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NATIONAL EDUCATION POLICY, 2020 : BUILDING A NEW
ECO-SYSTEM OF EDUCATION IN INDIA

Dr. Amar Pal Singh!

It is by way of Education that human potential find its fullest development.
Whether formal, informal, or non-formal, education naturally leads to development
through changes in knowledge, behaviour, and practises. Education is an investment
that results in growth, as Nelson Mandela observed once, that “education is the most
powerful weapon you can use to change the world.” National Education policy, 2020
put it precisely, that education is fundamental for achieving full human potential,
developing an equitable and just society and thereby promoting national development.
Indeed, education increases the propensity for better human living and better
employment opportunities. Education, not only makes a smart, informed population,
but it boosts economic growth and increases the GDP of a country. It allows people
to live a healthy and quality lifestyle with a high standard of living. This paper is
an attempt at articulating some of the major contours of National Education Policy,
2020, which seeks to give a new break to the entirety of educational paradigm in India
in view of the new evolutionary trajectory of our socio-political system. It must be
mentioned at the outset, that this is not an exhaustive review of the National Education
Policy, but just a few major contours that this paper attempts to articulate.

One thing that can safely be said about National Education Policy 2020 is,
that this policy makes a complete break from the past. India has seen around a dozen
documents during last 150 years or so in the name of education policy. Right since
Wood’s Dispatch to Hunter commission of 1882, Radhakrishnan Commission on
University Education, Kothari Commission and then two major policy documents by
government of India, one in 1969 and then National Education Policy, 1986, all of

1 Professor of Law, University School of Law and Legal Studies, Guru Gobind Singh Indraprastha
University, New Delhi.
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these toed a certain ideological line and presented comparatively a bland document.
The National Education Policy-2020, marks a significant shift in terms of definitional
clarity, the clarity of purposes, mainstreaming of Indian heritage, values and culture
and importance given to local languages and multilingualism. None of the policy
on education prior to this has ever come up with an agenda so transforming and so
comprehensive as the one presented by National Education Policy, 2020. Rightly
therefore the introductory chapter of National Education Policy notes that “the world
is undergoing rapid changes in the knowledge landscape...... with various dramatic
scientific and technological advances, such as the rise of big data, machine learning,
and artificial intelligence, many unskilled jobs worldwide may be taken over by
machines, while the need for a skilled workforce, particularly involving mathematics,
computer science, and data science, in conjunction with multidisciplinary abilities
across the sciences, social sciences, and humanities, will be increasingly in greater
demand. With climate change, increasing pollution, and depleting natural resources,
there will be a sizeable shift in how we meet the world’s energy, water, food, and
sanitation needs, again resulting in the need for new skilled labour, particularly in
biology, chemistry, physics, agriculture, climate science, and social science.......
The National Education Policy, 2020, precisely seeks to take care of this changing
paradigm of India, nay the world’s evolutionary trajectory, where India is expected to
play a dominant role and therefore preparing the workforce of the country to meet the
said emerging challenges, is the prime target of the National Education Policy, 2020
(NEP).

The policy states that the rich heritage of ancient and eternal Indian knowledge
system and the thought process that goes alongwith it has been the guiding light of
this policy. As has been noted above that the NEP marks a complete break from the
past such policies during last hundred and fifty years of India’s contemporary life and
emphasises on the Indian thinking and Indian knowledge system, in an attempt to
remove every trace of colonial mindset. Rightly therefore the policy talks about the
pursuit of Knowledge (Jnan), wisdom (Pragya) and truth (satya) as the ultimate goals
of this policy. Needless to mention that Indian thought and philosophy has always
considered the pursuit of knowledge, wisdom and truth as the highest human goal,
which have been marked out as the ultimate goals of this NEP as well. The aim of
educational process in ancient India was not just the acquisition of knowledge as
preparatory for life process in this world, but the complete realization and liberation
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of the self. Rightly therefore the policy lays emphasis not only on the development
of the creative potential and cognitive capacities of each individual, which involves
foundational capacities and literacy and numeracy, but also evolving the higher order
cognitive capacities such as critical thinking and problem solving, which entails
social, ethical and emotional capacities of dispositions.

After all, the purpose of all kinds of education systems is to develop good human
beings who are capable of rational thought and action and also possess compassion,
empathy, courage and resilience of individual personality which enable them to have
sound ethical moorings and values. The citizen therefore is expected to contribute in
building an equitable, inclusive and plural society as envisaged in our constitutional
document. This will generate a system rooted in Indian ethos, contributing directly
to transforming India, sustainably into an equitable and vibrant knowledge society,
which is likely to make India a global knowledge superpower as well. May I express
a sentiment here? India has never dreamt of becoming a superpower which creates
awe and fear in the minds of the neighbours and adversaries, but a soft power, a
‘Vishwaguru’, in whose presence the individuals and nations feel ennobled and
elevated. This is precisely the purpose of National Education Policy, 2020.

It must be taken note of that in a quickly transforming employment landscape,
what is important is not only to make the students learn things to fit in the emerging
global ecosystem, but more importantly, to make them learn, how to learn. Education,
it must be appreciated, need to move towards less content, and more towards
learning about how to think critically and solve problems, how to be creative and
multidisciplinary, and how to innovate, adapt, and absorb new material in novel
and changing fields. Pedagogy, therefore, must evolve to make education more
experiential, holistic, integrated, inquiry-driven, discovery-oriented, learner-centred,
discussion-based, flexible, and, of course, enjoyable. In short the education need to be
more well-rounded, useful, and fulfilling to the learner. A very interesting aspect of
this NEP, as has been noted above is the emphasis on education being a tool to, build
character, enable learners to be ethical, rational, compassionate, and caring, while at
the same time prepare them for gainful, fulfilling employment. It is noteworthy that
none of the educational policies during these hundred and fifty years has ever talked
about education building character, helping one to be ethical and compassionate etc.
This NEP, precisely does that and talks about not only developing cognitive capacities
of an individual but also his social, ethical and emotional capacities and dispositions.
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Talking about the language policy, one may note that while in the pre-
independence era, the colonial policy aimed at creating a class of clerks, Indians
in name and look but British in their habits and culture, the post-independence
language policies have never been categorical in their approach and intent. While, the
Constitution accepted Hindi, written in Dev Nagari script as the official language of
the Union, English continued to be the official language of the Union by and large.
This of course is the result of a very faulty three language formula, which was neither
formulated nor implemented with a clean approach towards linguistic policies. We
were always reminded that more of national languages meant more of a confusion
and more of discords and the national level. National Education Policy for the first
time, adopts a completely new approach towards linguistic policies and talks about
promoting multi-lingualism. It may be mentioned in this context that researches in
educational and child psychology has proved it beyond doubt that children pick up
languages extremely quickly between the ages of 2 to 8 and that Multi-lingualism
renders great cognitive benefits to young students. As such those children who are
exposed to multi-lingual environment in their early childhood are generally the ones
whose critical thinking and problem solving skills are of higher order. Needless to
mention that a particular emphasis is expected to be on mother tongue for the purpose
of building foundational literacy.

