Jksrk ds :i esa gh cSBs 
jgrs gSaA ,sls Nk=ksa dh cqf) dqafBr gks tkrh gS vkSj os fdlh Hkh fo’k; ij Lora= fpUru ds 
fy, izk;% v;ksX; fl) gksrs gSaA tks Nk= rdZiw.kZ jhfr ls fpUru gh ugha dj ldsaxs os 
Hkkjrh; jk’Vª dks ,d lw= esa cka/kus ds fy, vius Hkkoh thou esa turk dk fdl izdkj 
usr`Ro djsaxs\ vr% vko”;d gS fd gekjh f”k{k.k&fof/k Nk=ksa esa Lora= fpUru dk fodkl 
djs] mUgsa u, mŸkjnkf;Ro dks ogu djus dh {kerk iznku djs] iznŸkksa ds vk/kkj ij rdZiw.kZ 
<ax ls mUgsa fu’d’kZ fudkyus dh izsj.kk ns] iwoZ/kkj.kkvksa ls Åij mBus dh ;ksX;rk ns ,oa 
jk’Vª dks le`) cukus dh muesa vkdka{kk Hkj nsA blds fy, d{kk ds vUnj Nk=ksa dh fØ;kvksa 
dks funsZf”kr djuk gksxkA blds lkFk gh mUgsa vusd fo’k;ksa dh tkudkjh iznku djus ds 
fufeŸk ikB~; lgxkeh fØ;kvksa dh ;kstuk cukuh gksxhA Hkkjr&n”kZu] okn&fookn] lkewfgd 
ppkZ] ifjppkZ] laxks’Bh ,oa dk;Zxks’Bh dh ;kstuk Nk=ksa dks Lora= fpUru dh vksj mUeq[k 
djsxhA 

mi;qZDr dk;Z rHkh lEHko gS tcfd f”k{kd dk Lo;a dk n`f’Vdks.k izxfr”khy] jk’Vªh; 
,oa oSKkfud gksA f”k{kd i<+krs le; ns”k ds ohjksa dk ifjp; fdl izdkj nsrk gS] vius 
lkfgR; dks fdl n`f’V ls izLrqr djrk gS] vUr% dFkkvksa dks fdl gkoHkko ls izLrqr djrk 
gS] f”kokth] vkSjaxtsc] ehjtkQj] Dykbo vkfn dk fdl :i esa ifjp; djkrk gS] vkSj 
Hkkjrh; Hkwxksy dks fdl n`f’Vdks.k ls Nk=ksa ds le{k mifLFkr djrk gS& ;s ckrsa egŸoiw.kZ 
gSaA vfHko`fŸk ds n`f’Vdks.k i<+k, ugha tkrs] vutkus gh xzg.k dj fy, tkrs gSaA vr% i<+krs 
le; f”k{kd dks lnk lko/kku jgus dh vko”;drk gksrh gSA f”k{kd dks Lo;a viuk 
n`f’Vdks.k Hkh lr~r ijh{kk dh dlkSVh ij dlrs jguk pkfg,A mls leqnk; ds euksfoKku dk 
ikj[kh gksuk pkfg,] rkfd og leqnk; dk lQyrk ls ekxZn”kZu dj ldsA 

jk’Vªh; ,drk ds vuq:i ikB~;Øe dk mi;qDr f”k{k.k&i)fr ds ek/;e ls lapkyu 
rHkh fd;k tk ldrk gS] tcfd fo|ky; dk okrkoj.k jk’Vªh; Hkkoukvksa ls ifjiw.kZ gksA bl 
n`f’V ls fo|ky;ksa dk laxBu] mudh O;oLFkk ,oa mudk iz”kklu Hkh egŸoiw.kZ gSA fo|ky;ksa 
dk laxBu jk’Vªh; vko”;drkvksa ds vuq:i gksuk pkfg,A ,slk u gks fd ns”k dks ftu 
fo’k;ksa ds Lukrdksa dh vko”;drk ugha] muesa f”kf{kr vusd ;qod fudysa vkSj ftu {ks=ksa esa 
ekax gS muds fy, f”kf{krksa dh deh gksA u, fo|ky;ksa dk [kksyuk jktuhfrd ncko ij 
vk/kkfjr u gksdj {ks=h; vko”;drkvksa ij vk/kkfjr gks] ftlls fd jk’Vª dk fodkl larqfyr 
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:i ls gks ldsA xzkeksa ds f”kf{kr ;qodksa dk uxjksa dh vksj Hkkxuk gekjh bl fn”kk esa fdlh 
=qfV dk gh ladsr gSA fo|ky;ksa dk izcU/k Hkh jk’Vªh; n`f’Vdks.k ls gksuk pkfg,A bl dk;Z esa 
lQyrk dsUnzhdj.k ;k fodsUnzhdj.k ds ek/;e ls u gksdj ekuohdj.k ds ek/;e ls gh 
lEHko gS] vko”;drk bl ckr dh gS fd f”k{kky;ksa esa f”k{kdksa] iz/kkukpk;kZas] Nk= ,oa 
vfHkHkkodksa ds e/; lkSgknZ LFkkfir gks vkSj ikjLifjd fo”okl ds vk/kkj ij os vkxs dne 
c<+k;saA “kSf{kd iz”kklu dh iwjh e”khujh fczfV”k “kklu dky dh nsu gS vkSj LorU= Hkkjr esa 
;=&r= iScUn yxkdj ge mlh ds vk/kkj ij f”k{kk dk iz”kklu djrs gSaA bl izdkj 
Qkby&dsfUnzr iz”kklu esa f”k{k.k dh Hkkouk esa vkewy ifjorZu dh vko”;drk gSA blesa 
“kuS%&“kuS% “kSf{kd i;Zos{k.k dh izfØ;k dks viukus dh vko”;drk gSA /;ku j[kus dh ckr gS 
fd ;g ogh “kSf{kd iz”kklu gS ftls Lora=rk&vkUnksyu ds le; jk’Vªh; usrkvksa us vjk’Vªh; 
crk;k Fkk vkSj blds vf/kdkj&{ks= ds ckgj mUgksaus fo”oHkkjrh] dk”kh fo|kihB] fryd 
fo|kihB] xq#dqy] tkfe;k fefy;k] fgUnqLrkuh rkyheh la?k] vkfn laLFkkvksa dh LFkkiuk dh 
FkhA 

*****
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mPp f”k{kk es lexz fparumPp f”k{kk es lexz fparumPp f”k{kk es lexz fparumPp f”k{kk es lexz fparu    

MkW0 vo/ks”k vfXugks=h∗ 

bZ”oj ds ckn ;fn lokZf/kd ppkZ gksrh gS] rks og gS f”k{kk] laLdkj] f}trk] 
Kku&foKku dhA egkdkO; l`ftr djus tSlk gS f”k{kk esa lexz fparuA blfy, ;gk¡ igys 
mPp f”k{kk dh ckr djuk lehphu gSA mPp f”k{kk esa iapHkwr vk/kkj curs gSa vkSj leL;k,a 
vkSj lek/kku Hkh rnuqdwyA  

izFke vk/kkj & f”k{kk dk ewy y{; gS& oS;fDrd eqfDr ;k fodkl Øe ¼thou dk  
foKku½A 

f}rh; vk/kkj & mPp f”k{kk vkSj jk’Vªh; vfLerk ¼Lons”kh½A 

rr̀h; vk/kkj & mPp f”k{kk vkSj f”k{kd&Nk= lanHkZ ¼la?k “kfDr½A 

prqFkZ vk/kkj & mPp f”k{kk vkSj oSf”od&vk/kqfud lanHkZ] fu’iknu rFkk fu;kstu  
¼ljdkjh&xSjljdkjh fu;a=.k½A 

iape vk/kkj & mPp f”k{kk vkSj Hkfo’; dk lanHkZ ¼oS”ohdj.k vkSj cktkjhdj.k½A 

^^lk fo|k ;k foeqDr;sA** dksbZ Hkh f”k{kk tks O;fDr ds vUnj fNis ^Lo* dks tkx̀r 
ugha djrh ,oa mldk vkRefo”okl lqn`<+ ugh djrh] og ml O;fDr dks HkkSfrd miyfC/k;ksa 
dk Qy rks iznku dj ldrh gS] ijUrq mls lQy thou ugha ns ldrhA bl lanHkZ esa lar 
Jh lkbZ nkl egkjkt dk dFku /;ku nsus ;ksX; gS&  

^^vkt dh f”k{kk euq’; dks ;kaf=drk iznku djrh gS] vkUrfjdrk ughaA O;fDr esa ^^vkt dh f”k{kk euq’; dks ;kaf=drk iznku djrh gS] vkUrfjdrk ughaA O;fDr esa ^^vkt dh f”k{kk euq’; dks ;kaf=drk iznku djrh gS] vkUrfjdrk ughaA O;fDr esa ^^vkt dh f”k{kk euq’; dks ;kaf=drk iznku djrh gS] vkUrfjdrk ughaA O;fDr esa 
Lora= fparu tkxr̀ djus dh] gekjh orZeku f”k{kk iz.kkyh esa dksbZ izko/kku ugha** Lora= fparu tkxr̀ djus dh] gekjh orZeku f”k{kk iz.kkyh esa dksbZ izko/kku ugha** Lora= fparu tkxr̀ djus dh] gekjh orZeku f”k{kk iz.kkyh esa dksbZ izko/kku ugha** Lora= fparu tkxr̀ djus dh] gekjh orZeku f”k{kk iz.kkyh esa dksbZ izko/kku ugha**     

;gk¡ /;ku nsus dh ckr gS fd euq’; ;fn “kjhj] izk.k] eu rd lhfer gksrk rks Lora= 
fparu] psruk] dh T;knk t:jr u iM+rhA ij og rks blls vf/kd gS& euq’; ,d fodflr 
psruk dk izfrfuf/k gSA 

;gk¡ Jh vjfoUn ds fopkj ekxZ n”khZ gSa& 

^^,d mÌs”;ghu thou ije nq[knk;h gSA ijUrq /;ku jgs] y{; ds xq.kksa ij gh ^^,d mÌs”;ghu thou ije nq[knk;h gSA ijUrq /;ku jgs] y{; ds xq.kksa ij gh ^^,d mÌs”;ghu thou ije nq[knk;h gSA ijUrq /;ku jgs] y{; ds xq.kksa ij gh ^^,d mÌs”;ghu thou ije nq[knk;h gSA ijUrq /;ku jgs] y{; ds xq.kksa ij gh 
vk/kkfjr gSa thou ds xq.kA ;g mÌs”; mPp] fojkV] mnkj vkSj vvk/kkfjr gSa thou ds xq.kA ;g mÌs”; mPp] fojkV] mnkj vkSj vvk/kkfjr gSa thou ds xq.kA ;g mÌs”; mPp] fojkV] mnkj vkSj vvk/kkfjr gSa thou ds xq.kA ;g mÌs”; mPp] fojkV] mnkj vkSj vgSrgSrgSrgSrqd gks]qd gks]qd gks]qd gks]    rHkh thou] rHkh thou] rHkh thou] rHkh thou] 
O;fDr vkSj mlds lekt ds fy;s vewY; gksxkA ;g mÌs”; rHkh izkI; gS tc O;fDr Lo;a esa O;fDr vkSj mlds lekt ds fy;s vewY; gksxkA ;g mÌs”; rHkh izkI; gS tc O;fDr Lo;a esa O;fDr vkSj mlds lekt ds fy;s vewY; gksxkA ;g mÌs”; rHkh izkI; gS tc O;fDr Lo;a esa O;fDr vkSj mlds lekt ds fy;s vewY; gksxkA ;g mÌs”; rHkh izkI; gS tc O;fDr Lo;a esa 
iw.kZ gksus dh izfØ;k esa gksA**iw.kZ gksus dh izfØ;k esa gksA**iw.kZ gksus dh izfØ;k esa gksA**iw.kZ gksus dh izfØ;k esa gksA**    

vkf[kj ;g iw.kZrk vk;s dSls\ og dkSu lh f”k{kk gS tks iw.kZrk iznku djrh gSA 

izks0 ;”kiky ¼;”kiky lfefr&2009½ us vius izfrosnu esa tksj fn;k fd Kku dks 
eqDr dhft,A mudk vk”k; gS fd mPp f”k{kk C;wjksØslh ls] ckcqvksa ls] ;wthlh] ,-vkbZ-lh-Vh-
bZ-] ,e-lh-vkbZ-] tSlh rsjg fu;ked laLFkkvksa dh uksp&[klksV ls eqDr gksA ij izks0 ;”kiky 

                                                           
∗
 iwoZ vkpk;Z & lekt”kkL= ,oa lektdk;Z ¼dkuiqj fo”ofo|ky;½ 
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;g ugha Li’V dj lds fd f”k{kk ds “kk”or y{; D;k gksa ;k] “kk”or ewY; D;k gksa] bl 
eqfDr ds ckn mPp f”k{kk dgk¡ igqapsxh\ 

eq>s Jh vjfoan vkJe dh vf/k’Bk=h] Jh ek¡] dk ^cqysfVu vkWQ fQftdy ,tqds”ku* 
uoEcj] 1950 dk ,d ys[k] ^fn lkbal vkWQ fyfoax* vR;ar izsjd yxrk gS] ftlesa mUgksaus 
f”k{kk dk mÌs”; thou dh iw.kZrk crk;k gS vkSj bl iw.kZrk dks izkIr djus ds pkj vuq”kklu 
crk;s gSa tks ,d lkFk pyrs gSaA igyk gS] pSR; ¼lkbZfdd½ vuq”kklu] tks euq’; dk 
euksoSKkfud dsUnz gS] tks Kku izkfIr dh mPpre ihB gSA blfy;s Nk= dks bl dsUnz ;k 
vuq”kklu ls lk{kkRdkj djuk izFke pj.k gS vkSj ;gha ls f”k{kk dk mPp lksiku izkjEHk gksrk 
gSA Jh vjfoan dgrs gSa fd pSR; dks izkIr djus ds vusd ek/;e fodflr gSa tSls 
euksoSKkfud] /kkfeZd] ;kaf=dA tks ek/;e ftls mi;qDr yxs] mlh ls og pSR; dks izkIr 
djus dk iz;kl dj ldrk gSA Kku dh bl loksZPp ihB ¼pSR;½ dks tkuus ds fy, ckg~; 
¼v/;;u vkSj funsZ”ku½ vkSj vkarfjd ¼,dkxzrk] /;ku] izkdV~; vkSj vuqHkwfr½ nksuksa izdkj ds 
lk/ku gSaA ,d Nk= dks ges”kk /;ku j[kuk gksxk,d Nk= dks ges”kk /;ku j[kuk gksxk,d Nk= dks ges”kk /;ku j[kuk gksxk,d Nk= dks ges”kk /;ku j[kuk gksxk    fd og “kjhj] izk.k] eu ls Hkh vkxs dqN gS fd og “kjhj] izk.k] eu ls Hkh vkxs dqN gS fd og “kjhj] izk.k] eu ls Hkh vkxs dqN gS fd og “kjhj] izk.k] eu ls Hkh vkxs dqN gS 
rHkh og Kku dk foLQksV djrHkh og Kku dk foLQksV djrHkh og Kku dk foLQksV djrHkh og Kku dk foLQksV dj    ldrkldrkldrkldrk    gSAgSAgSAgSA U;wVu] vkdZeMht] vkbZaLVhu] jkekuqte~ ls igys 

okjkgfefgj] vk;ZHkV~V vkfn ,sls gh Nk= Fks ftuesa LQw.kkZ cqf) (Intuition) fodflr FkhA 

Kku dh vkarfjd ;k=k dks iw.kZrk nsus dk vxyk pj.k gS ekufld fodkl( D;ksafd 
Kku izkfIr esa eu lk/kd Hkh gS vkSj ck/kd HkhA eu izkjafHkd ¼izkd̀frd½ voLFkk esa ladh.kZ 
le>] ǹf’V nks’k] vkSj lrgh fopkjksa ls xzLr gksrk gSA ij og mRrjksRrj ^okn* ¼Fkhfll½ vkSj 
^fookn* ¼,s.Vh&fFkfll½ dks] lko/kkuh iwoZd fd;s x;s “kks/k & vUos’k.k ls ^laokn* ¼flafFkfll½ 
esa ifjofrZr dj nsrk gSA 

laokn ¼flafFkfll½ izk;% Hkzked gksrs gSa] D;ksafd ;s eu dh mit gaSA vkt 
Kku&lekt] Kku&foLQksV dh ppkZ gksus yxh gSA Kku vkSj tkudkjh esa ekSfyd varj gSA 
tkudkjh eu ds /kjkry dh Qly gS vkSj Kku] fo”kq) oSpkfjd txr ls Hkh ijs vuqHkwfr 
vkSj vfHkO;fDr ls mitk lR; gSA Kku izkfIr gsrq eu ds mPNà[ky O;ogkj dks “kkUr djus 
dk vH;kl t:jh gSA bl vH;kl dk egRoiw.kZ dne gS vius iwokZxzgksa] ijEijkxr lksp] ij 
fu;a=.kA  

Kku dk rhljk vuq”kklu gS izkf.kdA ge izk;% Hkkoqdrk] dkeukvksa vkSj vkosxksa ds 
izokg esa cg tkrs gSa vkSj bls f”k{kk dk uke ns nsrs gSaA ;g Kku dks fou’V djrk gSA vr% 
bldk vuq”kklu lcls dfBu gSA vf/kdka”k Nk= izkf.kd detksfj;ksa ds f”kdkj gksrs gSaA 
vkUnksyu] gM+rky] rksM+QksM+] vf”k’Vrk] pfj=&iru] blh izkf.kd detksjh ds izfrQy gSaA 
blls lkEiznkf;d f”k{kk cuke /keZ&fuisZ{k f”k{kk dk fookn QSyk gSA ns[k dj vk”p;Z gksrk gS 
fd mPp f”k{kk] rduhdh f”k{kk] fo”ks’khd`r&f”k{kk esa Hkh izos”k vkfn eqn~nksa esa tkfrxr] /keZxr 
vkj{k.k gS vkSj cqf) izfrcaf/kr lh gSA rc f”k{kk ds y{;&psruk dk fodkl ckf/kr gksxk ghA 

f”k{kk dk pkSFkk vk/kkj gS “kjhjA “kkjhfjd f”k{kk] “kjhj dks “kfDr”kkyh] ueuh; cukrh 
gSA ,slk dysoj tks Kku vkSj psruk dk l{ke ek/;e cu ldsA “kjhjek|a [kyq /keZlk/kue“kjhjek|a [kyq /keZlk/kue“kjhjek|a [kyq /keZlk/kue“kjhjek|a [kyq /keZlk/kue~ 
“kkjhfjd f”k{kk ,slh gks fd “kjhj “kklu u djs] cfYd vkns”k ekus izk.k] eu vkSj pSR; 
¼lkbZdh½ dkA rHkh lexz O;fDrRo fufeZr gksxkA  
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bu pkjksa vk/kkjksa esa psru lkeatL; gks] gkjeuh gks] rHkh bu pkjksa vk/kkjksa ds pkj 
rRo izse ¼pSR;½] Kku ¼eu½] “kfDr ¼izk.k½ vkSj lkSUn;Z ¼”kjhj½ ,dkdkj gksaxs vkSj “kSf{kd 
iw.kZrk izkIr gksxh rFkk O;fDr eqDr gksxkA ;g rks gqvk f”k{kk dk ewy y{; vFkkZr~ thou dk 
foKkuA 

vkbZ, fopkj djrs gSa mPp f”k{kk ds nwljs vk;ke dk vFkkZr~ mPp f”k{kk dks jk’Vªh; 
vfLerk ls tksM+dj fodflr djus dk eqn~nkA oS”ohdj.k] mnkjhdj.k vkSj cktkjhdj.k dh 
bl lnh esa] jk’Vªh;rk] ns”kHkfDr] vlaxr lh yxrh gS] dqN cqf)&thfo;ksa dksA ;g eqn~nk 
dqN T;knk my>k gS ifjorZu dh vka/kh esaA 

;g jk’Vªh; vfLerk D;k gS\ vU; ns”kksa dh rqyuk esa ;g fopkj ^^laLd`fr&cgqy** 
Hkkjr esa fHkUu vkSj xgu gSA lp rks ;g gS fd Hkkjr dh vfLerk jktuhfr] lektuhfr] 
vFkZuhfr ls ijs fof”k’V vkSj v/;kReijd gSA “kk;n ;gh /kkj.kk Jh vjfoUn dks ?kks’k.kk djus 
ds fy;s izsfjr djrh gS fd **Hkkjr dksbZ unh] iBkj] taxy] cfLr;ksa dk ladqy] Hkw[k.M ugh 
gS cfYd thfor tkx̀r fnO; ek¡ gSA** MkW0 ydnkl fMesy] dydRrk ds 15osa fc”ki usa] 14 
vxLr] 1962 esa ,d ,sfrgkfld laxks’Bh es dgk Fkk fd ^^Hkkjr dks ,d ckr lcls vyx ^^Hkkjr dks ,d ckr lcls vyx ^^Hkkjr dks ,d ckr lcls vyx ^^Hkkjr dks ,d ckr lcls vyx 
djrh gS] og gS mldh ikap gtkj o’kkZsa dh vuFkd vk/;kfRed [kkstA**djrh gS] og gS mldh ikap gtkj o’kkZsa dh vuFkd vk/;kfRed [kkstA**djrh gS] og gS mldh ikap gtkj o’kkZsa dh vuFkd vk/;kfRed [kkstA**djrh gS] og gS mldh ikap gtkj o’kkZsa dh vuFkd vk/;kfRed [kkstA** ;gh Hkkjr dh 
jk’Vªh; “kSf{kd /kjksgj gS tks lkjs fo”o ds Kku dk vk/kkj cu xbZ vkSj vkt ekuo ek= dh 
/kjksgjA v/;kRe ls gh mits gSa fofo/k “kSf{kd vk;ke] ftudk y{; lR;kUos’k.k ¼DosLV Qkj 
VªqFk½ gSA blh dh “kk[kk;sa gSa foKku] n”kZu] xf.kr] euksfoKku] lektfoKku] ;kaf=dh] 
yksdra= vkfnA MkW0 jk/kkd̀’.ku us dgk gS fd ^^Hkkjr /keZ iz/kku gS vkSj Hkkjrh; bfrgkl dk ^^Hkkjr /keZ iz/kku gS vkSj Hkkjrh; bfrgkl dk ^^Hkkjr /keZ iz/kku gS vkSj Hkkjrh; bfrgkl dk ^^Hkkjr /keZ iz/kku gS vkSj Hkkjrh; bfrgkl dk 
eeZ gS vk/;kfRed lgteeZ gS vk/;kfRed lgteeZ gS vk/;kfRed lgteeZ gS vk/;kfRed lgthforkA blh vFkZ esa fofo/k vkØkUrk ;gha dh ekVh esa fca/k x;sA**hforkA blh vFkZ esa fofo/k vkØkUrk ;gha dh ekVh esa fca/k x;sA**hforkA blh vFkZ esa fofo/k vkØkUrk ;gha dh ekVh esa fca/k x;sA**hforkA blh vFkZ esa fofo/k vkØkUrk ;gha dh ekVh esa fca/k x;sA** 
Lokeh foosdkuUn us Hkkjr dh vfLerk ds lanHkZ esa 1893 esa vkgwr f”kdkxks dh /keZ laln esa 
dgk Fkk ^^eq>s xoZ gS ,sls /keZ] ns”k ls lEc) gksus ij] ftlus lkjs fo”o dks lfg’.kqrk vkSj ^^eq>s xoZ gS ,sls /keZ] ns”k ls lEc) gksus ij] ftlus lkjs fo”o dks lfg’.kqrk vkSj ^^eq>s xoZ gS ,sls /keZ] ns”k ls lEc) gksus ij] ftlus lkjs fo”o dks lfg’.kqrk vkSj ^^eq>s xoZ gS ,sls /keZ] ns”k ls lEc) gksus ij] ftlus lkjs fo”o dks lfg’.kqrk vkSj 
oSf”od LohoSf”od LohoSf”od LohoSf”od Lohd`fr dk ikB i<+k;kA**d`fr dk ikB i<+k;kA**d`fr dk ikB i<+k;kA**d`fr dk ikB i<+k;kA**  

;gk¡ egkeuk ekyoh; th vkSj xka/kh th dh fpark dks Hkh ns[kuk gksxkA bu nksuksa 
egkiq#’kksa us jk’Vªh; vfLerk dks Jh vjfoUn dh rjg Lons”kh ds fopkj ls tksM+k gSA ij 
nksuks ds Lons”kh esa dqN QdZ gSA xka/kh th us Lons”kh ds fy, t:jh ekuk fd fons”kh dk 
cfg’dkj gh u gks cfYd mls u’V fd;k tk;s] mls tyk fn;k tk;sA ;g fons”kh fopkj vkSj 
fons”kh oLrq& nksuks ds cfg’dkj dk ekxZ Fkk] ftlls jk’Vªh;rk vkSj mldh igpku dks tkx`r 
fd;k tk ldsA ijUrq ekyoh; th dh Hkkoh n`f’V “kk;n ,d pj.k vkxs FkhA mUgsa ns”k dh 
xjhch] vHkko vkSj Hkkoh oSf”odrk dk ekuks Hkku vf/kd FkkA os fdlh oLrq dks u’V u djds 
mlds :ikUrj.k esa] fo”okl djrs FksA ;g ekyoh; th ds oSf”od&jk’Vªokn dk ifjpk;d 
FkkA blh ls izHkkfor ekyoh; th us dgk Fkk& ^^Lons”kh }kjk ge fcuk fojks/k vkSj {kfr ds 
ogh mÌs”; izkIr djsaxs] tks fons”kh oLrqvksa ds cfg’dkj ls djsaxsA vr% fons”kh diM+ksa dh 
gksyh u tykdj ge xjhc turk dh xk<+h dekbZ dh mi;ksfxrk izkIr djrs gq, Lons”kh ds 
iw.kZ iz;ksx }kjk fons”kh oL=ksa dk Lor% ifjR;kx dj ldrs gSaA** ekyoh; th us jk’Vª dh 
igpku dks ckSuk u djds O;ogkfjd vkSj “kSf{kd cuk;kA bl n`f’V ls Jh vjfoUn] xka/kh bl n`f’V ls Jh vjfoUn] xka/kh bl n`f’V ls Jh vjfoUn] xka/kh bl n`f’V ls Jh vjfoUn] xka/kh 
vkSj ekyoh; vkSj ekyoh; vkSj ekyoh; vkSj ekyoh; dk fpUru ,d Fkkdk fpUru ,d Fkkdk fpUru ,d Fkkdk fpUru ,d Fkk    fd f”k{kk dh “kq:vkr viuh ekr`Hkk’kk ls gksA blls jk’Vªh; fd f”k{kk dh “kq:vkr viuh ekr`Hkk’kk ls gksA blls jk’Vªh; fd f”k{kk dh “kq:vkr viuh ekr`Hkk’kk ls gksA blls jk’Vªh; fd f”k{kk dh “kq:vkr viuh ekr`Hkk’kk ls gksA blls jk’Vªh; 
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pfj= fufeZr pfj= fufeZr pfj= fufeZr pfj= fufeZr gksxkgksxkgksxkgksxkA A A A jk’VªHkk’kk] jk’Vªh;&jk’VªHkk’kk] jk’Vªh;&jk’VªHkk’kk] jk’Vªh;&jk’VªHkk’kk] jk’Vªh;&pfj=] jk’VªHkfDpfj=] jk’VªHkfDpfj=] jk’VªHkfDpfj=] jk’VªHkfDr vkSj jk’Vª&r vkSj jk’Vª&r vkSj jk’Vª&r vkSj jk’Vª&fuekZ.k lfuekZ.k lfuekZ.k lfuekZ.k ls s s s jk’Vªh;&jk’Vªh;&jk’Vªh;&jk’Vªh;&vfLerk vfLerk vfLerk vfLerk 
cpsxhAcpsxhAcpsxhAcpsxhA blfy, vkt t:jh gS mPp f”k{kk ds fu;ark ,slk fpUru fodflr djsaA 

vkt mPp f”k{kk esa f”k{kd&Nk= lEcU/kksa dh ppkZ xje gSA baVjusV ds tekus esa] 
Kku foLQksV gqvkA bl foLQksV ls xq:&f”k’; ijEijk rks ladV esa gS gh] lkFk gh f”k{kk ds 
vekuoh; iz;ksx Hkh c<+s gSaA izks0 ,-ds- lju bl laca/k esa fczfV”k mifuos”kokn dks lokZf/kd 
ftEesnkj ekurs gSaA ,d n”kd iwoZ ls Hkh igys izks0 lju] us bykgkckn E;wft;e es cksyrs 
gq, dgk Fkk fd ^^mifuos”kokn us Hkkjr dh vkRek ds VqdM+s dj fn;s gSaA** ftldh otg ls 
Hkkjrh; Kku ijEijk vkSj xq:&f”k’; ijEijk [k.M&[k.M gks x;hA fo”ks’khdj.k 
fo”ofo|ky;ksa dk eq[; Loj cu x;kA ;g vkS|ksfxd lekt dh LokHkkfod ifj.kfr FkhA izks0 
lju us dgk fd ^^Hkkjr dk “kSf{kd ladV Li’V ,oa lkjxfHkZr fl)karksa ds fcuk gh tUeh bl 
i`FkDdhdj.k ,oa fo”ks’khdj.k dh Qly gSA ;gh fo”ks’khdj.k] ckn esa f”k{kk txr esa fofo/k 
is”ks ds foospuk dk vk/kkj cukA** ;qok fopkjd MkW0 cnzhukjk;.k us fo”ks’khdj.k dks Nk= 
“kfDr vkSj Nk= jktuhfr dk dkj.k ekuk gSA tks lsok] Kku vkSj ri dh txg ,d is”kk dk 
:i ys pqdk gSA 

f”k{kd&Nk= laca/k cktkjhdj.k ds ;qx esa vFkZghu ls yxus yxs gSaA 
uo&inkFkZokfn;ksa dk dguk gS fd c<+rh Hkw[k&I;kl rFkk “kfDr vkSj lRrk ds dyg ds bl 
nkSj esa vUrj&eaFku] xgurk] lkeatL; lsok tSls lukru ewY;ksa dh ppkZ gh D;ksa djsaA izks0 
lju dk ladsr eSdkys dh ^ckcw dYpj* dh vksj gSA tgka Kku&lekt ¼oSf”od lekt½ dh 
txg C;wjksØslh “kkflr ^;kaf=d&lekt* LFkkfir gks tkrk gSA 

,slh fLFkfr esa f”k{kd&f”k’; ds vkpj.k] Kku ds Lrj] pfj= dh vfHkO;fDr esa 
cnyko LokHkkfod gSA izks0 ;”kiky dk ekuuk gS fd vkt Hkh ;fn f”vkt Hkh ;fn f”vkt Hkh ;fn f”vkt Hkh ;fn f”k{kd] jktuhfr vkSj k{kd] jktuhfr vkSj k{kd] jktuhfr vkSj k{kd] jktuhfr vkSj 
/kM+sckth ls Åij mBdj tokcnsgh vkSj drZO; cks/k dks txk ysa rks Nk=la?k] Nk= jktuhfr] /kM+sckth ls Åij mBdj tokcnsgh vkSj drZO; cks/k dks txk ysa rks Nk=la?k] Nk= jktuhfr] /kM+sckth ls Åij mBdj tokcnsgh vkSj drZO; cks/k dks txk ysa rks Nk=la?k] Nk= jktuhfr] /kM+sckth ls Åij mBdj tokcnsgh vkSj drZO; cks/k dks txk ysa rks Nk=la?k] Nk= jktuhfr] 
Nk=”kfDr vkSj mPpf”k{kk fojks/kkHkklh u jg tk;saxsANk=”kfDr vkSj mPpf”k{kk fojks/kkHkklh u jg tk;saxsANk=”kfDr vkSj mPpf”k{kk fojks/kkHkklh u jg tk;saxsANk=”kfDr vkSj mPpf”k{kk fojks/kkHkklh u jg tk;saxsA MkW0 cnzhukjk;.k dk ekuuk gS fd 
vktknh dh yM+kbZ ds nkSjku rFkk vktknh ds ckn nks n”kdksa rd Nk=la?k jk’Vªh; eqÌs mBkrs 
jgsA vc mlds iz”u vkSj ljksdkj tkrh;] etgch] dqlhZ dh lRrk esa ca/kdj cksUlkbZ gks x;s 
gSa] bu lHkh ckSus ljksdkjksa dks vkt ds Nk=la?k l”kfDrdj.k] eq[;/kkjk vkSj izxfrokn dk 
uke nsrs gSaA cnzhukjk;.k bls rqyukRed v/k%iru gh ekurs gSa vkSj fo”ofo|ky;h laLd`fr ds 
fy, HkLeklqjA Nk=&f”k{kd fopkj esa vlarqyu gSA nksuksa gh] Kku&lekt dh jpuk ds izfr 
fdrus oQknkj gSa ;g rks vc lcdks irk yx x;k gSA ysfdu o`{k vHkh gjk gSA vk”kkoknh 
;g ns”k bu nksuksa egk”kfDr;ksa ¼Nk= ,oa f”k{kd½ ds iqutkZxj.k dh izrh{kk dj jgk gSA 

izpkj ds bl ;qx esa f”k{kd&Nk= laca/k LokFkZxr gks x;s gSaA u yM+dk i<+rk gS] u 
v/;kid i<+krk gS& ;g fVIi.kh gj txg lquus dks feyrh gSA xzkElh dgrs gSa fd ^^;g 
f”k{kk esa fl)kUrghurk] voljokn] fujarjrk dh vuqifLFkfr ds dkj.k gksrk gSA**  