Getting back to multi-lingualism as a policy for the entirety of the system,
it talks about fostering of Indian languages, art and culture and promotion of Indian
Languages in teaching process. For the purpose of ensuring easy and ready availability
of materials the policy talks about establishment of a Translation Directorate and high
quality programmes and degrees in translation and interpretation. Apart from this the
policy emphasises on mainstreaming of Sanskrit, which is known to be the mother
of all Indo-European languages. Special programmes are expected to be initiated for
the purpose of integrating Sanskrit in educational programmes, e.g., institutions of
classical languages shall be established and variety of scholarships shall be granted for
students of Indian languages, art and culture. Sanskrit shall be offered at all levels of
school and higher education as an important, enriching option for students.Apart from
Sanskrit, India, has been endowed with rich literature in several classical languages,
like, Tamil, Telugu, Kannada, Malayalam and Odia. Therefore, in addition to Sanskrit,
other classical languages and literatures of India shall also be made available in schools
as options for students, for the purpose of ensuring that these languages and literature
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stay alive and vibrant. This is an extremely heartening dimension of NEP, 2020 and
shall go a long way in not only protecting the classical languages of India, but also
enhancing the sense of pride in Indian heritage and culture for generations to come.

While there is an overall effort at restructuring of education from pre-school to
primary to middle, secondary and higher education, a very special care has been taken
to ensure a balanced childhood care and education for all children. The policy envisages
a system of 5+3+3+4, covering the age group of 3 to 18. First, five years have been
split into two. Age 3 to 6, the pre-school education, which shall be delivered in either
Anganwadi system, Balvatika or other kind of pre-school systems. Age 6 to 8§, would
be class 1 and 2. The next 3, would cover the age of 8 to 11, which shall finish child’s
primary education, i.e. 3, 4 and 5th class. Next 3 is the age group of 11-14, which
shall be middle classes, from 6 to 8 and finally 4, which shall cover class 9th to 12th
in the age bracket of 14 to 18. The whole idea is to ensure a critical care of the child,
at a time when 85 to 90 percent of brain development of child is happening. Quality
early childhood care and education is not available to crores of children in the country.
The Policy aims to ensure that optimum evolution of human personality during the
critical and early childhood period, in terms of physical and motor development,
cognitive development, socio-emotional and ethical development, cultural and artistic
development and development of communication and early language literacy and
numeracy. This shall ensure that the potential of young children is fully developed
in an all-round and healthy manner, which shall prepare a foundation for rest of their
lives.

It may not be out of place to mention here that ASER surveys (Annual Status
of Education Report) during last one decade or so have demonstrated that despite
the fact that over five crore children are in elementary schools, at the moment, there
is an apparent learning crises through which we are passing through these days and
large number of these students are not able to achieve basic literacy and numeracy.
The NEP therefore makes it an urgent national mission, with immediate measures to
be taken on many fronts with clear goals that will be attained in the short term. The
highest priority is to be given to achieve universal foundational literacy and numeracy
in primary schools by 2025. Needless to say that the rest of the policy and efforts for
educational endeavours at all levels would be relevant only when this basic mission
of foundational literacy and numeracy is achieved. Due to the scale of crisis in the
learning process at the moment, all viable methods will be explored to support the
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teachers in the mission of attaining universal foundational literacy and numeracy.

A special emphasis of the NEP is on the holistic development of learners and
therefore an overall thrust of curriculum and pedagogy reform across all stages will be
to move the education system towards real understanding and ensuring that students
not only learn the things that they are made to learn but also learn, how to learn,
away from the culture of rote learning, which appear to be endemic in the system.
The purpose of education is not only the cognitive development of the child but also
building his character and creating a holistic and well-rounded individuals equipped
with the skills of 21st century. After all education is an effort at manifesting the
perfection and the potential of an individual which is deep seated in his personality.
Specific set of skills and values across domains are likely to be identified for integration
and incorporation at each stage of learning, from pre-school to higher education.
Experiential learning, which has been made the over-all goal of all efforts through
this NEP, include hands-on learning, arts-integrated and sports integrated education,
storytelling based pedagogy, amongst others. Reduction in contents and flexibility
in curriculum, is likely to promote constructive and critical thinking as against rote
learning.

Student centric and learn by doing methods shall be designed to make learning
process a fun activity that result in shaping the personality of the child. Teaching a
young student the importance of doing what is right, and then presenting a logical
framework of ethical decision making process would prepare a psychological
background of right orientation and then in later years the same could be expanded
to making students aware as to the themes of cheating, violence, plagiarism, littering,
tolerance, equality and empathy etc. This shall enable the child to embrace moral and
ethical values in conducting one’s life, formulate a position or an argument about
ethical issues from variety of perspectives and use ethical practices in all work. This
shall prepare the methodological mindset, which shall appreciate the basics, such as
ethical reasoning, traditional Indian values, basic human values and constitutional
values, like equality, liberty, fraternity and unity and integrity of the nation.

One of an ailments that has been a pain point in India’s educational system
is the issue of assessment, which has always been summative rather than formative
and emphasis on tests, wherein rote memorization is the norm, has been hampering
the development of overall personality of a child. The NEP seeks to usher into a
more competency based examination system that is really formative in character and
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promotes learning and development for our students and tests their higher order skills,
such as analysis, critical thinking and conceptual clarity. NEP proposes setting up
of National Assessment Centre PARAKH (Performance Assessment, Review, and
Analysis of Knowledge for Holistic Development), which shall be standards setting
body under Ministry of Education, which shall fix the norms, standards and guidelines
for students assessment and help the State Achievement Survey and National
Achievement Survey in monitoring the overall progress of the learning systems.