Jh vjfoUn n”kZu esa ^f”k{kd&Nk=* lanHkZ dqN fHkUu gSaA mudk dguk gS f”k{kk dk 
izFke fl)kUr gS fd ^^dqN Hkh ugha fl[kk;k tk ldrkA D;ksafd f”k{kd ,d funsZ”kd] ^^dqN Hkh ugha fl[kk;k tk ldrkA D;ksafd f”k{kd ,d funsZ”kd] ^^dqN Hkh ugha fl[kk;k tk ldrkA D;ksafd f”k{kd ,d funsZ”kd] ^^dqN Hkh ugha fl[kk;k tk ldrkA D;ksafd f”k{kd ,d funsZ”kd] 
bUlVªDVj] ,d dke ysus okyk Lokeh ugha gS] cfYd ,d lgk;d gS] ,d xkbM gS] ,d fe= bUlVªDVj] ,d dke ysus okyk Lokeh ugha gS] cfYd ,d lgk;d gS] ,d xkbM gS] ,d fe= bUlVªDVj] ,d dke ysus okyk Lokeh ugha gS] cfYd ,d lgk;d gS] ,d xkbM gS] ,d fe= bUlVªDVj] ,d dke ysus okyk Lokeh ugha gS] cfYd ,d lgk;d gS] ,d xkbM gS] ,d fe= 
gSA ;gk¡ Nk= dkgSA ;gk¡ Nk= dkgSA ;gk¡ Nk= dkgSA ;gk¡ Nk= dks Lor%LQwrZ Kku ds izfr LokHkkfod [kqyuk gksrk gSA ekrk&firk vkSj f”k{kd s Lor%LQwrZ Kku ds izfr LokHkkfod [kqyuk gksrk gSA ekrk&firk vkSj f”k{kd s Lor%LQwrZ Kku ds izfr LokHkkfod [kqyuk gksrk gSA ekrk&firk vkSj f”k{kd s Lor%LQwrZ Kku ds izfr LokHkkfod [kqyuk gksrk gSA ekrk&firk vkSj f”k{kd 
dh ftn cPps ij Fkksiuk vizkd`frd gksxk] nfd;kuwlhiu gksxkA**dh ftn cPps ij Fkksiuk vizkd`frd gksxk] nfd;kuwlhiu gksxkA**dh ftn cPps ij Fkksiuk vizkd`frd gksxk] nfd;kuwlhiu gksxkA**dh ftn cPps ij Fkksiuk vizkd`frd gksxk] nfd;kuwlhiu gksxkA** izks0 Mh- ,l- dksBkjh 
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¼dksBkjh vk;ksx½ us bl fopkj dks foLrkj ls viuh fjiksVZ esa ntZ fd;k gSA izks0 ;”kiky us 
gkbZLdwy cksMZ ijh{kk dks fujLr djus ds lanHkZ esa rFkk foKku] rduhdh ,oa lekt&foKku 
dh f”k{kk dks ,d lkFk i<+kus ds lanHkZ esa laLrqfr;k¡ nh gSaA bls mUgksaus Kku dh vktknh dh 
laKk nh gSA eq>s bruk gh dguk gS fd ;fn ;g fopkj ykxw gqvk rks f”k{kk esa iqu% oSfnd 
ØkfUr vk ldrh gSA blls f”k{kd&Nk= laca/k ^xq#dqy* dk :i ysaxs tks vkt Hkh vius ewy 
esa oSf”od gSA 

f”k{kk esa] fo”ks’k :i ls mPp&f”k{kk esa oSf”od vk/kqfud ds iz;ksx dh ppkZ tksjkas ij 
fQj ls mBh gSA vkt varjjk’Vªh; [ksydwn] vUrjjk’Vªh; ekSfnzd uhfr] jktuSfrd] vkfFkZd 
laxBu] vUrjjk’Vªh; O;olk; vkSj cSafdax dk ;qx gSA rc f”k{kk esa Hkh mldk izHkko iM+uk gh 
gSA vysDl badsYl us blh lanHkZ esa dgk Fkk fd ^^vk/kqfudhdj.k] u;s fopkjksa vkSj vfHkuo 
iz;ksxksa dks Lohdkj djus dh izo`fŸk] fopkjksa dks vfHkO;Dr djus dh rRijrk] le; dk Kku] 
tks euq’; dks Hkwr dh vis{kk orZeku vkSj Hkfo’; ds izfr #fp] le;&ikyu dk lgh Kku] 
;kstuk&fuekZ.k esa rYyhurk] laxBu vkSj deZ fuiq.krk] rduhdh o foKku esa fodkl vkSj 
leku U;k; forj.k esa fo”okl iSnk djuk gSA** f”k{kk esa ftruk t:jh gS mruk gh bfrgkl 
ijdrk vFkkZr Hkwr ls tqM+uk pkfg,A MkWŒ tkfdj gqlSu us dgk Fkk fd ^^Hkwr dh cfyosnh ls 
gesa izTTofyr vkx ysuh pkfg, u fd tyh jk[kA** vktknh ds ckn 1948&49 esa MkWŒ 
jk/kkd̀’.ku vk;ksx vk;kA blesa ifjfLFkfr;ksa ds vuq:i ifjorZu vkSj lkaLd`frd fojklr dks 
dk;e j[kus ds lkFk f”k{kk ds O;olk;hdj.k ij tksj FkkA ij bl jiV esa vk/kqfudrk ls 
T;knk ijaijk gkoh FkhA 1952&53 eas MkWŒ ,- y{e.k Lokeh eqlkfydj dh v/;{krk esa 
ek/;fed f”k{kk vk;ksx cukA blesa :f<+xr f”k{kk dks udkj dj vk/kqfudrk ij iwjk cy 
fn;k x;kA ;g jiV Hkh v/kwjh jghA blfy, 1964&66 esa MkWŒ Mh- ,l- dksBkjh ds funsZ”ku 
esa f”k{kk&vk;ksx cukA blesa foLrkj ls f”k{kk] fo”ks’k :i ls mPp&f”k{kk dh leh{kk] laHkkfor 
ifjorZu vkSj Hkkoh fn”kk dh leh{kk vkSj laLrqfr;k¡ gSaA  

jktho xka/kh ds le; ubZ f”k{kkuhfr ¼fdjhV tks”kh dh v/;{krk esa vkSj Jh vjfoan 
vkJe f”k{kk i)fr ds vkyksd esa lexz f”k{kk uhfr ½ cuk;h x;hA ij fu’iknu vkSj ykxw 
gksuk “ks’k jg x;kA eq[; ladV rks fu’iknu dk gSA vkt vko”;drk gS f”k{kk ds oSf”od 
Lo:i dhA rduhdh vkSj foKku ds foLQksV ls ;g t:jh gks x;k gS fd ^^Kku dks gj 
fn”kk ls vkus nksA** ^^vk uks Hknzk% Øroks ;Urq fo”or%** _Xosn ¼1@89@1½ dk ;g ea= 
izkphure~ gksrs gq, Hkh iw.kZ:is.k oSf”od vkSj vk/kqfud gSA Jh vjfoan ds f”k’; ds- ,e- eqa”kh 
us ^^Hkkjrh; fo|k Hkou** dh LFkkiuk ds fy;s bl ea= dks f”k{kk dh vkRek ds :i esa 
vaxhdkj fd;k vkSj _r] lR;] ;K vkSj ri dks f”k{kk ds pkj ewY;ksa ds :i esa LohdkjkA 
MkWŒ jk/kkd̀’.ku Hkh vk/kqfud f”k{kk dh ,dkafxrk vkSj vkReghurk ls fpafrr FksA tc os ;g 
dgrs gSa fd f”k{kk dk y{; dsoy cqf) dkS”ky gh ugh gS] cfYd ân; esa T;ksfr vkSj rst 
Hkjuk Hkh gSA ^^rstfLouko/khreLrq**A 

johUnz ukFk VSxksj us oSf”odrk dh O;k[;k djrs gq, dgk gS fd ^^okLrfod oSf”odrk ^^okLrfod oSf”odrk ^^okLrfod oSf”odrk ^^okLrfod oSf”odrk 
vius ?kj dh nhokvius ?kj dh nhokvius ?kj dh nhokvius ?kj dh nhokjksa dks rksM+ Mkyus ls ugha vk,jksa dks rksM+ Mkyus ls ugha vk,jksa dks rksM+ Mkyus ls ugha vk,jksa dks rksM+ Mkyus ls ugha vk,xh cfYd vfrfFk;ksa vkSj iMxh cfYd vfrfFk;ksa vkSj iMxh cfYd vfrfFk;ksa vkSj iMxh cfYd vfrfFk;ksa vkSj iM++++ksfl;ksa dks ksfl;ksa dks ksfl;ksa dks ksfl;ksa dks 
lRdkj nsus ls vk,lRdkj nsus ls vk,lRdkj nsus ls vk,lRdkj nsus ls vk,xhA**xhA**xhA**xhA** rkRi;Z ;g gS fd f”k{kk eSdkys dh ea”kk ls oSf”od ugha gksxh] ;k f”k{kk eSdkys dh ea”kk ls oSf”od ugha gksxh] ;k f”k{kk eSdkys dh ea”kk ls oSf”od ugha gksxh] ;k f”k{kk eSdkys dh ea”kk ls oSf”od ugha gksxh] ;k 
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^izR;{k fons”kh fuos”k** ¼,Q^izR;{k fons”kh fuos”k** ¼,Q^izR;{k fons”kh fuos”k** ¼,Q^izR;{k fons”kh fuos”k** ¼,Q----MhMhMhMh----vkbZvkbZvkbZvkbZ----½ ls Hkh ughaA cfYd f”k{kk dks vkUrfjd lalk/kuksa ls ySl ½ ls Hkh ughaA cfYd f”k{kk dks vkUrfjd lalk/kuksa ls ySl ½ ls Hkh ughaA cfYd f”k{kk dks vkUrfjd lalk/kuksa ls ySl ½ ls Hkh ughaA cfYd f”k{kk dks vkUrfjd lalk/kuksa ls ySl 
djuk gksxkA bldh uhao Hkkjrh; gksxh& eaftysa oSf”od gks ldrh gSaAdjuk gksxkA bldh uhao Hkkjrh; gksxh& eaftysa oSf”od gks ldrh gSaAdjuk gksxkA bldh uhao Hkkjrh; gksxh& eaftysa oSf”od gks ldrh gSaAdjuk gksxkA bldh uhao Hkkjrh; gksxh& eaftysa oSf”od gks ldrh gSaA    

f”k{kk dh vf/kdka”k fpark vkSj lanHkZ Hkfo’; dks ysdj gSA ;g f”k{kk dk pje lanHkZ 
gSA fo”ks’k :i ls mPp f”k{kk Hkfo’; ds na”k dks >sy jgh gSA ftl eqn~ns dks Hkfo’; lrk jgk 
gks] Li’V gS fd mldk orZeku T;knk fodr̀ gSA tks eq[; eqn~ns gSa muesa izeq[k gSa ¼d½ 
LofoRr iksf’kr laLFkk,a vkSj mudk vlarqfyr cktkjhdj.k] ¼[k½ nwjLFk f”k{kk dk fugk;r 
lrghiu] ftlesa Kku dh ckr rks NksfM+,] lkekU; tkudkjh Hkh ugha feyrhA ¼x½ MhEM 
fo”ofo|ky;ksa dh laØkfUrA ¼?k½ mPp f”k{kk esa jktuhfr dk jkgqdky ,oa C;wjksØslh dk 
vfrfjDr gLr{ksiA 

la{ksi esa bu fcUnqvksa ij eaFku vko”;d gSA ¼d½ LofoRr iksf’kr laLFkk;sa vc ns”k esa 
21000 ikj dj x;h gSaA mRrj izns”k esa lokZf/kd gSaA ;w-ih- esa fiNys 15 o’kkZsa esa 
fo”ofo|ky;ksa ls lEc) egkfo|ky;] izkFkfed fo|ky;ksa ls Hkh vf/kd [kqy x;s gSaA bu 
dkystksa esa iwjs izns”k esa nl izfr”kr cPps Hkh i<+us ugha tkrsA buds vf/kdka”k izos”k QthZ 
gksrs gSaA fiNys o’kZ izns”k ds nl tuinksa ds ,d lkS egkfo|ky;ksa ds losZ{k.k ls Li’V gqvk 
fd ;gk¡ u rks Bhd Hkou gaS u ykbZcszjh] u v/;kid ¼dsoy dkxt esa gSa½] u i<+us okys Nk=A 
lekt dY;k.k foHkkx dk vjcksa #i;k bu LofoRr iksf’kr laLFkkvksa dh tsc esa igq¡prk jgk 
gSA vHkh blh o’kZ ¼2012½ ljdkj dh vk¡[k [kqyh gS( vkSj lquk gS fd vc dY;k.k /kujkf”k 
lh/ks Nk=ksa dks feysxhA yqVsjs izca/kdksa dh] bl dne ls ân; xfr #d jgh gSA cktkjksa ds 
Hkh dqN fu;e gksrs gSa& bu LofoRriksf’kr nqdkuksa ds dqN Hkh ughaA ¼[k½ ns”k eas nwjLFk f”k{kk 
dk iz;ksx bafnjkxka/kh jk’Vªh; eqDr fo”ofo|ky; ls izkjEHk gqvkA vkt ,slh vFkZghu] nwjLFk 
f”k{kk] yxHkx& 22 fo”ofo|ky; ijksl jgs gSaA lSdM+ksa dsUnzksa esa Nk=&dkSaflfyax esa Hkh ugh 
i/kkjrsA de ls de mRrj&Hkkjr ds dsUnzksa esa rks ughaA ¼x½ MhEM fo”ofo|ky;ksa dh 
O;Fkk&dFkk rks vHkh gky esa gh mHkjh gSA pkSokyhl ,sls fo”ofo|ky; lwphc) gq, gSa] tks 
fo”ofo|ky;h f”k{kk dh vf/kdka”k “krsZa iwjh ugha djrsA ekeyk loksZPp U;k;ky; esa gSA blh 
dks n`f’V esa j[kdj dfiy flCcy us izksŒ ;”kiky lfefr cukbZA izksŒ ;”kiky ds rsjg izeq[k 
lq>ko Hkh vk x;sA izeq[k lq>ko gS fd pquko vk;ksx dh rjg gh ns”k esa mPp f”k{kk dk 
jk’Vªh; vk;ksx cusA igys ls py jgh fu;ked laLFkk;sa tSls& ;w-th-lh-] ,-vkbZ-lh-] Vh-bZ-] 
,u-lh-,p-bZ-vkj-] ,e-lh-vkbZ- dks ;k rks Hkax dj fn;k tk;s] ;k ;s lHkh jk’Vªh; vk;ksx ds 
fu;a=.k esa dk;Z djsaA ¼?k½ ijUrq ;s ØkfUrdkjh dne rc rd ykxw ugha gksaxs tc rd mPp 
f”k{kk dks C;wjksØslh vkSj jktusrkvksa dh xqykeh ls Lora=rk ugha feyrhA 

,yfou VkQyj us & ^^¶;wpj “kkd** esa f”k{kk dks Hkh Hkfo’; esa jksfir djrs gq, dgk 
gS fd ^^tks yksx f”k{kk lq/kkj esa ^^iSpodZ** dj jgs gSa os Hkfo’; ds lanHkZ dks le>rs gh 
ughaA** ;s ckr ifjiw.kkZuUn oekZ dh iqLrd ^^iru dh ifjHkk’kk** esa bafxr gS fd Hkz’Vkpkj] 
pkfjf=d iru vkSj fL=;ksa dk “kks’k.k vf”kf{krksa ls vf/kd f”kf{kr djrs gSaA MkW0 jk/kkd`’.ku 
f”k{kk dks czãp;Z ls tksM+rs gSaA VSxksj f”k{kk dks R;kx] lsok] ri ls tksM+rs gSaA xka/kh 
vkUR;ksn; dh f”k{kk dks ysdj pyrs gSa vkSj Jh vjfoan rFkk Lokeh foosdkuUn f”k{kk dks 
ekuo fodkl dh iw.kZrk dk vk/kkj ekurs gSaA Hkfo’; Hkwr ds xHkZ ls mitrk gSA ekuo 
bfrgkl ds izFke fof/k fuekZrk euq us fy[kk gS& 
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^^foŸka cU/kqoZ;% deZ] fo|k Hkofr iapehA 

,rkfu ekU;LFkkukfu xjh;ks ;|nqŸkje~AA** 

vFkkZr~ ekuo] thou esa ik¡p vk/kkjksa ij ekU;rk vkSj lEeku izkIr djrk gS ;Fkk& 
foŸk ¼/ku lEink½] cU/kqRo ¼fj”rsnkjh½] o; ¼mez½] deZ ¼is”kk ;k O;olk;½] vkSj ik¡poha fo|kA 
;g Øe”k% ,d nwljs ls vf/kd ekU; gSaA ml dky esa fo|k dk loksZPp ewY; Fkk] vkSj foŸk 
dk U;wure ewY;A vkt Bhd bldk mYVk laLrj.k gS vFkkZr~ /ku lcls igys vkSj Kku 
lcls ckn esaA  

vk”p;Z gksrk gS fd vHkh Hkh f”k{kk esa lokZaxh.k ifjorZu dh txg VqdM+s&VqdM+s esa 
cnyko dh ckr gksrh gSA 3 tuojh 2013 dks dydRrk esa jk’Vªh; foKku dkaxzsl esa ns”k ds 
jk’Vªifr vkSj iz/kkuea=h ds Hkk’k.k iYyoxzkgh yxsA ^^foKku dk fodkl xjhcksa ds fy,] xkao 
okyksa ds fy,] ÅtkZ ds fy, gks vkfn&vkfnA** lquus  esa vPNk yxrk gS] ij gksrk ughaA ogh 
ladV fu’iknu dk] pfj= dkA 

;{k iz”u gS fd tks yksx mPp f”k{kk ls tqM+s gSa os fdrus larq’V gSa viuh ifjfLFkfr;ksa 
ls] f”k{kk ds y{;ksa ls] mudh izkfIr gsrq fd;s x;s fu’iknu lsA HkkHkk&eqEcbZ] jk’Vªh; foKku 
laLFkku&cSaxywj] vkbZ-lh-,l-vkj] Mh-vkj-Mh-vks- ds cgqr ls oSKkfudksa ls feyus dk] mudh 
leL;k;sa lquus dk ekSdk feyrk gSA rc yxrk gS] D;k Hkkjr esa 2020 dk Lo.kZ;qx ykus dk 
liuk] liuk gh jg tk;sxk\ vkt fo”o dh 200 Js’B ”kSf{kd laLFkkvksa esa] Hkkjr dh ,d Hkh 
laLFkk D;ksa ugha gS\ lkspuk gksxkA 

;kstuk;sa Js’B] fu’iknu fud`’VA dkj.k&pfj= dk ladVA rks D;k ;g ekuk tk, fd 
mPp f”k{kk vHkh rd vkdM+ksa ds dB?kjs esa can gSa\ dqyifr dh fu;qfDr] uSd dh Vhe ds 
xBu] fo|k eafnj ds cM+s inksa ij vklhu yksx] mudh ;ksX;rk esa nksuksa xq.k&ewY; gksa & os 

;a=fon~ (Master of science and technology) gksa vkSj vkRefon~ (Master of 

spirituality) Hkh gksaA vU;Fkk Kku dk foLQksV rks u gksxk] vKku dk vk;ksx vo”; cu 
tk;sxkA lSe fi=ksnk dh fpark ls cqf)thoh tqM+ ldrk gSA 

izksŒ bZ-lh-th- lqn”kZu us dgk Fkk fd ^^foKku ds LoHkko**  (Tempar of science) 

esa Ng vk/kkj Hkwr fl)kUr gksrs gSaA ;Fkk 1& dk;Zdkj.k foosd (Rationality) 2& vugadkj 

;k fouezrk (Humility) 3& Lora= vUos’k.k (Innovation) ;k uoksUes’k 4& funZf{k.; 

(Relent lessnes) 5& vktZoe (Integrity) 6& izfrHkk (Creativity)A vkt f”k{kk ls ;s 
fl)kar xk;c gks jgs gSaA 

ik”pkR; nk”kZfud gkcgkml vkSj nq[ksZe] mPp f”k{kk dks ^^lkekftd rF;** ls tksM+rs 
gSaA mudk ^rF;* O;fDr vkSj lewg ds lkeatL; vkSj lgdkfjrk ij vk/kkfjr gS vFkkZr~ O;fDr 
fuekZ.k vkSj lekt fuekZ.k ,d lkFk gksA vktknh ds ckn& dbZ volj feys fd f”k{kk ;k 
mPp&f”k{kk iVjh ij vk tk;sA ij LokFkZ vkSj mis{kk dh f”kdkj gks x;h f”k{kkA lafo/kku esa 
^lk{kjrk dh ppkZ gS*& f”k{kk dh ughaA Jh vjfoan us ,d i= esa dgk Fkk fd ^^;g dSlh ;g dSlh ;g dSlh ;g dSlh 
f”k{kk gS fd O;fDr bZ”oj ls rks izse djrk gS ij mldh vfHkO;fDr ^ekuork* ls ughaA f”k{kk gS fd O;fDr bZ”oj ls rks izse djrk gS ij mldh vfHkO;fDr ^ekuork* ls ughaA f”k{kk gS fd O;fDr bZ”oj ls rks izse djrk gS ij mldh vfHkO;fDr ^ekuork* ls ughaA f”k{kk gS fd O;fDr bZ”oj ls rks izse djrk gS ij mldh vfHkO;fDr ^ekuork* ls ughaA 
vkf[kj og fdlls izse djrk gSvkf[kj og fdlls izse djrk gSvkf[kj og fdlls izse djrk gSvkf[kj og fdlls izse djrk gS\\\\    D;k euq’; ds vUnj bZ”oj ugha gSD;k euq’; ds vUnj bZ”oj ugha gSD;k euq’; ds vUnj bZ”oj ugha gSD;k euq’; ds vUnj bZ”oj ugha gS\\\\******** bl izdk”k es vkt 
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mPp f”k{kk esa rduhdh&ØkfUr] lwpuk&ØkfUr] lkbZcj&ØkfUr dk iwjk ykHk mBkdj de ls 
de ,d gtkj laLFkkvksa esa ^lexz&f”k{kk uhfr* dks ijoku p<+kuk gksxk] ftles laLd`fr 
¼vrhr½ gekjh uhao gks] orZeku gekjk miknku gks] Hkfo’; gekjk y{; vkSj f”k[kj gksA jk’Vªh; 
f”k{kk&i)fr ,slh gks ftlesa gj ,d dks viuk mfpr vkSj LokHkkfod LFkku feysA rHkh vkt 
dk miHkksDrk iq=] Hkfo’; dk ve`r&iq= cu ldsxkA Hkkjr dks 2020 dh egk”kfDr cuus dh 
vHkhIlk] iw.kZ gksA 

la{ksi esa f”k{kk esa ;g fparu izkphure ls v/kqukru dh dky&;k=k gSA 

lanHkZ xzaFk ,oa ys[k% 

1. Sri Aurobidno, ‘The Mother on Education. 
2. Life of Sri Aurobidno – K.R. Srinivas lyngar. 

3. euqLe`frA 
4. Sai Letter – “Abhipsa”. 
5. S. Radhakrisham – ‘Education and Religion’. 

6. th-lh-ik.Ms & Hkkjrh; laLd`fr dh lukrurkA 
7. R.K. Mukerjee – ‘Ancient Indian Education’. 
8. Rabindranath Tagore ‘Poetic Philosophy of Education’. 

9. ekyoh; th dk f”k{kk n”kZu & frokjh vkSj flagA 
10. xka/kh dk ch-,p-;w- esa lEcks/ku & 1942] tuojhA 
11. vk;ksxksa dh fjiksVZ % jk/kkd`’.ku] MkWŒ tkfdj gqlSu] eqnkfy;j] Mh- ,l- dksBkjh 

vkfnA 
12. ubZ f”k{kk uhfr & fdjhV tks”khA 
13. ;”kiky desVh fjiksVZ 2012A 
14. E.C.G. Sudorsan- ‘Temper of Science’. 
15. Alwin Toffer “FUTURE SHOCK”. 

16. MkW0 cnzhukjk;.k & ^Nk=”kfDr & Nk= & jktuhfr*A 
17. Prof. K.P. Mishra- “Excellence in Research. 

 

*****
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mPp f”k{kk % ,sfrgkfld ifjizs{; ,oa pqukSfr;kmPp f”k{kk % ,sfrgkfld ifjizs{; ,oa pqukSfr;kmPp f”k{kk % ,sfrgkfld ifjizs{; ,oa pqukSfr;kmPp f”k{kk % ,sfrgkfld ifjizs{; ,oa pqukSfr;k¡¡¡¡    

izks0 gsjEc prqosZnh
∗ 

,d furkar egRoiw.kZ oDrO; yky&cky&iky dh =;h esa ls fofiupUn iky us fn;k 
Fkk] tks vkaXy&fgrksa ds fo#) gksus ds dkj.k] vkaXy& “kklu ,oa f”k{kk&uhfr esa iys&c<+s 
f”kf{krksa us u dsoy ukilUn fd;k] vfirq] utj vUnkt Hkh fd;kA jk’Vªoknh liwr 
fofiupUn iky ds vuqlkj] ^^Hkkjr dk lkezkT;okn vkSj bldh “kks’k.k O;oLFkk ls iSnk gqbZ 
f”k{kk O;oLFkk pkgs tks Hkh jgrh] Hkkjrh; cqtqZvkth dk mn; vkSj fczfV”k cqtqZvkth ds izHkqRo 
ds f[kykQ bldh c<+rh gqbZ izfr}fUnrk vo”;EHkkoh FkhA vxj Hkkjrh; cqtqZvkth dks nwljh 
lkjh fopkj/kkjkvksa ls vyx laLdr̀ esa fy[ks x;s osnksa dh gh f”k{kk feyrh jgrh rks mUgsa ogha 
vius la?k’kZ ds fl)kUr vkSj ukjs fey tkrsA** 

blls nks&rhu izLFkkiuk;sa] lqLi’V gksrh gSa] ftlls ge viuh ckr “kq: djuk pkgsaxs! 
izFke] rks ;g fd] *^;g lqLFkkfir gks pqds “kks/k dk ifj.kke gS] fd] og lksp ;k fopkj vc 
fu’izk;@fu’izHkkoh gks x;k gS] tc ;g dgk tkrk Fkk] fd] vk/kqfud Hkkjrh; jk’Vªh; 
vkanksyu] f”k{kk&i)fr dk izR;{k o vuU; ifj.kke FkkA** vr% jk’Vªokn] vkaXy f”k{kk dk 
izHkko ugha FkkA nwljh izLFkkiuk] blh ls fudyrh gS] fd] ^dksbZ Hkh jk’Vª vlarks’k] vukLFkk 
vkSj mlls mRiUu fojks/k&izfrjks/k ds fcuk fdlh nwljs jk’Vª ij nh?kZdky rd “kklu ugha 
dj ldrkA* rhljh] vfUre fdUrq lokZf/kd egRoiw.kZ izLFkkiuk ;gh Fkh] fd Hkkjr esa jk’Vª 
vkSj ^jk’Vªokn* dh vo/kkj.kk gesa ^oSfnd okaM~-e;* esa@ls gh izkIr gksrh gSA izFke fyf[kr 
lkfgR; _Xosn dh _pkvksa esa ;s “kCn iwjh vo/kkj.kk dks vfHkO;Dr djrs gSaA bu rhu 
izLFkkiukvksa ds lkFk] ,d iwjd izLFkkiuk Hkh gS] ftls dksbZ foosdoku~ O;fDr udkj ugha 
ldrkA ;fn] jk’Vªh;&vkUnksyu ek= vkaXy&f”kf{kr yksxksa rd lhfer jgrk rks] og dHkh 
tukanksyu ugha cu ldrk FkkA 

,d vkadM+k bl ckr dh iqf’V djrk gS] vr% ,d utj ml ij Hkh Mkyuk mfpr 
gksxkA blds vuqlkj vkaXy&f”k{kk ds izlkj&izpkj ds mijkUr Hkh 1930 bZ0 rd Hkkjr dh 
dqy tula[;k ds ek= nks izfr”kr O;fDr gh vaxzsth cksy o le> ldrs FksA ;s izk;% 
f”kf{kr&O;olk;h oxZ ds yksx “kgjksa ds fuoklh FksA vr% gekjk f”kf{kr oxZ fdruk Fkk o 
dSlk Fkk] ;g lqLi’V gSA os rks ogh lksp&fopkj ,oa vfHkO;fDr dj ldrs Fks] tks mudks 
i<+k;k&le>k;k x;kA vr% vkSifuosf”kd&lkezkT;oknh f”k{kk ds izHkko esa] os Hkkjrh; jk’Vªh; 
vkUnksyu vkSj] jk’Vªh;rk dks Hkh vkaXy&f”k{kk ds izHkko ls lEc) djrs gSa A 

oLrqr% vBkjgoha “krkCnh ds vUr rd] Hkkjrh; f”k{kk&O;oLFkk izkphu ijEijkvksa dk 
vuqikyu djrh jghA izkjfEHkd dky ls gh] izR;sd ekuo&lekt esa /keZ gh f”k{kk dk vk/kkj 
FkkA ogh crkrk Fkk] D;k iki gS] D;k iq.;( fdl ekxZ ls LoxZ vkSj] fdlls ujd feyrk gSA 
vr% ^ewY;ksa* dks og gh lekt esa izpkfjr&LFkkfir djrk FkkA vr% f”k{k.k&laLFkk;sa Hkh /kkfeZd 
laLFkkvksa ls gh mith vkSj mlh ls lEc) jghaA tgk¡ eafnj Fkk ogha ikB”kkyk] tgk¡ eB ogha 

                                                           
∗
 e/;dkyhu bfrgkl foHkkx] bykgkckn fo”ofo|ky; 

8@5 ,] cSad jksM] bykgkckn 211002 m0iz0  
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fogkj] tgka efLtn ogha eDrc] vkSj tgka ppZ ogha LdwyA ;gh O;oLFkk Hkkjr esa Hkh] pyrh 
jgh] ;wjksi ds O;olkf;d ,oa vkS|ksfxd ØkfUr;ksa us blds Lo:i dks ifjofrZr fd;k vkSj 
lkFk gh] muds fopkjksa ,oa n`f’Vdks.k dks HkhA vr% os vius izHkqRo ,oa lkezkT; ds 
lkrR;@vfojyrk ds vkdka{kh gksdj] uLyh; Js’Brk ds fl)kUr dks iq’V djus okyh f”k{kk 
ij gh cy nsus yxsA fQj] tc vaxzst Hkkjr esa vk,] rc Hkh os flQZ caxky] cEcbZ ,oa enzkl 
ds fo’k; esa gh tkudkjh izkIr dj ik;s FksA vkbZ, ,d >kadh izkjfEHkd o’kkZsa dh ys yh tk;sA 

ns”kh f”k{kk lEcU/kh tkap igys&igy enzkl ds xouZj Vkel equjks }kjk 1822 bZ0 esa 
djkbZ x;h FkhA blds vuqlkj] izR;sd 500 O;fDr;ksa ij ,d fo|ky; Fkk( cEcbZ esa 1823 ls 
1825 rd xouZj LVqvVZ ,yfQLVu us tkap djokbZ vkSj mlesa ;g Li’V gksrk gS fd ;s 
fo|ky; eafnjksa] f”k{kdksa ;k lEekfur yksxksa ds fuokl&LFkkuksa esa pyrs FksA blh izdkj] 1835 
ls 1838 ds e/; ,sMe us caxky o fcgkj esa losZ{k.k djds crk;k Fkk] fd ogka izR;sd 400 
O;fDr;ksa ij ,d fo|ky; Fkk! ;gk¡] ,d ckr vkSj /;ku nsus dh Fkh] fd izR;sd xkao esa ,d 
xzkeh.k fo|ky; rks Fkk gh] cM+s xk¡oksa esa nks vkSj mlls vf/kd fo|ky;ksa ds Hkh lk{; feyrs 
gSaA 

vkxs c<+us ls iwoZ cl ,d ^iafDr* dks bu iafDr;ksa dk ys[kd vuqjsf[kr djds] vkxs 
vxzlj gksuk pkgsxkA 

;fn] gesa izkphu lH;rkvksa&laLd`fr;ksa ;Fkk] phu] lqesj] ekslksiksVkfe;k] felz vkfn ds 
v/;;u gsrq iqLrdky;ksa&laxzgky;ksa esa gh dsfUnzr jguk iM+sxk] tcfd] ,- ,y- ck”ke tSls 
fo}ku ds vuqlkj] Hkkjr ds ?kjksa esa oSfnd _pkvksa dh vuqxwat vkt Hkh ml thoUr laLd`fr 
dk thfor :i izLrqr djrh gSA ;fn ;s ijEijkxr fo|ky; u gksrs] ftudk mYys[k Åij 
fd;k x;k gS] rks D;k ewY; o izfreku LFkkfir djus okyh ewY;oku f”k{kk dk vfLrRo 
lqjf{kr jgrk\ 

II 
vkb,] vc tks f”k{kk iz.kkyh LFkkfir gqbZ vkSj] tks ^vk/kqfud fo”o* dh 

vko”;drkuqlkj] py jgh gS] ml vksj viuk /;ku dsfUnzr fd;k tk;sA oLrqr% ;g 
f”k{kk&iz.kkyh vkSifuosf”kd lkezkT;okn dh nsu Fkh vkSj ^uo&vkSifuosf”kd* ;qx esa Hkh mruh 
gh izklafxd gS] vr% ^mnkjhdj.k* vkSj ^HkweaMyhdj.k* ls ysdj] iwoZorhZ ^vk/kqfudhdj.k* rd 
ds fy, mls gh mi;qDr ekuk x;k FkkA D;ksa\ D;ksafd] vkS|ksfxd ØkfUr ds ifj.kkeLo:i 
mRiUu fo”o &O;oLFkk mlh ij vk/kkfjr Fkh vkSj ogh] mldh vfojyrk dks lqfuf”pr Hkh 
dj ldrh FkhA vr% mlh O;oLFkk dks iqf’ir] iYyfor fd;k x;k] ^oYMZ cSad* ls ysdj 

^;wuhlsQ* (Unicef) rFkk ^;wusLdks (Unesco) dh ;kstukvksa ds rgrA 

;gka ij Hkh ge f”k{kk] loZ&f”k{kk] ,oa vfuok;Z izkFkfed f”k{kk dh ekax djus okys 
xksiky d`’.k xks[kys ds fopkj ls] viuh ckr “kq: djuk pkgsaxsA xks[kys ds fopkjkuqlkj] 
^^tuf”k{kk dh mis{kk ls ;g Li’V gS fd Hkkjr ds u, “kkld bl ^^tuf”k{kk dh mis{kk ls ;g Li’V gS fd Hkkjr ds u, “kkld bl ^^tuf”k{kk dh mis{kk ls ;g Li’V gS fd Hkkjr ds u, “kkld bl ^^tuf”k{kk dh mis{kk ls ;g Li’V gS fd Hkkjr ds u, “kkld bl ns”k ds lkekftd mRns”k ds lkekftd mRns”k ds lkekftd mRns”k ds lkekftd mRFkku Fkku Fkku Fkku 
ds fy, ;gka ugha vk, FksA ds fy, ;gka ugha vk, FksA ds fy, ;gka ugha vk, FksA ds fy, ;gka ugha vk, FksA vaxzsth dks bruk egRo nsus dk dkj.k ;g Fkk] fd] os LoHkkor% vaxzsth dks bruk egRo nsus dk dkj.k ;g Fkk] fd] os LoHkkor% vaxzsth dks bruk egRo nsus dk dkj.k ;g Fkk] fd] os LoHkkor% vaxzsth dks bruk egRo nsus dk dkj.k ;g Fkk] fd] os LoHkkor% 
;g pkgrs Fks fd “kklu esa de [kpZ gksA gj DydZ vkSj NksVs ljdkjh vQlj dks baXyS.M ls ;g pkgrs Fks fd “kklu esa de [kpZ gksA gj DydZ vkSj NksVs ljdkjh vQlj dks baXyS.M ls ;g pkgrs Fks fd “kklu esa de [kpZ gksA gj DydZ vkSj NksVs ljdkjh vQlj dks baXyS.M ls ;g pkgrs Fks fd “kklu esa de [kpZ gksA gj DydZ vkSj NksVs ljdkjh vQlj dks baXyS.M ls 
cqykuk iM+s] rks blls ;g vklku gksxk fd ;gha fuEu Js.kh ds vQlcqykuk iM+s] rks blls ;g vklku gksxk fd ;gha fuEu Js.kh ds vQlcqykuk iM+s] rks blls ;g vklku gksxk fd ;gha fuEu Js.kh ds vQlcqykuk iM+s] rks blls ;g vklku gksxk fd ;gha fuEu Js.kh ds vQljksa dk oxZ rS;kj fd;k jksa dk oxZ rS;kj fd;k jksa dk oxZ rS;kj fd;k jksa dk oxZ rS;kj fd;k 
tk;sA vr% bl f”k{kk&iz.kkyh dh fo”ks’krk e/;eoxhZ; Hkkjrh; uotokuksa ij fczVsu ds xkSjo tk;sA vr% bl f”k{kk&iz.kkyh dh fo”ks’krk e/;eoxhZ; Hkkjrh; uotokuksa ij fczVsu ds xkSjo tk;sA vr% bl f”k{kk&iz.kkyh dh fo”ks’krk e/;eoxhZ; Hkkjrh; uotokuksa ij fczVsu ds xkSjo tk;sA vr% bl f”k{kk&iz.kkyh dh fo”ks’krk e/;eoxhZ; Hkkjrh; uotokuksa ij fczVsu ds xkSjo 
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o le`f) dk izHkko Mkyuk rFkk] fczfV”k vQlj”kkgh dh vko”;drkuq:i] lq;ksX; ukSdj o le`f) dk izHkko Mkyuk rFkk] fczfV”k vQlj”kkgh dh vko”;drkuq:i] lq;ksX; ukSdj o le`f) dk izHkko Mkyuk rFkk] fczfV”k vQlj”kkgh dh vko”;drkuq:i] lq;ksX; ukSdj o le`f) dk izHkko Mkyuk rFkk] fczfV”k vQlj”kkgh dh vko”;drkuq:i] lq;ksX; ukSdj 
cukukA**cukukA**cukukA**cukukA** okLro esa] mi;qZDr f”k{kk&iz.kkyh dh fo”ks’krk ,oa fo”ks’k ifj.kke Fkk] fd] blesa 
f”kf{kr Hkkjrh; uo;qod Lo;a dks vf/kd egRokdka{kh] ;ksX; o mPp le>rk FkkA og vius 
fopkjksa dks ubZ Hkk’kk ,oa vk/kqfud “kSyh esa vfHkO;Dr dj ldrk Fkk] vr% og vU; vf”kf{kr 
Hkkjrokfl;ksa ls Lo;a dks fHkUu o mPp le>rk ,oa ml Hkkouk ij vfHkeku djrk FkkA 

Hkkjr esa mUuhloha “krkCnh ds vkjEHk rd rks ns”kh f”k{kk&i)fr vFkok ^ijEijkxr 
f”k{kk&iz.kkyh* ;Fkkor pyrh jgh] fdUrq] blds mijkUr bldk LFkku ,d furkar] ^fons”kh* 
vFkok ^vkaXy* ;k ;ksa dfg,] ^vkSifuosf”kd f”k{kk&iz.kkyh* us ys fy;k] fdUrq] ,slk izrhr u 
gks] vr% mls u, ukedj.k ls lq”kksfHkr fd;k ^^vk/kqfud f”k{kk uhfr**A vr% vc iqjkru ,oa 
uohu f”k{kk iz.kkfy;ksa ds e/; ,d fookn izkjEHk gks x;k] ftlesa vUrr%] tSlk fd] gksuk gh 
Fkk] uohu@vkaXy f”k{kk & iz.kkyh ds leFkZdksa dks lQyrk izkIr gqbZA vaxsztksa dk mn~ns”; 
Li’V Fkk] ^^;fn fdlh ns”k dks lnSo nkl j[kuk gS] rks mlds lkfgR;] laLd`fr ,oa f”k{kk dk ^^;fn fdlh ns”k dks lnSo nkl j[kuk gS] rks mlds lkfgR;] laLd`fr ,oa f”k{kk dk ^^;fn fdlh ns”k dks lnSo nkl j[kuk gS] rks mlds lkfgR;] laLd`fr ,oa f”k{kk dk ^^;fn fdlh ns”k dks lnSo nkl j[kuk gS] rks mlds lkfgR;] laLd`fr ,oa f”k{kk dk 
fouk”k djuk pkfg,A**fouk”k djuk pkfg,A**fouk”k djuk pkfg,A**fouk”k djuk pkfg,A** ubZ f”k{kk&i)fr dk mn~ns”; Fkk vkaXy&Hkk’kk esa fo”kq) ik”pkR; Kku 
dk izpkj&izlkjA vr% ns”kt f”k{kk&laLFkkvksa ds iqu#RFkku dh ;kstukvksa dh bZLV bf.M;k 
dEiuh vkSj fczfV”k ikfyZ;kesaV esa iw.kZr;k mis{kk dh xbZA os Hkkjrh;] tks ;k rks ubZ i)fr ds 
v/khu f”kf{kr gq, Fks vFkok mlds yksxksa dks egRoiw.kZ ekurs Fks] bl fczfV”k f”k{kk&iz.kkyh ds 
va/k&HkDr ,oa iw.kZ leFkZd cusA 

oLrqr% fons”kh f”k{k.k&iz.kkyh ls f”k{k.k dk dk;Z] lhfer :i esa] Hkkjr esa fons”kh 
O;kikfj;ksa ds lkFk “kq: gks tkrk gSA loZizFke lk{; 1706 bZŒ dk gS] tc MsuekdZ ds fe”ku 
ds izpkjdksa ¼fe”kufj;ksa½ us nf{k.k Hkkjr esa f”k{k.k] /keZ&izpkj ,oa /kekZarj.k ds n`f’Vdks.k ls 
izkjEHk fd;kA blesa vxz.kh Fks thxsu&csYl ,oa IY;w”kk( fdUrq] caxky esa f”k{k.k&dk;Z dks 
vkaXy bZLV bf.M;k dEiuh dk leFkZu izkIr ugha gqvkA vUrr% 1799 esa MkW0 dsjs] ckWMZ rFkk 
ek”kZeSu dh =;h us lhjkeiqj esa vius iz;klksa ls f”k{k.k&dk;Z dk nkf;Ro lEgkykA 1813 bZ0 
rd bZLV bf.M;k dEiuh dh O;olkf;d uhfr] vius vkfFkZd fgrksa dks lk/kus dh Fkh] vr% 
og fdlh /kkfeZd&lkaLd`frd erHksn esa u Qaldj] bu {ks=ksa esa rVLFkrk dh uhfr viukus dh 
?kksj leFkZd FkhA 