The position of a teacher in Indian tradition has always been at the centre of
learning process and the NEP, puts in so many words, that teachers truly shape the
future of our children - and, therefore, the future of our nation. It is because of this
noblest role that the teacher in India has always been the most respected member
of society. The NEP talks about several methods of ensuring that the very best in
teaching profession enter the profession and that a congenial environment of not only
teaching and learning but also of their career progression is managed properly and that
they are given continuous opportunities for self-improvement and to learn the latest
innovations and advances in their professions.

NEP takes note of the prevailing socio-political conditions of the country
and the inequality that persists in access to education and developmental process. It
acknowledges that education is the single most important tool of social justice and
equality and therefore inclusive and equitable education is not only an essential goal
in its own way, but also very critical in achieving an inclusive and equitable society, in
which every citizen has an opportunity to dream, thrive and contribute to the national
building. There are regions in the country which have large sections of educationally
disadvantaged sections of society. The NEP seeks to ensure the goal of equity, by
earmarking special educational zones, wherein concerted efforts could be made to
improve the situation of the disadvantaged sections of the society.

Turning to higher education, the NEP acknowledges that higher education
plays an extremely important role in promoting human as well as societal well-
being and in developing the country as envisaged in the Constitution - a democratic,
just, socially- conscious, cultured, and humane nation upholding liberty, equality,
fraternity, and justice for all, ensuring dignity of the individual. Therefore the policy
envisions that higher education must, at societal level, enable the development of
enlightened, socially conscious, knowledgeable and skill oriented system that can find
solutions and seek robust solutions of the same. The policy proposes to do a complete
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overhaul and re-energise the higher education system to overcome the contemporary
challenges and thereby deliver high quality higher education with an emphasis on
inclusivity and equity. The most important recommendation of this policy is of course
regarding the structure of higher education. It has been proposed that over a period
of time, every college would develop into either an Autonomous degree-granting
College, or a constituent college of a university - in the latter case, it would be fully a
part of the university. With appropriate accreditations, Autonomous degree-granting
Colleges could evolve into Research-intensive or Teaching-intensive Universities,
if they so aspire. Steps are proposed to be taken towards developing high quality
higher educational institutions both in public and private sector, with local or Indian
languages as the medium of instructions.

Multi-disciplinarity has been treated as the future of education and has been
talked about more than once in the NEP. A holistic and multi-disciplinary education,
aiming at the development of all capacities of human beings, intellectual, aesthetic,
social, physical, emotional, and moral in an integrated manner. Such an education
will help develop well-rounded individuals that possess critical 21st century
capacities in fields across the arts, humanities, languages, sciences, social sciences,
and professional, technical, and vocational fields. With these aims in view the policy
proposes undergraduate degree to be of either 3 or 4-year duration, with multiple
exit options within this period, with appropriate certifications, e.g., a certificate after
completing 1 year in a discipline or field including vocational and professional areas,
or a diploma after 2 years of study, or a Bachelor’s degree after a 3-year programme.
This is one of a never before phenomenon that NEP seeks to introduce in the Indian
education system.

Research and innovation is another area which has been one of a focal points
of NEP-2020. The policy notes that India spends less than one percent of GDP on
research and innovation, while developed countries spend as much as 3 to 5 percent
of their GDP on research efforts. Therefore the higher educational institutions are
expected to focus on research and innovation by setting up start-up incubation
centres; technology development centres; centres in frontier areas of research; greater
industry-academic linkages; and interdisciplinary research including humanities and
social sciences research. At a time when rapid changes are occurring in the world, in
the realm of climate change, population dynamics and management, biotechnology,
an expanding digital marketplace, and the rise of machine learning and artificial
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intelligence etc, the policy acknowledges that if India is to become a leader in these
disparate areas, and truly achieve the potential of its vast talent pool to again become
a leading knowledge society in the coming years and decades, the nation will require
a significant expansion of its research capabilities and output across disciplines.

For this reason the policy envisages the establishment of a National Research
Foundation (NRF) to support and catalyse the research efforts at every level and in
every field of learning. The policy does not intend to eliminate the existing research
granting institutions like, Department of Science and Technology (DST), Department
of Atomic energy (DAE), Department of Bio-Technology (DBT), Indian Council of
Agriculture Research (ICAR), Indian Council of Medical Research (ICMR), Indian
Council of Historical Research (ICHR), and University Grants Commission (UGC),
etc., but sets up the task for the NRF to support and nurture the research eco-system
in the country across all disciplines.

There are other things that National Education Policy seeks to address and
usher in a more energised system of learning and research, like, restructuring the entire
regulatory environment of education system in India. Higher Education Commission
of India (HECI), is envisaged with four major verticals, i.e. Regulatory council,
Accreditation Council, Grants Council and General Education Council for standards
setting. These and several other directives of NEP seek to usher into an entirely new
and invigorated system of education and research, which is crucial for the country at
a critical level of developmental process. When India is looking ahead to become the
engine of growth for the entire world and is emerging as an influential member in the
world community, the National Education Policy is expected to play a crucial role in
ensuring that every single effort of the country is built upon to support the emerging
idea of India, that is likely to play a crucial role in the comity of nations as a friend
philosopher and guide and to probably fit in the role of ‘Vishwaguru’ that once Bharat
was.
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DECOLONISING EDUCATION: NATIONAL EDUCATION
POLICY 2020

Dr. Susheel Kumar Sharma'

[CRREEES | PEIEBIRIEL ]
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[What is karma (action)?] That which does not promote attachment (bondage) is
karma/action (deed); [What is knowledge?] That which liberates (from bondage) is
knowledge; All other actions (deeds) are mere tedious (pointless) effort/hardship; all
other knowledge is merely another (form of) skill/craftsmanship.