^fe”kujh* ;k izpkjd] 1813 ds pkVZj vf/kfu;e ds izko/kkuksa ds vUrxZr] Hkkjrh; 
f”k{k.k&O;oLFkk esa ,d uohu v/;k; izkjEHk djrs gq, ik, tkrs gSaA fdUrq 1813 ls 1833 ds 
pkVZjksa ds e/; dh vof/k eas] ;s fons”kh Hkk’kkvksa ds ek/;e ls] f”k{kk nsus okys izkFkfed Lrj ds 
fo|ky;ksa rd lhfer jgs] ijUrq] 1833 ,oa 1853 ds e/; mudh uhfr eas gesa ifjorZu 
n`f’Vxkspj gksrk gS] tc os vkaXy ek/;e ds ek/;fed fo|ky;ksa ,oa egkfo|ky;ksa ij Hkh /;ku 
dsfUnzr djus yxsA 1830 ds ckn ds reke fo|ky; vkfn fe”kufj;ksa vFkok izpkjdksa ds Fks] 
u fd] dEiuh ds vkSj] budk ewy mn~ns”; vkaXy&f”k{kk ds ek/;e ls /kekZUrj.k djuk gh 
FkkA budk izpkj&izHkko vyx&vyx izkUrksa] {ks=ksa esa vyx Fkk & lokZf/kd enzkl izsflMsUlh 
eas( rRi”pkr~ cEcbZ o caxky( mlls de if”peksRrj izkUr ¼vc dk mRrj izns”k½( rnqijkUr 
e/;&Hkkjr ,oa lcls de iatkc esaA 

fQj Hkh] f”k{kk ds lkFk] O;olkf;d &f”k{kk dk Hkh i;kZIr foLrkj] bl ;qx esa gqvk] 
ftlesa loZizFke mYys[k 1835 bZ0 esa dydRrk esfMdy dkyst dk fd;k tk ldrk gSA 
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1844 esa cEcbZ ds ,fYQLVu baLVhV~;wV esa bathfu;fjax dh i<+kbZ “kq: gqbZ( vkSj] 1847 bZ0 esa 
:M+dh es VkWelu ds bathfu;fjax dkyst dk “kqHkkjEHk gqvkA 1851 esa iwuk laLdr̀ dkyst esa 
^iwuk vkaXy Ldwy* dks lEc) djds] izfl) ^iwuk dkyst* dk fuekZ.k fd;k x;kA blh Øe esa 
1854 bZ- esa cEcbZ esa xzkUV esfMdy dksyst* dh LFkkiuk gqbZ rFkk] 1856 bZ- esa dydRrk esa 
bathfu;fjax dkyst dk “kqHkkjEHk gqvkA 

III 
vr% tks vkt Lora=ksRrj Hkkjr esa f”k{kk ds fodkl ds uke ij gks jgk gS] og fdruk 

^vk/kqfud* gS vkSj fdruk ^ik”pkR;* bl fookn esa fcuk iM+s gq,] ge bruk rks eku gh ldrs 
gSa] fd oLrqr% ogh vkSifuosf”kd f”k{kk iz.kkyh fdlh u fdlh :i esa vkt Hkh fo|eku gSA 
vr% mUgha izfrekuksa ds vuq:i bl f”k{kk&O;oLFkk dk ijh{k.k ,oa ewY;kadu fd;k tk ldrk 
gSA pwafd] bu iafDr;ksa dk ys[kd] mPp f”k{kk ls lEc) gS] vr% viuh ckr blh {ks= ls 
izkjEHk djuk pkgsxkA mPpf”k{kk dks bl f”k{kk&O;oLFkk :ih eksecRrh dh ykS vFkkZr~ ^f”k[kj* 
ds :i esa ns[k ldrs gSa( vr% ;g Lo;a f”k{kk&iz.kkyh dh xq.koRrk dk ifjpk;d ,oa izek.k 
gksrh gSA tSls ^[kr dk etewa Hkkai ysrs gSa] fyQkQk ns[k ds**A bl n`f’Vdks.k ls rks] bl {ks= 
esa tks n`f’Vxkspj gks jgk gS] og ldkjkRed ,oa mRlkgo/kZd rks ugha ekuk tk ldrkA 

mPp f”k{kk ds mPp Lrj ,o vkn”kZ ekudksa ds vuq:i cuk;s j[kus ds fy, ;w-th-lh-] 
lh-,l-vkbZ-vkj- rFkk] ,-vkbZ-lh-Vh-bZ- vkfn laLFkkvksa dh le;&le; ij tks LFkkiuk gksrh 
jghA buesa ls izR;sd laLFkk] nwljksa ds lkFk leUo; ds LFkku ij Lo;a ,d Lora= i`Fkd 
laLFkk ds :i esa dk;Z djus yxh] tSls og vius izHkqRo fn[kkus ds fy, gh vfLrRo esa gS! 
bldks ,d mnkgj.k ls ljyrk ls le>k tk ldrk gS&fpfdRlk&f”k{kk ds {ks= esa tgk¡ ,d 
vksj] og esfMdy dkyst gS] tgk¡ f”k{k.k&izf”k{k.k dh O;oLFkk gksrh gSa] rks] nwljh vksj] jkT; 
,oa dsUnz ljdkjsa gSa] ftuds v/khu os dk;Z dj jgs gSa] rFkk rhljh vkSj ^,e-lh-vkbZ- vFkok 
^esfMdy dkmfUly vkWQ bf.M;k*A fdUrq rhuksa esa leUo; dk vHkko fuR; dk fu;e gSA 
fdlds fu;e] ekud ,oa vkn”kZ o fu.kZ; vafre gksaxs\ blls ,d ckr Lej.k gks vkrh gS& 
og gS ^ Mk;uklksj ds yksi dk ,d fl)kUrA 

oLrqr% ^Mk;uklksj ds yksi* dk ,d fl)kUr ;g Hkh gS] fd] brus cM+s tho esa 
leUo; dk vHkko gks x;k( vr% tc brus cM+s vkdkj&izdkj ds tUrq dks dksbZ NksVk lk 
tUrq Hkh gkfu igq¡pkus dh uh;r ls vkØe.k djrk rks mldh izfrfØ;k esa bruk foyEc gksrk 
Fkk fd] {kfr gks pqdh gksrh FkhA vFkkZr~] tc rd ^laosnh Luk;q* ¼raf=dk½ ;k ^lsUlsjh uoZ* 
efLr’d rd fdlh Hkh NksVs tUrq ds vkØe.k vkfn dh lwpuk igq¡pkrh vkSj] izR;qŸkj esa ] tc 
rd efLr’d ds fu.kZ;kuqlkj ^eksVj uoZ* “kjhj dks izfrfØ;k dk lans”k laizsf’kr djrh] rc 
rd tks gkfu gksuh gksrh] gks pqdh gksrh Fkh( vr% cM+s ls vkdkj&izdkj okys ^Mk;uklksj* 
vusdkusd vkØe.kksa ¼vius “kjhj ij gksus okys½ ds QyLo:i yqIrizk; gq,A D;k eq>s vc 
blesa dqN vkSj tksM+us] dgus] fy[kus dh vko”;drk gS\ 

fQj Hkh O;oLFkkid ra= ;k ljdkj dks nsj lcsj le> eas vkrk gS vkSj og Hkh dqN 
lq/kkj] ifjorZu dk iz;kl djrk@djrh gh gSA vr% ,d u;k fopkj&,d ubZ laLFkk ds tUe 
dks lk{kkr~ djrk fn[k jgk gSA og laLFkk gS&^vky bf.M;k dkSfUly vkWQ gk;j ,twds”ku 
,.M fjlpZ] ¼,-vkbZ-lh-,p-bZ-vkj½A vkxs fdlh ^ukWyst dkSafly* dh LFkkiuk dh ckr gksus 
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yxsA ;kuh ^<kd ds rhu ikr*A geus vkSifuosf”kd dky esa ns[kk Fkk] fd dSls bl 
f”k{kk&O;oLFkk dk Øfed fodkl gqvk FkkA 1921 esa bykgkckn fo”ofo|ky; ds iquxZBu dk 
vf/kfu;e ikfjr gqvk Fkk] if”peksRrj izkUr ¼tks] Øe”k% la;qDr izkUr o vUrr% mRrj izns”k 
dgyk;k½ ds fy, i`Fkd ^ek/;fed f”k{kk ifj’kn ¼cksMZ½* dk xBu fd;k x;k] tks gkbZLdwy 
,oa bUVj dh ijh{kkvksa] v/;;u@ikB~;Øe vkfn ds fy, mRrjnk;h FkkA fo”ofo|ky; dk 
lEc)u ;k ,fQfy,fVax Lo:i ifjofrZr fd;k x;k& mls vkoklh;] ,dkRed] 
f”k{k.k&laLFkk esa ifjofrZr fd;k x;kA ukxiqj fo”ofo|ky; dh LFkkiuk ds lkFk e/; Hkkjr 
& cjkj vkfn ds fo”ofo|ky;ksa dk lEc)u mlls gqvk vkSj] vkxjk fo”ofo|ky;    dh 
LFkkiuk ds lkFk gh] bykgkckn fo”ofo|ky; dk ,dkRed Lo:i iw.kZ gks x;kA 

ftl le; bldk lEc)u & Lo:i Fkk] rc bykgkckn fo”ofo|ky; ,oa mlls iwoZ 
dydŸkk fo”ofo|ky; }kjk vius lEc) egkfo|ky;ksa dk fujh{k.k & fu;a=.k gksrk FkkA ;g 
O;oLFkk] oLrqr% f”k{kk ds Lrj ds cuk, j[kus ds fy, t:jh gh ugha] vifjgk;Z gS vkSj] bls 
lekIr ugha fd;k tkuk pkfg,] rkfd] mPp & f”k{kk dk fxjrk&Lrj] tks lHkh ds fy, ,d 
fparktud fo’k; cuk gqvk gS] mlls eqfDr fey ldsA gekjs iz[kj&fpard ,oa iwoZ jk’Vªifr 

MkWŒ ,-ih-ts- vCnqy dyke us tks fpark ^vk/kkjHkwr* (basic science) oSKkfud fo’k;ksa ds 
fo’k; esa O;Dr dh gS] os  lkekftd & ekufodh fo’k;ksa ij Hkh mruk gh ykxw gksrh gSA ogh 
fpark] bl {ks= esa izklafxd gSA vr% flQZ izos”k&ijh{kkvksa o ijh{kkvksa ij gh cy ugha fn;k 
tkuk pkfg,] vfirq] f”k{k.k ds Lrj] mldh fo’k;&oLrq] mldh xq.koRrk ij Hkh mruk gh 

tksj fn;k tkuk pkfg,A jkcVZ fy.M (Robart Lynd) us tc viuh d`fr ^^ukWfyt QkWj 

OgkWV\** (knowledge for what) dh jpuk dh] rc ^eq[; izfrekuksa* dh LFkkiuk ds lkFk] 
Kku ds leLr vk;keksa dh iw.kZrk eas izkfIr ds }kjk O;fDrRo ds iw.kZ fodkl dks gh bl Kku 
izkfIr dk mn~ns”; ekukA 

jkWcVZ fy.M dk fopkj gesa viuh ukuh&nknh ds ;qx dh ;kn fnykrk gSA os fdlh 
lun@mikf/k ;k ^fMxzh* ,oa jkstxkj&ijd f”k{kk izkIr ugha djrh Fkha] fdUrq thtkckbZ ls 
ysdj] vusd ^f”kf{kr tufu;ksa* ds mnkgj.kksa ls bls le>k ldrs gSaA os ftl n`f’Vdks.k ls 
f”kf{kr Fkha] og ewY;&ijd FkhA vr% os mRrjnkf;Ro&iw.kZ ,oa lEiw.kZrk okys O;fDr;ksa dks 
rS;kj djus esa l{ke FkhA lekt”kkL=h rks Lohdkjrs gh gSa] ^ekuo ds lekthdj.k dk izFke 
ikB eka dh xksn gh gksrh gSA vr% bu f”kf{kr] ewY;&izfrekuksa dh laokfgdkvksa us vius ;qx 
esa viuh Hkwfedk thoUr <ax ls fuHkkbZ Hkh dh FkhA vr% mPp&f”k{kk ds bu vk;keksa dks Hkh 
ns[kus & le>us dh vko”;drk gSA 

,d ,slh f”k{kk&O;oLFkk tks ekuo dks ekuo&leqnk;] lekt] jk’Vª ,oa vUrjjk’Vªh; 
Lrj ij ;k fo”o ukxfjd ds :i esa csgrj Hkwfedk fuoZgu djus gsrq rS;kj dj ldsA ,slk 
^Hkkjrh;* dks ^Hkwe.Myhdj.k* dh fod̀fr;ksa izHkkfor ugha dj ldsaxh] ftlds ikl lnSo gh] 
“kk”or ewY;ksa o izfrekuksa dk voyEc gksxkA vFkok] tks bu ewY;ksa & izfrekuksa dks vius 
O;fDrRo esa lekfgr djsxk] og ,d mRrjnk;h ekuo] ukxfjd vkSj] Hkkjrh; gksxkA f”k{kk dk 
mÌs”; Hkh ;gh gS vkSj] ^Hkkjr jk’Vª dh izR;k”kk Hkh ;gh gSA 

******
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vkt Hkh gekjh viuh ugha gS f”k{kk uhfrvkt Hkh gekjh viuh ugha gS f”k{kk uhfrvkt Hkh gekjh viuh ugha gS f”k{kk uhfrvkt Hkh gekjh viuh ugha gS f”k{kk uhfr    

jktho feJ 

Hkkjrh; f”k{kk ds vUrxZr ckyd dh ftKklk “kfDr dks mÌhIr fd;k tkrk gS] lkFk 
gh ckyd dh ltZukRe “kfDr o izse djus dh “kfDr dks Hkh “kq)] l”kDr o Å/oZxkeh fd;k 
tkrk gSA blls ckyd Lo;a ls tqM+us o fo”o ls tqM+us dh {kerk dk vtZu djrk gqvk 
lokZReHkko ds ijey{; dh vksj vxzlj gksrk gSA 

izkphu Hkkjrh; f”k{kk ds vuqlkj euq’; dk lEiw.kZ fodkl laHko gSA ;g f”k{kk euq’; 
dh ftKklk “kfDr dks mÌhIr djrh gqbZ mls iw.kkZuUn dks] iw.kZ Kku dks izkIr djkrh gSA 
izR;sd euq’; dks mlds LoHkko] #fp o {kerk ds vuqlkj fodflr gksus dk ekxZ iz”kLr 
djrh gSA izkphu f”k{kk n”kZu ds vuqlkj O;fDr fodflr gksrk gqvk lekt o laLd`fr dks 
iq’V djrk gS ,oa lekt o laLd`fr fo”o la;kstu dh vksj vxzlj gksrh gqbZ O;fDr dks 
fodflr djrh gS o mls vuqdwyrk iznku djrh gSA iw.kZKku dh izkfIr ds ckn Hkh ml 
tho;qDr iq#’k dks gj izrhfr esa ,d vfer foLe;] vizfre lkSUn;Z o fujfr’k; lq[k dk 
vuqHko gksrk jgrk gS rFkk og fo”othou ds lkFk ,d gksdj thrk gSA 

izkphu Hkkjrh; f”k{kk bu ekU;rkvksa dks ysdj pyrh gS fd izR;sd ckyd vuUr iFk 
dh ;k=k lEiUu djds vk;k gS vkSj vejrk dk vuqHko dj ysus dh laHkkouk ls ;qDr gSA 
izR;sd ckyd esa vius&vius fnO;&vfnO; laLdkj o okluk;sa gksrh gSa] tks “kuS% “kuS% 
chtkoLFkk ls vadqfjr gksdj izdV gksrh gSa] ftUgsa ;qokoLFkk esa Li’Vr% iq=S’k.kk] foŸkS’k.kk] o 
yksdS’k.kk ds :i esa vuqHko fd;k tkrk gSA izR;sd euq’; ij nso _.k] Hkwr _.k] euq’; 
_.k] fir` _.k o _f’k _.k gksrk gS] ftlls m_.k gq, fcuk mls vejRo dk cks/k ugha gks 
ldrkA blfy, Hkkjrh; f”k{kk izR;sd ckyd dks /keZ&vFkZ&dke&iq#’kkFkZ o eks{k ds ije 
iq#’kkFkZ dk y{; nsrh gSA bu iq#’kkFkkZsa dh flf) ds fy, izes; txr dk Kku vko”;d gS o 
blds lE;d Kku ds fy, vUr%dj.k o ofg%dj.kksa dk vFkkZr~ nsg&bfUnz;&vUr%dj.k la?kkr 
dk LoLFk] lqǹ<+] l”kDr] lw{e] rstLoh o lqlaLd`r gksuk vko”;d gSA nsg&bfUnz;&var%dj.k 
ls rknkRE; j[kus okyk gh bl la?kkr ds Lo:i dks lqlaLd`r djrk gqvk f=fo/k iq#’kkFkkZsa dks 
fl) djrk gS o buls Åij mBdj vkReKku vFkkZr~ eks{k dh Hkh izkfIr djrk gSA 

f”k{kk dk mÌs”; dsoy ijh{kk ikl dj ysuk ugha gSA okLro esa f”k{kk thou i;ZUr 
pyus okyh izfØ;k gSA fo|kFkhZ dh izfrHkk rFkk mldk prqfnZd fodkl f”k{kk dk eq[; mÌs”; 
gksuk pkfg,A 

vkt dh f”k{kk esa lgh rjhds ls thus ds fy, lgh le> fodflr djuk y{; ugha 
ekuk x;k gS] tcfd ;gh f”k{kk dk y{; gks ldrk gSA vk/kqfud f”k{kk iz.kkyh ;wjksi esa 
yxHkx 300 lky igys fodflr gqbZ vkSj ftu ns”kksa esa ;wjksi ds mifuos”k LFkkfir gq,] ogka 
LFkkuh; ijaijkxr f”k{kk O;oLFkk dks foLFkkfir djds bl f”k{kk iz.kkyh dks LFkkfir fd;k 
x;kA 

,slh f”k{kk iz.kkyh ,d [kkl lksp ls fudys fodkl vkSj vk/kqfudrk dks izeq[krk 
nsrh gSA bl lksp esa ekuk x;k gS fd ^fodkl* dk ek= ,d gh ekWMy gksrk gS] og loZ= 
leku :i ls lHkh lkaLd`frd leqnk;ksa ds fy, Qynk;h gksrk gSA og ftl izdkj 
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vk/kqfudrk ij vk/kkfjr gS] ogh euq’; ds fy, dY;k.kdkjh gS vkSj Kku ,oa deZ dh tks 
LFkkuh; ikjaifjd ekU;rk;sa ml lekt dh gksa] os iqjkru gkssus ds dkj.k vfodflr lksp dh 
mit gSaA 

Lok/khurk laxzke ds gekjs usrkvksa us f”k{kk ds laca/k esa tks liuk ns[kk Fkk] og vc 
Hkh liuk gh cuk gqvk gSA fdlh us mls tehu ij mrkjus dh dksf”k”k Hkh ugha dhA 
chp&chp esa FkksM+h mEehn cuh Hkh rks og dqpy nh tkrh jghA 

egkRek xka/kh dh vkifRr f”k{kk ds ek/;e dks ysdj gh ugha Fkh] os bl f”k{kk ds ihNs 
dh tks ewy n`f’V Fkh] mls Hkh xyr ekurs FksA ;g n`f’V Fkh fd cPpk feV~Vh dk yksank gS] 
ftls dksbZ dqEgkj Bksd&ihV dj mi;ksxh oLrq ds :i esa x<+rk gS ;k og [kkyh crZu gS] 
ftls Kku uke ds inkFkZ ls Hkjk tkrk gSA mudh ekU;rk Fkh fd cPps esa reke “kfDr;ka 
vUr%fufgr gSa vkSj v/;kid dk dke mldh] HkkSfrd] ekufld vkSj vk/;kfRed “kfDr;ksa dks 
ckgj ykuk gSA 

egkRek xka/kh us 5 tqykbZ 1928 dks ;ax bf.M;k esa fy[kk Fkk fd ^;fn eSa rkuk”kkg 
gksrk rks vkt gh fons”kh Hkk’kk esa f”k{k.k cUn dj nsrkA lHkh v/;kidksa dks Lons”kh esa f”k{kk 
nsus ds fy, etcwj dj nsrk] tks vkukdkuh djrs mUgsa c[kkZLr dj nsrkA eSa ikB~;iqLrdsa 
rS;kj gksus dk bartkj ugha djrkA 

lektoknh fpUrd MkW0 jke euksgj yksfg;k dk vlarks’k Hkh flQZ f”k{kk ds ek/;e ls 
ugha Fkk] os f”k{kk dh mu cqjkb;ksa ls Hkh {kqC/k Fks tks vaxzsth ek/;e ds dkj.k geesa vk x;h 
gSaA ;s cqjkbZ;ka gSa] rksrs dh rjg rF;ksa dks jVuk vkSj ijh{kk ds le; mxy nsuk] udy dh 
izo`fRr] lR; ,oa Kku dh [kkst ds izfr mnklhurk] ekSfyd lksp dk vHkko] f”k{kk dks vkuUn 
dh oLrq cukus ds ctk; ;kruk dk lzksr cukuk] ftKklk dk {k; vkfnA 

vkt vaxzsth f”k{kk&i)fr dk iks’k.k djus okys Ldwyksa dh ck<+ lh vk x;h gS vkSj 
bu Ldwyksa ds izfr yksxksa dk bruk vkd’kZ.k cM+h gh fpUrk dk fo’k; gSA vkt dh rFkkdfFkr 
lH;rk ls ljkoksj ;g u;h ih<+h f”k{kk ds uke ij foykflrk dks viukdj u dsoy Lo;a dk 
vfgr dj jgh gS] vfirq ifjokj] lekt ,oa jk’Vª dks Hkh fnXHkzfer dj iru dh vksj ys tk 
jgh gSA vr% cM+h lko/kkuh dh vko”;drk gSA 

gekjs _f’k;ksa us dgk Fkk fd lPph f”k{kk ogh gS] tks fo|kfFkZ;ksa dks eqfDr iznku djs 
& ^lk fo|k ;k foeqDr;s*A ijUrq orZeku iz.kkyh gekjs cPpksa dks viax ,oa ijkoyEch cuk 
jgh gSA blfy, bl O;oLFkk dks cqfu;kn ls cnyuk t:jh gSA  

Ldwy esa Hkjrh gksrs gh fo|kFkhZ ckcw cu tkrs gSaA os fQj gekjs dke ds ugha jgrsA os 
rks xkao esa Hkh jguk ugha ilan djrsA “kgjksa esa tkdj ukSdjh <wa<rs gSa vkSj nj&nj] ekjs&ekjs 
fQjrs gSaA ;g fo”ys’k.k xkao esa jgus okys vi<+ xzkeh.kksa dk gS rFkk fdruk lgh gS bls ge 
vius vkl&ikl ǹf’V nkSM+kdj Li’V ns[k ldrs gSaA 

^lk fo|k ;k foeqDr;s* dsoy vk/;kfRed fopkj ugha gSA eqfDr dk vFkZ flQZ 
^fuokZ.k* ;k ^LoxZ izkfIr* ugha gSA f”k{kk ,slh gksuh pkfg,] tks bgyksd vkSj ijyksd nksuksa esa 
gesa cU/kuksa ls eqDr dj ldsA orZeku f”k{kk rks nksuksa gh n`f’V ls mi;qDr ugha gSA u bl 
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thou esa ukStokuksa dks Lora=] LokJ;h] LokfHkekuh cukrh gS vkSj u mu vk/;kfRed “kfDr;ksa 
dk fodkl djrh gS tks ijyksd esa dqN dke vk ldsA 

tc Hkkjr o’kZ Lora= gqvk rks Hkkjrh;ksa dks vk”kk Fkh fd ns”k esa viuh f”k{kk uhfr 
gksxh vkSj gekjs iqjkus Kku iquLFkkZfir gksaxsA ijUrq nqHkkZX; ls vaxzsth f”k{kk izkIr] vaxzsft;r 
esa Mwcs gq, gekjs d.kZ/kkjkas dk viuh fojklr ls yxko ugha Fkk] vr% mUgksaus xka/kh rFkk 
fouksck dk ^f”k{kk ekMy* u viukdj ^eSdkys dk ekWMy* Hkkjr o’kZ esa ykxw dj fn;kA bl 
rjg mUgksaus foKkuokn rFkk vk/kqfudhdj.k dk Hkqykok nsdj Hkkjrh; tuekul dh Hkkoukvkas 
ds lkFk Ny fd;k] ftldk nq’ifj.kke Hkkjr dh vkt dh ih<+h Hkksx jgh gSA vkt 
HkkSfrdoknh izfrLi)kZ c<+rh tk jgh gSA ewY;ksa] laLd`fr;ksa] laosnukvksa] laLdkjksa dk {kj.k rsth 
ls gks jgk gSA O;fDr foKku ls Hkys gh pUnzek ij igqap tk,] ijUrq ftl rjg ekuoh; 
ewY;ksa dk gzkl gks jgk gS mlls ;g yxrk gS fd og fnu nwj ugha tc ge vius dks] ;a= 
rFkk i”kqvksa dh ifjHkk’kk ds chp [kkstsaxsA 

***** 
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Hkkjr esa vuqlwfpr tkfr;ksa o tutkfr;ksa dh 'kSf{kd fLFkfrHkkjr esa vuqlwfpr tkfr;ksa o tutkfr;ksa dh 'kSf{kd fLFkfrHkkjr esa vuqlwfpr tkfr;ksa o tutkfr;ksa dh 'kSf{kd fLFkfrHkkjr esa vuqlwfpr tkfr;ksa o tutkfr;ksa dh 'kSf{kd fLFkfr    

lq'khy dqekj∗ 

f'k{kk] O;fDr] lekt ,oa jk"Vª dh izxfr ds lkFk&lkFk lH;rk ,oa laLd`fr ds 
fodkl ds fy, Hkh vko';d gS]A ^lqHk^lqHk^lqHk^lqHkkf"kr *kf"kr *kf"kr *kf"kr * esa mfYyf[kr gS fd ^^Kku euq"; dk rhljk us= 
gS] tks mls leLr rRoksa ds ewy dks tkuus esa lgk;rk djrk gS rFkk dk;Z djus dh fof/k 
crkrk gS**A  

egkHkkjr dkO; esa Hkh of.kZr gS fd ^^fo|k ds leku us= rFkk lR; ds leku dksbZ 
nwljk ri ugha gS**A dgk x;k gS fd f'k{kk fou; iznku djrh gS] fou; ls ik=rk vkrh gS] 
ik=rk ls /ku] /ku ls /keZ rFkk /keZ ls lq[k izkIr gksrk gSA] 

izkphu xzUFkksa esa fo|k dk egRo fuEukafdr 'yksd ls Li"V le>k tk ldrk gS & 

^^u pkSj gk;Z^^u pkSj gk;Z^^u pkSj gk;Z^^u pkSj gk;Zaa aa    u jktgk;Zu jktgk;Zu jktgk;Zu jktgk;Zaa aa        
u Hkzkr` HkkT;a] u p Hkkj dkfju Hkzkr` HkkT;a] u p Hkkj dkfju Hkzkr` HkkT;a] u p Hkkj dkfju Hkzkr` HkkT;a] u p Hkkj dkfj    
O;;s d`rO;;s d`rO;;s d`rO;;s d`rs o)Zfr ,o fuR;a ]s o)Zfr ,o fuR;a ]s o)Zfr ,o fuR;a ]s o)Zfr ,o fuR;a ]    
fo|fo|fo|fo|k /kua loZ/kue~ iz/kkue~A**k /kua loZ/kue~ iz/kkue~A**k /kua loZ/kue~ iz/kkue~A**k /kua loZ/kue~ iz/kkue~A** 

izkphu Hkkjrh; f'k{kk xq#dqy i)fr ij vk/kkfjr Fkh] ftlesa fo|kFkhZ xq# ds lkfu/; 
esa czãp;Z dk ikyu djrs gq, f'k{kk izkIr djrs FksA f'k{kk dk ewy mÌs'; O;fDr dk 
'kkjhfjd] ekufld] ckSf)d ,oa vk/;kfRed mUu;u FkkA 'kq)rk ,oa lknxh ij cy fn;k 
tkrk FkkA xhrk esa of.kZr gS fd & 

^^;qDrkgkjfogkjL; ;qDrps"VL; deZlq]^^;qDrkgkjfogkjL; ;qDrps"VL; deZlq]^^;qDrkgkjfogkjL; ;qDrps"VL; deZlq]^^;qDrkgkjfogkjL; ;qDrps"VL; deZlq]    
;qDr LoIukocks/kL; ;ksxks Hkofr nq[kgk**;qDr LoIukocks/kL; ;ksxks Hkofr nq[kgk**;qDr LoIukocks/kL; ;ksxks Hkofr nq[kgk**;qDr LoIukocks/kL; ;ksxks Hkofr nq[kgk**    

bl i)fr esa vkpk;Z lPps ftKklq dks gh f'k"; cukrs Fks] f'k{k.k 'kqYd ds :i esa 
dqN ugha fy;k tkrk Fkk] tks O;fDr /ku dh ykylk esa f'k{kk nsrs Fks] lekt mUgsa ?k`.kk dh 
ut+j ls ns[krk FkkA dkfynkl us ,sls O;fDr dks ^Kku dk O;olk;h dgk gSA 'kuS%&'kuS% 
xq#dqyksa dk LFkku ukyUnk] foØef'kyk rFkk r{kf'kyk tSls cM+s&cM+s f'k{kk dsUnzksa us fy;k( 
ysfdu f'k{kk dk ewy mÌs'; Kku dh xgjkbZ esa mrjuk gh jgk gSA ;g O;oLFkk fo|kFkhZ ds 
lEeq[k] lknk thou mPPk fopkj dk vkn'kZ j[krh FkhA 

Hkkjrh; lekt dk ,d cgqr cM+k oxZ ,slk Hkh gS] tks vHkko ,oa nfjnzrk ds dkj.k 
d’V nk;d fLFkfr esa thou O;rhr djrk jgk gSA gekjs ns'k esa detksj ,oa oafpr lewgksa dks 
laoS/kkfud 'kCnkoyh esa vuqlwfpr tkfr vkSj vuqlwfpr tutkfr dgk x;k gSA okLro esa ;s 
yksx ijEijkxr fgUnw lkekftd laxBu dh jh<+ dgh tkus okyh o.kZ&iz.kkyh ds rgr 'kwnz 
o.kZ dk izfrfuf/kRo djrs gSaA vuqlwfpr tkfr;k¡ vkSj tutkfr;k¡ oLrqr% vNwr vkSj vkfne 
leqnk;ksa dks vfHkO;Dr djrh gSA bu nksuksa Jsf.k;ksa dks vuqlwfpr blfy, dgk tkrk gS 
D;ksafd bu tkfr;ksa dk Hkkjrh; lafo/kku dh vuqlwfp;ksa ds vUrxZr mYys[k fd;k x;k gSA 

                                                           
∗
 “kks/k Nk=] fof/k ladk;] bykgkckn fo”ofo|ky;] bykgkcknA 
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vuqlwfpr tkfr 'kCn dk iz;ksx lcls igys ^lkbeu deh'ku* us 1927 esa fd;kA 
vaxzsth 'kkludky esa vuqlwfpr tkfr;ksa ds fy, lkekU;r;k nfyr 'kCn dk iz;ksx fd;k 
tkrk FkkA dgha&dgha bUgsa cfg"dr̀] vLi`'; ;k ckgjh tkfr;ka Hkh dgk tkrk FkkA lu~ 1932 
esa ^iwuk iSDV* gqvk rks mlds varxZr bu vLi`';] nfyr rFkk 'kksf"kr tkfr;kssa dks iqu% fgUnw 
eku fy;k x;kA egkRek xka/kh us budks] fo'ks"k :i ls vLi`'; tkfr dks] fgUnw lekt esaa 
fofHkUu fu;ksZX;rkvksa ls eqDr djus rFkk vU; tkfr;ksa dh rjg leku fo'ks"kkf/kdkj ds fy, 
vusd iz;kl fd;sA egkRek xka/kh us budks ^gfjtu* uke fn;k] ftldk vFkZ gS Hkxoku dk 
tuA vaxzsth ljdkj ds Hkkjr 'kklu vf/kfu;e] 1935 ¼tks vc Hkkjrh; lafo/kku dk vax gS½ 
esa bu vNwr tkfr;ksa dks vuqlwfpr tkfr;ka dgk x;k gSA vaxzsth ljdkj us bu vNwr 
tkfr;ksa dh ,d lwph rS;kj djok;h Fkh] ftlesa 429 tkfr;ksa ds uke gSaA rc ls ,slh lwph] 
ftlesa nfyr tkfr;ksa ds uke lfEefyr fd, tkrs gSa] vuqlwfpr tkfr;ka dgykrh gSaA 

bu lwfp;ksa dks cukus dk y{; mu tkfr;ksa dk irk yxkuk gS tks fofHkUu ǹf"V;ksa ls 
fiNM+h gSa rFkk ftuds fodkl ds fy, lqfu;ksftr iz;kl djuk rFkk laj{k.k iznku djuk 
vko';d gSA bl izdkj rS;kj dh x;h lwph esa of.kZr ukekoyh esa lHkh tkfr;ksa dks 
laoS/kkfud rFkk dkuwuh vk/kkj ls ^vuqlwfpr tkfr;ka o tutkfr;ka * dgk tkrk gSA  

1111----    Hkkjrh; lafo/kku }kjk vuqlwfpr tkfr;kHkkjrh; lafo/kku }kjk vuqlwfpr tkfr;kHkkjrh; lafo/kku }kjk vuqlwfpr tkfr;kHkkjrh; lafo/kku }kjk vuqlwfpr tkfr;kaa aa s o tutkfr;ksa ds 'kSf{kd fgrksas o tutkfr;ksa ds 'kSf{kd fgrksas o tutkfr;ksa ds 'kSf{kd fgrksas o tutkfr;ksa ds 'kSf{kd fgrksa    dk laj{k.k dk laj{k.k dk laj{k.k dk laj{k.k     

Hkkjrh; lafo/kku dk vuqHkkx 15¼4½ vuqHkkx 15¼1½ vkSj ¼2½ ds lkekU; fu;e dk 
viokn gSA [k.M ¼4½ lafo/kku esa ¼izFke la'kks/ku½ vf/kfu;e] 1951 }kjk tksM+k x;k gSA ;g 
la'kks/ku enzkl jkT; cuke pEikde nksjkbZjktuenzkl jkT; cuke pEikde nksjkbZjktuenzkl jkT; cuke pEikde nksjkbZjktuenzkl jkT; cuke pEikde nksjkbZjktu1111    o txoUr dkSj cuke ceXbZ jkT;o txoUr dkSj cuke ceXbZ jkT;o txoUr dkSj cuke ceXbZ jkT;o txoUr dkSj cuke ceXbZ jkT;2222    ds 
ekeyksa esa mPpre U;k;ky; ds fu.kZ;ksa ds ifj.kkeLo#i tksM+k x;k gSA     blesa dgk x;k gS 
fd bl vuqPNsn dh dksbZ ckr jkT; dks lkekftd vkSj 'kSf{kd n`f"V ls fiNM+s gq, ukxfjdksa 
dss fdUgha oxkssZa dh mUufr ds fy, ;k vuqlwfpr tkfr;ksa vkSj vuqlwfpr tutkfr;ksa ds fy, 
dksbZ fo'ks"k micU/k djus ls fuokfjr ugha djsxhA 

lafo/kku ds 93osa la'kks/ku vf/kfu;e }kjk lafo/kku ds vuqPNsn 15 ds [k.M ¼4½ ds 
i'pkr~ ,d u;k [k.M ¼5½ tksM+k x;k gSA u;k [k.M ¼5½ ;g dgrk gS fd vuqPNsn 15 ;k 
vuqPNsn 19¼1½¼g½ dh dksbZ ckr jkT; dks 'kSf{kd ;k lkekftd #i ls fiNM+s fdlh oxZ ds 
ukxfjdksa dks ;k vulwfpr tkfr vkSj vuqlwfpr tutkfr dh izxfr ds fy, ljdkjh 
lgk;rk izkIr ;k xSj ljdkjh lgk;rk izkIr f'k{k.k laLFkkuksa esa] vuqPNsn 30¼1½ esa mfYyf[kr vuqPNsn 30¼1½ esa mfYyf[kr vuqPNsn 30¼1½ esa mfYyf[kr vuqPNsn 30¼1½ esa mfYyf[kr 
vYila[;d f'k{k.k laLFkkuksa dks NksM+dj] vYila[;d f'k{k.k laLFkkuksa dks NksM+dj] vYila[;d f'k{k.k laLFkkuksa dks NksM+dj] vYila[;d f'k{k.k laLFkkuksa dks NksM+dj] izos'k ds lEcU/k esa fof/k }kjk fof'k"V micU/k cukus 
ls jkT; dks ugha jksdsxhA 