India has a huge educational infrastructure: more than one thousand odd
universities®, 23 1ITs, 20 [IMs, 19 AIIMS, and more than fifty-five thousand colleges.
These impressive figures are not a matter of pride, either for those who consider
liberation (from bondage) to be the objective of education nor for those who judge an
institution by world rankings. On the basis of the output of these institutions in terms of
man-powet, India boasts of the third-largest scientific and technical manpower in the
world but our contribution in basic and technical research is almost negligible. We have
not been able to produce any Aryabhatta, Baudhayan, Bhaskara II, Bhaskaracharya,
Brahmgupta, Chanakya, Charaka, Dhanvantri, Gargi, Kanada, Mahaviracharya,
Maitreyi, Nagachandra, Nagarjuna, Panini, Patanjali, Pingala, Sankardev, Sushruta,
Thiruvalluvar or Varahamihira worth the name in our modern-day institutions. Only
three Indian universities* rank in the top-200 positions in the latest QS World University

1 ORCID ID: 0000-0002-2220-072X, Professor of English, University of Allahabad,
Prayagraj-211002, INDIA, M/ WhatsApp: 9450868483, Email: sksharma@allduniv.ac.in

2 foso] qUur- 1-19-41

3 Total 1026 universities: 54 central Universities, 443 state universities, 126 deemed universities,
403 private universities, in November 2021.

4 Indian Institute of Technology (IIT) Bombay secured 177th position, IIT Delhil85th rank and
Indian Institute of Science (IISc), Bengalurul86th position. https://www.livemint.com/edu-
cation/news/three-indian-universities-in-top-200-in-gs-world-rankings-iisc-ranks- 1 st-for-re-
search-11623238368230.html
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Rankings® 2022. None of the traditional Central or the State universities could reach
anywhere near. A tree is known by its fruit. There is a large-scale discontent with the
products of today’s education. None of the stake-holders -- society, industry, parents,
educators and even the students -- seems to be satisfied with the effort and the product.
The common charge is -- the educational institutions are preparing lazy, self-centred,
unemployable, unproductive, irresponsible, and greedy shirkers with a highly colonial
attitude and mind-set. They are at best certificate holding, self-conceited, roaming
mavericks who try to be very shoddy copies of the European colonisers. Surely, there
is something rotten in our modern-day education system. The following lines from
Sudama Pande Dhumil’s long poem, “Patkatha” (“A Script”) express a layman’s

disenchantment of an educated person:
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I observe daily some part of the system’s
Machine gets separated

After getting heated and

Soon as it cools down

It gets clung to some chair.

It displays no shame, no mercy.

No - I don’t have any sympathiser here.
I have tested each one of them.

I’ve appealed to each one of them.

I’ve knocked on everyone’s door

But, all in vain ... I have found them
All impotent. All of them are the
interpreters of the coffers.

They are lawyers. They are scientists.
They are teachers. They include leaders,
Philosophers, authors, poets and artists.
In other words: it is a joint family of the
Culprits using the language of law.

5 QS uses six indicators to compile the ranking: Academic reputation (AR), employer reputation
(ER), citations per faculty (CPF), faculty/student ratio, international faculty ratio and international

student ratio. Ibid
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AT & | a1 & | areifies - from “A Script” Sudama Pande Dhumil
g1 e 21 A9 § | HeIdR B | (translation by the author of the article)
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Traditionally speaking, Education in India was never the concern of the rulers.
Even during the Mughal rule, it was the case. The Western educational activities
in India, in the form of educational institutions under the control of the Christian
missionaries started with the consolidation of the Portuguese rule. The process
continued even during the British rule though at times there was also a confrontation
between Christian missionaries and the East Indian Company officials. For example, the
British company government imposed a ban on the activities of Serampore Mission so
the latter had to found their Baptist Missionary Society at the Danish settlement. This
conflict was there because the missionaries wanted to proselytise through education
while the British were apparently trying to keep a secular face for increasing their
acceptability among the masses. For the British Govt, their acceptability to the masses
was more important than educating the people. For example, one of the declassified
papers, dated June 1, 1916, indicates that the British were not in favour of sending
the “young chiefs, or heirs of Chiefships, or minor members of Ruling Families™ to
England for no special courses had been designed for them. And the local population
may not like to be reigned by a person who had obtained Christian education.’

The modern Indian educational system, the brainchild of Macaulay, is a highly
respected colonial remnant which runs on the presumptive principle of the “intrinsic
superiority of the Western literature, metaphysics and science™. English Medium
teaching both at school and university level greatly strengthens the Macaulayan
presumptive principle. As a result, Indian Education system, education, and science

6  www.hindi-kavita.com/HindiSansadSeSarak TakSudamaPandayDhoomil.php

7  The letter addressed to J B Wood, dated 1 June 1916, Catalogue reference: BL/LPS/11/75 Image
Reference: 1, www.movinghere.org.uk

8  “Minute by the Hon’ble T. B. Macaulay, dated the 2nd February 18357,
http://www.columbia.edu/itc/mealac/pritchett/00generallinks/macaulay/txt minute educa-
tion_1835.html
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and technology continue to be highly derivative. One of the major Macaulayan
arguments to introduce English education in India was promotion of a knowledge of
the Western sciences among the inhabitants of the British territories. However,

“[w]hat followed was a class not of physicists, chemists and mathematicians ... but
a sect of grotesque apes who took to European classical learning, British history and
writing in the English language. ... they fell headlong for the specious western mores
and manners. Instead of imbibing Faraday and Newton they crammed the Bible and
Milton. Several of them embraced Christianity or sailed to the west, turning their
backs on their own people.”

Macaulay’s project is a successful design for the complete enslavement of the

subject’s mind. One can see its full expression in Nobinchunder Dass’s essay'® from
which Gauri Viswanathan quotes a long passage to prove her point. She writes:

“In Nobinchunder Dass, Adam Smith’s impartial spectator has found a congenial
home: ‘The English are to us what the Romans were to the English.” In this one

sentence are redeemed years of lessons in history leading to this culminating moment
of affirmation, the endorsement of the Macaulayan dream.”"!
In continuing the modern educations we are merely reproducing more Dasses.

Despite several efforts in the form of various Education Commissions'? the

9
10

11

12

M. Prabha. The Waffle of the Toffs, New Delhi: Oxford-IBH, 2000, p. 5.

Here is a paragraph from the long quotation given by Gauri Viswanathan: “The English are to us
what the Romans were to the English; and as the English are the children of modern times, and
command more resources and power than the Romans, we derive the greater advantage. The facil-
ity afforded to communication by the use of steam has enabled the English to govern our country
with great prudence and vigilance, they do not appear to be at any time at the risk of forbearing in
the glorious work which they have commenced, of improving the native mind and condition, but
prosecute it with honour to themselves and favour to their subjects, till they are styled the regen-
erators of India.” (quoted by Gauri Viswanathan, Masks of Conquest: Literary Study and British
Rule in India, New Delhi: Oxford UP, 2012, pp. 139-140.)