;gk¡ ;g mYys[k vko';d gS fd  

mDr la'kks/ku mPPkre U;k;ky; }kjk VhVhVhVh----,e,e,e,e----    ikbZikbZikbZikbZ----    QkmUMs'ku cuke dukZVd jkT;QkmUMs'ku cuke dukZVd jkT;QkmUMs'ku cuke dukZVd jkT;QkmUMs'ku cuke dukZVd jkT;3333    
o bLykeh ,dsMeh cuke dukZVd jkT;o bLykeh ,dsMeh cuke dukZVd jkT;o bLykeh ,dsMeh cuke dukZVd jkT;o bLykeh ,dsMeh cuke dukZVd jkT;4444    rFkk ih0,0 bukenkj cuke egkjk"Vª jkT;rFkk ih0,0 bukenkj cuke egkjk"Vª jkT;rFkk ih0,0 bukenkj cuke egkjk"Vª jkT;rFkk ih0,0 bukenkj cuke egkjk"Vª jkT;5555 esa fn;s 

                                                           
1 ,0vkbZ0vkj0 1952] lqizhe dksVZ 226 
2 ,0vkbZ0vkj0 1952 cEcbZ 461 
3 ,0vkbZ0vkj0 2003 lqizhe dksVZ 355 
4 ,0vkbZ0vkj0 2003 lqizhe dksVZ 3724 
5 ,0vkbZ0vkj0 2005 lqizhe dksVZ 3226 
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x;s fu.kZ;ksa ds izHkko dks nwj djus ds fy, ikfjr fd;k x;k gSaA bu oknksa esa U;k;ky; us 
fu.kZ; fn;k Fkk fd jkT; ljdkj futh] xSj ljdkjh lgk;rk izkIr] O;kolkf;d f'k{k.k 
laLFkkvksa esa jkT; izos'k ds fy, lhVksa dk vkj{k.k ugha dj ldrh gSA 

izos'k lEcU/kh NwV &izos'k lEcU/kh NwV &izos'k lEcU/kh NwV &izos'k lEcU/kh NwV & Hkkjrh; lafo/kku dk vuqPNsn 29 ¼2½ ds vuqlkj ljdkj ds 
}kjk lapkfyr vFkok ljdkjh [ktkus ls lgk;rk izkIr djus okyh f'k{kk laLFkkvksa esa izos'k 
lEcU/kh izfrcU/k lekIr gks x;s gSaA lafo/kku dk vuqPNsn 29¼2½ bl Øe esa mYys[k djrk gS 
fd ^^jkT; }kjk iksf"kr ;k jkT; fuf/k ls lgk;rk ikus okyh fdlh f'k{kk laLFkk esa izos'k ls 
fdlh Hkh ukxfjd dks dsoy /keZ] ewyoa'k] tkfr] Hkk"kk] ;k tUeLFkku buesa ls fdlh ,d ds 
vk/kkj oafpr ugha fd;k tk;sxkA**  

f'k{kk dk ewy vf/kdkj vuqPNsn 21¼d½&f'k{kk dk ewy vf/kdkj vuqPNsn 21¼d½&f'k{kk dk ewy vf/kdkj vuqPNsn 21¼d½&f'k{kk dk ewy vf/kdkj vuqPNsn 21¼d½& lafo/kku ds 86osa la'kks/ku vf/kfu;e 2002 
}kjk lafo/kku esa vuqPNsn 21 ds i'pkr~ ,d u;k vuqPNsn 21¼d½ tksM+k x;k gS] tks ;g 
micfU/kr djrk gS fd ^^jkT; ,slh jhfr ls tSlk fd fof/k cukdj fu/kkZfjr djs] 6 ls 14 o"kZ 
dh vk;q oxZ ds lHkh ckydksa dks fu%'kqYd vkSj vfuok;Z f'k{kk ds fy, micU/k djsxkA 

f'k{kk dk vf/kdkj ,d ewyHkwr ekuokf/kdkj gSA fdlh Hkh yksdrkaf=d iz.kkyh dh 
lQyrk ogk¡ ds lHkh ukxfjdksa ds f'kf{kr gksus ij fuHkZj djrh gSA ,d f'kf{kr ukxfjd Lo;a 
dks fodflr djrk gS vkSj lkFk gh lkFk vius ns'k dks Hkh fodkl dh vksj c<+kus esa ;ksxnku 
djrk gSA f'k{kk gh ,d O;fDr dks ekuo dh xfjek iznku djrh gSA gekjs ns'k esa ;g dgk 
x;k gS fd] ,d vf'kf{kr O;fDr i'kq ds leku gSA ns'k esa vuqlwfpr tkfr;ksa o tutkfr;ksa 
dk ,d cgqr cM+k oxZ ,slk gS tks vkt Hkh vf'kf{kr gSA xjhch] lkekftd fiNM+kiu] ljdkj 
}kjk mfpr dk;Z&;kstuk ,oa mlds fØ;kUo;u ds leqfpr iz;kl dk vHkko vkfn blds 
eq[; dkj.k gSaA  

gekjs lafo/kku fuekZrkvksa us lHkh cPpksa dks f'k{kk nsus dk dÙkZO; lafo/kku esa jkT; ds 
uhfr funsZ'kd rRoksa ds #i esa j[kk Fkk &  

vuqPNsn 45vuqPNsn 45vuqPNsn 45vuqPNsn 45& izkjfEHkd 'kS'kokoLFkk dh ns[k&izkjfEHkd 'kS'kokoLFkk dh ns[k&izkjfEHkd 'kS'kokoLFkk dh ns[k&izkjfEHkd 'kS'kokoLFkk dh ns[k&js[k js[k js[k js[k o o o o N% o"kZ ls de vk;q ds ckydksa N% o"kZ ls de vk;q ds ckydksa N% o"kZ ls de vk;q ds ckydksa N% o"kZ ls de vk;q ds ckydksa 
dh dh dh dh f'k{kk dk izko/kkuf'k{kk dk izko/kkuf'k{kk dk izko/kkuf'k{kk dk izko/kku6666& jkT; izkjfEHkd 'kS'kokoLFkk dh ns[k&js[k vkSj lHkh ckydkas dks ml 
le; rd] tc rd fd os N% o"kZ dh vk;q iw.kZ u dj yas f'k{kk iznku djus ds fy, iz;kl 
djsxkA 

vuqPNsn 46&vuqPNsn 46&vuqPNsn 46&vuqPNsn 46& vuqlwfpr tkfr;ksa] vuqlwfpr tutkfr;ksa vkSj vU; nqcZy oxksZa ds vuqlwfpr tkfr;ksa] vuqlwfpr tutkfr;ksa vkSj vU; nqcZy oxksZa ds vuqlwfpr tkfr;ksa] vuqlwfpr tutkfr;ksa vkSj vU; nqcZy oxksZa ds vuqlwfpr tkfr;ksa] vuqlwfpr tutkfr;ksa vkSj vU; nqcZy oxksZa ds 
f'k{f'k{f'k{f'k{kk vkSj vFkZ lEcU/kh fgrksa dh vfHko`f)kk vkSj vFkZ lEcU/kh fgrksa dh vfHko`f)kk vkSj vFkZ lEcU/kh fgrksa dh vfHko`f)kk vkSj vFkZ lEcU/kh fgrksa dh vfHko`f)7777&&&& jkT;] turk ds nqcZy oxksaZa ds] fof'k"Vr;k 
vuqlwfpr tkfr;ksa vkSj vuqlwfpr tutkfr;ksa ds f'k{kk vkSj vFkZ lEcU/kh fgrksa dh fo'ks"k 
lko/kkuh ls vfHko`f) djsxk] vkSj lkekftd vU;k; rFkk lHkh izdkj ds 'kks"k.k ls mudh 
lqqj{kk djsxkA 

jkT; us vius nkf;Ro ds fuoZgu dh ǹf"V ls ,slh vusd ;kstuk,a ykxw dh gSa ftuls 
vuqlwfpr tkfr;ksa ,oa vuqlwfpr tutkfr;ksa dh f'k{kk dk ekxZ iz'kLr gks jgk gSA ,slh dqN 
;kstuk,a fuEuor gS%& 

                                                           
6  vuqPNsn 45 Hkkjrh; lafo/kku  
7  vuqPNsn 46 Hkkjrh; lafo/kku 
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2222----    vuqlwfpr tkfr;ksa o tutkfr;ksa ds 'kSf{kd fodkl dvuqlwfpr tkfr;ksa o tutkfr;ksa ds 'kSf{kd fodkl dvuqlwfpr tkfr;ksa o tutkfr;ksa ds 'kSf{kd fodkl dvuqlwfpr tkfr;ksa o tutkfr;ksa ds 'kSf{kd fodkl dh ;kstuk,a %&h ;kstuk,a %&h ;kstuk,a %&h ;kstuk,a %&    

¼v½ vLOkPN O;olk; esa yxs O;fDr;ksa ds cPpksa dks Nk=o`fÙk&¼v½ vLOkPN O;olk; esa yxs O;fDr;ksa ds cPpksa dks Nk=o`fÙk&¼v½ vLOkPN O;olk; esa yxs O;fDr;ksa ds cPpksa dks Nk=o`fÙk&¼v½ vLOkPN O;olk; esa yxs O;fDr;ksa ds cPpksa dks Nk=o`fÙk& 

vLoPN O;olk; esa yxs O;fDr;ksa tSls lQkbZ deZpkfj;ksa] peM+k mrkjus ,oa 'kks/ku 
ds dk;ksZa ls tqM+s O;fDr;ksa ds cPpksa dks eSfVªd Lrj rd i<+kbZ ds fy, lgk;rk nh tkrh gSA 
yf{kr oxksZa esa fodykax Nk=ksa dks Hkh lgk;rk nh tkrh gSA bl ;kstuk ds vUrxZr Nk=òfÙk 
nsus ds fy, dksbZ vk; lhek fu/kkZfjr ugha gSA 

¼c½¼c½¼c½¼c½    fons'k esa Nk=o`fÙk ;kstuk& fons'k esa Nk=o`fÙk ;kstuk& fons'k esa Nk=o`fÙk ;kstuk& fons'k esa Nk=o`fÙk ;kstuk& vuqlwfpr tkfr;ksa ds fo|kfFkZ;ksa dh mPp f'k{kk 
ds fy, jk"Vªh; leqnzikjh; Nk=o`fÙk ;kstuk ds vUrxZr ekLVj Lrjh; ikB~;Øeksa] ih,pŒMhŒ 
vkSj mÙkjorhZ MkDVksjy vuqla/kku ikB~;Øeksa rFkk bathfu;fjax] izkS|ksfxdh ,oa foKku ds 
fof'k"V {ks=ksa esa] fons'k esa mPprj v/;;u ds fy, pqus x, es/kkoh Nk=ksa dks foÙkh; lgk;rk 
nh tkrh gSA bl lgk;rk esa fuokZg HkÙks dk O;;] ;k=k [kpZ] V~;w'ku Qhl vkSj vU; 'kSf{kd 
[kpZ 'kkfey gSA 

¼l½¼l½¼l½¼l½    mPprj ek/;fed Nk=o`fÙk ;kstuk&mPprj ek/;fed Nk=o`fÙk ;kstuk&mPprj ek/;fed Nk=o`fÙk ;kstuk&mPprj ek/;fed Nk=o`fÙk ;kstuk&bl ;kstuk ds vUrxZr vuqlwfpr 
tkfr;ksa@ vuqlwfpr tutkfr;ksa ds mu Nk=ksa dks foÙkh; lgk;rk nh tkrh gS tks ekU;rk 
izkIr laLFkkuksa esa mPprj ek/;fed ikB~;Øeksa esa v/;;u djrs gSaA bl lgk;rk esa 'kkfey gS% 
Hkj.k&iks"k.k HkÙkk] laLFkku }kjk yh xbZ okil u gksus okyh vfuok;Z Qhl dh izfriwfrZ] 
'kks/k&izcU/k] v/;;u ;k=k [kpZ] i=kpkj ikB~;Øeksa esa i<+us okys Nk=ksa ds fy, iqLrd HkÙkk] 
vkfnA  

¼n½¼n½¼n½¼n½    12oha d{kk ds ckn Nk=o`fÙk;k¡12oha d{kk ds ckn Nk=o`fÙk;k¡12oha d{kk ds ckn Nk=o`fÙk;k¡12oha d{kk ds ckn Nk=o`fÙk;k¡&&&&pkyw 'kSf{kd o"kZ ls vuqlwfpr tkfr;ksa vkSj 
tutkfr;ksa ds Nk=ksa ds fy, 12oha d{kk ds vkxs mPprj f'k{kk ds fy, u;h Nk=o`fÙk 
;kstuk,¡ 'kq# dh xbZ gSaA vuqlwfpr tkfr;ksa@vuqlwfpr tutkfr;ksa ds ,sls Nk= tks 
vf/klwfpr laLFkkuksa esa izos'k ysxsa vkSj ftudh dqy ikfjokfjd vk; nks yk[k #i;s izfro"kZ gS] 
mUgsa V~;w'ku Qhl vkSj vU; vizfrns; izHkkj] vkokl [kpZs vkSj uohure dEI;wVj dh ykxr 
dks iwjk djus ds fy, Nk=o`fRr iznku dh tk;sxhA 

¼;½¼;½¼;½¼;½    jktho xka/kh jk"Vªh; v/;srko`fRr ;kstuk&jktho xka/kh jk"Vªh; v/;srko`fRr ;kstuk&jktho xka/kh jk"Vªh; v/;srko`fRr ;kstuk&jktho xka/kh jk"Vªh; v/;srko`fRr ;kstuk& jktho xka/kh jk"Vªh; v/;srko`fRr 
;kstuk o"kZ 2005&06 ls izkjEHk dh x;h FkhA bl ;kstuk dk mn~ns'; vuqlwfpr tkfr;ksa@ 
vuqlwfpr tutkfr;ksa ds Nk=ksa dks foRrh; lgk;rk ds :i esa v/;srko`fRr iznku djuk gS 
rkfd os ,eŒfQyŒ vkSj ih,pŒMhŒ ikB~;Øeksa esa v/;;u tkjh j[k ldsaA bl ;kstuk ds 
vUrxZr fo'ofo|ky; vuqnku vk;ksx ¼;w0th0lh0½ }kjk ekU;rk izkIr lHkh 
fo'ofo|ky;@laLFkku lfEefyr gaSA 

¼j½¼j½¼j½¼j½    Nk=ksa dh ;ksX;rk mUu;u ;kstuk&Nk=ksa dh ;ksX;rk mUu;u ;kstuk&Nk=ksa dh ;ksX;rk mUu;u ;kstuk&Nk=ksa dh ;ksX;rk mUu;u ;kstuk&vuqlwfpr tkfr;kas@tutkfr;kasa ds Nk=ksa 
dh ;ksX;rk mUu;u ;kstuk dk eq[; mn~ns'; vkoklh; Ldwyksa esa f'k{kk ds ek/;e ls pgq¡eq[kh 
fodkl ds fy, bu tkfr;ksa ds Nk=ksa dks lqfo/kk,a miyC/k djkdj mudh ;ksX;rk dk 
mUu;u djuk gSA bl ;kstuk esa d{kk 9 ls 12 rd dh d{kkvksa esa i<+ jgs Nk=ksa ds fy, 
fo'ks"k dksfpax dh O;oLFkk dh x;h gSA  

¼y½¼y½¼y½¼y½    Nk=kokl lqfo/kk,a&Nk=kokl lqfo/kk,a&Nk=kokl lqfo/kk,a&Nk=kokl lqfo/kk,a&    vuqlwfpr tkfr;ksa dh yM+fd;ksa ds Nk=kokl fuekZ.k dh 
;kstuk rhljh iapo’khZ; ;kstuk ds nkSjku 'kq: dh x;h FkhA vuqlwfpr tkfr;ksa@tutkfr;ksa 
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ds yM+dksa ds fy, Nk=kokl fuekZ.k dh ,d ;kstuk 1989&90 esa 'kq: dh x;hA efgyk 
Nk=koklksa ds fuekZ.k dh fo'ks"k Ldhe ds vUrxZr fo'ofo|ky; vuqnku vk;ksx 
dkystksa@fo'ofo|ky;ksa vkSj ekun&fo'ofo|ky;ksa dks foRrh; lgk;rk iznku djrk gS] rkfd 
mPprj f'k{kk izkIr djus ds fy, vuqlwfpr tkfr;ksa@tutkfr;ksa dh Nk=kvksa dks lqjf{kr 
ekgkSy iznku fd;k tk lds rFkk f'k{kk ds izfr mudh tkx:drk dks izksRlkfgr fd;k tk 
ldsA 

¼o½¼o½¼o½¼o½    jk"jk"jk"jk"Vªh; lk{kjrk fe'ku&Vªh; lk{kjrk fe'ku&Vªh; lk{kjrk fe'ku&Vªh; lk{kjrk fe'ku& jk"Vªh; lk{kjrk fe'ku dk eq[; mn~ns'; 15&35 
vk;q oxZ ds izkS<+ fuj{kjksa dks dk;kZRed lk{kjrk iznku djuk gS] ysfdu bl dk;ZØe esa 
vuqlwfpr tkfr;ksa@tutkfr;ksa] efgykvksa] vYila[;dksa rFkk lekt ds lqfo/kkfoghu oxkZsa ij 
fo'ks"k /;ku fn;k tkrk gSA vuqekur% lk{kjrk dk;ZØeksa ls ykHkkfUor gksus okys 23 izfr'kr 
O;fDr vuqlwfpr tkfr ds gSaA 

¼l½¼l½¼l½¼l½    vkoklh; fo|ky;ksa esa nfyr Nk=ksa ds fy, vkj{k.k&vkoklh; fo|ky;ksa esa nfyr Nk=ksa ds fy, vkj{k.k&vkoklh; fo|ky;ksa esa nfyr Nk=ksa ds fy, vkj{k.k&vkoklh; fo|ky;ksa esa nfyr Nk=ksa ds fy, vkj{k.k& tokgj uoksn; 
fo|ky; esa vkSj dLrwjck xka/kh ckfydk fo|ky; nksuksa ;kstuk,aa ekuo lalk/ku fodkl 
ea=ky; ds v/khu lapkfyr gSaA uoksn; fo|ky; esa nkf[kys ds fy, vuqlwfpr 
tkfr;ksa@tutkfr;ksa ds cPpksa ds fy, lEcfU/kr ftyksa esa mudh tula[;k ds vuqikr ds 
vuqlkj vuqlwfpr tkfr gsrq 15 izfr'kr ,oa vuqlwfpr tutkfr ds fy, 7-5 izfr'kr ds 
jk"Vªh; vkSlr ls de u j[krs gq, lhVas vkjf{kr dh tkrh gaSA dLrwjck xka/kh ckfydk 
fo|ky; esa vuqlwfpr tkfr;ksa@vuqlwfpr tutkfr;ksa] vU; fiNM+s oxZ vkSj vYila[;d 
leqnk;ksa dh ckfydkvksa gsrq 77 izfr'kr lhVsa vkjf{kr j[kh tkrh gaSA 

2222----1111    loZ f'k{kk vfHk;kuloZ f'k{kk vfHk;kuloZ f'k{kk vfHk;kuloZ f'k{kk vfHk;ku&&&&    2001 esa Hkkjr ljdkj }kjk loZ f'k{kk vfHk;ku izkjEHk 
fd;k x;kA loZ f'k{kk vfHk;ku us izkFkfed f'k{kk dks ns'k ds djksM+ksa cPpksa ds }kj rd 
igq¡pkus esa lQyrk izkIr dh gSA foxr o"kkZsa esa izkFkfed ,oa mPp izkFkfed Lrj ij ukekadu 
nj esa lqqfuf'pr rkSj ij lq/kkj gqvk gS] fo|ky; rd u igq¡p ldus okys cPpksa dh la[;k 
2001&02 esa 3-2 djksM+ Fkh] tks 2006&07 esa ?kVdj 0-7 djksM+ jg x;h gSA ,d v/;;u ls 
irk pyk gS fd o"kZ 2005 esa 6&12 o"kZ vk;q oxZ ds 6-9 izfr'kr cPps vHkh Hkh fo|ky;ksa ls 
ckgj gaaS] ftlesa eqfLye cPpksa dk vuqikr 9-97 izfr'kr] vuqlwfpr tkfr ds cPpksa dk 8-17 
izfr'kr] vuqlwfpr tutkfr ds cPpksa dk 9-57 izfr'kr ,oa vU; fiNM+h tkfr;ksa ds cPpksa dk 
6-97 izfr'kr gSA ns'k ds fofHkUu Hkkxksa esa] tks cPps fdlh Hkh fo|ky; esa f'k{kk izkIr ugha dj 
jgs] muesa ls 23-6 izfr'kr fcgkj esa] 22-2 izfr'kr m0iz0 esa] 9 izfr'kr if”pe caxky esa rFkk 
5-9 izfr'kr jktLFkku esa gSaA 

 xzkeh.k {ks=ksa esa rFkk 'kgjksa dh efyu cfLr;ksa esa cM+s iSekus ij O;kIr fu/kZurk 
ds pyrs fu/kZu cPpksa esa 90 izfr'kr ls vf/kd vuqlwfpr tkfr o vuqlwfpr tutkfr;ksa ds 
cPps gSaA bu cPpksa dks fdlh fo|ky; esa izos'k fnykuk ftruk vf/kd dfBu gS mlls vf/kd 
mudks fo|ky; esa i<+kbZ ds fy, jksds j[kuk gSA 

 brus iz;kl ds ckn Hkh Hkkjr esa vuqlwfpr tkfr;ksa o vuqlwfpr tutkfr;ksa 
ds cPpksa dk fo|ky; NksM+us dk izfr'kr vHkh de ugha gqvk gSA  
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Hkkjr esa izkFkfed ,oa mPp izkFkfed fo|ky; Lrj ij fo|ky; NksM+dj ?kj cSBus 
okys cPpksa dk vuqikr ¼Mªki vkmV jsV½ ¼2007&08½ fuEu gS%& 8 

 lkekU; tula[;klkekU; tula[;klkekU; tula[;klkekU; tula[;k    vuqlwfpr tkfr tula[;kvuqlwfpr tkfr tula[;kvuqlwfpr tkfr tula[;kvuqlwfpr tkfr tula[;k    vuqlwfpr tutkfr tula[;kvuqlwfpr tutkfr tula[;kvuqlwfpr tutkfr tula[;kvuqlwfpr tutkfr tula[;k    

I-V I-VIII I-X I-V I-VIII I-X I-V I-VIII I-X 

ckyd 26.2 44.3 56.4 33.7 53.9 67.8 32.0 63.5 75.8 

ckfydk,a 24.8 41.4 57.3 29.5 51.0 68.6 32.4 63.1 77.4 

dqydqydqydqy    25.5 43.0 56.8 31.9 52.6 68.1 32.2 63.4 76.5 

3333----    f'k{kk vc ekSfyd vf/kdkj f'k{kk vc ekSfyd vf/kdkj f'k{kk vc ekSfyd vf/kdkj f'k{kk vc ekSfyd vf/kdkj %&%&%&%&    

^fo'o esa lokZf/kd fuj{kj Hkkjr esa jgrs gSa*A bl vfHk'kki ls ns'k dks eqfDr fnykus 
ds fy, fu%'kqYd ,oa vfuok;Z f'k{kk ikus dk vf/kdkj vUrr% 1 vizSy 2010 dks ,d 
okLrfodrk cu x;kA f'k{kk ikus ds vf/kdkj ls lekos'kh fodkl ds y{; dks ikus esa 
lqfuf'pr rkSj ij lgk;rk feysxhA lu~ 2002 esa lafo/kku esa 86osa la'kks/ku }kjk f'k{kk ikus 
ds vf/kdkj dks ekSfyd vf/kdkjksa esa 'kkfey djus ds fy, vuqPNsn 21¼d½ tksM+k x;kA bls 
fof/kdrk iznku djus ds fy, lu~ 2009 esa fu%'kqYd ,oa vfuok;Z f'k{kk ikus dk vf/kdkj 
vf/kfu;e 2009 ikfjr fd;k x;k] ftls 1 viSzy 2010 dks ykxw fd;k x;kA bl izdkj vc 
Hkkjr esa 6&14 o"kZ vk;q oxZ ds lHkh cPps fof/kd rkSj ij fu%'kqYd ,oa vfuok;Z f'k{kk ikus 
ds gdnkj gSaA 

4444----    fØ;kUo;u lEcU/kh dfri; ck/kk,¡fØ;kUo;u lEcU/kh dfri; ck/kk,¡fØ;kUo;u lEcU/kh dfri; ck/kk,¡fØ;kUo;u lEcU/kh dfri; ck/kk,¡& bu izko/kkuksa ds fØ;kUo;u lEcU/kh vusd 
ck/kk,a gSa] ftUgsa jktuhfrd bPNk 'kfDr ds }kjk gh ikj fd;k tk ldsxkA fo[;kr f'k{kkfon~ 
fouksn jSuk ds vuqlkj ,d vU; izeq[k pqukSrh ,sfrgkfld :i ls HksnHkko ds f'kdkj 
oxksZa&nfyrksa] vkfnokfl;ksa ,oa vYila[;dksa ¼fo'ks"k :i ls eqlyekuksa½ rd bu vf/kdkj dks 
igq¡pkus dh gSA 

laoS/kkfud rkSj ij f'k{kk lafo/kku dh lkroha vuqlwph dh leorhZ lwph dk fo"k; gS] 
ysfdu fØ;kUo;u gsrq ;g jkT;ksa ds vf/kdkj {ks= esa vkrk gSA bl dkuwu dks O;kogkfjd 
Lo#i iznku djus ds fy, tc rd jkT; ljdkjsa izR;sd 1 fd-eh- dh nwjh ij fo|ky; dh 
LFkkiuk ugha djrh rFkk bu fo|ky;ksa esa izR;sd 25 Nk=&Nk=kvksa ij ,d f'k{kd dh 
fu;qfDr ugha djrh] rc rd f'k{kk ikus dk vf/kdkj dkuwu dh iqLrdksa rd gh lhfer gksdj 
jg tk;sxkA 

ns'k ds 20 djksM+ ls vf/kd cPpksa rd xq.kkRed f'k{kk igq¡pkus dk y{; lqfuf'pr 
rkSj ij cgqr nwj&lk izrhr gksrk gS] fo'ks"k rkSj ij foxr Ng n'kdksa ds nkSjku f'k{kk ds {ks= 
esa O;kIr cngkyh dks ns[krs gq,A fu/kZuksa ,oa oafprksa ds /kS;Z dh Hkh lhek gSA Lora=rk ds 

                                                           
8 lzksr%lzksr%lzksr%lzksr% ekuo lalk/ku fodkl ea=ky;] Hkkjr ljdkj dh o"kZ 2009&10 dh okf"kZd fjiksVZ& 
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foxr 60 o’kkZsa es fu/kZu ,oa oafpr lekt dks tks izkIr gksuk pkfg, Fkk og ugha izkIr gks 
ldk gSA blds fy, lEiw.kZ O;oLFkk esa vkRefparu dh vko”;drk gSA 

5- milagkj 

vkt Hkkjr esa f”k{kk izkIr djuk gj O;fDr dk vf/kdkj gS( lkFk gh jkT; dk nkf;Ro 
Hkh gSA f”k{kk dks vkt u flQZ oS;fDr fodkl gsrq cfYd jk’Vªh; fodkl ds fy, Hkh 
vifjgk;Z ekuk tk jgk gSA lekt ;k jk’Vª dk dY;k.k fdlh oxZ ;k tkfr fo”ks’k ds f”kf{kr 
gksus ls ugha vfirq lHkh Hkkjrh;ksa ds f”kf{kr gksus ls gh lEHko gSA Hkkjrh; lafo/kku esa lekt 
ds ml oxZ ds fy, fo”ks’k lqfo/kk;sa fn;s tkus dh ckr dh x;h gS tks ,sfrgkfld ;k 
lkekftd dkj.kksa ls nfyr] “kksf’kr ;k misf{kr gS vkSj f”k{kk ds bl /ku ls oafpr gSA 

vuqlwfpr tkfr vkSj vuqlwfpr tutkfr ds Nk= lafo/kku dh bl mnkŸk Hkkouk ds 
vkyksd esa ljdkj }kjk fufeZr vU;kU; fof/k;ksa ,oa r=k/khu ;kstukvksa dk ykHk izkIr dj 
Hkkjrh; lekt dh eq[;/kkjk esa viuh Hkwfedk fuHkkus gsrq Øe”k% rS;kj gks jgs gSaA ;g “kqHk 
ladsr gS] D;ksafd Hkkjr dh lcyrk blh esa gS fd eka Hkkjrh dh gj larku Kku ,oa fo|k ds 
/ku ,oa cy ls lefUor gSA 

***** 
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f”k{kk dk vf/kdkj & laoS/kkfud igywf”k{kk dk vf/kdkj & laoS/kkfud igywf”k{kk dk vf/kdkj & laoS/kkfud igywf”k{kk dk vf/kdkj & laoS/kkfud igyw    

“kSysUnz dqekj voLFkh
∗ 

15 vxLr 1947 dks tc vktknh izkIr gqbZ] mlds iwoZ ls gh lafo/kku lHkk lafo/kku 

cukus ds dk;Z esa iz;Ru”khy FkhA 26 tuojh 1950 dks lafo/kku ykxw gqvkA lafo/kku dh 

mÌsf”kdk esa ;g dgk x;k gS fd ^ge Hkkjr ds yksx Hkkjr dks ,d lEiw.kZ izHkqrk lEiUu 

lektoknh iaFkfujis{k yksdra=kRed x.kjkT; cukus ds fy, ,oa blds leLr ukxfjdksa dks 

lkekftd vkfFkZd rFkk jktuSfrd U;k; lqfuf”pr djus okyh O;oLFkk cukus ds fy, d`r 

ladYi gksdj lafo/kku dks vaxhd`r] vf/kfu;fer vkSj vkRekfiZr djrs gSaA* bl lafo/kku ds 

jpukdkj ge Hkkjrh; gh rks FksA vkfFkZd rFkk jktuSfrd lEizHkqrk dk vFkZ Fkk fd ge 

Hkkjrh; yksx dSlk fodkl pkgrs gSa] ;g ge Hkkjr ds yksxksa dks gh r; djuk FkkA ;g ,d 

LokHkkfod vfHkIlk Fkh] fd fodkl ,slk gksuk pkfg, ftlls lkekftd] vkfFkZd ,oa jktuSfrd 

U;k; feysA 

lafo/kku dsoy dkuwuh fdrkc ugha gS cfYd jkT; ,oa jktuhfr ds pfj= dks fu/kkZfjr 

djus okyk ;g jk’Vªh; ekSfyd nLrkost gSA lektokn rFkk lerkewyd ekuo fodkl dh 

vo/kkj.kk lafo/kku esa fofgr gSA 

Hkkjrh; lafo/kku ds [kaM rhu ,oa pkj esa f”k{kk lEcU/kh dbZ izko/kku fn, x;s gSaA 

;gka ij ;g bafxr djuk mfpr gksxk fd bu izko/kkuksa esa iz;qDr jkT; “kCn ds v/khu] tc 

rd vU;Fkk bafxr u gks] Hkkjr ljdkj ,oa laln vkSj jkT;ksa dh ljdkj ,oa fo/kkueaMy ,oa 

lHkh LFkkuh; ,oa vU; laLFkk;sa “kkfey gSaA izkFkfed f”k{kk dh vfuok;Zrk] vYila[;dksa dh 

f”k{kk] f”k{kk vf/kdkjksa eas le:irk] vuqlwfpr tkfr rFkk tutkfr ls lEcfU/kr ckydksa dh 

f”k{kk] /kkfeZd f”k{kk dh Lora=rk] f”k{kk dk ek/;e fgUnh dk fodkl bR;kfn ds ckjs esa 

fo”ks’kr;k izko/kkfur fd;k x;k gSA 

lafo/kku la”kks/ku vf/kfu;e 2002 ds }kjk vuqPNsn 21&d tksM+k x;k ftlds vuqlkj 

izkjfEHkd f”k{kk izkIr djuk ukxfjdksa dk ekSfyd vf/kdkj ekuk x;k( fQj Hkh lafo/kku ds 

vuqPNsn 21 ds vUrxZr f”k{kk ds vf/kdkj dks foof{kr ekuk tk ldrk gSA 

f”k{kk dk vf/kdkj izk.k ,oa nSfgd Lora=rk ds vf/kdkj ls fØ;rk izkIr djrk gSA 

vuqPNsn 21 ds vuqlkj fdlh O;fDr dks mlds izk.k vFkok nSfgd Lora=rk ls fof/k }kjk 

LFkkfir izfØ;k ds }kjk gh oafpr fd;k tk ldrk gSA f”k{kk dk vf/kdkj ds blds v/khu 6 

ls 14 o’kZ rd ds cPpksa dks eq¶r rFkk vfuok;Z f”k{kk miyC/k djkuk ljdkj dh izkFkfedrk 

                                                           
∗
 ,MoksdsV] 133@93&,Q] ,y0 vkbZ0 lh0 dkyksuh] VSxksj Vkmu] bykgkckn 
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gSA blds vuqlkj gekjs ns”k dh laln }kjk cPpksa dks fu%”kqYd rFkk vfuok;Z f”k{kk dk 

vf/kdkj vf/kfu;e1 viSzy 2009 dks ykxw fd;k x;kA blds i”pkr~ dkxth :i ls gh lgh 

ij Hkkjr ,sls 130 ls vf/kd ns”kksa dh Js.kh esa “kkfey gks x;k tks vius ns”k ds cPpksa dks 

fu%”kqYd f”k{kk miyC/k djkus ds fy, fof/k }kjk vkc) gSaA 

6 ls 14 o’kZ rd dh vk;q ds lHkh ckyd] ckfydk;sa] vuqlwfpr tkfr] vuqlwfpr 

tutkfr] lkekftd ,oa vkfFkZd :i ls fiNM+s ifjokjksa ds cPps ,oa xjhch js[kk ls uhps 

thou ;kiu djus okys ifjokjksa ds cPps rFkk fodykax cPps vkfn lHkh dks fu%”kqYd rFkk 

vfuok;Z f”k{kk izkIr djus dk vf/kdkj gekjs ns”k dh fof/k }kjk iznku fd;k x;k gSA 

vuqPNsn 21 dgrk gS& ¼izk.k vkSj nSfgd Lora=rk dk laj{k.k½& fdlh O;fDr dks] 

mlds izk.k ;k nSfgd Lora=rk ls fof/k }kjk LFkkfir izfØ;k ds vuqlkj gh oafpr fd;k 

tk,xk] vU;Fkk ughaA 

vuqPNsn 21 d dgrk gS& ¼f”k{kk dk vf/kdkj½& jkT; 6 ls 14 o’kZ ds lHkh cPpksa 

dks fu%”kqYd vkSj vfuok;Z f”k{kk iznku djsxk tSlk fd jkT; mfpr jhfr ls fof/k }kjk 

vo/kkfjr djsA 

Hkkjrh; lafo/kku esa loZ/keZ lEer f”k{kk dh O;oLFkk gSA lafo/kku ds vuqPNsn 28 esa 

izko/kkfur gS fd jkT; ljdkj }kjk lapkfyr f”k{kk laLFkkvksa esa /kkfeZd f”k{kk ugha nh tk 

ldrhA ;g izko/kku Hkh gS fd ljdkj }kjk ekU;rk izkIr vFkok lgk;rk izkIr fdlh Hkh 

f”k{kk laLFkk esa pyk;h tk jgh /kkfeZd iwtk esa Hkkx ysus gsrq fdlh Hkh O;fDr dks ck/; ugha 

fd;k tk ldrkA f”k{kk laLFkk esa nh tkus okyh /kkfeZd f”k{kk ;k laLFkk esa fd, tk jgs 

/kkfeZd fØ;kdykiksa esa viuh bPNk ls Hkkx fy;k tk ldrk gSA 

vuqPNsn 28 & dqN “kSf{kd laLFkkvksa esa /kkfeZd f”k{kk ;k /kkfeZd mikluk esa mifLFkr 

gksus dh esa Lora=rk ds ckjs eas crkrk gS& ¼1½ jkT;&fuf/k ls iw.kZr% iksf’kr fdlh f”k{kk laLFkk 

esa dksbZ /kkfeZd f”k{kk ugha nh tk,xhA  

¼2½ [k.M ¼1½ dh dksbZ ckr ,slh f”k{kk laLFkk ij ykxw ugha gksxh ftldk iz”kklu 

jkT; djrk gS fdUrq tks fdlh ,sls foU;kl ;k U;kl ds v/khu LFkkfir gqbZ gS ftlds 

vuqlkj ml laLFkk esa /kkfeZd f”k{kk nsuk vko”;d gSA 

¼3½ jkT; ls ekU;rk izkIr ;k jkT;&fuf/k ls lgk;rk ikus okyh f”k{kk laLFkk esa 

mifLFkr gksus okys fdlh O;fDr dks ,slh laLFkk esa nh tkus okyh /kkfeZd f”k{kk esa Hkkx ysus 

ds fy, ;k ,slh laLFkk esa ;k mlls layXu LFkku esa dh tkus okyh /kkfeZd mikluk esa 

mifLFkr gksus ds fy, rc rd ck/; ugha fd;k tk,xk tc rd fd ml O;fDr us] ;k ;fn 

og vo;Ld gS rks mlds laj{kd us] blds fy, viuh lgefr ugha ns nh gksA 
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iztkra= eas tkfr] /keZ ,oa Lrj dh ijokg fd, cxSj gh lcdks vius O;fDrRo dk 

iw.kZ fodkl djus ds fy, leku volj iznku fd;k tkuk pkfg,A iztkra= dh bl ewyHkwr 

ekU;rk dks /;ku esa j[krs gq, lafo/kku ds vuqPNsn 29 esa lHkh ds “kSf{kd vf/kdkjksa dks 

lqfuf”pr fd;k x;k gSA vuqPNsn 29¼2½ esa ;g dgk x;k gS fd jkT; ljdkj }kjk lapkfyr 

vFkok lgk;rk izkIr fdlh Hkh f”k{kk laLFkk esa fdlh Hkh O;fDr dks /keZ] tkfr] o.kZ vFkok 

Hkk’kk ds vk/kkj ij izos”k gsrq euk ugha fd;k tk ldrk gSA 

vfuok;Z rFkk fu%”kqYd izkFkfed f”k{kk dk fopkj iztkrkfU=d “kklu O;oLFkk dh nsu 

gSA iztkrU= dks lQyrkiwoZd o izHkko”kkyh <ax ls pykus ds fy, ;g vko”;d gS fd lHkh 

ukxfjd ,d U;wure Lrj rd dh f”k{kk vo”; izkIr djsa] ftlls os jktuSfrd izdj.kksa ij 

izcq) ukxfjd ds :i esa fopkj dj ldsaA vfuok;Z izkFkfed f”k{kk dk ukjk lcls igys 

mUuhloha “krkCnh ds e/; esa if”peh ns”kksa esa fn;k x;k FkkA tgk¡ rd Hkkjr dk iz”u gS] 

fons”kh “kklu ds dkj.k ;g dk;Z Hkkjr esa dkQh le; rd ugha gks ik;kA ;|fi dqN 

Hkkjrh; o fons”kh f”k{kkfonksa us bl fn”kk esa ;=&r= iz;kl fd;s] ijUrq mUgsa blesa lQyrk 

ugha fey ldhA lu~ 1882 esa nknk HkkbZ ukSjksth us Hkkjrh; f”k{kk vk;ksx ¼gaVj vk;ksx½ ds 

lkeus izkFkfed f”k{kk dks vfuok;Z o fu%”kqYd cukus dh ekax j[kh FkhA ;|fi mudh bl 

ekax dks Lohdkj ugha fd;k x;k] ijUrq bl ekax us Hkkjrh;ksa ds fy, vfuok;Z o fu%”kqYd 

izkFkfed f”k{kk dh vko”;drk dh rjQ lHkh dk /;ku vkdf’kZr fd;kA 

lu~ 1950 esa lafo/kku ds ykxw gksus ds le; lafo/kku ds vuqPNsn 45 esa fu%”kqYd 

rFkk vfuok;Z izkFkfed f”k{kk dk nkf;Ro jkT; ljdkj dks lkSaik x;kA bl vuqPNsn esa dgk 

x;k fd lafo/kku ykxw gksus ds 10 o’kZ ds vUnj jkT; vius {ks= ds lHkh cPpksa dks 14 o’kZ 

dh vk;q gksus rd fu%”kqYd rFkk vfuok;Z f”k{kk iznku djus dk iz;kl djsxkA ijUrq lu~ 

2002 esa gq, 96osa la”kks/ku ds }kjk bls “kS”koiwoZ ns[kHkky o f”k{kk rd lhfer dj fn;k x;k 

gSA 

Hkkjrh; lafo/kku ds vuqPNsn 45 ds vuqlkj jkT; lHkh cPpksa dks N% o’kZ dh vk;q 

iwjh djus rd “kS”koiwoZ ns[kHkky o f”k{kk nsus ds fy, micU/k djus dk iz;kl djsxkA 

Hkkjrh; lafo/kku ds vuqPNsn 30 vYila[;d& oxksZa ds f”k{kk laLFkkvksa dh LFkkiuk 

vkSj iz”kklu djus ds vf/kdkj ds ckjs eas crkrk gS ¼1½ /keZ ;k Hkk’kk ij vk/kkfjr lHkh 

vYila[;d&oxkZsa dks viuh #fp dh f”k{kk laLFkkvksa dh LFkkiuk vkSj iz”kklu dk vf/kdkj 

gksxkA 

¼2½ f”k{kk laLFkkvksa dks lgk;rk nsus esa jkT; fdlh f”k{kk laLFkk ds fo#) bl vk/kkj 

ij foHksn ugha djsxk fd og /keZ ;k Hkk’kk ij vk/kkfjr fdlh vYila[;d oxZ ds izcU/k esa 

gSA 
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Hkkjrh; lafo/kku esa vYila[;dksa dh “kSf{kd rFkk lkaLd`frd mUufr ds fy, fo”ks’k 

O;oLFkk dh x;h gSA vuqPNsn 30 ¼1 o 2½ ds vuqlkj /keZ ;k Hkk’kk ds vk/kkj ij vYila[;d 

leqnk; viuh ilUn dh f”k{kk laLFkk,a LFkkfir rFkk iz”kkflr dj ldrs gSaA jkT; ljdkjsa 

vuqnku nsrs le; bu laLFkkvksa ls dsoy blfy, HksnHkko ugha djsaxh fd ;s laLFkk,a 

vYila[;dksa ds }kjk fo”ks’k fu;eksa ds vUrxZr pykbZ tk jgh gSaA bl izdkj lafo/kku 

vYila[;dksa ds “kSf{kd fgrksa dh j{kk djrk gSA  

lafo/kku dk vuqPNsn 46 vuqlwfpr tkfr;ksa] vuqlwfpr tutkfr;ksa vkSj vU; nqcZy 

oxkZas dh f”k{kk vkSj vFkZ lEcU/kh fgrksa dh vfHko`f) ds ckjs esa crkrk gSA jkT; turk ds 

nqcZy oxkZsa dh] fof”k’Vr;k] vuqlwfpr tkfr;ksa vkSj vuqlwfpr tutkfr;ksa dh f”k{kk vkSj vFkZ 

lEcU/kh fgrksa dh fo”ks’k lko/kkuh ls vfHko`f) djsxk vkSj lkekftd vU;k; o lHkh izdkj ds 

“kks’k.k ls mudh laj{kk djsxkA 

lafo/kku esa lekt ds lHkh detksj oxkZsa dh “kSf{kd mUufr ds izksRlkgu dk 

mRrjnkf;Ro jkT; dk gSA lafo/kku ds vuqPNsn 46 ds vUrxZr dgk x;k gS fd jkT; 

detksj oxkZsa] fo”ks’kdj vuqlwfpr tkfr o tutkfr dh “kSf{kd rFkk vkfFkZd mUufr dks 

fo”ks’k :i ls izksRlkfgr djsxk rFkk mudks lkekftd vU;k; o /kks[ks ls cpk;sxkA bl izdkj 

lafo/kku esa lekt ds lHkh oxksZa dh f”k{kk o mUufr ds volj lqfuf”pr fd;s x;s gSaA 

izkFkfed Lrj ij ekr`Hkk’kk ds egRo dks Lohdkj djrs gq, lafo/kku ds vuqPNsn 350 

d esa dgk x;k gS fd Hkk’kk;h n`f’V ls vYila[;d lewgksa ds ckydksa dks mudh ekr`Hkk’kk esa 

izkFkfed f”k{kk lqfo/kk,a miyC/k djkus dk nkf;Ro jkT; rFkk LFkkuh; fudk; (Local 

authority) dk gSA bl izdkj ls Hkk’kk;h vYila[;dksa ds fy, mudh Hkk’kk esa izkFkfed 

f”k{kk miyC/k djkuk jkT; dk dk;Z gSA 

lafo/kku dk vuqPNsn 350 izkFkfed Lrj ij ekr`&Hkk’kk esa f”k{kk dh lqfo/kkvksa ds ckjs 

esa crkrk gSA izR;sd jkT; vkSj jkT; ds Hkhrj izR;sd LFkkuh; izkf/kdkjh Hkk’kk;h vYila[;d 

oxkZsa ds ckydksa dks f”k{kk ds izkFkfed Lrj ij ekr`Hkk’kk esa f”k{kk dh i;kZIr lqfo/kkvksa dh 

O;oLFkk djus dk iz;kl djsxk vkSj jk’Vªifr fdlh jkT; dks ,sls funsZ”k ns ldsxk tks og 

,slh lqfo/kkvksa dk micU/k lqfuf”pr djkus ds fy, vko”;d ;k mfpr le>rk gSA 

;|fi Hkkjrh; lafo/kku esa L=h o fiNM+s oxZ dh f”k{kk ds fy, dksbZ fo”ks’k izko/kku 

ugha fn;s x;s gSa] ijUrq vuqPNsn 15¼3o 4½ esa efgykvksa rFkk lkekftd o “kSf{kd n`f’V ls 

fiNM+s oxkZsa ds fy, fo”ks’k izko/kku cukus ij fdlh izdkj dk izfrcU/k ugha yxk;k x;k gSA 

Li’V gS fd efgykvksa rFkk fiNM+s oxkZsa dh f”k{kk ds fy, jkT; fo”ks’k O;oLFkk djus ds fy, 

lafo/kku dh ǹf’V ls iw.kZ Lora= gSA 
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lafo/kku dk vuqPNsn 351 fgUnh Hkk’kk ds fodkl ds fy, funsZf”kr djrk gSA la?k dk 

;g drZO; gksxk fd og fgUnh Hkk’kk dk izlkj djs] mldk fodkl djs] ftlls og Hkkjr dh 

lkekftd laLd`fr ds lHkh rRoksa dh vfHkO;fDr dk ek/;e cu lds vkSj vkBoha vuqlwph esa 

fofufnZ’V Hkkjr dh vU; Hkk’kkvksa esa iz;qDr :i] “kSyh vkSj inksa dks vkRelkr djrs gq, vkSj 

tgk¡ vko”;d ;k okaNuh; gks ogk¡ mlds “kCn Hk.Mkj ds fy, eq[;r% laLdr̀ ls vkSj xkS.kr% 

vU; Hkk’kkvksa ls “kCn xzg.k djrs gq, mldh lèf) lqfuf”pr djsA 

lafo/kku ds vuqPNsn 351 ds vuqlkj jk’Vªh; Hkk’kk fgUnh ds izlkj] lao/kZu rFkk bls 

,sls <ax ls fodflr djus dk fo”ks’k nkf;Ro dsUnz dk gS fd ;g Hkkjr dh feyhtqyh 

laLd`fr ds lHkh oxkZsa dh vfHkO;fDr dk ek/;e cu ldsA  

milagkj 

Hkkjrh; lafo/kku Hkk’kk ,ao f”k{kk ds iz”u ij dkQh ltx ,oa laosnu”khy gSA blesa 

u flQZ izkFkfed f”k{kk dks vfuok;Z djrs gq, ekSfyd vf/kdkj ds :i esa efgek ef.Mr 

fd;k x;k gS( cfYd uhfr funZs”kd rRoksa ds vUrxZr f”k”kqvksa ds LokLF; vkfn ds laj{k.k ,oa 

ifjo)Zu dk nkf;Ro Hkh jkT; dks fn;k x;k gSA 

blds vfrfjDr Hkk’kkbZ vYila[;dksa dks ;g vf/kdkj fn;k x;k gS fd os viuh Hkk’kk 

fd fyfi ,oa laLd`fr  ds j{kkFkZ f”k{k.k laLFkkvksa vkfn dk lapkyu dj ldrs gSaA orZeku 

f”k{kk ds gj Lrj ij lekt ds fiNM+s oxksZa ,oa vuqlwfpr tkfr rFkk tutkfr ds Nk=ksa gsrq 

fo”ks’k O;oLFkk,a dh x;h gSaA rkfd f”k{kk dks lkekftd lekurk ,oa lkekftd U;k; dk ,d 

vL= cuk;k tk ldsA 

vUr esa lafo/kku {ks=h; ,oa lEidZ Hkk’kkvksa ds egRo dks Lohdkj djrs gq, Hkh fgUnh 

dks jk’Vª Hkk’kk ds :i esa LFkkfir djus gsrq ladfYir gSA 

 

*****
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What Ails Indian Education and What Fails Indian Economy 

Dr Kunal Ghosh∗ 
 

[The prehistoric man, through evolution, acquired a dexterous pair of 
hands and to control them an intelligent brain. It is this combination that gave 
birth to the human civilization and history.] 

Swami Vivekananda said, “Education is the manifestation of divinity already 
in man”.  He was talking of the whole man who has many dimensions, spiritual, 
moral, social, cultural, economic and many more. My purpose here is to talk of 
mainly of the economic man whose society and culture influence his actions. What 
kind of education prepares him adequately for the economic tasks? By “economic 
tasks” I mean those that are required to be performed in the globalised market place 
for the sake of conventional success. These can be divided in two categories. In 
Category-1 are innovation, invention, research, development and design of quality 
goods and processes. India is woefully lacking in these areas where engineering plays 
a direct and important role. There are other ingredients of economic success such as 
trading instinct, sales, marketing and management skills which are in Category-2. 
Indian industrialists possess these in good measure.  Yet on the whole they are not 
very successful. I like to start by looking into what fails our economy and make a 
point by citing an example. 

THE CAR AS AN EXAMPLE 

India started producing cars in the early 1950s. The first car was a copy of the 
Morris Minor and renamed Hindustan. The design to the last nut and bolt was 
provided by the Morris Company of UK and the production line was set up by Hind 
Motors, of the Birlas, near Kolkata. The first Hindustan car rolled out in 1954, if my 
memory is right.  Two or three years later appeared the Ambassador, a copy of Morris 
Oxford. There were other Indian companies who went into collaboration with other 
foreign car majors. Not even one Indian company went in for an indigenous design 
and export. 

In the early 1960s, when I was an engineering undergraduate, South Korea had 
just had a military coup and Park Chung Hee foisted himself as the president (1961). 
This ended an eight year interregnum of great political instability which had followed 
the armistice of 1953 that had brought the Korean war to an end. The country was 
devastated by continuous wars and foreign occupation since the early 1930s. It 
depended mainly on subsistence agriculture and had little industry. It had reached the 
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nadir of underdevelopment. In the late 1960s, when I was a post graduate student in 
England, the European market began to be flooded by cheap but quality textile goods 
and toys made in S. Korea. The 1960s and 1970s were the period of capital 
accumulation. In 1978 the South Koreans launched their car industry, with great 
emphasis on indigenous research, design and development, on a course completely 
different from India’s. They persisted in their approach till the early 1990s when the 
car industry came of age and started producing world-beaters. 

Thus India had a lead of nearly 30 years over S. Korea but she too persisted 
doggedly with her own chosen course of borrowing technology on unequal terms. Our 
political leaders talked of self-reliance but the captains of our private industry were 
doing just the opposite. We started by borrowing technology from old developed 
countries of Europe and now we are borrowing from newly developed countries of 
Asia such as S. Korea, Singapore and Taiwan. The car is only one example. More or 
less the same history repeats in almost all spheres of engineering and consumer goods 
such as refrigerators, music system, two-wheelers, medical equipment etc. The leaders 
of our private industry had not the same vision as the South Koreans, Taiwanese and 
now the main land Chinese. The last has started to flood the world market with small-
sized quality consumer goods and toys since 2000. In 2001 China’s exports were 
more than ten times India’s. China’s were mostly hardware against India’s 
predominantly tea, Basmati rice, leather and software.  

MODERATE SUCCESS 

There is one area where Indian private industry has done quite well. This is the 
area of software research and development, which is about one half of information 
technology. The other half has to do with computer and communication hardware. 
India has a growing share of the world software market. But unfortunately for India, 
world economy revolves primarily around hardware production and not software. It 
should be noted that the share of hardware products (such as common consumer 
durables like the car and refrigerator, medical and defense equipment, machinery and 
machine tools, airplanes, ships, computer hardware etc) in the global industrial 
production is 90% or even more. Software products are only a small fraction and will 
always remain so. Since year 2000 the global demand for software products has 
gradually leveled off. 

India has also had moderate success in the R & D (Research & Development) 
of engineering hardware needed by our armed forces. This kind of research has been 
carried out in Indian Space Research Organisation, Defence laboratories and Council 
of Industrial and Scientific Research laboratories, all public sector institutions. Even 
here the record is a mixed one. The main indigenous battle tank, Arjun, is more than a 
decade behind schedule; we are mainly dependent on the tanks of Russian make. We 
have no capability of producing a big gun like the Bofors, although it has been with us 
for 15 years or so. All in all, the public sector’s record in engineering R & D is much 
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better than the private sector’s. I hasten to add that R & D in agriculture, drugs and 
other non-engineering sectors has a much better record. Since the strength of a 
modern economy depends much on hardware engineering and manufacturing, afore 
mentioned successes are no more than a silver lining to the dark clouds. 

WHAT AILS EDUCATION 

After outlining what fails our economy, I assert that this failure is not only due 
to lack of vision of the leaders of our private industry; there is a much deeper malaise 
which permeates our educational system at schools and colleges, and upbringing at 
home. Barring a few exceptions our engineers are generally not capable of invention, 
innovation and design in the sphere of hardware. However they are more than capable 
in the realm of software. Why so is the basic question. 

The Pioneer 

Let us first examine what makes a pioneer engineer or an inventor tick? What 
are his special personality traits, family background and social milieu? The inventor 
of the first voice recorder, electric bulb, the first automatic telegraphic transmission 
and many other devices is Thomas Alva Edison. His father was a grain dealer and 
mother was a school teacher before marriage a very rare distinction for a woman in 
the first half of the 19th century. Once a teacher in school dared to remark that young 
Edison was “addle-brained” and his mother took offence. She withdrew him from 
school and taught him herself. Schooling was not compulsory and literacy was far 
from universal in small town America in that period. At the age of eleven Edison 
grew vegetables in his mother’s kitchen garden and sold them. With his earnings he 
bought books on Chemistry and equipment for chemical experiments. He taught 
himself how to operate a printing press and at the age of fifteen he became owner, 
reporter, editor, printer, publisher and news-vendor of a local newspaper. Later when 
he became wealthy and famous, he continued to work in his laboratory alongside 
hired assistants, till a short while before death at the age of eighty four. When gripped 
by an idea he often stayed in the lab for four or five days at a stretch, sleeping a few 
hours on a work table. Such was his physical fitness and endurance. 

The Wright brothers, who are credited with building the first successful 
airplane, were born to a Protestant priest father and a mathematics graduate mother. A 
woman with a university degree was extremely rare in the second half of the 19th 
century in America. Their father had some mechanical talent and invented an early 
form of the typewriter. The brothers benefited greatly from the intellectual 
atmosphere of the family. They did not receive the high school diploma but were well 
read on engineering and research papers by previous aviators. Their favourite author 
was a German called Otto Lilienthal, the maker of the first successful hang glider who 
died in a flying accident. They opened a cycle repair shop where they themselves 
worked as repair mechanics and yet enjoyed good status in society. (By contrast, a 
cycle or even a car repairer in an Indian town is likely to be a semi-literate, having a 
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low status in society. No respectable Indian gentleman would like his son to be a car 
repair mechanic.) Later they went into cycle manufacture and printing business.  They 
put the money thus earned into making a flying machine, their hobby-horse. They 
were the sole designers, builders and fliers of this untried unproven machine and had 
many close calls with death. When one was the pilot the other ran alongside holding 
up one wing-tip of the plane during the take-off run, till the plane picked up enough 
speed. Both had superb physical fitness and were good sprinters. 

What we observe is that a typical pioneer engineer is born to educated parents. 
He loves to perform experiments and tinker with machines and mechanisms from his 
early boyhood. He is well educated, not necessarily formally. His parents encourage 
intellectual pursuits. Most important, his society values skilled manual work very 
highly. He grows up as a thinking, hard working man with a dexterous pair of hands 
and a lot of imagination. He shows great physical endurance. Above all he has an 
attitude of mind that propels him to do even menial work such as growing vegetables 
or running with a plane about to take off, holding up its wing. 

Schooling and Upbringing 

Now let us take a good look at the social background of a typical Indian 
engineer and what kind of schooling he receives. He is usually born to upper caste 
upper class parents. The father typically does no manual work and possesses no 
manual skill. All repairs at home are done by bazzar mechanics on call. The boy, 
unlike his Euro-American, Japanese or Korean counterpart, does not and cannot repair 
simple faults in his bicycle. Manual work, both skilled and unskilled, is looked down 
upon in his family and beradari. Unfortunately, those who do skilled manual work, 
the craftsmen from certain castes, usually do not possess wealth and education. In the 
rare cases when they acquire wealth and education, they imbibe the values and 
attitudes of the upper castes and give up manual work. In other words in our society a 
skilled pair of hands is rarely combined with an educated intellectually creative mind. 

At school a boy, say a future engineer, is taught too early and too much of 
bookish theory without any recourse to practice. Violating all established principles of 
kindergarten and primary education he is exposed to exams and failures at an early 
age. His mathematical skills are honed by teachers at school, and parents and private 
tutors at home. The syllabus is heavy and he has little time left for play, leave alone 
tinkering with mechanical objects. At higher levels in school a future engineer takes 
the science stream. Here the syllabus is so heavy that his sleeping hours are reduced. 
He prepares for the competitive entrance tests for the engineering colleges and these 
tests are all theoretical written tests, designed to assess his mathematical and 
analytical ability, and not his practical aptitude. So he neglects the practical side of 
science education and sticks to the minimum for passing the school exams. The 
teachers at school understand his predicament and wink at the stipulated lab and 
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practical project work requirement. The pupil leaves school with an attitude of mind 
not at all conducive for skilled or unskilled manual work. 

To get a measure of how heavy is the science syllabus in our schools, I 
procured and compared the syllabus of A-levels of England with the CBSE (Central 
Board of Secondary Education) syllabus of Class 12. The pupils of the two countries 
take these at the same age of eighteen.  (Our Class 10 corresponds to their O-level or 
Ordinary Level, which are taken at the age of sixteen.) A-level stands for Advanced 
Level. Within A-level there is a division, namely General level and Extra-advanced 
level. The Physics syllabus of English A-level is given below: 

    1] General physics, Circular motion, Oscillation, work and energy, 
Molecular kinetics, heating and working, Capacitance, Concept of exponential decay, 
Momentum concept, Quantum phenomena. 

    2] Fields and their application: Electric, magnetic and gravitational fields, 
Nuclear energy, Particle accelerators and detectors. 

     3] Foundation physics : Scalars and vectors, Kinetics, Energy concepts, 
Current electricity, DC circuits, Information and communication. 

     4] Waves and nuclear physics: Waves, Diffraction, Interference, Spectra, 
Radioactivity, Particle physics. 

     5] Experimental work.  

Topics 1 & 2 are for General level and 3, 4 & 5 are for Extra-advanced level. 

It is apparent that their extra-advanced level is about the same as our Class 12. 
This is true for Chemistry and Mathematics as well. I am not listing their syllabi here 
although I have them. An English pupil chooses to take the extra-advanced level in 
only one subject and combines it with three other subjects at General level, whereas 
an Indian pupil has to cope with all four, Physics Chemistry Mathematics and 
Biology, at the extra-advanced level. The syllabus in our schools is too heavy in my 
opinion. It hampers (1) extra-curricular activity and (2) the growth of practical 
aptitude in our school-going children. Both are important for a future innovator or 
inventor. 

The education in our engineering colleges does not compensate for these 
deficiencies. The student finds that most of his masters, his role models, are engaged 
in theoretical and software research. In British engineering institutions a majority of 
the teachers are engaged in experimental research, I speak from first hand knowledge. 
In our engineering colleges there is a minority who try gamely to do hardware 
research and experiments. But they usually do not get very far due to poor 
infrastructure and lack of motivation of the supporting staff in our government funded 
institutions.   On the other hand, the mathematical skills honed in the schools and 
further reinforced in the context of engineering education prepare the student well for 
software research and development. It is no wonder that Indian software industry is 
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doing so well. But I state once again that the backbone of a modern economy is 
hardware engineering and not software.  

Comparison with the Medical Profession  

Our medical men, although drawn from the same sort of caste-class 
background, show a much better practical aptitude. The long hands-on training they 
receive in the medical college makes up for the lacunae in schooling and upbringing. 
A successful surgeon has a high degree of manual skill; at the same time in the matter 
of theoretical knowledge he is no less than his engineering counterpart. The skill 
displayed by an orthopaedic surgeon in aligning broken bones and joining them by 
means of metal plates and screws surpasses that of a skilled mechanical technician. 
The surgeon has to complete his job at great speed within limited time in the middle 
of pulsating flesh and blood, whereas the mechanical technician works comfortably at 
his bench and faces no such constraints. It is no surprise that Indian surgeons often 
innovate on accepted procedures or develop new ones. Indian engineers rarely do so. 
(That is why patent applications in this country are few and patent offices are idling.) 
The surgeon can innovate because he is intimately familiar with the object of his 
innovation. This familiarity is acquired as much by a skilled pair of hands as by an 
educated brain. Consider someone who has a theoretical knowledge of surgery but 
does not perform operations. He can neither device a new procedure nor improve a 
given instrument. 

REMEDY 

If our economy is to be competitive globally, our private industrialists and 
financiers must develop a new vision. They must invest in R & D and not look for 
quick returns. Returns would certainly come but after a long gestation period, and 
then it would come in abundance. However, a more fundamental change in our 
schooling and upbringing is necessary. Theoretical content in our school curriculum 
should be reduced and suitable manual work introduced at an early age. For instance, 
sweeping and cleaning of school premises including toilets should be done by all 
pupils and teachers together, irrespective of caste and creed. In Japanese schools this 
is the practice. At the age of ten they should be taught gardening with small 
implements and making earthenware objects by shaping mud without the use of a 
tool. When they reach the teens carpentry and the potter’s wheel should be 
introduced. At a more advanced age all should learn how to do simple repairs on a 
bicycle. Everyday the pupils should do at least an hour’s work, based on traditional 
arts and crafts. This would be the cheapest and easiest way of imparting hands-on 
dexterity and the right mindset to our youth. This would also rid them of the caste 
complexes of superiority and inferiority, inherent in our society. Laboratory and 
project works are already part of the science curricula; they must now be given as 
much priority as theory. To make room for manual and laboratory works, theoretical 
part of the syllabus should be curtailed at all levels. The aim is to give every citizen a 
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combination of an educated brain and a dexterous pair of hands limited, of course, by 
his/her inherent capacity, and an attitude of mind that enables him to do skilled 
manual work. Then we can hope to produce engineers who can invent and technicians 
who can innovate. 

In the engineering colleges the students should be required to do practical 
hardware projects, in all four years, with minimal assistance from professional 
mechanics. Presently they do such a project only in the penultimate year in most 
colleges. To make room for such work theoretical portion of the curriculum should be 
reduced. The faculty in the engineering colleges should be encouraged to work on 
innovations of hardware products and processes. This would not happen unless 
research, based solely on computation, is discouraged. All this requires change in the 
attitude and the greatest hurdle would be educating the educators.   

Our educators must heed that compelling school children to internalize (some 
say “cram”) an enormous amount of theoretical study material is causing “burn-outs” 
at an early age. One hears more and more of depression and suicides among young 
children. If this type of “pressure-cooker” education were to help our economy to 
develop, one could make an argument, no matter how tenuous, in its favour. But it is 
actually hurting the economy too. Therefore it is time to change direction. 

 

*****
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Education at a Loss of Values 

Is the teacher responsible? 

Dr JP Mishra ∗∗∗∗ 

Synopsis 

This paper is divided in to seven parts barring the initial and final ones in the 

form of introduction and conclusion/suggestions respectively. The first part is about 

values and value education, the second has a look on the impact of modern living on 

values, the third glances over the role of teacher and expectations of society vis-à-vis 

value education, the fourth focuses on increasing loss of values in our times, and the 

fifth confronts the central question: “Is the teacher responsible?”  The sixth part hints 

at some other clues as regards answer to the said question. The seventh part 

concentrates on a few efforts aimed at inculcating values in students.  

Introduction 

Now a days so much crime is there we do not feel disturbed by howsoever 
heinous crime we hear of, there is so much of corruption we are never taken a back by 
even the worst cases of corruption coming to light, and there is so much of distrust, 
hatred and contempt brewing over we seldom are taken by surprise having heard of 
incidents which otherwise would have been deplorable by all means at one’s 
command. 

You may be an exception and can pat your back but exceptions do not make 
rules, they rather unmake it. Furthermore the society is known by its norms and not by 
exceptions, because the general trend of social thought and actions has its reflections 
in the former rather than the latter. And, if such reflections are taken in to account it is 
clear beyond doubt that the state of affairs is far from satisfactory. 

Recently the Bombay Police unearthed a racket that involved several 
government officials conniving in supplying inferior quality condoms used for free 
distribution as a part of family planning awareness campaign. In our own state, it has 
come to light that the food grains supplied at subsidized rate by the government to be 
distributed to those below poverty line never reached them, not to say of fraud and 
corruption prevailing in mid day meals plan. Last year a student from Ballia claimed 
he had topped in a quiz competition at Oxford that was fake. And, a professor from 
Bihar openly admitted having fallen in love with one of his students, and stuck to his 
guns even after he lost his job. Another professor’s face was painted black in Delhi by 
students for his alleged indecent manoeuvrings regarding some girls. Most recently a 
plastic surgery specialist was found making unwelcome advances towards one of his 
patients. One man from a village in UP is facing charges of sexual abuse and murder 
of several children in his backyard while almost similar charges are being faced by a 
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man from Gujarat who had raped and murdered dozens of minor girls. To cap it all, 
the kidney racket-wherein hundreds of hapless persons were forced to sell their 
kidneys that were transplanted to customers for heavy prices- has shocked one and all.   

Examples abound. Some of us are emotional for a few seconds and some for a 
few days, while the so called literate lot tries to explain it away by terming these as 
stray cases of perversion, corruption etc and gets busy with some other topic of its 
choice. 

But this certainly is not the case. We need look at the meaning that runs deeper 
in these news items. If we lose time it may be only a matter of years, if not days, when 
such issues will address us more urgently and, God may forbid, even personally. 
Therefore it is better to ponder over it. 

At the crux, let me say, lies the materialistic culture and evils attending it. 
Everywhere our actions are marked by a cut-throat competition, and are devoid of any 
values except material ones. This crisis of values presents itself in almost all walks of 
life through out the nation. We just can not wish away this unpleasant trend by either 
terming it as a part of modern way of life or a national version of a global trend. With 
as rich a culture as ours we, unlike some other countries in the world, can not but try 
to find a way out of this markedly degrading situation. If great values can make a 
great nation, the loss of such values may also spell doom for the progress of any 
nation. 

In the following sections an attempt has been made to see the role of a teacher 
in such a trying moment because he of all is the one the society pins its hopes at. 

Part I: Value Education 

Values are the guiding elements of human conduct in the journey of the 
human race towards fulfilment. On the other hand values may also be looked upon as 
the ideals a society would like to achieve.1  

Indian thinkers suggested four values that give meaning to one’s life: 
religious/moral (dharma), sexual/entertainment (kama), economic (artha) and 
spiritual (moksha) commonly known as purushartha chatushtaya. They classified all 
men in to four categories called varnas. Likewise, they suggested four ashramas of 
which the first, that is, bahmacharya was meant to be devoted to education-regarded 
as a sanskar- at a gurukul. The teacher in his convocation address would ask the 

pupils: ekr` nsoks HkoA fir` nsoks HkoA vkpk;Z nsoks HkoA vfrfFk nsoks HkoA ;kU;uo|kfu dekZf.kA rkfu ekr` nsoks HkoA fir` nsoks HkoA vkpk;Z nsoks HkoA vfrfFk nsoks HkoA ;kU;uo|kfu dekZf.kA rkfu ekr` nsoks HkoA fir` nsoks HkoA vkpk;Z nsoks HkoA vfrfFk nsoks HkoA ;kU;uo|kfu dekZf.kA rkfu ekr` nsoks HkoA fir` nsoks HkoA vkpk;Z nsoks HkoA vfrfFk nsoks HkoA ;kU;uo|kfu dekZf.kA rkfu 
lsforO;kfuA uks brjkf.kA ;kU;Lekde~ lqpfjrkfuA rkfu Ro;ksikL;kfuA uks brjkf.kA ;s ds pkLePNªs;k¡lks lsforO;kfuA uks brjkf.kA ;kU;Lekde~ lqpfjrkfuA rkfu Ro;ksikL;kfuA uks brjkf.kA ;s ds pkLePNªs;k¡lks lsforO;kfuA uks brjkf.kA ;kU;Lekde~ lqpfjrkfuA rkfu Ro;ksikL;kfuA uks brjkf.kA ;s ds pkLePNªs;k¡lks lsforO;kfuA uks brjkf.kA ;kU;Lekde~ lqpfjrkfuA rkfu Ro;ksikL;kfuA uks brjkf.kA ;s ds pkLePNªs;k¡lks 

                                                           
1 The word value is the past participle of the verb valoir in Old French that comes from the Latin verb 
valere meaning (to) be (of) worth. For this, see The Concise Oxford Dictionary of Current English, 
Seventh Edition 1982, at p. 1187. Valueless, accordingly, means worthless. The Sanskrit word moolya1 
comes from the word mool meaning root; and thus signifies that which is at the root (of anything). See 
Vrihat Hindi Kosh, (Jnanmandal Limited, Varanasi), p. 912. 
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czã.kk%A rs’kke~ Ro;klusu izLoflrO;e~A J);k ns;e~A vJ);knsczã.kk%A rs’kke~ Ro;klusu izLoflrO;e~A J);k ns;e~A vJ);knsczã.kk%A rs’kke~ Ro;klusu izLoflrO;e~A J);k ns;e~A vJ);knsczã.kk%A rs’kke~ Ro;klusu izLoflrO;e~A J);k ns;e~A vJ);kns;e~A fJ;k ns;e~A â;k ns;e~A fHk;k ns;e~A ;e~A fJ;k ns;e~A â;k ns;e~A fHk;k ns;e~A ;e~A fJ;k ns;e~A â;k ns;e~A fHk;k ns;e~A ;e~A fJ;k ns;e~A â;k ns;e~A fHk;k ns;e~A 

lafonk ns;e~Alafonk ns;e~Alafonk ns;e~Alafonk ns;e~A2 

Education is enlightenment. Education is empowerment. A man is not 
empowered in the true sense of the term unless he is also well versed in values that a 
civilized society esteems. Likewise, he is not enlightened in real sense if he does not 
see the world mirrored in him, and vice versa. Shorn of values, a man’s knowledge is 
for argumentation, wealth for pride, and power for troubling others; while in 
combination with values the same stands for wisdom, gift and protection in that order: 

fo|k fooknk; /kue~ enk;]fo|k fooknk; /kue~ enk;]fo|k fooknk; /kue~ enk;]fo|k fooknk; /kue~ enk;]    

“kfDre~ ijs’kke~ ifjihMuk;A“kfDre~ ijs’kke~ ifjihMuk;A“kfDre~ ijs’kke~ ifjihMuk;A“kfDre~ ijs’kke~ ifjihMuk;A    

[kyL; lk/kksfoZijhresrn~][kyL; lk/kksfoZijhresrn~][kyL; lk/kksfoZijhresrn~][kyL; lk/kksfoZijhresrn~]    

Kkuk; nkuk; p j{k.kk;AAKkuk; nkuk; p j{k.kk;AAKkuk; nkuk; p j{k.kk;AAKkuk; nkuk; p j{k.kk;AA    

Value education can be taken to mean that system of education which has (1) 
values at the very foundation of it, (2) its environs conducive to values, and (3) 
inculcation of values as its primary aim in a way that keeps the student vigilant about 
the ground realities as well as latest developments in the discipline concerned. In 
short, value education is the education in values, through values and for values; an 
education which does not permit itself or students to get divorced from values.  

Of late, there is much talk about quality education. There should be no doubt 
that it is different from value education. That its emphasis is not on values but on the 
quality indicates that it is akin to value education only when value becomes the sole 
meaning of the world quality; which however is far from true. In other words a quality 
education can at best partially reflect the attributes of a value education, and never 
completely. For example, if we have teachers well dressed and speaking with fluency, 
class rooms and labs/libraries fitted with all types of equipments that the sci-tech has 
given us, well attired staff and grand buildings with sprawling lawns and vast 
playground, and, all the facilities of boarding and entertainment etc available within 
the premises it is sure to meet almost all the requirements of a quality education 
system. Still it can not be said with any amount of certainty that such a system also 
qualifies as a value education system. Indeed, value education means much more than 
a mere combination of latest infrastructural facilities and material sophistication. 

Part II: Impact of Modern Living on Values 

Today, the value of everything-whether man or matter- is measured primarily 
on the scale of money. Any thing capable of paying commercial dividends is most 
acceptable to us. Everything else can wait. Our notions of good and bad have been 
shaped likewise. A thing is good if it has a potential to make us financially healthy, 
otherwise it is you know what. Education is no exception either. The education that 

                                                           
2 See Taittireeyopanishad, Ekadash Anuvak. 
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brings with it job opportunities with six/seven figure salary and a lot of perks is all 
that is meant by a good education. Education is now an enterprise, rather than a 
mission, that is governed by input-output calculations: 

“More significant is the shift in language through which the education 
enterprise is described. The language of specific outcomes enters account of education 
such that the transaction which takes place between teacher and learner becomes 
instead the relation between input invested and output expected. Education becomes 
one amongst several commodities competing for customers on the open market.” 3 

Values and education thereof have become the thing of the past; reserved only 
for those who do not understand the world we live in or, at best, those who still 
believe in an education system that is long gone and past. In this changed paradigm 
we find that: 

“Value is measured by performance indicators spelt out in terms of economic 
relevance. Question about educational goals give way to questions about means to 
non-educational ends. .. Teachers no longer deliberate about the aims of education as 
part of their professional responsibility; instead they deliberate about the means to 
achieve externally imposed ends as part of their craft.”4   

The modern man looks determined to get money through any which means so 
that he may command a respectable position in society; because he is convinced like 
anything that money is his ultimate saviour as it crowns all the merits. This 
desperation is reflected in various forms of corruption, criminality and, sometimes, 
frustration. The more we cling to this valueless system the more dejected we emerge. 
The climax is that even those who, we know are much ahead of us, stand equally 
dejected at the other end, and so on. The education that paid scant regard to values of 
life could not have led us to a better destination.  