Gauri Viswanathan, Masks of Conquest: Literary Study and British Rule in India, New Delhi:
Oxford UP, 2012, p. 140.

A large number of the Commissions have been appointed for various kinds of reforms in edu-
cation and related issues. For example, The Sapru Committee (appointed in 1934 by UP Govt),
Zakir Hussain Committee’s Report (or “Wardha Scheme”, 1937), Radhakrishnan Commission
(1948), Mudaliar Commission (1952), Kothari Commission (1964-1966), National Policy on Ed-
ucation (NPE)-1986, Yashpal Report (Learning Without Burden, 1993) and National Education
Policy-2020. Similarly, various Commissions on Technical Education have been formed: Sarkar
Committee (1945), S. S. Bhatnagar Committee (Scientific Manpower Committee, 1947), Thacker
Committee (1959), Chandrakant Committee (1971), Nayudamma Committee (1978), Rama Rao
Committee (1995), Mashelkar Committee (1998), U.R. Rao Committee (2002), P Rama Rao Com-
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only change that has come to Indian education since 1947 is that it has slightly tilted
towards Americanisation because of the growing influence of the USA in various
spheres of life. While education, especially higher education in India was Anglo-centric
earlier, as a result of the new political and economic order, it is Anglo-American-
centric now. Peter Ronald deSouza rightly says, “... by pushing this educational
policy frame developed by the North for their own universities, our policy makers and
educational bureaucrats have become accomplices in the further colonialization of our
minds. The Pitroda-led National Knowledge Commission (NKC) reports are the best
statement of this.”!* Even a cursory comparison of the course lists, items/ topics in
the existing syllabus/course-outlines, the lists of prescribed and recommended books
will prove my point. The needs of the post-colonial India have changed, the world has
been transformed into a global village through internet revolution and fast means of
travelling. The decolonisation of the education in India is much needed if India has
to stand on its own, to assert her identity in the world, provide some sort of vision
for an alternative world and also, if “bharat ko vishguru banana hai (India is to be a
world leader). Decolonising is to take place in respect to the ethos in thinking patterns.
Education is the main long-term strategy and an effective but unsuspected vital tool
to change it. The following are the four main components of an educational system
through which the ethos of a society is controlled and changed: Curriculum & Courses,
Research, Publications and Medium of Instruction, Examination and Writing.

Macaulay’s Legacy: Changing the Ethos

One of the most pernicious consequences of colonialism was what K. C.
Bhattacharya described as the “slavery of the spirit.”'* It resulted in generating a
feeling of inferiority, erasing memory and cultures, introducing an alien conceptual
vocabulary and instituting a hegemonic perspective from which to view the world.

mittee (2002), Knowledge Commission Report on Technical Education (2005 - 2008), Anil Kako-
dkar Committee (2010), Commission on Polytechnic Education such as Damodaran Committee
(1970); Commissions on National Institute of Technical Teachers’ Training & Research (NITTTR):
Kelkar Committee (1976), Jha Committee (1978), Bhattacharya Committee (1991), P Rama Rao
Committee (1995 — 1999), P.V. Indiresan Review Committee (2000).

13 Peter Ronald deSouza, “The Recolonization of the Indian Mind”, RevistaCritica de CiénciasSo-
ciais, no. 114 2017, Centro de EstudosSociais da Universidade de Coimbra, pp. 137-160. https://
doi.org/10.4000/rccs.6809

14 Krishna Chandra Bhattacharya, “Swaraj in Ideas”, https://multiversityindia.org > uploads >
2009/12, PDF.
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It produced a shadow mind whose creativeness was eroded and which, unknown to
itself, adopted an intellectual life that was marked by imitation and mimicry. Macaulay
was convinced that the British (or perhaps Scottish because he himself came from
that stock) White people were more intelligent than the brown Indians, particularly
the Hindus. In the “Minute on Education” he, therefore, is dismissive of the Indian/
Hindu belief systems, history, physical and moral philosophy, astronomy, geography,
medicine, religion and law. Macaulay’s objective was far more than to “introduce
progress and civilization to the Indians”, an explication of the colonial project of
“white man’s civilizing mission”. Macaulay’s plan included cultural colonialisation
of India as well: “The languages of Western Europe civilized Russia. I cannot doubt
that they will do for the Hindoo what they have done for the tartar.”'*> The covert
plan of religious imperialism through education is affirmed and explicated by him
openly in a private letter to his father, Zachary Macaulay, who “worked endlessly ...
to Christianize and improve the world”'®. Here is an extract from the letter:

“Our English schools are flourishing wonderfully. We find it difficult, indeed at
some places impossible, to provide instruction for all who want it. At the single
town of Hoogley fourteen hundred boys are learning English. The effect of this
education on the Hindoos is prodigious. No Hindoo who has received an English
education ever continues to be sincerely attached to his religion. Some continue
to profess it as a matter of policy. But many profess themselves pure Deists, and
some embrace Christianity. The case with Mahometans is very different. The best-
educated Mahometan often continues to be a Mahometan still. The reason is plain.
The Hindoo religion is so extravagantly absurd that it is impossible to teach a boy
astronomy, geography, natural history, without completely destroying the hold which
that religion has on his mind. But the Mahometan religion belongs to a better family.
1t has very much in common with Christianity, and even where it is most absurd, it is
reasonable when compared with Hindooism. 1t is my firm belief that, if our plans of
education are followed up, there will not be a single idolater among the respectable
classes in Bengal thirty years hence. And this will be effected without any efforts to
proselytise, without the smallest interference with religious liberty, merely by the
natural operation of knowledge and reflection. / heartily rejoice in this prospect... .V