Part III: Role of the Teacher  

In such a scenario, the role of the teacher becomes important. The student sees 
his role model in his teacher because he finds the latter preaching lofty ideals and falls 
in to believing that he who advocates for these values so convincingly must be living 
the values in his private life also. The best part of the day and the most part of his 
brain are devoted to the discourse given or debates chaired by his teacher. Even where 
his mind is exposed to more than one teachers he comes in to contact with, the student 
gradually but definitely develops a special liking for one teacher who he takes to be 
nearest to his ideal if not the ideal itself. And, the more time he devotes with the 
teacher the more impressed he is by the personality of the latter. 

                                                           
3 See, Chapter 9: Values and Education Policy, in the book entitled “Values in Education and 
Education in Values”, edited by J Mark Halstead and Monica J Taylor, published by Routledge 1996, 
at p. 110.  
4 Ibid. 
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Saying goes that one is known by the company he keeps; because one 
develops good or bad habits principally by virtue of being in the company of persons 

who have cultivated those habits: “ lalxZtk% nks’k xq.kk% HkofUrA” If the teacher’s impact on 
the taught is weaker than those of his companions he almost subconsciously is 
inclined towards the characteristics displayed by his friends and tries to copy them. 
Accordingly, he is attracted towards like-minded souls. Criminologists term this 
phenomenon as differential association, an important theory in explaining crime 
causation5. Once a student learns the joys of this new life, there is often no looking 
back. 

When the parents send their wards to the school/college they are sure that 
within those precincts the child will get not only an opportunity to develop his 
personality by learning good things but also a care almost as good as that of the 
parents. Teachers must try to live up to these expectations. Presently, the percentage 
of such teachers seems to be miserably low as we often hear of the third degree 
treatment meted out to the children by their teachers.  

At the college and the university levels, where the student is past his teens and 
has come to entertain a great deal his own notions of, say, good and bad; the role of a 
teacher becomes still more important because what the student requires is the depth of 
knowledge, soundness of approach and innovation of ideas all at the same time. A 
teacher who is found lacking on these fronts is likely to lose his impact on the 
students. At this level a student is in the most energetic and creative phase of his life 
and, hence, if the teacher fails to shape his ideas and emotions in a way that provides 
them the best channel for progress; the same energy etc is bound to go astray, may be 
even destructively used: 

‘The teacher therefore must have expertise in that which is to be 
communicated and in the mode of understanding and motivation of those to whom 
those cultural traditions are being transmitted. Such an expertise lies in enabling 
young people to find the value where there is lack of interest, inspiration where once 
there was boredom, meaning where once (there) was ignorance.”6 

Part IV: Value Crisis 

The seers had always taught that one should adopt a selfless attitude even 
while enjoying material luxuries because, clarified they, contentment was the greatest 
pleasure:  

bZ”kkokL;fene~ loZe~ ;fRdap txR;ke~ txrA 

                                                           
5 See, E H Sutherland & Donald R Crassey : “Principles of Criminology” (1960) at p.78: “Criminal 
behaviour is explained as a product of learning in interaction with other persons, principally within 
intimate personal groups. It is assumed that any person inevitably assimilates the surrounding culture 
unless other patterns are in conflict.” Referred by Ahmad Siddique in his book ‘Criminology: Problems 
and Perspectives’, fifth edition 1994, second reprint 2001, at p.92.  
6 See, J Mark Halstead and Monica J Taylor, op. cit., at p. 116.  
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rsu R;Drsu HkqathFkk% ek x`/k% dL;fLon~ /kue~AA7 

However, such is the nature of maya (illusion) that the more one possesses the 
more one feels dissatisfied.8 The thirst becomes more and more intense and it is never 
satiated; as a result of which desires go stronger and stronger till it is the time for man 
to bid goodbye to this world. 

On the other hand, if one knows the meaninglessness of worldly pomp and 
show, and is not ignorant of the reality that real pleasure and happiness do not come 
from material wealth but by acquisition of a state of mind where contentment reigns 
supreme; he will not only feel pleasure in living and letting others live equally well 
but would also not hanker for more and more money and luxuries. Instead, he will 
devote much of his time and energy in nobler tasks and the welfare of mankind rather 
than caring for himself and his family alone. When he achieves that state of thinking 
and living, all the virtues will automatically come to him and his way of living will 
display all the values a human life stands for. 

But as we all know this is not the case. The industrial revolution that has been 
followed by scientific and technological revolution has left a tremendous impact on 
our approach towards life in particular and the world at large. For most of us, values 
are nothing except various aspects of material opulence. The more material 
aggrandizement means more progress and so on. The modern man, no matter which 
part of the globe he inhabits, is trying hard to get ahead of others in acquiring material 
wealth; and this is all that he wants come what may. The religious, moral, ethical, 
human and any other such values are in his opinion the matters for saintly discourse 
and are not even remotely related to his life and times. Talks of values, feels he, are 
for the escapists who can not confront the challenges of the present, and they deride 
material lust simply because they can not have it.  

It is no wonder then that one can not but notice a fast erosion of values in all 
walks of human action and endeavour, so much so that there has arrived a stage in the 
march of mankind where there is a complete crisis of values. No matter where one 
goes, values are the last thing one thinks of. As a result, there in no dearth of instances 
which from a stand point of values are most deplorable; but which are not even 
looked in to by the modern man seriously because he does not feel the pinch he 
should.  

And this must ring the alarm bells as it indicates that our sensibility is almost 
dead. Corruption, fraud, criminality et al are not unwelcome so long as they help us 
complete our designs to ensure material comfort for us. 

                                                           
7  The very first verse of Ishavasyopanishad enlightens us by this advice: “The God permeates 
whatever is there in the universe whether animate or inanimate. With (the realization of) that (God) 
enjoy it all selflessly. Do not get indulged in it; (because, after all) who does this entire (universe) 
belong to?” That is, it all belongs to the God and God alone; and not you.    
8 It may be interesting to note that the word maya in Persian means money. Sarmayadar, accordingly, 
means capitalist.  



 51

Part V: Is the Teacher Responsible? 

To answer the question in affirmative will tantamount to making the teacher a 
scapegoat for a mistake to which all of us are a party, while to answer otherwise 
would be overlooking a grave social reality. 

An individual is the product of his culture and age.9. So is a teacher. In an 
atmosphere polluted by the onslaught of materialism, it is practically impossible for a 
man to remain uninfluenced. A teacher is not a teacher by birth; he passes through the 
childhood, adolescence, and adulthood in the same environment before becoming a 
teacher. There are fair chances that he is not unlike the most of the products of his 
age. 

This however is too vulnerable a defence for the teacher. He occupies a 
position that is looked upon by the society with great reverence and expectation. 
Therefore he must live up to these expectations and try not to breach the faith society 
has posed in him. 

Looked at from another angle, things appear to be far serious in his case. If 
one commits a breach of trust with the other it will adversely affect the latter alone or, 
at the most, a few other individuals. But if a teacher commits the breach of trust he 
has misled an entire generation and, thereby, done a disservice to the society.  Thus if 
there develops a value crisis it is the teacher, more than anybody else, who is 
responsible; because a teacher is the torch-bearer of his society.   

Part VI: Other Factors  

 Charity begins at home. Symbolically, it means that the child learns from the 
atmosphere where he lives. Mother being his first teacher a child learns his first 
lessons from his mother even before he has been to school. Likewise, his father, other 
members of the family, his neighbours, and relations also influence his behaviour. 

We are living in an age where smoking, drinking etc is reckoned as 
gentleman’s habit; extra marital affairs, and otherwise immoral relations are taken as 
a sign of advancement; what would have been theft, fraud etc yesterday is today an art 
everyone tries to get a mastery over; and material benefit has become the sole 
objective of all our endeavours. The talk of values, dharma, and morality are being 
frowned upon by most of us who believe that these are the vestiges of the past that 
need be best ignored. A few of us who still adhere to such values etc are fast earning 
the epithets of orthodox, superstitious, backward and the like. 

The film and television, the major media of entertainment too seem to present 
a life style that is far removed from our roots and, hence, play a vital role in eroding 
our social and moral values. There appears to have set in a blind race in all walks of 

                                                           
9 See, Dias Jurisprudence, Fifth Edition, First Indian Reprint 1994, at p. 385, quoting Hegel. 
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life to get what we want by any means. The ends justify the means, so goes our 
thinking. From politician to the preacher the story remains the same. 

It is thus that the proverb charity begins at home has another message for all of 
us. Our representatives, who do not hesitate in receiving money for asking questions 
they never thought, can not sound realistic while talking of a value-based politics; nor 
can the babas while teaching honesty, simplicity, selflessness etc once they are caught 
on camera boasting how, and with what percentage of commission, they may turn the 
black money white. The message is loud and clear: preaching shall not have the 
desired impact on the listener if it does not come from practice by the preacher 
himself, no matter how flowering the language or how powerful the diction is.  

Social values can not sustain on teaching and the teacher alone if people in 
other arena pay little or no attention to realization of values individually. And when 
values become a living reality for all, the teacher’s job would become easier. But it 
can not happen unless the education they had been imparted had enough of value-
content in it. Therefore we are left with this vicious circle: unless people respect 
values, there is little that the teacher can do, and equally truly, unless people have 
been taught values there is little hope that they will respect them. 

It is not easy to decide whether the things must start at the level of the society 
or the teacher first; but it will be better to begin at the level of the teacher himself 
because it is he who has the vidya which may lead us from evil to the good, from 

darkness to the light, and from mortality to immortality: vlrks ek ln xe;( relks ek 
T;ksfrxZe;( e`R;ksekZère~ xe;A  

Part VII: Efforts for Value Education 

 When we got independence, the need was felt for value education. The 
preamble to, and several articles of the Constitution reflect our regard for values. The 
new education policy of 1986 and SB Chavan Committee Report (1999) also 
emphasized on value education, and the National Council of Educational Research 
and Training (NCERT) was identified by the Ministry of Human Resource 
Development, Government of India as the nodal centre ‘for strengthening value 
education in the country at the school level’. This was followed by launch of the 
National Resource Centre for Value Education (NRCVE) on September 14, 2000.10  

In the year 2002 the NCERT itself took a national level initiative in the form 
of “National Programme for Strengthening Value Education” with an aim to sensitize 
parents, teachers, teacher educators, and other persons attached to policy making or 
administration of education in the country. The latest initiative has come in the form 
of National Curriculum Framework (2005) which has ‘highlighted the values of 
democracy, human dignity and rights which provide perspective to the goals of 
                                                           
10See the page on value education on the website of NCERT; or, directly log on to: 
http:/ncert.nic.in/sites/valueeducation/valueeducation.htm for more details. 
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education’11; and has underlined the need of ‘peace education’ for which the NCERT 
developed new text books in 2006.12  

On the global scale, a need to respect and realize certain human values 
available to all men was recognised in the Universal Declaration of Human Rights 
(1948). The human rights jurisprudence so developed soon became the key world for 
protection of human values, and an integral part of legal education. On the other hand, 
the United Nations Educational Social and Cultural Organisation (UNESCO) also 
devoted itself to the cause of promotion of values by sponsoring programmes world 
wide. This year, that is 2008, has been declared as the international year of languages 
by the UNESCO. 13  

Association for Living Values Education International (ALIVE), a non-profit 
making association of value educators, supported by UNESCO and a host of other 
governmental and non governmental organisations, coordinates its Living Value 
Education Programme (LVEP) around the world.14 

The core values to be taught through LVEP are twelve, namely, love, humility, 
honesty, freedom, happiness, peace, respect, responsibility, simplicity, tolerance, 
cooperation and unity.15 The feedback received from all over the world indicates that 
the implementation of LVEP has had positive reflections. Educators have found that 
“aggressive behaviours decline as positive social skills and respect increase.” 16 

ALIVE has published a number of books for different groups of learners 
including those for children aged 0-3, 3-7and 8-14; for young adults, educators, and 
even one for parents. 

Conclusion and Suggestions 

On January 10, 2008 Pope Benedict XVI very aptly summed up the current 
scenario as one of ‘educational emergency’. On the 21st he acknowledged that the 
difficulty in the education of the young people was caused by a gap between the 
generations, arisen out of ‘the failure to transmit certainties and values’. The pontiff 
struck a cord of reality by enlightening us that ‘even the greatest values of the past can 
                                                           
11 See, the website of the NRCVE. 
12 Ibid. 
13 For a detail of various activities of this UN body aimed at spreading value education among regular 
school children, street children, media men et al please visit the official website of UNESCO.  
14 LVEP is currently being implemented in 85 countries at more than 8000 sites. While most sites are 
schools, other sites are day care centres, youth clubs, parent associations, centres for street children,, 
drug rehabilitation centres and refugee camps. The number of students doing LVEP at each site varies 
considerably; some involve 10 students while others involve 3000. LVEP got the support of the 
Education Cluster of UNICEF and the Brahma Kumaris (India) from the very beginning.  The grass 
root associations helping in the implementation of LVEP are members of ALIVE and form its General 
Assembly which is the association’s supreme power and decision making body. 
15 Directors of ALIVE are one each from Switzerland, Spain, Senegal, China, Paraguay, UK, Lebanon, 
and Seychelles; and two from USA. Its International Advisory Committee consists of Geri Branch from 
Lebanon, Cyril Dalais from Mauritius, Bart McGettric from UK, Derek Sankey from China, Federico 
Mayor Zaragoza from Spain, and Dadi Janki from India.  
16 See, Living Values Education: Overview (February 2007) by the ALIVE, at p. 6 
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not simply be inherited, we must make them our own and renew them through often 
difficult personal choices’. His Holiness made a fervent appeal to teachers and parents 
to counter the influence of a mentality that leads the people to doubt the value of 
human person and, hence, the goodness of life itself.17 

Four years past, on February 9, 2012 we heard a class IX student stabbed 
her teacher inside a class in Chennai just because, as he put it, she had scolded her. 
And this, we know is but one of so many such incidents that take place in India (and, 
in all probability, also in other parts of the globe).18 A portion of the report, published 
in the Indian Express states: 

“A class 9 student of a Chennai school stabbed his teacher to death on 

Thursday, apparently enraged that she should complain to his parents about 

his poor show in studies. 

Science and Hindi teacher Uma Maheshwari, 40, of St Mary's Anglo 

Indian Higher Secondary School in north Chennai was sitting in a classroom 

in between periods when the boy attacked her around noon. 

He stabbed her repeatedly, inflicting at least five deep wounds on her 

face, throat and stomach. Bleeding profusely, Uma Maheshwari died before 

she could be given medical help at a hospital nearby.” 

Value education is the need of the hour and this realisation is present both on 
the national as well as global scales, and efforts are continuously being directed to 
make value education a reality in the life of the student rather than a mere subject of 
study for him. Talking purely in Indian context, however, a few points are yet to arrest 
the attention of the policy makers, it seems. 

 Firstly, the talk of value education is still being perceived as some thing 

exclusively for the children of impressionable age; and it is thought better to leave the 
matter thoroughly on the conscience of the student once he is past his teens. There is 
hardly a talk of value education in respect of higher education probably because the 
policy makers believe the former out of the purview of value education. The Malviya 

Moolya Anusheelan Kendra working at Benaras Hindu University stands almost as an 
exception in this regard when it advocates for thorough grounding in ethics and 
human values as an essential element of education in order to ensure the University 
becomes, in the words of Malviyaji, a ‘nursery of good citizens instead of only a mint 
for hallmarking a certain standard of knowledge.’19  

                                                           
17 For more details, see Catholic World News from Vatican on January 23, 2008; or log on to: 
http://www.cwnews.com/news/viewstory.cfm?recnum=56143. The Holy Father’s message of January 
21 was made public by the Vatican a couple of days later, ie.23.01.2008. 
18 See, http://www.indianexpress.com/news/chennai-scolded-class-ix-student-stabs-teacher-to-
death/910032/. 
19 See the official website of Malviya Moolya Anusheelan Kendra (or, as it has been named in English, 
Malviya Centre for Ethics and Human Values), quoting the Mahamana from his speech while 
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Secondly, we seem to be quite indecisive on what are the core values which 
should be taught to the students. Although the National Curriculum Framework 2005 
tries to be more specific in this regard while focussing on values like democracy, 
equality, justice, freedom,   secularism etc and also pinpoints on peace-education as 
the most important; the NCERT is still groping in the dark as it enumerates only 84 
key values!20 Needless to say that it can, if anything, only make the matters more 
complex for the children. As can be seen easily , if a student is made almost perfect 

(because perfection is an ideal), in even one or two of the key values like, say, 

freedom or responsibility or equality or honesty the rest would automatically  follow. 
If such logic seems a little impracticable, there is no harm in adopting a group of 6 or 
even twelve as in case of ALIVE; but identifying 84 key values reflects poorly on the 
approach of the nodal agency for educational research and training. 

Thirdly, there is also an urgent need to do something for value sensitization of 

those who have bidden adieu to their student life (or, even for the illiterates in 

whatever profession they are). This is so because the value education requires a 
holistic approach. If we focus only on children up to their teens, and leave those in the 
higher education or those already educated or those not educated at all in a state of 
mind where they are; it may retard the rate at which the society will sensitize itself, 
and thus it will take a long time before we establish a society which may be fairly 
termed as a value-based society.  

And, fourthly, unless we try to become honest in our approach and 

commitment towards value education and, accordingly, do whatever little bit is in our 

power, the value education shall remain an incomplete reality and the value based 

society a complete dream.  

Therefore, it is humbly suggested that:   

1. The value education should be so designed and enforced that it addresses all 
citizens irrespective of their age-group, profession or status of education. Suitable 
programmes must be designed and implemented to ensure value-sensitivity in all 
walks of life, keeping an eye on the fundamental differences between a regular 
student, and the rest of us as regards perception, appreciation etc.  

2. No matter where he is everybody should try to become honest unto himself while 
formulating or implementing the policies of value education; or teaching, learning, 
applying, following, encouraging or disseminating value education as the case may 
be. 

3. Every body is to be regarded as equal in so far as his responsibility and 
commitment to value education are concerned; but it will become the teacher to 
regard himself as the first among equals so that he not only leads from the front but 

                                                                                                                                                                      
proposing the scheme for BHU in 1905. The Kendra honestly admits that ‘this lofy vision of our 
founder remains unrealised’. 
20 See the official website of NCERT. 
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also by example, and, thus qualifies as a teacher in real sense of the term as once 
explained by Mahakavi Kalidasa:    

f”y’VkfØ;k dL;fpnkRelaLFkkf”y’VkfØ;k dL;fpnkRelaLFkkf”y’VkfØ;k dL;fpnkRelaLFkkf”y’VkfØ;k dL;fpnkRelaLFkk    

laØkfUrjU;L; fo”ks’k;qDrkAlaØkfUrjU;L; fo”ks’k;qDrkAlaØkfUrjU;L; fo”ks’k;qDrkAlaØkfUrjU;L; fo”ks’k;qDrkA    

;L;ksHk;e~ lk/kq l f”k{kdk.kke~;L;ksHk;e~ lk/kq l f”k{kdk.kke~;L;ksHk;e~ lk/kq l f”k{kdk.kke~;L;ksHk;e~ lk/kq l f”k{kdk.kke~    

/kqfjizfr’/kqfjizfr’/kqfjizfr’/kqfjizfr’Bk if;rO; ,oAABk if;rO; ,oAABk if;rO; ,oAABk if;rO; ,oAA21  

 

*****

                                                           
21See, Mahakavi Kalidasa in Malvikagnimitram: “Of the teachers some may epitomize a perfect grip 
over eclectic knowledge processes, while some others may be especially endowed with the craft of 
effective communication; but the one who blends both the virtues is the true torch-bearer of the great 
mission called teaching.” 
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Judicial Approach to the   Issues Related With Age of 

Retirement of the University and College Teachers: 

An Analysis 

                                        Guru Gyan Singh∗∗∗∗ 

Abstract: Periodic revision of pay-scales of the university and college teachers is 
one of the measures designed from time to time to strengthen teacher component in 
higher education.  It is integral part of the concept of ‘co-ordination and maintenance of 
standard’ in the institutions of higher education in the country. However, instances are in 
abundance that implementation of the schemes of revised pay-scales has always attracted 
heavy litigation on various aspects of the schemes. Age of superannuation of the 
university and college teachers is no exception. Almost, with every pay revision courts 
have been confronted with the issue of scope of State Governments’ competence to 
accept or not to accept enhanced age limit of retirement. Judicial approach to the matter 
is quite settled that State Governments are free to adopt or not to adopt the scheme of 
pay-revision in its entirety or in parts. For, the circular issued by the Central Government 
and addressed to the State Governments specifically provide discretion to the State 
governments to accept or not to accept the scheme in part or in its entirety. Even if 
scheme is enforced through the Regulations made by University Grants Commission 
under University Grants Commission, Act 1956 leaving to the discretion of the State 
Governments to opt or not to opt the scheme, teachers do not earn or acquire any right to 
avail the benefit of the enhanced age limit of superannuation.  It needs to be examined in 
context of the legislative and executive powers of the Central and the State 
Governments.  All of these powers are subject to part three of the Constitution.  The 
decision of the Central Government to leave it wholly on the discretion of the State 
Governments to adopt or not to adopt the scheme wholly or in part is bound to be based 
on some reasonable, just and fair grounds. Similarly, State Governments are not free to 
decide to opt or not to opt the scheme for any reason whatsoever. The reasons must be 
there at the time decision is taken. They should not be devised and engineered when 
matter is brought to the court of law. Meaning and scope of the expression ‘co-ordination 
and maintenance of the standard’ of higher education, also, needs to be revisited. Effects 
and implication of the new economic policy based on globalization and privatization, 
also, warrant an in-depth inquiry into the whole gamut of the matter. 

Key words: Superannuation, co-ordination and determination, entry 
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1. Introduction  

  Role and importance of teacher in any system of education need no 
introduction. Classic Kothari commission has underlined that ‘of all the factors which 
influence the quality of education and it’s contribute to the national development, the 
quality, competence and character of teachers are undoubtedly the most important.’ 
Views1 of this kind and class have ever impelled the individuals and organizations 
entrusted with the task of educational planning, administration and management to devise 
ways and means to attract and retain the most qualified and the best suited persons in the 
field of higher education.  Provision of periodic revision of pay-scales and other 
conditions of employment of the university and college teachers are part of such measures. 
However, instances are enough to establish that implementation of the schemes of pay-
revision is a big tributary to the flood of litigation in higher education2. Age of retirement 
is no exception3 . This article aims to enquire into the judicial response to the matters 
related with rise in the age of superannuation of the university and college teachers with 
special reference to recommendations of the Chaddha Committee made in this regard. 

2. Problems Relating to Increase in the Age of Superannuation and Its 
Implementation: A Brief Historical Account  

 In the scheme of revised pay-scales based on Mehrotra Committee Report, the 
age of retirement of the university and college teachers was raised4 from 55 to 60 years. In 
the Report of the Rastogi Committee it was raised to the level of 62 years. 
Recommendation was, also, made to give re-employment to the retired teachers’ up to the 
limit of 65 years of their age.  It was to be done in accordance with the norms laid down 

                                                           
1 Report of Education commission1964-66 Published by National Council of Educational Research and 
Training 1971 at p.497, National Policy On Education-1986, Ministry of Human Resource 
Development, Government of India, New Delhi, May 1986 at p.25, Courts And Education, Edited by 
Dr. Nicholas Appleton and Dr.Michael V.Belok, Anu Prakashan Meerut, 1979, at p.105 
2   Singh, G.G., Provisions of Preferential Treatment For Ph.D. Degree Holder Teachers In Higher 
Education: Effects and Implications-An Analysis Univ.Alld.Stud.( New Millen.. Ser.Vol.2, No.1, 2003 
at p.28., Singh, G.G., Punareekshit Vetanman Kriyanvayan  Vya vastha- Ak Vidhik Vishleshan, 
Vidhika,Varsh.3 Jan.-March. 1991 Ank:1 at p.40 
3 State of Assam v Ajit Kumar Sharma, AIR 1965 SC 1196 has dealt with the question of acceptance of 
the increased age of superannuation of university teachers. It reflects that litigation on this matter had 
begun long back. And, it recurs with introduction of every new pay revision. 
4 Prof. Manoj Kumar Sharma v Union of India & others, 2010 Lab.I.C 3457 (Raj.)at p. 3461 
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by the UGC5. Any special or distinct reason, apart from the general aim of attracting and 
retaining the competent persons in the field of higher education, was not given. Generally, 
State Governments have not accepted age of superannuation for the university and college 
teachers as recommended by different committees and it has every time culminated in 
fierce litigation6. 

   In the scheme of pay revision based on the Chaddha Committee Report age 
of retirement has been raised from 62 to 65 years. Scheme, also, provides for re-
employment till the age of 70 years strictly in accordance with the rules and guidelines 
framed by the UGC7. It appears not to be confined to the general purpose of alluring most 
qualified and best suited person to join higher education. Scheme speaks of the problem of 
shortage of teachers, implementation of reservation in admission to the OBC candidates 
and the pronounced policy of expansion of higher education in XIth Plan.8  History has 
repeated itself and generally State Governments have not accepted the part of the scheme 
to the extent it relates to the age of superannuation and it has blazed the trail of litigation 
in different High Courts9 and Supreme Court10. 

 Teachers have approached the courts of law individually or in groups or 
through their associations. Their major contentions are that scheme of revised pay-scales 
has been promulgated by the Central Government under its executive authority. It is based 
on the recommendations of an expert committee set up by the UGC ( University Grants 
Commission), which is an organization created by an Act of parliament under Entry 66 of 
list 1 of the Constitution to maintain the standards of higher education in  the country. 
State Governments are bound to adopt and implement the scheme as such without 
effecting any modification thereto. Precisely, the state of interplay of constitutional 
provisions having direct and close bearing on the matters pertaining to higher education 
have been brought into focus. Teachers are, also, banking upon the provision that central 
financial assistance to the limit of 80% is to be given only on complying with the 
imperative condition that the composite scheme shall be implemented. Once the State 
governments have accepted the 80% grant, they can not back out.11  

                                                           
5  B. Bharat Kumar & Others v Osmania University & others, 2007 Lab.I.C. 2517 at p. 2518 
6 Ibid 
7  Letter No.1-32\2006-U.II\U.I(I) Government of India , Ministry of Human Resource Development, 
Department of Higher Education, New Delhi, 31st December,2008, para 8(f) 
8 Ibid 
9 Cases have been filed in the Allahabad High Court, Rajasthan High Court, Patna High Court, 
Jharkhand High Court, Goa High Court, Punjab & Haryana High Court 
10  S.L.P. No.30737 of 2010-Dr. Rajeev Kumar Govil  & others v State of Uttar Pradesh & others, 
S.L.P. No. 32565 of 2010-Deo Narayan  Pandey v State of Uttar Pradesh & others, S.L.P. no. 
35327\2010- Dr. Hari  Prakash Mittal & others v State of Uttar Pradesh & others, S.L.P. No. 
2348\2010-Dr. Hari Prakash Mittal & others v State of U.P. & others, S.L.P. No. 2347\2010- Dr. Om 
Dutta Sharma &others v State of U.P. & others 
11  It is based on the reported decisions in B. Bharat Kumar & others v Osmania University & others, 
2007 Lab.I.C. 2517, Prof. Manoj Kumar Sharma v Union of India & others, 2010 Lab.I.C. 3457 (Raj) 
and Y.N. Gupta v State of Jammu & Kashmir 1993 Lab.I.C.  1193 (J&K) 
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 On the other hand, State Governments are contending that the scheme has 
been promulgated by a letter of the MHRD (Ministry of Human Resource Development) 
that is not a piece of legislation nor has the force of law. The scheme as circulated itself 
provides in express and categorical terms that States may adopt the scheme if they wish 
so.  State Governments are not bound thereby. They are free to accept or not to accept the 
scheme fully or in part12. The Government of State of Uttar Pradesh has advanced some 
additional grounds that increase in the age of retirement of the teachers of the State 
universities and colleges affiliated therewith, will deprive the duly qualified educated 
unemployed youth from the equality of opportunity to try to get public employment.  It 
would worsen the condition of unemployed educated persons. State Government has 
already made provision to allow teachers to continue to work till the expiry of the 
academic session in case the date of their retirement happens to be after 1st July of the 
relevant session. Laws have, also been made to re-employ the retired teachers as guest 
faculty on contract basis. 

 Controversy veers around the meaning and scope of the following part of the 
scheme of revised pay-scales for the university and college teachers: 

8(p) Applicability of the Scheme 

(v) The scheme may be extended to universities, colleges and other 
higher educational institutions coming under the purview of State legislatures, 
provided State Governments wish to adopt and implement the scheme subject 
to the following terms and conditions: 

(P) (v) (g) Payment of Central assistance for implementing this 
Scheme is also subject to the condition that entire scheme of revision of pay 
scales, together with all the conditions to be laid down by the UGC by way of 
Regulations and other guidelines shall be implemented by State Governments 
and Universities and Colleges coming under their jurisdiction as a composite 
scheme without any modification except in regard to the date of 
implementation and scales of pay mentioned herein above”13   

Almost similar provisions were incorporated in the schemes of pay revisions 
based on the recommendations made by the Mehrotra14 and Rastogi15 committees. A 
plain reading of the aforesaid applicability condition would reveal that State 
Governments are not under any legal duty to accept the scheme in its entirety or in 
part. However, if they choose to accept the scheme, they would have to accept it in its 
entirety except the date of implementation and the scale of as the case may be. Their 

                                                           
12 Ibid 
13 Supra not 4 at p.3460-61 
14  Infra note 25 at  pp.1195-96 
15 Supra note 5 at   pp..2518-19 
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failure to abide by the condition of accepting the scheme would, to the maximum, cost 
denial of additional financial assistance of 80 % to implement the scheme. 

 3. Judicial Approach 

 Patna16 and Jharakhand17 High Courts have subscribed to the teachers’ line of 
arguments that increase in age of superannuation based on Chaddha Committee report 
is covered by the Entry 66 of the List I and States are bound thereby.  Allahabad18 ., 
Calcutta19, Punjab & Haryana20 , Rajasthan21, Kerala22 and Andhra Pradesh23 High 
Courts   have held otherwise i.e.  State Governments  are not bound by the provisions 
of the scheme as contained in the letter issued by the Central Government and 
addressed ,interalia, to them. And, this approach has, already, been upheld by the 
Apex Court24.  ‘In the case of State of Assam v Ajit Kumar Sharma, reported in AIR 
1965 SC 1196, it has been clearly held that it is for the Colleges or the State 
governments, as the case may be, to accept or not to accept the recommendations or 
the Grants-in-aid from the University Grants Commission and that these in any event 
are not binding upon the colleges or the State Governments. The Court has gone even 
to the extent of holding that even after accepting the recommendations of UGC in 
their entirety, if a particular college does not implement the scheme and commits any 
breach of the terms thereof, a teacher by himself will have no cause of action against 
the college concerned and it will not be open to such a teacher to agitate against the 
matter or to enforce the scheme or a part thereof. In such cases the Government would 
have right to withhold the grant in aid’25. In another case26 it has been observed that it 
is open to grave doubt whether recommendation of body like University Grants 
Commission can give rise to rights and obligations enforceable in a court of law. 

                                                           
16 File:/ ///C:Document%20and%20Settings\A\My%20Documents \Retirement%20Age%20of 20E, In 
Prof.Ravindra Prasad & others v State of Bihar & others, 2008 Lab.I.C. 3007 (Pat.) ,  issue of 
application of the age of superannuation of the university and college teachers came for decision . The 
single judge of the Patna High Court held that teachers covered by State Universities were not covered 
by the law meant for Central Universities and institutes financed by the Central Government. But the 
Division Bench of the High Court has ruled that as the State government has adopted the scheme, it 
applies to the teachers of the State Universities. 
17File:///C:Document%20Settings/A/My%20Documents/Retirement%20Age%20of%20 
 ( India Education Review,Jan,14,2011 
18 Prof.C.P.Jha & others v Vice Chancellor, University of Allahabad & others, (2000) 2 UPLBEC 
1134(All.)  
19 File;///C:Document%20and%20settings/A/My%Document/The%20Telegraph%20-%-%Cal 
20 ‘The Tribune’ Monday, March, 2011 Chandigarh, India, In Dr.A.C. Julka & others v Punjab 
University & others 2009 Lab.I.C.1857 (P&H) a Division Bench of Punjab & Haryana High Court has 
held that  Punjab University is neither a Central University nor an institution wholly financed the  
Central Government to the requisite extent. So, the Central law providing for increased age of 
retirement does not apply thereto. 
21  Prof. M.K. Shharma v Union of India & others 2010 Lab.I.C 3457 (Raj.) 
22  B. Bharat Kumar & others v  Osmania University and Others, 2007 Lab.I.C.2517 (SC) 
23 Ibid 
24 T.P.George & others v State of Kerala & others[(1992) Suppl. 3 SCC 191, B. Bharat Kumar & others 
v Osmania University & others 2007 Lab.I.C. 2517 (SC), 
25  Dr. Y.N. Gupta v State of J & k , 1993 Lab.I.C.1193 ( J&K) at p.1202 
26  The State of Maharashtra v  Association of Maharashtra Education Service  A.I.R. 1974  SC 2184 
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 Regarding the contention of the teachers that as the State Government has 
accepted the UGC scheme of revised pay scales, it is bound to implement the 
composite scheme without modification, a Division Bench of Kerala High Court has 
observed that ‘Firstly, as already stated the UGC scheme does not become applicable 
because of any statutory mandate making it obligatory for the Government and the 
Universities to follow the same. Therefore, the State Government had the discretion 
either to accept or not to accept the scheme. In its discretion it has decided to accept 
the scheme, subject to one condition, namely in so far as the age of superannuation is 
concerned, they will not accept the fixation of higher age provided in the scheme. The 
State Government having thus accepted the scheme in modified form, the teachers can 
only get the benefit which flows from the scheme to the extent to which it has been 
accepted by the State Government and the concerned universities. The appellants can 
not claim that the major portion of the scheme having been accepted by the 
Government, they have no right not to accept the clause relating to fixation of higher 
age of superannuation.’27  

 It has further, been  clarified that it is for the University Grants Commission 
to extend the benefit of the scheme or not to extend the benefit of the scheme , 
depending upon its satisfaction about the attitude taken by the State Government in 
implementing the same. That is a matter entirely between State Government on one 
hand and the UGC on the other. Teachers can not claim as a matter of right that they 
are entitled to retire on attaining the age as recommended in the scheme promulgated 
by the Central Government28. Supreme Court has  approved and upheld the said  line 
of reasoning of the Kerala High Court in  its decision in T.P. George & others v State 
of Kerala & others [ 1992 ( Suppl) (3) SCC 191] and observed: 

“We may clarify the scheme referred to UGC (University Grants 
Commission) Scheme of 1986 framed by the Government pursuant to the 
Mehrotra Committee Report. We may further point out that it is clear from the 
paragraph 4 of the circular dated 17 th June 1987 , addressed by the  Ministry 
of Human Resource Development , Department of Education , to the 
Education Secretaries of all the States\ UT ( Union Territories) that adoption 
of the scheme was voluntary, and only result which might follow from the 
State government not adopting the scheme might be that it may  get the benefit 
of the offer of re-imbursement from the Government to the extent of 80% of 
the additional expenditure involved in giving effect to the revision of the pay 
scales as recommended by the scheme”29 

                                                           
27  Referred to in the case reported as Prof. Manoj Kumar Sharma v Union of India & others, 2010 
Lab.I.C. 3457 (Raj.) at p.3461-62 
28 Ibid  
29 Ibid 



 63

The other important case on this matter is B. Bharat Kumar & others v 
Osmania University & others.30 Arguments advanced by the appellants and the 
respondents were on the set lines. Appellants contended that the State Government 
and the university were bound to implement the whole of the scheme. There was no 
discretion left with them in view of the scope of Entry 66 of the list I of the 
Constitution and the scheme was to be adopted only in its entirety and implemented 
accordingly. There was no scope for any modification therein by the State 
government.  Respondents opposed it and asserted that State Government was fully 
free to adopt or not to adopt the scheme and cited   T.P.George’s case as an authority 
on the subject. Supreme Court followed its own decision and observed: 

“In spite of our best efforts, we have not been able to follow as to how 
the judgment of Kerala High Court, which has been approved by this Court, is, 
in any manner different from the factual situation that prevails here in this 
case. It is for this reason that we have extensively quoted not only the 
aforementioned letter dated 27-7-1998 but the subsequent letters and further 
policy statement. Plain reading of all these is clear enough to suggest that the 
scheme was voluntary and it was up to the State Governments to accept or not 
to accept the scheme. Again even if the State Government accepted a part of 
the scheme, it was not necessary that all scheme as it was, had to be accepted 
by the State Government. In fact the subsequent developments suggest that the 
State Government has not chosen to accept the scheme in full in as much as it 
has not accepted the suggestions on the part of the UGC to increase the age of 
superannuation”31 

 Regarding the arguments based on the effect and implications of the interplay 
of the relevant constitutional provisions bearing on the Centre- State relation with 
reference to higher education, Court has opined that: 

“Once we take this view on the plain reading of the scheme, it would 
be necessary for us to take stock of the subsequent arguments of Mr. Rao  
regarding Entry 66 in the List I vis-à-vis Entry 25 in the List III. In our 
opinion, the communication even if they could be heightened to the pedestal 
of a legislation or as the case may be, a policy decision under Article 73 of the 
Constitution, they would have to be read as they appear and a plain reading is 
good enough to show that the Central Government or as the case may be UGC 
also did not introduce the element of compulsion vis-à-vis the State 
Government and the universities. We, therefore, do not find any justification 
in going to the Entries and in examining as to whether the scheme was 

                                                           
30 2007 Lab.I.C. 2517 (SC) 
31 Ibid at p.2523-24 
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binding, particularly when the specific words of the scheme did not suggest it 
to be binding and specifically suggest it to be voluntary.”32 

Apex Court observed that principles of law discussed in Prof. Yashpal & 
another v State of Chhatsgarh & others33 are distinct and distinguishable from that of 
the issue of age of retirement.  