15 Idem

16 https://en.wikipedia.org/wiki/Zachary Macaulay

17 Trevelyan, George Otto Sir. The Life and Letters of Lord Macaulay. Vol 1. London: Longmans,
Green, 1876, pp. 454-56, https://archive.org/details/lifelettersoflor01trevuoft (emphasis added).
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If one reads the above extract in conjunction with the Minute!® one can easily
note the contradiction in Macaulay’s statements on the role of the state in the matter
of religion and religious conversions. His contempt and hatred of Hindus/ heathans,
like that of a typical Christian bigot is quite apparent. It is no surprise, therefore,
that he wished to establish British hegemony by destroying the Indians culturally,
intellectually, religiously and economically. Since controlling the minds is a slow
process a long-term strategy is required. Macaulay drafted “Minute on Education”
to control the mental selves of the colonised. He attempts this by colonising their
minds, changing their sensibility and converting them to Christianity both overtly and
covertly. For controlling the physical selves, a comparatively easy process, Indian
Penal Code! was drafted by him. Macaulay’s approach was supported by other
colonialists as well. One such support can be seen in a minute issued in the Bombay
presidency, in which J. Farish spelled out the strategies to control the colonies without
any mention of Macaulay:

“We are here in India, in a very extraordinary position -- a small band of aliens
totally unconnected by color, religion, feelings, manners, or any one single ties --
have established their despotic rule over a vast people, whose affections must be
with their Native Princes, all whose prejudices are arrayed against their conquerors.
This supremacy can only be maintained by arms, or by opinion. The Natives must
either be kept down by a sense of our power, or they must willingly submit form a
conviction that we are more wise, more just, more humane, and more anxious to
improve their condition than other ruler they could possibly have. If well directed,
the progress of Education would undoubtedly increase our moral hold over India,
but, by leading the Natives to a consciousness of their own strength, it will as surely
weaken our physical means of keeping them in subjection.” Poll. Dept., Vol. 20/795,
1837-39, pp187-91 (Bombay Records)”? (237).

18 “Assuredly it is the duty of the British Government in India to be not only tolerant but neutral on
all religious questions ... .We are to teach false history, false astronomy, false medicine, because
we find them in company with a false religion. We abstain, and I trust shall always abstain, from
giving any public encouragement to those who are engaged in the work of converting the natives
to Christianity.” (T B Macaulay, “Minute on Education”, Macaulay Prose and Poetry. Young, G
M (Ed.). London: Rupert Hart Davis Soho Square, 1861, pp. 719-730.)

19 The first final draft of the Indian Penal Code was submitted to the Governor-General of India in
Council in 1837.

20 Quoted in B. K. Boman-Behram, Educational Controversies of India: The Cultural Conquest of
India under British Imperialism, Bombay: D. B. Taraporevala, n.d., pp. 236-237. https://archive.
org/details/in.ernet.dli.2015.234206/page/n3/mode/2up

The Journal of Indian Thought and Policy Research / November 2023/ 24




The outcome, the modern-day education system, is flourishing in modern
India, despite several education commissions. It is quite unfortunate that the Govt
of India has not only continued with both the instruments of colonial control almost
without any amendments but has taken them to the far and nook of the country and has
bestowed high prestige to them as well. The Govt of India has also continued with the
overt plans of Macaulay by accepting and adopting his policy of religious neutrality
in the educational institutions. However, it is quite unfortunate that the covert plan
was not only accepted by the government but also was being propagated blatantly.
The intellectuals, teachers, political leaders and bureaucracy have just remained silent
spectators and have not attempted to unravel the efforts to Christianize the whole
country through education (medical education included).

Let me cite the example of food to illustrate my point. Food is classified as
Sattvic (pure food), Rajasic (stimulating food) and Tamasic (impure and rotten food)
in the Bhagavad-Gita and other Indian texts on Yoga and Ayurveda. Each category has
an effect on the physical and mental well-being of the consumer. Sattvic food is the
purest form of food. They are aimed at calming the mind, rejuvenating the body, and
inspiring the heart. Rajasic food is said to be stimulating and contributes to physical
and emotional stress. Too much of such a diet can push us towards an imbalanced
life. As per the Ayurveda, consumption of Tamasic food leads to the destruction of the
mind and body alike. They are said to harm humans in all possible ways. The quality
of food is also judged by the means of earning. For example, if the means of earning
food are tamasic, the food will also turn tamasic. By classifying food in this manner,
we not only encouraged individuals to follow a particular dharmic way of life, free
of exploitation and cheating but also maintained order in the society. This system of
classification of food is more appealing to mind than to the senses. One may also note
that so far, no machines to identify food on this criterion have been developed.

In the Western sciences food has been classified as protein, carbohydrates,
vitamins, fats, minerals, fibre and water. Machines have been developed to identify
the food items but this is certainly not a better way of classifying food. While Indian
way appears to be final the Western system seems to be changing its stand every now
and then. For example, earlier no difference was made between animal and plant
proteins but now it is made. So, the Western science is moving towards taking the
source of the product also into consideration. Similarly, earlier the Western science

The Journal of Indian Thought and Policy Research / November 2023 /25



did not make any difference between animal fat and plant fat, now it is made. Indian
Ayurvedic science makes a difference among fats obtained from different animals as
well; and different kinds of characteristics are attributed to them though perhaps this
cannot be proved on the basis of existing machines.

Let me analyse some of the “scientific statements” in Indian text-books about

protein:

“Protein is a large category of molecules. They give structure and support to body
cells and are necessary for immune function, movement, chemical reactions, hormone
synthesis, and more. They are all made up of tiny building blocks called amino acids,
nine of which are essential to be consumed. A body needs them but cannot make
them on its own, so one needs to get them in one’s diet. The following are the sources
of protein: meat, poultry, fish, eggs, dairy foods, fruits, vegetables, grains, nuts, and
seeds. The essential amino acids can be found in many different animal proteins such
as beef, poultry and eggs.”

According to the above information, it is absolutely must for everyone to be a
non-vegetarian to remain healthy though the history of civilization tells us otherwise.
Again, the “scientific book” indirectly says that the protein/ acids obtained from halal,
non-halal and haram meats is the same. So, in their effort to propagate the “Western
scientific attitudes”, the Indian text-books/ authors are actually promoting a value
in eating habits. They are prompting the readers to turn non-vegetarian in the name
of teaching science irrespective of their faith and ethos. Even a Jain student, who
is taught at home to shun violence in any form is taught at the schools to eat non-
vegetarian meals.

If one examines the above information critically, one realises that there is
nothing scientific in the above description of proteins. That everything consists of
molecules and atoms is common knowledge. Only proteins and amino acids do not
constitute a cell -- no artificial cells have been created simply by collecting certain
proteins and acids till date. There is no unanimity over the number nine (“Nine of
these) as well. Are we giving correct and true information to the unsuspecting
student in the name of scientific education? However, not giving this false information
in the books makes the formerly colonised feel guilty, unscientific and uneducated.
The colonised feel inferior and ignorant without this false information as they do not
believe the classification of food in their own culture as respectable, sophisticated,
enlightened and civilized — they gain confidence and self-respect by learning this false
information.

If everybody turns a non-vegetarian, violence, cruelty and intolerance will in-
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crease in the world on its own. If violence increases, the sale of arms will go up and an
arms race will be quite inevitable. Thus, a chain reaction starts by introducing a wrong
concept in the name of science and one the ethos of a society gets changed in a very
subtle manner. The earlier we understand it, the better it will be for the humanity and
the world. It will be quite appropriate to quote Ramdhari Singh Dinkar’s following
lines for those who have an indifferent attitude: “The struggle is still on, the huntsman
alone is not the partaker of the sin, time will also judge the transgressions of those who
remained indifferent.”?! (My translation.)

The Colonial Legacy: Curriculum & Courses

No university has made an effort to collect all the Indian articles, speeches,
pamphlets, newspaper-issues and books that had been banned /proscribed/ censored/
censured/ by the British imperialists in India and prescribe them in the respective
syllabi for studies. This apathy speaks volumes about our attitudes for the former
colonial powers and the intellectual concerns of the Indian elite scholars. A cursory
glance at the prescribed books and recommended books in the curricula of the UG/
PG programmes in the Universities will make one realise that almost all the books
are by either British or American authors or from the Indian authors who parrot the
Western ideas and arguments. This academic racism is based on the presumption
that only British and American universities are the knowledge producing centres and
the scholars located there are the avatars of intelligence. In the discipline of English
studies, for example, there are hardly any books from the countries where is English
is taught as a second/ foreign language or from the Indian authors who present an
Indian perspective/ point of view. This ignoring of a vast reservoir of the knowledge
and experiences of the similarly situated people is to our detriment. The curricula
developed by Curriculum Development Centre?? are no different. Their study also
highlights the fact that an undue emphasis on teaching English Literature is there in
the curricula. This is a sort of colonial hangover which is justified unabashedly by
many intellectuals located in India and abroad. Let me examine the case of curriculum
in the discipline of law as a case study.

21 Ramdhari Singh Dinkar, @ 319 &, & 919 &1 917l sheet =419,/ ST A8 &, W9 for@m 39 off
A, TA W 2, https://bharatdiscovery.org/india/Tu-5-8--Taed-fieg-fETe

22 Three reports developed by Curriculum Development Centre in English, in 1989, 2001 and 2019
(UGC LOCEF) are available.
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In order to perpetuate his rule a coloniser needs to control the system of jus-
tice for immediate gains and education for long term advantages. As a protégé of the
colonial powers Macaulay chalked out very clever plans to control the colonised’s
mental as well as physical beings. In order to prove himself “more just” the coloniser
rejects the old sets of rules and rolls out the new ones. When the East India Company
started ruling Bengal, they used to dispense justice to the Hindus mainly on the basis
of Mitaksara®; when they moved northwards other prevailing rules of the land were
adopted by them?*; this is to say that they did not insist on dispensing justice accord-
ing to English jurisprudence in the first phase of their rule. As a short-term measure
to strengthen their position the Coloniser needs to control the “physical beings” of
the Colonised; to achieve this objective the existing rules have to be replaced by a
new set. Macaulay, therefore, drafted the “Indian Penal Code (IPC)”* to replace the
existing ones. [PC is based on a simplified codification of the law of England at the
time; some of its elements were also derived from the Napoleonic Code and Edward
Livingston’s Louisiana Civil Code of 1825; the existing Indian laws rooted in the soil
were not at all taken into consideration though a very rich tradition of law, lawyers,
principles and judgments existed in India as has also been demonstrated by Ludo
Rocher?.

23 Rocher, Ludo. Studies in Hindu Law and Dharmasastra, Edited with an Introduction by Donald
R. Davis, Jr. London: Anthem Press, 2012, pp. 119-128.

24 For example, Sir John Edge applied the rule of construction of the Mimansa of Jaimini to the text
of Vasistha while delivering the judgment in the case of Beni Prasad Vs. Hardai Bibi (ILR 1892
(14) Allahabad 67 (FB), www.casemine.com/judgement/in/5ac5e3254a93261a1a73902f). Some
of the other cases where judgments were pronounced by the English judges using Indian authori-
ties in jurisprudence are: KalgavdaTavanappa Patil v SomappaTamangavda Patil (ILR 1908 (33)
Bom 669, https://indiankanoon.org/doc/682888/), V SubramaniaAyyar v. Rathavelu Chetty (ILR
1917 (41) Ma 44 (FB), https://indiankanoon.org/doc/631973/) and Narayan PundlikValanju v.
Laxman DajiSirekar (ILR 1927(51) Bom784, https://indiankanoon.org/doc/494653/).

25 The code was drafted on the recommendations of first law commission of India established in
1834 under the Charter Act of 1833 under the chairmanship of Thomas Babington Macaulay. The
first final draft of the Indian Penal Code was submitted to the Governor-General of India in Council
in 1837. It came into force in British India during the early British Raj period in 1862. However,
it did not apply automatically in the Princely states, which had their own courts and legal systems
until the 1940s.The Code was also adopted by the British colonial authorities in Colonial Burma,
Ceylon (modern Sri Lanka), the Straits Settlements (now part of Malaysia), Singapore and Brunei,
and remains the basis of the criminal codes in those countries.