“Yashpal’s case was on entirely different issue. There the controversy 
was relating to legislations creating number of universities. The question there 
was as to whether the State Government could create so many universities and 
whether the legislation creating such universities was a valid legislation, 
particularly in the view of the fact that the subject of higher education was 
covered under Entry 66 of the List I... Such is not the subject in the present 
case. Here is the case where there is no legislation….In our considered opinion 
all those cases relate to the legislative powers on the subject of education on 
the part of the State Government and the Central Government. In the present 
case we do not have any such legislation for being considered. Where the 
scheme itself gives the discretion to accept apart of the scheme and not the 
whole thereof, it would be perfectly within the powers of the State 
Government not to accept the suggestion made by the scheme to increase the 
age of superannuation”34 

 It needs to be underlined that  some Courts even while   not agreeing with  
teachers’ contentions have recommended the State Governments to consider to 
implement the increased age of retirement of teachers.35 

4. Analysis 

 It emerges from the above that problem under study could be approached 
from three major angles. One, that  it has never been case of the State Governments 
that age of superannuation of the university and college teachers is not  covered by the 
import of the expression “co-ordination and determination of standards, in 
institutions, for higher education or research and scientific and technical institutions”. 
Though Patna36 and Allahabad37 High Courts have made observations that the 

                                                           
32 Ibid, at p. 2524 
33 Ibid at p. 2522 
34  Ibid  
35 Justice Markandey Katju, the then judge of Allahabad High Court made strong  recommendation to 
the State Government to enhance the age of superannuation of the university and college teachers  in   
Prof. Chandra Prakash Jha & others v Vice- Chancellor, University of Allahabad & others,2000 
Lab.I.C 3152 ( All.) at p. 3157. It appears to be in keeping with the approach of the High Court towards 
the matter.   A Division Bench of Supreme Court made similar recommendation to the Government of 
West Bengal, ‘The Telegraph’, Calcutta, India, Feb. 23, 2010  
36 Ranjit Singh Gandhi v State of Bihar, 2000 Lab.I.C.2787 (Pat.) at p. 2795 “  The UGC as stated 
above, has power to make law with regard to the aforesaid matters , but in my view, the same will not 
include power to determine the age of superannuation of a teacher of university who has to be 
appointed under the said scheme in the manner provided therein Maintenance, co-ordination and 



 65

meaning and scope of Entry 66 of the List I of the VII th schedule of the Constitution 
does not include determination of the age of superannuation of the university and 
college teachers. However, there is nothing in detail to explain the basis for the 
aforesaid finding of the both of the High Courts. Pronounced purpose of the pay- 
revision scheme is to attract and retain the most qualified and the best suited persons 
in the field of higher education. It is not easy to ascertain how far enhanced age of 
superannuation would and could contribute in realization of the declared objectives. 
Factors in this regard may vary from time to time.  

Two, that the  age of superannuation is covered by Entry 25 of List III and 
unless there is any law enacted by the parliament on this subject, State Governments 
are free to deal therewith according to their own ‘wishes’. And, third one is that age of 
superannuation forms integral part of the Entry 66 of the List I and the nature of the 
liability of its implementation depends upon the nature and scope of the instrument 
whereby scheme is introduced and is intended to be enforced.   

 It appears that generally State Governments have accepted the whole of the 
schemes of revised pay-scales except the provision enhancing the age of 
superannuation. For, they are free to decide in this regard on their own. It is logical 
that when the relevant law itself provides freedom in express, unqualified, plain and 
unequivocal terms to accept or not to accept the whole of the scheme or any of its 
part, it could not be said that State Government is exercising its discretion in regard 
thereto, against any provision of law. 

However, it is equally settled principle that every State action must be informed 
with reasons, that too, having rational nexus with the object sought to be achieved 
thereby. ‘ The power of the  discretion of the Government in the matters of grant of 
largess including award of job….must be conditioned and  structured by rational, 
relevant and non-discriminatory  standard or norm and if the government departs from 
such standard  or norm in any particular case or cases, the action of the Government 
would be liable to be struck down, unless it can be shown by the Government that 

                                                                                                                                                                      
determination of higher education even  interpreted in the widest sense, in my view, does not empower 
the UGC to provide the age of superannuation of a teaching and non-teaching staff of the University 
and as such the said provision in the scheme of the UGC is beyond the legislative competence and the 
State is not bound to act in accordance with the provisions of the scheme regarding determination of 
the age of superannuation.” 
37Prof.C.P.Jha & others v Vice-Chancellor, Allahabad university & others, 2000 Lab.I.C. 3152 (All.) at 
p.  3154 “As regards the contention that age of retirement of a university teacher is a matter covered by 
Entry 66 List I, we are not in agreement with this submission . Entry 66 of List I has to be harmonized 
with Entry 25 of List 3Entry 66 of List I refers to co-ordination and determination of standards in the 
university. Other matters relating to Universities are not covered by Entry 66 of List I but  by 
Entry 25 of List 3    In our opinion fixing of the age of superannuation has nothing to do with co-
ordination and determination of the standards of the education, and hence, they pertain only to Entry 25 
of List 3 of the VII Schedule. 
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departure was not arbitrary, but was based on some valid principle which is itself not 
irrational, unreasonable or discriminatory.’38  

 It ordains to undertake an inquiry discerning the basic reason behind the 
discretion given to accept or not to accept the scheme. The range of reasons may be in 
form of legal constraints which do not permit to compel the State Governments to accept 
the scheme in its entirety. In course of time, implementation of the scheme is bound to 
entail heavy expenditure. States are free to assess their economic and financial conditions 
and accordingly decide to accept or not to accept the scheme in its entirety or in parts as 
the case may be39. State of Uttar Pradesh preferred not to accept the increased age of 
retirement as it would be costlier than appointing new teachers and would, also, worsen 
the condition of unemployed highly educated youth in the State.40  Increase in the age of 
retirement of the university and college teachers falling under the jurisdiction of the State 
Governments could open flood gate of demands from various sections of the government 
and quasi –government employees, also, to raise their age of retirement. Age of 
superannuation of the teachers of the Degree and Post-graduate colleges owned and 
administered by the State Governments is the same as applicable to the other employees 
of the concerned Government41. It could in some conditions be difficult for the 
governments to resist the demands particularly in election years or it might not be 
possible because of the financial condition of the State. Such expenditures are, generally, 
termed to be non- productive and entail adverse impacts on the quantum of allocation for 
developmental plans and projects. The extent of the authority of States in relation to 
higher education is to be governed by the meaning and scope of Entry 25 of the List III. 
And, that is subject to Entries 63, 64, 65 and 66 of the List I of the Constitution.  
Executive powers are said to be co-terminus with the Legislative powers42.  Meaning 
thereby that the scope of the executive authority of the Government extends to the limit 
set for the making of laws by the relevant legislature.  Parliament or the Central 
government could not allow the State Governments not to act in accordance with the 
laws made thereby under the Entry 66 of List I of the Constitution for any reason 
whatsoever. If any exemption is permissible it must be based on just, fair and reasonable 

                                                           
38  D.T.C. v D.T.C. Majdoor Congress, 1991 Lab.I.C. 91 at p. 174, Also see at pp. 8 82-888 of the 
Indian Constitutional Law by Prof. M.P.Jain  Fifth Edition  Reprint 2008  

39 Right to education as given in Article 41 of the part four of the Constitution extends to include right to higher 
education that implies availability of duly qualified and adequate number of teachers. And, that right is confined to the 
limits of economic capacity and development of the State concerned. 

40  It is evident from the counter affidavits submitted on the behalf of the State Government in the 
Allahabad High Court in cases filed against the decision of the State Government not to raise the age of 
retirement in accordance with the recommendations of the Chaddha Committee Report. In Indian 
institute of technology, Kanpur v Raja Ram Verma & others 2011 Lab.I.C.652 (SC) at p.657 it has 
been observed: “This Court must remember that in the segment of white collared employees, 
opportunities are quite few and there is a burning unemployment problem. Therefore,, if considering 
the ground realities the government fixes60 years as the age of retirement for certain categories of 
employees , the Court should be very slow and circumspect before interfering with such decisions.”  
41  In Dr.( Miss) S.L. Sud v Union of India & others ,  file;/// 
C:Documents%20and%20Settings?A/My/%20Documents/DR%20(MRS)%20SL 
State of U.P. & others v Dr. Ramesh Prasad 1996 SCC (7) 385 
42  Shukla, V.N.  Constitution of India, Tenth Edition Reprint August,2003 at p.477 
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grounds. Otherwise the Central law or order as the case may be, may itself suffer from 
the vice of ultra virus of the Constitution43. 

 Schemes of revision of pay scales invariably provide the qualifications-academic 
and otherwise- for direct appointment or by way of promotion on the posts of different 
kinds of teachers as well as higher pay- scales i.e. senior and selection grades. 
Procedures are, also, laid down to implement the designed measures. In case, a State 
government accepts the provision of enhanced age of retirement but does not accepts the 
part of the scheme dealing with qualifications for appointments-direct or by way of 
promotion, performance appraisal and advance increment for their academic 
achievements. Would it be open to challenge? If answer is in affirmative, who will have 
locus standi and what grounds will be available therefor? In view of the existing 
precedents, there is all possibility that State Government’s decision would be valid.  

 However, UGC is empowered to prescribe qualifications through its 
Regulations44. They have force of law. Unless the States are not exempted from their 
operation, they are bound to comply therewith45. For, the State laws are subject thereto 
and candidates satisfying UGC qualification would be competent to raise the issue of the 
precedence of the UGC qualifications over that of the States’.  Their attack could, also, 
be based   on the infraction of right to equality of opportunity in the matters related with 
public employment. It is well established principle that the conclusive test of violation of 
fundamental rights is not the form of action of the State rather its effect and impact on 
the complainant46.  

University of Delhi v Raj Singh & others47 is a leading case dealing with the 
compliance with the qualifications laid down by the UGC Regulations. In case a 
university fails to comply with statutorily prescribed educational requirements, UGC is 
vested with power to withheld financial grants from such university but it could be done 
only after due consideration of the case of the erring university48.In the same vein it has, 
also, been observed that that ‘it would also be open “in specific cases “, for the university 

                                                           
43  Article 245 (1) of the Constitution provides that Parliament’s legislative power is subject to its 
provisions. These provisions include fundamental rights.  Retirement is covered by the meaning and 
scope of the expression’ equality of opportunity in the   matters related with public employment’ . So, 
the laws dealing therewith must survive on the touchstone of equality before law and equal protection 
of laws. 
44 Section 26 (1) (e) of the University Grants Commission Act, 1956 
45  First and foremost question is to decide whether qualifications are covered by the meaning and 
scope of the expression ‘co-ordination and determination of standards’. Even if reply is in affirmative , 
in view if section 14 of the University Grants Commission Act,1956  State Governments can not be 
compelled to opt and implement. However, once State Governments opt to implement the scheme, they 
can not be allowed to deviate there from.  Power to exempt any State Government or the University is 
required to be subject to the dictates of Article 14 of the Constitution. 
46  Shukla, V.N., Constitution of India, Tenth Edition Reprint 2003 at p.33 
47 AIR 1995 SC 336 
48 Ibid at p.349 
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to seek prior approval of the U.G.C. to relax these requirements.’49  It emanates from the 
above that discretion of the State Governments not to accept the scheme as a whole or 
any of its part should have some rational basis. They should not be allowed to wish not 
to accept the scheme for the sheer and mere sake of their ‘wish’. In some Special Leave 
Petitions50 filed against the decision51 of the Allahabad High Court it has been stated that 
there is nothing on record to establish that the State Government’s decision not to accept 
revised age of retirement is based  on due consideration of the matter on its own or taken 
in consultation with UGC52 

 Union of India has been arrayed as a respondent in some cases53 involving the 
issue of application of the .increased age limit for retirement of university and college 
teachers. And, on its behalf it has been vigorously argued that that scheme of revised 
pay- scales is not binding on the State Governments. It has , also, been said that if any of 
the State Governments \ universities opt not to comply with the scheme of qualifications 
and age of superannuation as  laid down by the UGC Regulations , the consequence is 
confined to forfeiture of the financial assistance54. There is the other side of the coin. In 
the light of the ‘Gujarat university case it can be fairly presumed that the power of the 
Union in the field of education, in  so far as it is directed to secure co-ordination and 
determination of standards, is absolute and unquestionable. This power necessarily 
implies the power to give directions for that purpose by virtue of article 256. The weight 
of such decision is quite evident from article 356 which provides that in the event of 
disobedience of, or failure to comply with, the directions lawfully given by the union to 
the states the President can hold that a situation has arisen in which the government of 
the state can not be carried on in accordance with the provisions of the Constitution’55 

 In the scheme of revised pay scales based Chaddha Committee Report, reason 
for rise in the age of superannuation is not confined to its general objective to attract and 
retain the competent and talented persons in the field of higher education. Shortage of 
teachers appears to be the dominant factor. Firstly, shortage of teachers is not a 
permanent phenomenon. Instances are that State Governments have already evolved 
measures to avail the services of the retired teachers for teaching and research purposes. 
State Governments could decide to accept or not to accept the scheme after assessing 

                                                           
49 Ibid, as per provisions of section 14 of the UGC, Act 1956, UGC can withhold the grant and other 
financial benefits to the State Governments in case of their failure to comply with its recommendations 
and Regulations. 
50  S.L.P. No. 35327\2010-Dr.Hari Prakash Mittal & others v State of U.P. & others, 
      S.L.P. No. 2347\2011- Dr. Om Dutta Sharma & others v State of U.P. & others 
51  S.L.P.s have been filed against the order date 07-04-2010 passed in the Civil Writ Petition No.51 
(S\B) of 2010- Indra Deo Dwivedi v Union of India & others  whereby petition has been dismissed 
holding that the State Government is well within its power in not implementing the revised age of 
retirement. 
52   Supra  note 49 
53  Y.N. Gupta v State of J & K & others, 1993 Lab.I.C. 1193 at p. 1198 
54  Supra note 29 and supra note 4 7 at p. 350. 
55 Educational Planning: It’s Legal and Constitutional Implications in India, 1967, edited by 
G.S.Sharma. at pp.49-50 , also see p11 
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their capacity and capability to effectively cope with the problem of shortage of teachers. 
OBC reservation in admission to the institutions of higher education under the 
jurisdiction of State Governments is in vogue since long.  Therefore, such reasons could 
not be said to be valid ones equally for the State Governments and the Central 
Government. 

 The source of power of the State Governments not to accept the scheme of 
revised pay scales and other related matters in its entirety or in parts is the very provision 
to the effect incorporated in the instrument circulating the scheme to the States/ Union 
territories. There is nothing in the relevant provision express or implied for guidance of 
the exercise of that power. Fixation of age of retirement has been held to be is a policy 
matter56 and accordingly State Governments should be free to decide the matter by 
taking into account their local conditions. It is equally settled principle that policy 
matters and power to decide them are not above the concept of the rule of law that is 
foundation stone of the Indian system of governance57. Colorable exercise of power is 
quite alien to our constitutional creed, belief and faith. 

This is an era of knowledge explosion and economy is knowledge economy. 
Society is being termed as a knowledge society. ‘Competition in the field of higher 
education is bound to increase. Quality of product would be main objective. It needs to 
be noted that to compete successfully in the knowledge based economy of 21st century 
India needs enough universities that can not only produce bright graduates for export but 
can, also, support sophisticated research in number of scientific and scholarly field and 
provide at least some knowledge and technology needed for an expanding economy. 
How can India build a higher education system that will permit it to join developed 
economies?’58   Institutions of higher education and research are the vanguard of the 
creation, transmission, propagation and transformation of knowledge59. It mandates that 
scheme of revised pay scales and matters related therewith must be geared and directed 
to raising and maintaining the standard of higher education to the comparable optimum 
level. Such states of things underline the need of progressive and purpose oriented 
construction of the crucial components of the scheme. 

5. Conclusion. 

                                                           
56 Nagaland Senior Govt. Employees Welfare Association & others, 2010 Lab.I.C. 3289 ( SC) at 
p.3301 
57 Delhi Transport Corporation v Delhi Transport Corporation Majdoor Congress, 1991 Lab.I.C. 91 
(SC) at p. 188  “ It is indeed unthinkable in a democracy governed by rule of law, that  the executive 
Govt. or any of its officers should posses arbitrary power over the interest of the individual…..The 
procedure adopted should match with what justice demands”   
58  Philip G. Altabatch, ‘Higher Education in India’, ‘Hindu’ http:\www.thehindu.com\2005\04112 
59. Supra note 55 at p. 13, “Higher education, generally, and scientific and technological education in 
particular, is the sine qua non of a rapid industrial and economic growth of the country which in turn is 
indispensable for the validity of constitutional government itself, not to speak of other values, in the 
country. It was necessary, therefore, to make the all India resources available for planning higher and 
technical education in this country.” 
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 It emerges from the above that increase in the age of superannuation of the 
university and college teachers has been recommended by different expert committees 
forming part of the general objective of the provision of periodic pay revision to attract 
and retain the most qualified and best suited persons in the field of higher education.  It 
seems that State Governments have, generally, accepted the schemes sans the 
recommendation\suggestion to increase the age of retirement. It has invariably led to 
litigation up to the level of the Apex Court. Inquiry into the matter has primarily been 
directed to find the source of authority that sustains the decisions of the State 
Governments not to accept the enhanced limit of the age of retirement 

It appears that no pain has been taken to enquire into the constraints of the State 
Governments responsible for their decisions not to accept increased age of retirement, 
much less in their different dimensions.  The very source of power itself does not provide 
any express or implied ground for its being exercised.  ‘Wish’ of the State Government is 
not that of a despot or a dictator. It is to be formed in context of the powers, functions 
and responsibilities of the concerned State Government. The ‘wish’ of this kind and 
genre does not originate in vacuum, rather amidst the living realities of a society 
committed to the constitutional system of governance founded on the principle of rule of  
law. Many a times, policies are framed under pulls and pressures of divergent interest 
groups60. India is in severe grip of the cancer of corruption. It is, also, struggling to 
ensure to the optimum transparency and fairness in public administration through the 
additional tool of the right to information. In this context State Governments should duly 
consider the whole scheme and its resolve not to accept the age of retirement in terms of 
the recommendations must reflect to be based on cogent, convincing and germane 
grounds. Use of the expressions like’ discretion’, ‘policy matters’ and ‘ public interest’ in 
order to substantiate the logic that States are free to accept or not to accept  the scheme, 
is  not unfettered. It carries with it well defined restrictions and limitations61. 

 Nature of the document detailing the schemes of the revised pay scales has been 
repeatedly employed to demolish the basis of the teachers’ right to challenge the decision 
not to implement the provision of age of superannuation and invocation and application 
of the overriding powers of the Central Government.  State Governments’ decisions in 
this regard should be supported by the sound and genuine reasons to be valid and 
legitimate in the prevailing conditions and climate of corruption and abuse of power. 

                                                           
60  In Karnataka State Private College Stop- Gap Lecturers Association v State of Karnataka & others 
(AIR 1992 SC 677) has underlined the way of making of adhoc appointments of teachers by taking into 
account extraneous considerations. Recently in an article authored by an eminent person Sundip 
Mundle and published in ‘The Times of India’, Allahabad, Thursday, March, 31, 2011 at p.10 columns 
3-7, along with other things, it has been said that with the introduction of the revised pay scales for 
university and college teachers bribery has increased.  
61 Ibid at p.174 “It must, therefore, be taken to be law that where the Government is dealing with 
public, whether by way of giving jobs or entering into contract……the Government can not act 
arbitrarily at its sweet will, and like a private individual deal with any person it pleases, but its action 
must be in conformity with standard or norm which is not arbitrary, irrational and irrelevant.” 
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Supreme Court is seized with the opportunity again to examine the matter in 
depth by taking into account factors closely related therewith. There is higher degree of 
possibility that it would not very easily deviate from its earlier pronouncements, rather 
would honor, re- approve and re-affirm them. However, factors like increase in life 
expectancy would deserve consideration. Services of the existing competent and 
experienced teachers could be availed for longer duration but it should not be at the cost 
of the highly qualified, competent youth willing to join the stream of higher education 
with passion for teaching, research and acquisition of knowledge. Public employment 
has been termed to be a new kind of public property and every citizen is entitled to share 
in it. Its distribution involves interplay of Articles 14, 16 (1), 19 (1) (g), and 21 along 
with relevant provisions of Part IV & IV- A of the Constitution.62 Age of retirement 
involves termination of employment, i.e. source of income and means of livelihood. It 
means and implies that fixation of age of retirement must be founded on relevant, 
reasonable, just and fair grounds. In Delhi Transport Corporation v Delhi Transport 
Corporation Majdoor Congress63 Apex Court has observed: 

“It would further be held that right to public employment which 
includes right to continued public employment till the employee is 
superannuated as per rules or compulsorily retired or duly terminated in 
accordance with procedure established by law is an integral part of right to life 
assured by Art. 21 of the Constitution. Any procedure prescribed to deprive 
such a right to livelihood or continued employment also must be just, fair and 
reasonable procedure. In other words an employee in a public employment 
also must not be arbitrarily, unjustly and unreasonably deprived of his\ her 
livelihood which is ensured in continued employment till terminated in 
accordance with just, fair and reasonable procedure. Otherwise any law or rule 
in violation thereof is void.”64 

It emanates from the above account of facts and circumstances that area and scope of the 
discretion of the State Governments to accept or not to accept the scheme of revised pay scales 
in its entirety or in part should not be allowed to extend to the arbitrary limits. Meaning and 
scope of expression ‘ co-ordination and determination of standard, in institutions, for higher 
education or research and scientific and technological institutions’ is, also, subject to our 
constitutional creed and commands. Justice Markandey Katju, now a judge of the Supreme 
Court has underlined in Prof.C.P.Jha’s case that age of superannuation does not form part of the 
import of the expression ‘co-ordination and determination of the standards’ in higher education. 
Similar approach appears to be taken in Y.N. Gupta’s case by the single judge of Jammu & 
Kashmir High Court. It is an important aspect and deserves an intensive investigation.65  

                                                           
62 Ibid at p.176  
63  Ibid  
64  Ibid at p. 190 
65  Prime purpose of the scheme of pay-revision is to attract and retain the most qualified and the best 
suited persons in the field of teaching and research in higher education. It is quite difficult to give a 
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Rising participation of private sector in the field of higher education and withering away 
of the concept of the job security, ascending dominance of performance factor in the sphere of 
employment need to be considered in formation of policies and programs for development of 
the system of higher education in the country. Power to ‘co-ordinate and determine the standard 
of higher education’ includes the power to evaluate, harmonize and secure proper relationship to 
any project of national importance. It is needless to say that such co-ordinate action in higher 
education with proper standards, is of paramount importance to national progress. In this 
context, the legislative field relating to higher education has been distributed between List I and 
List III of the Constitution.66.  Higher education has been brought in the concurrent list of the 
Constitution to catalyze co-operation between Centre and States and intensify their efforts to 
expand and strengthen the system of higher education, so that it could be exploited to the 
optimum to contribute in national development and well-being of the people.  Such factors 
should, also, be taken into account in construing the relevant provisions of law. Any efforts and 
exercises in this regard should, also, seek help from the disciplines of human resource 
development and management and public administration.  It would be better to make the things 
clear so that scope and opportunity for litigation could be minimized.     

***** 

 

 

    

 

  

 

 

 

 

                                                                                                                                                                      
precise list of the factors that could be expected to contribute in realization of the objectives.  Such 
factors may also, change with the passage of time. For instance, job preference has widely changed in 
the era of globalization and privatization. Provision of pension has been drastically changed, though it 
formed very attractive feature of the government services in the past.  Measures devised to attract and 
retain the best qualified candidates could, also, be subjected to judicial enquiry.  In Dr. Preeti 
Srivastava & another v State of M.P. & others [1999 (7) SCC 120] it has been observed that standard of 
education in an institution depends on various factors like caliber of teaching staff, proper syllabus 
designed to achieve high level of education in a given span of time, the teacher – student ratio, 
equipment and laboratory facilities, caliber of students admitted, adequate accommodation in the 
institution, the standard of examination.  
66File://Documents%20Settings?myself/My%20Documents?Chhattisgarh%20priv...4\14\2007 



 73

 

RIGHT TO EDUCATION  

  Birendra Prasad∗ 

 

"Education is a human right with immense power to transform. On its 
foundation rest the cornerstones of freedom, democracy and sustainable human 
development". 

Kofi Annan, Secretary 

General of the UNO 

INTRODUCTION  

Before the coming of the British, India had an education system that could be 
traced back to 7000 years. The colonial rules replaced this with a system that suited 
their own interest which we inherited 60 years ago, when the new independent nation 
sought to create a new system of education in present time. It is necessary to go back 
to the basic question: what is education? The irrefutable answer is that education is 
preparation for life. Life is precious, and therein lies the necessity for long years of 
careful attention and preparation for it. Entomologically, the word 'education' is 
derived from the Latin 'educatio' means a breeding, a bringing up, a rearing. 

INTERNATIONAL POSITION  : 

The right to education has been universally recognized since the Universal 
Declaration of Human Rights in 1948 (though referred to by the ILO as early as the 
1920s) and has since been enshrined in various international conventions, national 
constitutions and development plans. 

Since 1952, Article 2 of the first protocol to the European Convention on 
Human Rights obliges all signatory parties to guarantee to the right to education. At 
the global level, the United Nations' International Covenant on Economic, Social and 
Cultural Rights of 1966 guarantees this right under its Article 13. 

INDIAN POSITION : 

Recently, a number of efforts have been initiated in India to make elementary 
education a fundamental right of every child. The Indian Constitution now guarantees 
elementary education to each and every child in the country. 

The elevation of right to education from the domain of directive principles off 
state policy to that of fundamental rights had necessitated the enactment which came 
to be known as Right to Education Act, 2009. Subsequent to the amendment, the 
following article was inserted after Article 21 of the Constitution, namely: 

                                                           
∗
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"21-A: The State shall provide and compulsory education to all children of the 
age of six to fourteen years in such manner as the state way, by law, determine." 

Article 45 was not deleted. Instead, the content of Article 45 of the 
Constitution was substituted by: 

"45. The State shall endeavour or provide early childhood care and 
education for all children until they complete the age of six years." 

In Article 51.A of the Constitution, after clause (J), the following clause was 
added: 

"(K) Who is a parent or guardian to provide opportunities for education to 
his child or as the case may be, ward between the age of six and fourteen years. 

Therefore, as may be noted from above, the provisions of Article 21-A itself 
state that they are to be implemented in such manner as the state may be law 
determine. Section 10 of the Right to Education Act, 2009 states: 

"It shall be the duty of every parent or guardian to admit or cause be admitted 
his or her child or ward, as the case may be, to an elementary education in 
neighbourhood school. 

JUDICIAL APPROACH  : 

Today, Right to Education is a fundamental right but behind it judiciary plays 
a vital role. In Mohini Jain Vs. State of Karnatka67 the Supreme Court held that to 
education was a concomitant to the fundamental rights enshrined in Part III of the 
constitution. The Court also noted that right to education flows directly from the right 
to life in Article 21. Elevation of Article of right to education as a fundamental right 
under Article 21 triggered a controversy. Some private education institutions 
challenged this proposition. The Constitution Bench of the Supreme Court examined 
the correctness of Mohini Jain in Unni Krishnan Vs. State of A.P.68 In this case, 
Jeevan Reddy J. (with Pandian J.) agreed that right to education is implicit in the right 
to life and personal liberty guaranteed by Article 21 in the context of Article 45 and 
41 up to fourteen years. After this age, this right is circumscribed by limits of 
economic capacity of the State Mohan, J. also concurred. However, Sharma and 
Bharuch, JJ felt that a thorough consideration by a larger bench was required. After 
insertion of Article 21-A, this right is a fundamental right. In State of Bihar Vs. 
Project Uchcha Shikshak Sangh, (2006) 2 SCC 545 the court held that education is a 
part of human development indisputably a human right. 

Article 21-A is now a potential weapon in the armoury of education 
institutions. It is an effective check on dilatory tactics of the administration. 

                                                           
67  AIR 1992 SC 1858 : (1992) 3 SCC 666 
68  AIR 1993 SC 2178 : 1993 1 SCC 645 
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The Right to Education Act, 2009 is enforced in India except J&K  education. 
Some highlights of this Act are below: 

1. Every child of the age of six to fourteen years shall have a right to free 
and compulsory education in a neighbourhood school till completion of 
elementary education (Section 3(i)). 

2. Where a child above six years of age has not been admitted in any 
school or though admitted, could not complete his or her elementary 
education, then, he or she shall be admitted in a class appropriate to his or her 
age (Section 4). 

3. It shall be the duty of every parent or guardian to admit or cause to be 
admitted his or her child or ward as the case may be, to an elementary 
education in the neighbourhood school (Section 10). 

4. With a view to prepare children, above the age of three years for 
elementary education and to provide early childhood care and education for all 
children until they complete the age of six years, the appropriate Government 
may make necessary arrangement of providing free pre-school education for 
such children (Section 11). 

5. No school or person shall, while admitting a child, collect any 
capitation fee and subject the child or his or her parents or guardian to any 
screening procedure (Section 13). 

6. No child admitted in a school shall be held back in any class or 
expelled from school till the completion of elementary education (Section 16). 

7. No child shall be subjected to physical punishment or mental 
harassment (Section 17). 

8. No teacher shall be deployed for any non-education purposes other 
than the decennial population census, diaster relief duties or duties relating to 
election to the local authority or the state legislatures or Parliament as the case 
may be (Section 27). 

9. No teacher shall engage himself or herself in private tuition or private 
teaching (Section 28). 

 

CONCLUSION  : 

In ancient time in the Indian culture, it was held that an uneducated person’s 
status was like that of an animal and understood that weight on earth we can support 
by the shalok of Sanskrit 'Esham na Vidya na tapo na danam, Gyanam na sheelam 
na guno na dharmah, Te mrityu loke bhuvi bhar bhoota manushya rupen mrigash 
charanti". Presently in the age of globalization educational goal has changed. It has 
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become profession and means of survivorship. UNO aim is that by 2015 all persons 
shall be literate. 

On its way to implementation, the Right to Education Act, 2009 faces many 
challenges; because many primary schools have no teachers and many backward 
villages have no primary schools. 

In the materialistic age education is profession and many capitalists open 
public schools which are not for public but for rich persons only. The Supreme Court 
has directed all privately run schools to reserve 25% seats for the poor. This is a boon 
for the poor. Here it may be submitted that it would serve the purpose still better if the 
same directive were extended to the schools run by the minorities also. 

In the end, it is humbly submitted that the Right to Education Act, 2009 is 
powerful weapon for all children and it has the potential to make their future bright. 
However, a lot depends on how the Act is implemented. A good start has been made 
and one can now expect better results. This will require support from not only the 
State and the schools but also from the parents.   

 

*****
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EDUCATIONAL POLICY  

(Salient Points)∗∗∗∗ 

1 Introduction: 

Even after 60 years of independence, we have not been able to achieve the 
expected social transformation and excellence in most of our national endeavours. 
The reason for this is that we are still following the pre-independence British 
educational system, as in many other fields. Education is the basis of all national 
activities and the best means for social transformation. Unfortunately, our national 
ethos does not reflect fully in our educational system. There is an urgent need to take 
a fresh look at educational policy and prepare a flexible, vibrant educational policy 
embodying Bharatiya traditions, culture and way of life, at the same time, consistent 
with modern scientific era. 

In the modern times, expanse of human endeavour has spread from the earth to 
the infinite space. Therefore, the modern educated youth should be able to develop 
physical, mental, intellectual capabilities to accept such challenges. 

Fortunately, we inherit such spiritual and intellectual qualities from our 
ancestors. Similarly, history also has given us such illustrious personalities. 

2 Objectives of Education: 

Overall objective of education is proper personality development of students 
leading progressively to greater perfection in human qualities. This requires moulding 
of his disposition and enhancement of necessary capabilities in the right direction.  

Some of the main points relating to objectives of education are as follows: 

1. Moral and spiritual raising 

2. Commitment to the society from the heart, patriotism 

3. Yearning for perfection (Poornatva),  

4. Building of physical, mental and intellectual strength 

5. Professional competence (industriousness, enterprise, professionalism).  

The objectives of education would vary according to the age and capabilities 
of the child. This consideration is essential in personality development and structuring 
of stage wise curricula to achieve the objectives of education. 

3 EMD Guidelines for Educational Sector (ref 1.4) 

1 The educational policies pursued should be in tune with tenets of Ekatma 
Manav Darshan (Integral Humanism). Principles of Samyak Vikas (ref.3.1.1), the right 
development must be adhered to in their spirit. 

                                                           
∗  Prepred Ekatm Vichar Kendra and Deendayal Prerana Kendra 
601Yogayog, Vazira Naka, Borivli (W), Mumbai 400091, Tel: 28339813, email: ekatma22@rediffmail.com 
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2 Education the manifestation of the perfection already in man 

3 The student must properly get to know the thinking developed in our 
tradition regarding nature of human life, aim of life and finally he should be given the 
choice regarding his vocation and scheme of life but abiding by the Dharma, the 
social code of duties. 

4 Education should lead to the realization that everybody is part and parcel of 
the family and the society he is living in and also the values like equality, equity, 
samarasata (feeling of oneness), fairness, antyodaya etc. must be imparted 
effectively. 

4 Concept of Education – Different Facets 

1 Education (Learning): 

It is said that when a child is born, he has inborn capabilities for full 
development in all respects. Therefore, one can define education as development of 
these inborn capabilities in full measure in the right direction. 

Formal education is the medium (or a process) through which a balanced 
development of body, mind and intellect is systematically accomplished. This further 
broadens with the study of various aspects his social and natural environment through 
systematically developed curricular programmes. 

2 Four important facets of formal education: 

2.1 Spiritual aspect:  

The Life Principle (Chaitanya) behind the evolution of the Universe is called 
Parmatma (The Supreme Truth, The Supreme Self, Primordial Principle), which is all 
pervading, eternal, unlimited in time and space; and indestructible. Expression or 
Explosion of this primal energy appeared in the form of Universe (Vishwa). It is the 
substratum of our existence. 

 Since this single Life Principle is the basis of all living organisms, there is a 
relational feeling amongst them (Ekatma Bhav). This feeling begets unselfish love, 
faith, belonging, eternal peace, compassion, mercy, happiness (bliss), devotion etc in 
all beings. Many of these virtues are dormant in a child but he has inherent capability 
to unfold them under proper conditions of upbringing. Spiritual education allows 
these inherent virtues and feelings to flourish in a congenial atmosphere through a 
process called Samskar. 

2.2 Dharmik  Aspect:  

Aforesaid primal principle is the basis of co-existence and mutual dependence 
of an individual, the society and the nature (universe). Proper understanding of this 
reality of human activity (or behaviour) holds a promise of providing the basis of 
universal brotherhood (Vishwabandhutva).  
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These principles of mutual relationship are expounded in our age old Sanatan 
Dharma or Hindu Dharma. This is the expression of Bharatiya Life Vision (Bharatiya 

Jeevan Drishti). Education based on this vision ensures a promise of world peace.  

The objective of Dharmik (Value based) education implied in this facet is to 
mould a personality to possess higher moral values consistent with this wider 
perspective of life. 

2.3 Social Aspect:  

This implies proper understanding of social equality, brotherhood, social 
justice, and morality. This, while it rejects protection of privileges, it stipulates the 
responsibility of fulfilling the duties implied in a democratic system. 

2.4 Physical (Material) Aspect:  

Education in this area pertains to development of different capabilities 
(physical, metal, intellectual) for acquiring knowledge in natural sciences, develop 
material resources for the benefit of society keeping in view the need for maintaining 
proper balance between an individual, the society and natural systems. 

3 Basic Principles of Education: 

3.1 Child learns by himself, the teacher only facilitates learning. 

3.2 The effective medium for transmitting higher values and principles is the 
character and the integrity of the teacher. 

3.3 Speedy learning is possible by acquiring capacity of two basic skills of 
detachment and concentration. 

3.4 Similarly, oneness with surrounding on one hand and an intense urge for 

perfection on the other are also important in integral understanding and learning. 

3.5 Comprehension is easier with reference to written material and actual 
experimentation than only with oral practices. 

3.6 Learning through self-experience is more concrete than bookish 
knowledge. This experience should be lively and tangible involving self and all facets 
of social life. 

3.7 The whole system of education should not only relate to acquiring 
knowledge but also to self-reliance, self-study (contemplation) and action oriented. 

3.8 A faster progress in learning can be achieved if all possible adjustments 
are done and proper attention is given to student’s disposition, inclination and 
capacities. 

3.9 Effective education should lead to favourable and observable changes in 

behaviour and conscience. 
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3.10 Even if the main objective of education is good character building, it is 
also essential to aim at a well-balanced combination of character building and 

livelihood earning capacity. 

3.11 Education is a path for all round development of physical, mental, 
intellectual capacities as well as for spiritual, Dharmik, social and material 
advancement. 

3.12 Education up to the age of 16 years should emphasize on full capacity 
development of physique and sensory organs of knowledge and sublimation 
(purification) of inner spiritual qualities (mind, intellect, self-consciousness). 

4 Psychology of Education: 

During education, qualitative progress of human beings continuously takes 
place at the levels of body, mind and intellect. 

4.1 At the body level: agility (quickness), physical health, skills, games etc. 

4.2 At the mental level: Purification of mind through the medium of Samskara 
(infusion of virtues), aesthetic sense, sensitivity, courage, love, patriotism, 
virtuousness, service etc are to be inculcated.  

4.3 At the intellect level: Development and consolidation of various abilities 
relating to memory, talent, wisdom, discretion, prudence, judgment, logic, analysis, 
creativity etc. 

5 Characteristics of Developed Personality: 

The process of personality development has many aspects. Some of the quality 
requirements are all-time valid, while others are situation and time related. The former 
relates to the development of capacity of understanding and intellectual abilities while 
the latter relates to using these capabilities to deal with situations as they arise.  

This cannot be only a book-based education but comes through a live 
experience and the process of education should be able to evolve such situations to 
gain live experiences. 

A well developed of personality includes the individual as well as his relations 
with his surrounding extending to the universal existence. Various facets of such 
personality development are briefly stated below.  

5.1 Personal Qualities:      

(a) Physical: Cleanliness, health, physical exercises, Games etc. 

(b) Mental: Reading, thinking   (contemplation), Writing, aesthetic, service, 
respect, inner belief, valour (courage), leadership, free from addiction, concentration, 
objectivity etc. 
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(c) Intellectual: understanding, comprehension, analytical ability, discretion 
(good judgment), logical thinking, power of imagination and visualization, balanced 
view etc. 

5.2 Individual-Family:  

Sense of responsibility towards family, respect for elders, peace at home, 
following family traditions & cultural heritage respectfully and with understanding, 
maintaining good relations - all these are the foundations Bharatiya family system and 
breaking of these traditions will reduce the Bharatiya family system to what we may 
call a hermitage of the old. 

5.3 Individual-Society:  

Social ethics, social justice, equality and feeling of oneness across social 
domain, clean and transparent social dealings, participation in social and service 
oriented programmes, sense of social cleanliness, social health, strive for elimination 
of addiction in the society. 

5.4 Individual-Dharma:  

Firm belief in Supreme Self as the substratum of whole existence, 
understanding (feeling) the relational oneness amongst the self-society-nature-the 
Supreme Self, tolerance for different faiths etc. - all these finally culminate into a way 
of life. And, in this sense, Dharma is primarily a sense of duty and morality. Dharma, 
in particular, requires maintaining purity of means in all individual and social dealings 
& activities. 

5.5 Individual-Environment:  

This includes maintenance of purity of water resources, protection of trees and 
forests, cleanliness of public places, minimizing use of plastic materials, obeying the 
rules garbage disposal, minimizing the use of vehicles running on polluting fuels, 
kindness to the animal world etc. 

5.6 Individual-Science:  

Scientific outlook, removal of blind faith and superstitions, acceptance of only 
eco-friendly technologies, need based approach towards development of import 
substitutes, documentation and compilation of Bharatiya knowledge, knowledge of 
typical Bharatiya materials, science and technology heritage, domestic processing 
techniques, development of appropriate technologies, awareness of our intellectual 
property and patents rights. 

5.7 Individual-Nation:  

National pride, devotion (dedication), feeling for the compatriots and 
helpfulness during the periods of natural calamities or emergent situations, respect for 
our Samskriti, history, a sense of national integrity, participation in national defence. 
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5.8 Individual-World:  

Humaneness, universal brotherhood (Vishwabandhutva), independence, 
understanding of the world affairs with a right perspective, vigilant about national 
security, information about various countries etc. 

6 Proposed Educational System: 

6.1 Management Principles of Educational System: 

The Ekatma Manav Darshan should be clearly apparent in the education 
system. Consistent with this objective, it is necessary to formulate new curriculum, 
syllabi, and teaching methods and implement them on experimental basis for 
achieving all-round development and progress of students. 

1 Criteria for suitability of the management system will be complete scope for 
proper personality development and fulfilling the objectives of education. 

2 Education field should have autonomy similar to that of judiciary. 

3 Education up to 12th standard should be free and expenditure on this be 
borne by the Government or the society. 

4 Locality schools should be a normal system. There could be exceptions. 

5 The medium of instruction should be the mother tongue and supplemented 
with English and Sanskrit wherever necessary. 

6 Anybody following the rules and regulations will qualify for starting a 
educational institution. 

7 Foreign institutions or those running under their administration/management 
will not be allowed to start educational institutes. However, we welcome knowledge 
or experts from all countries according to our needs. 

8 Reservations for the backward communities are necessary but slowly and 
progressively the percentage should be reduced to nil. Along with reservations, and 
even afterwards, provisions should be made to improve their capabilities through 
proper training programmes. 

9 Gurukul or similar systems will be encouraged. 

10 Experts in other fields will be encouraged to participate in the educational 
programmes. 

11 Parents’ participation should be sought in the educational programmes to 
make their experience available to the students. 

12 Accomplished teachers will get special recognition and encouragement. 

13 Teachers are also eligible to start their own schools. 
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14 Any educational system is likely to become rigid and faulty after some time 
and hurdle to educational advancement. Therefore, it is necessary to keep reviewing 
the system at suitable intervals and make appropriate changes. 

7 Administration of Education: 

The administrative system to be established should be consistent with the 
principles discussed above. This will ensure uniformity (consistency) and facilitate 
achieving multiple objectives of education. From this angle, some points are 
presented below. 

1 Autonomous Educational Sector 

Field of education should be free from governmental and political influences 
so that teachers can enjoy the freedom of individual pursuit of knowledge, 
experimentation and implementation of various educational ideas etc. in an 
atmosphere free of any pressures. Freedom from any pressures does not mean 
unrestricted (unconditional) freehand but it implies freedom within the bounds of 
code of conduct collectively formulated by teachers’ constitutional bodies. 

Educational field should enjoy constitutional status as is enjoyed by our 

judiciary. 

For this, constitutional amendment may be necessary. The autonomous status 

of the educational field can be reviewed after some period and appropriate changes 

in the nature of autonomy can be brought about. 

2 Area Educational Bodies  

To confer countrywide uniform institutional status to the administrative 
system of primary and secondary education, apex bodies (commissions) should be 
constituted at the national and state levels. These bodies shall take policy decisions in 
the light of Ekatma Manav Darshan and in the wider national interest. 

Thus, we should have  

(a) National Education Commission (NEC),  

(b) State Education Board (SEB),  

(c) District Education Committee (DEC),  

(d) Taluka Educational Committee (TEC)  

in a hierarchal decentralized fashion. This will allow considerations of 
territorial characteristics and facilitate understanding of local problems and their 
solutions. 

3 Actual educational process and implementation will be monitored at the 
district level to avoid delays, red tape. This will also afford flexibility. 
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4 Teachers should be directly associated with progress in the educational 
activities. For facilitating this, there should be representatives from the Teachers 
Associations on the Taluka and District Education committees. On the District 
committees, there should be two members from the Taluka Committees. In addition, 
the District Committees should adopt, as advisers, one or two experts in the areas of 
economics, professionals, retired educationists etc.  

5 There should be one Educational Research Institute directly under the 
National Education Commission. 

6 For proper progress of schools, Shri J. P. Naik, renowned educationist, had 
proposed a concept of ‘Institutional Planning’. This should be implemented at the 
school level and compiled at the district level. It should form the basis for giving 
grant-in-aid to the schools by the government or other financing bodies. 

7 All children up to an age of 14 years should get education. For this, the 
number of schools required, up to village level, should be decided. Similarly, the 
number of teachers to be employed should be based on the formula, one teacher for 
every 40 students. 

8 All the schools up to 10th standard, there should have Laboratories, a library 
and a gymnasium. Use of mobile laboratories can also be considered for catering to 
the needs of remote schools with inadequate facilities and simultaneously generate 
interest in science and scientific outlook in general public. This will also help 
removing superstitions prevalent in many places. 

9 Every school should have a spacious playground and a garden, which can 
also serve as a laboratory. In addition, a 5-acre field should be earmarked as an 
agricultural laboratory for village schools where the students can get on-field live 
practical experience. This can also serve as demonstration fields for the farmers in 
general. For students from cities and towns, short duration camps should be organized 
on these agricultural fields (laboratories) so that they can also get similar with live 
experience and understand the role and importance of agriculture in the National life 
and economy. It is possible that some of the students from these groups impressed by 
this experience will at a later stage get in to agro-industry or agro-businesses like food 
processing, marketing of agricultural products etc. This will give a new direction and 
dimension to agriculture to make it viable. 

10 For exchange of ideas, concepts, experiences and cooperation, there should 
be a group of 10 to 12 nearby schools – “Vidya Mandir” group. 

11 Since Social Education is a part of total education. To make it a live 
experience, the locality around a school can serve as a social laboratory or a field of 
primary social experience. 

12 The State Education Board should publish a magazine or a periodical for 
teachers and given to all teachers at a nominal cost. The coverage should include new 
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educational experiments, book reviews, ideas or information to enhance teacher’s 
abilities, guidance for developing educational aids etc. 

8 Educational Structure: 

The whole educational structure is divided in to three stages as under: 

School education    : Pre-primary, primary, secondary 

Higher secondary    : Vocational, diploma 

University education: pre-university college, degree, post-graduate. 

The structuring of the school education should be according to age group 
based on physical and psychological considerations. Normally, brain and 
psychological development of children takes place up to the age of 7 to 8 years. To 
aid these developments during formative years and to familiarize them to the school 
environment, they should be admitted to the school after completion of 3 years. For 
progressive education consistent with physical and psychological development, the 
age group of 4, 5, 6, 7 years, is divided into two sub-groups as under: 

8.1 School Education: 

Pre-primary (Shishu): Lower class (4 year old) 

                                      and Upper class (5 year old). 

Primary (Bal)            :1st to 5th standards, (6 to 10 year)  

Secondary (Kumar)   : 6th to 10th standards, (11 to 15 year).  

Thus, up to 10th standard, mandatory education is completed.  

After this level a different structure of education is contemplated which lays 
foundation for higher education. After 10th standard board examination, students can 
join any of the streams depending on performance and choice of the course. 

 

8.2 Higher secondary: (16 & 17 year old age group) (youth) 

Higher secondary education is divided into two major parts.  

Part (1): Vocational Courses:  

trade courses of 3 to 12 month duration 

certificate courses (vocational) of 6 months to 12 month duration  

Diploma courses of 3 to 4 year duration in a wide range of subjects 
/specialisation /disciplines. Those who pass the examinations conducted by the 
technical education board of the state with first class will be eligible for joining 
degree courses in respective branches of specialisation. 
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Part (2):  Pre-university college education:  

Duration 2 years (11th and 12th standards). Those who secure minimum 60% 
marks in the 10th Board examination will be eligible for admission to pre-university 
college. Those who pass Pre-university examination, conducted by universities, with 
minimum 50% marks will be eligible for admission to degree courses in various 
disciplines/specialisations including arts, sciences, commerce and other technical or 
other professional courses. 

Students who fail or fail to secure minimum stipulated 50% of marks will be 
allowed to join any of the courses offered after 10th examination with due 
consideration to the college studies of two years, one year concession (advancement) 
for diploma courses.  

Students also can pursue the college education through open universities. 

It should be made compulsory for students 11 and 12th to participate in NCC, 
NSS or any other social service programmes. 

8.3 College and University Education: 

1 Personality development is the main objective of the primary and secondary 
education. The students coming out of such educational programme will be 
physically, psychologically and intellectually capable and having an outlook and 
attitude consistent with present era, will be ready to enter with confidence into the 
vast expanse of the universe. 

2 Further education, after pre-university examination, of such well-groomed 
students falls within the purview of universities. The learned people in the universities 
need to give a special thought as to what kind of higher education should be given to 
them instead of putting them into present conventional mode of university education. 
They are going to mould the destiny of our country.  

3 Whatever may be the area of specialization or discipline, every student at the 
college and university level, 15 to 20% of their courses should be related to national 
or social programmes. These should not be only bookish but should involve direct 
student participation possibly in the actual field. 

4 Students’ study groups or discussion groups should organize programmes, 
which give opportunities to develop abilities of discussion, exposition, presentation, 
self-study, contemplation etc.  

5 In the college and university curricula of all disciplines, there should be at 
least one compulsory elective course every year of humanities and social studies. For 
example, courses of the type  

- Philosophy of development,  

- Social equality – concept, scope and avenues,  
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- Philosophy of science,  

- Science in relation to society,  

- Role of Dharma in environmental protection, etc.  

- Religion, Science and Culture,  

- Indian religious thought,  

- Foundations of Civilisation 

- World history etc. 

6 For professional disciplines, separate universities should be established in 
every state, for example, Technology University, Medical University, and 
Agricultural University with affiliated distant campuses to cater to variable 
agricultural conditions, Ayurvidya University. The Agricultural University should also 
run Diploma and Certificate courses. Agricultural university and Ayurvidya 
University should conduct collaborative educational and research programmes 
relating to plantation and processing of medicinal plants. 

7 Ayurvidya University should not only conduct the medical education 
programmes but be originator and conductor of awareness movement of Bharatiya 
concept of “Comprehensive Healthy Life”. Ekatma concept is closest to Ayurveda. 

8 Every state should have one Technology University. To give impetus to 
development of new technologies, re-engineering and product development, 
“Technology Parks” should be established. This will give to young technologists full 
modern facilities for design, development and manufacturing of proto-types as a first 
step of development of new products and technologies. 

9 Our country is lagging much behind in research and development (R & D) in 
the fields of engineering, medicine, biomedical engineering, pharmaceutical, 
Ayurveda and agricultural science. To promote research in these areas, attempts 
should be made right from the college stage where intelligent and unpolluted fertile 
brains are available in plenty. 

9 Educational Institutions 

1 In the early British period, all the colleges and universities were run by the 
government. There was hardly any scope for education arousing nationalist thought. 
For this reason, after some time, some ambitious nationalist minded people educated 
from these government colleges started private educational institutions. Founder 
members carried out the expenditure from their own pockets for running these 
institutes. The Deccan Education Society founded by Lokmanya Tilak and his 
colleagues was one such institution. 

2 After independence, along with government-run institutions, private 
societies were encouraged to start educational institutes with full grant-in-aid. Day to 
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day administration was run by these societies but all the expenses were borne by the 
government. During this period too, the management conducted their institutions with 
devotion and viewed education as a sacred duty. 

3 Today the institutions are run like a business. Since the private institutions 
have full authority to decide upon donations and fees, there is a profiteering motive. 
There are exceptions to this. Those institutions run by some religious establishments 
are somewhat less spoilt in this respect. 

4 Remedy on this would be to give special encouragement to those 
institutions, which are working for higher goals and objectives. 

5 In essence, management of institutions must pay attention to the fact that 
both the quality of education as well as the quality of the management is equally 
important. 

10 Curriculum 

10.1 Guiding Policy: 

1The process of education is expected to enhance human attributes of a person 
as well as of the society. For this, it is essential to give emphasis on the development 
of these attributes while imparting professional skills and capabilities (learning to be 
instead of learning to do). It is a difficult and complex task and, therefore, to be 
achieved through systematic planning as the student advances to higher standards. 

2 Standard-wise planning: 

--In the primary standards, through short moral stories, parables etc. 

– in the next stage by explaining what these stories intend to convey e.g. 
spiritual aspects, sense of duty, behavioral norms etc. 

-- in the next stage, explaining the underlying philosophical concepts.  

– The next stage is the comprehension of philosophical basis of the integrating 
bondage (relation) between an individual-society-nature. 

All these steps are to be properly integrated into the framework of education 
and curricula. 

                   It is necessary to state insistently and specifically that this 
approach is completely secular, that is irrespective of any faith, creed and beliefs. 

3 To bring this all-inclusive (comprehensive) educational concept on a 
practical level, sequential modules need to be prepared for progressive 
implementation. 

4 Some part of the curricula will be uniform throughout the country while the 
rest of them will vary depending upon regional characteristics. 

5 In general, the students should be able to tackle common problems. 
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6 The curricula should have sufficient scope for arousing and retaining 
curiosity of the students and suggestive content to satisfy, investigate and apply the 
findings in practice. 

7 Adequate coverage of the concept of sustainable development, supportive 
cultural outlook and role, restrained consumption etc. 

8 Periodic review and appropriate changes in the curricula should take place. 
Usefulness and effectiveness of the courses should also be considered during the 
process of review. 

10.2 Dharma in Education: 

1 It is a world of science and technology today. Life is dominated by the 
science and technology. The mindset of people has also changed accordingly. There is 
a general feeling in the society that science will be able solve all its problems. At this 
juncture, eyebrows will be raised if somebody says that study of Dharma should be 
included in the curricula. 

2 The reason for this is that, these days, people are seeing the consequences of 
the Majhabi education or the one that is being given through the Church. For this 
reason, we need to discuss this issue. 

3 It is first necessary to understand that there is a considerable difference 
between Majhabi Education and the place of Dharma in education. Majhabi (religion) 
education implies study of its sacred books and rituals. There could be other 
intensions also. 

4 On the contrary, when the subject of Dharma will be taught and discussed, it 
would include topics like – “ What is Dharma, duty towards family, society and 
nation, moral conduct, its necessity, what is its role in supporting social life, Dharma-
culture-civilisation-science relationship, spirit of enquiry, what is its effect on the 
social life and abilities. This subject will also deal with topics like, “What are various 
Majhabs, Beliefs, cults and creeds in the world, what are their supporting 
philosophies, what is the difference between Dharma and Majhab, what is the 
meaning of tolerance towards other beliefs, what is its importance, what is the 
Samskruti of our country, its Dharmik support (philosophical basis), what are the 
characteristics of our Bharatiya Dharma, its role in integral development of our 
country. This subject is expected to discuss such wide-ranging topics.  

5 Dharma has a facet, which deals with ‘Duties implied by the Dharma’. 
These include -- Raj-Dharma, Samaj-Dharma,  Putra-Dharma, Snatak-Dharma, 
Grihastha-Dharma etc. It is essential to discuss these aspects and imbibe them 
properly in the minds of students. 

6 Nature of examinations of this subject at the university level should be such 
that these provide motivation for acquiring further knowledge and attempt to test 
intellectual abilities. 
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10.3 Primary Education: 

In the tender age (up to 8 to 9 years), the body and brain are in the process of 
growth and development. Objectives of education at this stage should be Samskar, 
literacy (writing abilities), expression of feelings, observation of surrounding, 
physical and mental games, and activities. 

10.4 Secondary Education: 

Include subjects useful for life. Education to stimulate thinking, generate 
scientific outlook, develop creativity and imaginative power (conceptualization, 
fantasizing, visualization), value education for self-restraint and balance of mind, 
Yogasanas, Surya-namaskar, competitive and team games (sports), awareness of 
social duties, ideals for life, organization of activity, environment, introduction to 
social work, acquaintance with professional outlook, skill development, leadership, 
character building, lessons in Rashtra-Bhakti. 

10.5 Higher Education: 

This comprises a group of boys and girls with fully developed physique, 
intellect and mind. They have entered into fields of their choice for gaining 
knowledge and practical experience. The education at this stage should help them 
develop leadership qualities, capacity of independent reading and thinking about 
various issues and problems in their fields of studies in the light of Ekatma Manav 

Darshan. 

11 Open Schools, Open Universities and Distance Education 

1 Facilities for quality education in various fields should be easily available. 
These are necessary and useful for spreading general education in the society, 
education for working people, continuing education for refreshing and/or gaining 
advanced of knowledge, learning newer skills, getting higher qualifications. Open 
schools, open universities and distant education play a significant role in this 
direction. 

2 Every state should have one Open University, which should offer 
appropriate courses for the students who have cleared 10th board examination. 
Presently some states have established such a type of university, but the quality and 
acceptability of the certificates, diplomas or degrees conferred need to be improved.   

3 Educational channels of Door-Darshan can be of much help in this respect. 

4 Mobile laboratories are also useful. 

12 Informal Education 

Short informal courses of the following type should be run at the village level 
--- literacy spreading, adult education, public health, information availability, 
Bharatiya Samskruti, history, Dharma awareness, Yoga Practices. These may be 
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jointly organized with the help of school and local educated persons. For this purpose 
a local “Knowledge Circle” may be established. Because of the participation of the 
school, it will acquire a status of ‘Centre for social activity’. 

13 Aacharya Samstha (Institutionalisation of teacher status) 

13.1 Ideal Aacharya 

Teacher’s knowledge, personality, character, outlook about life, affection, 
sensitiveness, idealistic nature, dutifulness, righteousness, Vivek (power of 
discrimination), patriotism etc should be expressive through his day-to-day behaviour. 
Even though students are small in age, they observe the teacher keenly. Therefore, 
teacher’s behaviour should set an ideal before the students. The single term 
‘Aacharya’ fully expresses these qualities of a teacher collectively. It is, therefore, 
more appropriate that the teachers’ community should be best known by the 
institutional concept implied in “Aacharya Samstha”. In addition, this expression is 
consistent with the Bharatiya ‘Guru-Shishya Parampara’  (teacher-student relational 
tradition). From this viewpoint, some of the salient features of this institution are 
briefly presented below. 

1 Acharya should have firm belief in the ideology (philosophy) of the Ekatma 

Manav Darshan on the basis of which this educational policy has been prepared. 
Similarly he should do his best to achieve the goals (aims and objectives) set forth. 

2 Teaching is a sacred duty. He should be aware that it is medium of social 
transformation and national reconstruction. 

3 He should posses all those characteristics of a fully developed personality, 
which this educational policy proposes to develop. 

4 The Aacharya should have an intense urge for knowledge and this should 
serve as an example not only for the students but also for others. 

5 Teaching is not a means of earning money. Since this principle is important, 
it is the responsibility of the society and government to see that all the needs for good 
subsistence of the Aacharyas are taken care of. 

6 Irrespective of the specialization and expertise of the teacher, they should be 
well acquainted with Bharatiya traditions, philosophy, history, geography, Samskruti, 
Samskrut language. 

7 Aacharyas should have teaching skill, ability to make use modern 
technological aids in teaching, knowledge of contemporary changes and advances 
taking place in their fields of study, inclination to try newer experiments in teaching. 

8 A person fulfilling these expectations deserves to be a torchbearer in social 
reforms in the light of Bharatiya Jeeven Drishti (way of life). 
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13.2 Getting Aacharyas 

Of course, finding such an ideal Acharya will be a primary requirement for 
this educational system. Such teachers will always be in short supply. To overcome 
this hurdle special efforts need to be done (special training programmes). 

In this process, a survey of teachers at various levels should be done to 
identify such persons. They will be required to take initiative in establishing this new 
educational process. 

 

13.3 Training of Aacharyas 

The training of Aacharyas is very important. The quality of teaching and 
personality development of students depends upon success of the training programme 
for teachers. Through this training programme only, good qualities like commitment 
to duty, motivation for the best teaching performance, improvement of teaching skills 
and abilities, passionate attachment to the field of education, imbibing vales, 
obsession with ideals, not only improvement but desire for real elevation of 
capabilities etc can be imparted. 

 

13.4 Opportunities for Acharyas 

Some special opportunities also should also be made available to the teachers, 
for example, 

1 Apart from teaching, college professors should have interest in research. 
Good facilities of research should be made available to them. 

2 Availability of funds will encourage good teachers to engage in research 
work. This will lead to better quality of teaching and will benefit the students. Some 
useful results might also come out. 

3 There will be an atmosphere of enthusiasm and motivation for 
experimentation if sufficient freedom for trying out various methods of teaching and 
selection of research topics is available. 

4 There should be a facility for Aacharyas to go to other universities or 
leading institutes for getting advanced knowledge in their field of studies. 

14 Examination System: Evaluation: 

1 Presently the examinations have become tests of memorization. Assessment 
based on one examination of 3 hours at end of a term or a year is not adequate to test 
the knowledge of the student. There are instances of copying, which casts doubts on 
the credibility of this examination system. A continuous evaluation method is one 
alternative to improve the situation. 
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2 In general, the objective of the examination system should be to test 

(a) understanding (b) discriminative ability (c) analytical power (d) logical 
thinking (e) social awareness (f) scientific outlook (g) power of expression etc. 

3 Evaluation and results of examination could be in the form of grades A, B, C 
etc or a cumulative performance index (CPI) based upon conversion grades into a 
numerical index. 

4 For the 10th examination, instead of pass or fail system, the CPI index gives 
the standing of the student which can form basis for his admission to various 
academic programmes. Those who are below a certain index can discontinue 
education or can retry for better index if they desire to do so. 

5 Examination at the college and university level should be testing intellectual 
capacity and encouraging acquisition of knowledge. Universities should develop 
various method of achieving these objectives. 

15 Size of Universities 

Presently the universities have become unwieldy and because of this, their 
educational standards are declining. These universities should be divided and each 
university have about 50 to 60 colleges affiliated to it. 

16 Science Education 

1 Today, we are in the science age. Therefore, it is appropriate that science has 
inseparable place in formal education right from the primary stage to the postgraduate 
level. 

2 However, it should be noted that there are some consequent effects of one-
sided stress on science education. These effects are strikingly visible in western 
societies. To avoid such imbalance, it is necessary to formulate science curricula 
carefully consisting of subjects, which are complementary with each other.  

3 In the education of science subjects, the difference between science and 
technology should be made clear.  And it should also be taught as how to bring them 
into practice appropriately. Science is a fundamental subject while technology is 
applied science.  

4 Technology can become outdated as well as it has relation with 
contemporary needs. Therefore, it is appropriate that every country should develop 
technology for its own requirements. Therefore, our country should give stress on 
teaching and research in fundamental sciences and instead of going in for imported 
technologies develop them indigenously according to our needs. If we do not do this, 
we might be begging for them indefinitely. 

17 Mother Tongue as a Medium of Instruction 
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1 In the last 50 to 60 years, a lot of discussion has taken place on medium of 
instruction. From the educational viewpoint, the subject of medium of instruction 
carries exceptional importance. 

2 All educationists and psychologists from all over the world have stressed 
that mother tongue is the best medium of instruction. The reason being that the 
process of education is basically concerned with comprehension, acquisition, 
expression of thoughts and feelings. This process takes place most naturally, 
effortlessly and speedily through mother tongue. 

3 The most important issue in connection with medium of instruction is that, if 
education is the instrument of social change and progress of the society, it is 
necessary to communicate with them in their language. Through such interactions 
only, many things including dissemination of knowledge, expression of concepts, 
exchange of thoughts, mutual understanding etc will take place. It is thus clear that the 
scope and importance of the language issue is not limited to the problem of medium 
of instruction only.  

18 Education for Women 

1 Women constitute almost 50 % of population, but the percentage of 
educated women is considerably less. Therefore, it is imperative to pay more attention 
to women education. 

2 We must go beyond mere percent wise equal opportunities or equal 
opportunities on the moral basis and consider the problem of women education. 

3 They are not only physically different from men but are also different in 
their feelings, emotions, sentiments, motherhood, likes & dislikes, place in family, 
distinctive professional capacities. For this reason, apart from general education, it is 
necessary to consider some special educational requirements consistent with their 
attributes mentioned above. They are the best judges of their requirements.  

4 Women community should be involved to chalk out a plan for their 
educational needs so that they can effectively play their role in nation rebuilding and 
social reforms. They have proved their worth in most of the normal occupations. They 
can also carve out their own respectable position in the society on the basis of their 
special endowments. There are some fields in life wherein they could be more 
successful than men. Therefore, when once the principle of equal status has been 
accepted, their path of progress becomes fully open to them. However, they must 
firmly insist on this right. 

5 Bharatiya family system is one of the special features of our samskruti. 
Bharatiya women have played a significant role with dedication in preserving, 
strengthening, adding new dimensions and maintaining cultural heritage. Many 
Shivajis, Vivekanands, Ahilyabais, Laxmibais will be borne in such cultured families. 
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Modern fathers and mothers have to jointly discharge this important responsibility in 
light of the present social situation. 

19 Family and Education 

1 The education of Samskruti, arts, literature and science takes place both 
ways, at the formal as well as informal levels, and should necessarily take place in 
this fashion. 

2 Mostly, in schools, colleges and universities, emphasis is on formal 
education. Therefore, responsibility of personality development and character 
building also rests with families. 

3 There are better chances of samskar and educational nourishment in a joint 
family. The reason is that, in a family, a good combination of youthful energy and 
elderly experience is available. 

4 In this respect, it will be useful if schools organise guidance camps for 
parents for advising them on how to guide their wards properly and assess the 
progress in their studies. 

20 Education of the Deprived 

1 Some of the reasons for people from deprived classes being far from 
education are - necessity is not felt by the parents, there may be financial constraints, 
and nearby school is not available. 

2 Some facilities are now made available to such deprived class. It is 
necessary to see how these facilities could be effectively used. 

3 One of the ways of overcoming these constraints is to employ specially 
trained idealistic teachers. 

4 Special schools for the deprived persons can be started on experimental 
basis. 

21 Village Education: 

1 Nearly 70 % of our population lives in villages and living depends upon 
agriculture or the work related to it. It is, therefore, not only essential but imperative 
to formulate and evolve an educational structure consistent with their requirements 
and vocations. This area has been largely neglected in the last fifty years. Agricultural 
universities have been established, many programmes (schemes) for agricultural 
population have been implemented with good results, but the educational aspect 
seems to have been neglected. Educational programmes meant for cities are being 
imposed on schools in villages. 

2 A periodic review should be made for structuring education for villages in 
the light of changing scenario of fast increasing communication facilities, improved 
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infrastructure, advances in agricultural science and technology, and the real needs of 
the village and agriculture related sectors. 

3 In view of this, some important points relating to village schools and 
education are listed below: 

3.1 in some villages the schools are located 1 to 2 km away from their 
dwelling localities. This is one of the major reasons for school dropouts. 

3.2 Educational facilities are poor. 

3.3 No coaching facilities for intelligent children for participating in 
competitive examinations, therefore, merit looks like a monopoly of children from 
cities. 

3.4 Because of all such lacunae, the results of the 10th standard are low. 

3.5 Financial capacities being much lower, this class cannot afford higher 
education. This leads to a new social stratification. This problem is also present in 
cities. 

3.6 Agriculture related vocational education not being available; there is 
feeling that the school education is not useful. 

3.7 those students pass 10th,12th or  some years of college tend to go to cities 
as their education in the school or college is a mismatch with village life from the job 
or vocation point of view. Similarly, landless families follow the same course for 
livelihood. This not only creates many problems for the cities but their living 
conditions also become miserable. Some meaningful efforts are necessary for them to 
return or contain the outflow from villages. Therefore, the education should be such 
that they get occupational support for living in their villages. 

3.8 It should be seen whether yearly vacation system for village schools can be 
modified to suit the agriculture supported life. 

4 New Education Pattern in Villages 

An integral view of social life in village, agricultural requirements and 
economics should be taken to restructure village education with reference to 
impending food shortage throughout the world.. This will act as a basis for designing 
village educational programmes up to 12th standard. 

5 The economic potential of the agricultural sector is immense. If proper 
planning and corresponding educational support are provided, it is not impossible to 
shift the economic activities of our country from cities to villages in a big way. This 
will solve many of our problems relating to cities as well as social disruption 

6 To begin with, it would be advantageous to take review of agricultural and 
other universities. It would prove fruitful to strengthen them and increase their 
number. 
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22 School – A Vibrant Live Centre of Society: 

1 Every school should be intimately connected with the social life of the 
surrounding locality. They should have a kind of mutual understanding. People of the 
locality and the school should cooperate and organize programmes to give education 
of social work. This will help to create awareness that the school is a live source of 
energy, which moulds their destiny. 

2 The teachers, ex-students and parents should establish a committee through 
which activities like reading rooms, educational classes, discussion circles, adult 
education, sports should be organized. The school library should become public 
reading room in the evening. 

3 Some of the programmes can be of the type --- cleanliness drive (campaign), 
tree plantation, forestation programme, cleaning of water sources, drain water 
disposal, literacy dive, different health campaigns, cultural festivals, participation in 
schemes run by Gram Panchayat / municipality, maintaining temperature and rainfall 
records of the area etc. This will open a way for the students get live experience 

4 Educative study of the locality can be undertaken and ways and plans for 
development of the area can be discussed. 

5 The locality will get guidance from teachers, experts made available by the 
school and participating parents.This will increase social sensitivity of the teachers 
and the students.  

6 For this, separate grant and appointment of a committee at the school level 
will prove useful. 

23 Vocational Guidance Centres for Students: 

It seems proper for the schools make arrangements to guide their students 
about further education after 10th examination concerning various vocational courses, 
preparations required for admission etc. There should be one vocational guidance 
centre at the Taluka level equipped with capable staff for guiding the students and 
holding aptitude tests. 

24 Autonomy for Educational Sector 

1 Education is in the common list of the Central and state governments, 
therefore, both of them play a very important role in educational policies, study 
programmes and conduct of education. Political philosophy of political party, which 
is in power, has its both good and bad effects on education. Sometimes political 
interference and meddling inflict great damage to the basic objectives of the 
education. For this reason, earlier in this draft document, a full autonomy is advocated 
for the educational field. 

2 It is necessary that a national level full-fledged debate should take place and 
a consensus be arrived at, on the nature of autonomy and its control. 
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3 Deemed university implies autonomy at the university level. It is useful but 
many times, it is observed that this autonomy is misused. A review of this system 
should be made and necessary amendments should be made in the scheme. 

4 In the university system, selected colleges/institutes are being granted 
educational autonomy on experimental basis. This includes autonomy for updating 
curricula, a different examination system, offering elective subjects, various 
experiments in teaching and learning, separate entrance examination and finally 
awarding degrees/certificates. Autonomy for deciding fees for different study 
programmes and salaries of the staff is not yet conferred. 

5 If some minimum educational autonomy and limited economic autonomy 
are allowed, it is possible to maintain and improve quality of education. 

6 Some educationists are of the opinion that those colleges, which have earned 
‘A’ grade of NAAC should be considered for giving educational autonomy and those 
with ‘B’ grade should be offered autonomy on temporary basis. This experiment is 
worth trying. 

25 Foreign Institutions in the Field of Education 

1 Public opinion is largely moulded through education. Therefore, if 
foreigners enter in to this field, there is an apprehension that we may slowly go under 
their influence. Therefore, in principle, education should remain totally under our 
control. Recent history under British rule is a testimony to the fact that their education 
system influenced a large section of our society to have a mindset damaging to 
national self-interest. 

2 Even if the institutions owned or managed foreign agencies are not allowed, 
there should not be any bar on welcoming knowledge or experts from other countries 
as and when need arises. 

3 At present there is no law in our country in connection with foreign 
educational institutions or universities. 

4 Foreign institutions try to get authorisation under the garb (veil) that 
education is a kind of social service. But we must take a clear stand that education is 
field of ‘Samskar’, not a business and we cannot make it open to foreigners. 

5 One day, Bharat will have to sign on the “General Agreement on the Trade 
in Services” (GATS) of World Trade Organisation (WTO). Under these, agreements 
many foreign universities are assuming that they have full open access and, with this 
expectation, have started different educational programmes in collaboration with our 
universities/institutions. All these programmes are illegal and must be thwarted with 
iron hand. We should not agree in WTO that education is a tradable service and open 
for foreigners. 

26 Importance of Samskrut Language in Education:  
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Samskrut language is important as it has Samskrutic heritage, spiritual 
literature, useful for getting command over other Indian languages. It is mother 
language of most of the Bharatiya languages. It has huge treasure of words and has 
tremendous potential of generating new words. It has not only world’s best 
philosophical literature but also contains well established scientific literature like 
mathematics, algebra, geometry, astrology, art, sculpture, engineering, metallurgy, 
chemistry, Ayurveda, botany, phonetics etc. It can be taught in schools from 3rd 
standard so that students will have confidence in our national capabilities. 

27 Challenges before Educational Field, 

Challenges do not pose only problems but contain hidden opportunities also if 
we go creative solutions. We had these opportunities earlier and will continue to get 
them in future. Some of the main challenges are, 

1. Unnecessary interference of politicians and bureaucrats in educational field, 

2. Globalisation, 

3. Marketing of education, 

4. Degradation of standard of teachers and of education to some extent, 

5. Dropouts from schools, 

6. Unnecessary crowding in colleges, 

7. Futility of education, 

8. Increasing practice of private tuitions and coaching classes. 

28 Educational Camps 

It should be regular feature to organise technology, arts and literature camps at 
the district and state levels to supplement the educational programmes of schools and 
colleges. These are intended to provide direction and encouragement to the young 
generation. A competent se up should be created for this purpose. 

29 Regulation of Educational Sector 

1 Regulatory Boards should be established at the national and state levels. 
These would be working under the proposed National Education commission. 

2 A competent person, primarily from educational field only, should be in-
charge of this regulatory board. An expert from other fields having keen interest in 
education may also be considered for this position. 

3 Presently, there are different commissions for different fields, e.g. Vigyan 
Aayog, UGC , NAAC, Indian Medical Council etc. These should be merged in the 
Regualory Board for the Educational Sector or the Board should be a coordinating 
agency for all present such agencies. 
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4 There is proliferation of so-called private universities and deemed 
universities. Apparently, there is no regulation of such institutions.  

5 Presently, government supported universities are, in reality, backbone of the 
higher education but unknowingly an impression is being created that these are 
secondary. In fact these are the universities, in the real sense, giving all-round 
education and conducting high-level basic research. No special favours should be 
shown to institutions having commercial outlook. 

6 Bharatiya universities should be allowed to establish universities abroad as 
per the laws, rules and regulations of those countries. 

 

30 Transformation in the Field of Education: 

1 Central Government should take the first step to complete all the formalities 
necessary for conferring autonomy to the educational sector. 

2 To achieve the projected aims and objectives of education, and the expected 
social change and nation building, it necessary to restructure the whole educational 
system completely. 

3 A standing training programme for teachers to mould their outlook and 
personality to make them compatible with the proposed educational philosophy. 

4 A national and state level curriculum committees should be appointed to 
chalk out guidelines and to take steps for production of text books. 

5 National Education Commission and State Education Commissions be 
constituted at the earliest 

6 Educational Sector Review committee should be appointed at the national 
level with tenure of 5 years. Following study groups should come under its 
jurisdiction. 

6.1 Review and improvement in curricula 

6.2 Quality improvement of teachers, their performance evaluation, capability 
/competence evaluation, usefulness assessment and improvement of schemes for 
encouragement and penalty 

6.3 Evaluation of educational experiments/projects and  

6.4 improvement of standard/quality of education through various means 

6.5 Futuristic view committee: A standing committee (or a mechanism) is 
required for assessing future opportunities world over and needs of specialists in 
various areas is essential. On the basis of this assessment, the committee will suggest 
various solutions. 
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7 Financial Provisions: Central and State governments should make provisions 
in the annual budget. After passing though the statutory conventions, its utilisation 
should be entirely left to the autonomous bodies.  

8 Education up to 12th standard should normally be free and merit come means 
scholarships should be given to graduation students. 

***** 

 

 

 

 

 

 

 

 

 