26 Rocher, Ludo. “Lawyers in Classical Hindu Law”, Law & Society Review, Vol. 3, No. 2/3 (Nov.,
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However, even in the post-independent India we have neither abandoned
Macaulay’s creation, IPC, nor have disregarded colonial practices administering
justice — a fact feebly lamented even by the Chief Justice of India N V Ramana who
proclaimed, “Indianisation of the country’s legal system is the need of the hour and
it is crucial to make the justice delivery system more accessible and effective.””’
Supreme Court Justice S. Abdul Nazeer has suggested a specific way to Indianize
the system: “...the surer yet arduous way to free administration of justice in India
from the colonial psyche is to teach law students about ancient yet advanced legal
jurisprudence [and adoption of] “the legal norms developed by great scholars like
Manu, Kautilya, Brihaspati and others.””® No wonder, when the Supreme Court
Justice S Abdul Nazeer gives a spirited call to be “back to the roots” it is taken as
a surprise in certain sections of the Indian press and society. It will not be out of
place to point out that Justice Markandey Katju has highlighted the limitations of the
pure western jurisprudence in several of his judgments (in Allahabad High Court and
Supreme Court of India)?® wherein he used Mimamsa® principles of interpretation,

1968 - Feb., 1969), pp. 383-402. https://www.jstor.org/stable/3053008. Also please see Studies in
Hindu Law and Dharmasastra, Op. Cit.

27 “Indianisation of our legal system is need of the hour: Chief Justice of India”, PTI, The Times of
India, Sep 18,2021, http://timesofindia.indiatimes.com/articleshow/86316597.cms?utm_source=-
contentofinterest&utm medium=text&utm campaign=cppst

28 Mabhapatra, Dhananjay, “Must teach ancient Indian jurisprudence, throw out colonial law sys-
tem: Nazeer” https://timesofindia.indiatimes.com/india/must-teach-ancient-indian-jurisprudence-
throw-out-colonial-law-system-nazeer/articleshow/88512602.cms

29 Some of these judgements are available in K. L. Sarkar s Mimansa Rules of Interpretation: Tagore
Law Lectures-1905, Ed. Justice Markandey Katju, New Delhi: Thomson Reuters, 4th edition,
2013, pp. 325-436.

30 Justice Markandey Katju holds that Mimansa Principles are better than Maxwellian principles:
“The Mimansa Principles of Interpretation, as laid down by Jaimini around the 5th century B.C.
in his sutras and as explained by Sabar, Kumarila Bhatta, Prabhakar, Mandan Mishra, Shalignath,
Parthasarathy Mishra, Apadeva, Shree Bhat Shankar, etc. were regularly used by our renowned
jurists like Vijneshwara (author of Mitakshara), Jimutvahana (author of Dayabhaga), Nanda Pan-
dit (author of DattakaMimansa), etc. whenever there they found any conflict between the various
Smritis, e.g., Manusmriti and Yajnavalkya Smriti, or ambiguity, ellipse or absurdity in any Smriti.
Thus, the Mimansa principles were our traditional system of interpretation of legal texts. Although
originally they were created for interpreting religious texts pertaining to the Yagya (sacrifice), they
were so rational and logical that gradually they came to be utilized in law, philosophy, grammar,
etc., that is, they became of universal application. ... The Mimansa principles were regularly used
by our great jurists for interpreting legal texts (see also in this connection P.V. Kane’s’ History
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the native wisdom. Justice Katju has also highlighted that there is no constitutional or
any other legal binding to use only the Principles of Interpretation given by Maxwell,
Craies, Crawford, Sutherland etc in the Indian courts. Still, almost all Indian jurists
use them in their judgments/ interpretations, laments Justice Katju. It is so because
the Indian universities carry on with the colonial hang-over in teaching only the
Western principles and unabashedly continue ignoring our thinkers though we have
a much longer®! tradition of Interpretation. It is quite deplorable®, that even in the
post-colonial times our modern universities emulate Anglo-American tradition at the
cost of pubic exchequer; it is tantamount to saying that the modern-day governments
are paying for propagating the myth that the Indians have no worthwhile intellectual
achievement to their credit.

of the Dharmashastra’, Vol. V, Pt. II, Ch. XXIX and Ch. XXX, pp. 1282- 1351). ... In Mimansa,
casus omissus is known as adhyahara. The adhyahara principle permits us to add words to a legal
text. However, the superiority of the Mimansa Principles over Maxwell’s Principles in this respect
is shown by the fact that Maxwell does not go into further detail and does not mention the sub-cat-
egories coming under the general category of casus omissus. In the Mimansa system, on the other
hand, the general category of adhyahara has under it several sub-categories, e.g., anusanga, anu-
karsha, vakyashesha, etc.” (Dr Rajbir Singh Dalal v. Chaudhari Devi Lal University, Sirsa &Anr.,
Civil Appeal No. 4908 of 2008, August 2008, https://indiankanoon.org/doc/1268797/)

31 For example, the first edition of Maxwell’s Book on Interpretation was published in 1875 whereas
Jaimini’s Sutras have been in existence since about fifth century BC, even if we ignore other eight
authorities, whose works have been lost, but are quoted by Jaimini in his treatise.

32 The fact has also been deplored by Justice MarkandeyKatju: “It is deeply regrettable that in our
Courts of law lawyers quote Maxwell and Craies but nobody refers to the Mimansa Principles of
interpretation. Most lawyers would not have even heard of their existence. Today our so-called
educated people are largely ignorant about the great intellectual achievements of our ancestors and
the intellectual treasury which they have bequeathed us. The Mimansa Principles of interpretation
is part of that great intellectual treasury, but ... there has been almost no utilization of these prin-
ciples even in our own country. Many of the Mimansa Principles are rational and scientific and
can be utilized in the legal field.” https://indiankanoon.org/doc/1268797/, https://indiankanoon.
org/doc/1557228/ . This sentiment has been repeated in several of his articles, speeches and judge-
ments with minor variation in language, some of which can be located at: https://www.ebc-india.
com/lawyer/articles/93v1a4.htm, https://indiankanoon.org/doc/461003/, https://indiankanoon.org/
doc/1313824/, https://indiankanoon.org/doc/295313/,  https://indiankanoon.org/doc/1597825/,
https://indiankanoon.org/doc/1223233/, https://www.casemine.com/judgement/in/56e1187a607d-
ba3896616ffc,https://www.aironline.in/legal-articles/The+Mimansa+Principles+of+Interpre-
tation, https://www.aironline.in/legal-articles/The+Mimansa+Principles+of+Interpretation-II,
https://www.outlookindia.com/website/story/from-the-ancient-to-the-modern/264730 and etc.)
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NEP-2020 takes care of this issue and in a major departure from the earlier pol-
icies has clearly mandated to concentrate on the Indian and local contexts and ethos
in its approach:

“4.29. All curriculum and pedagogy, from the foundational stage onwards, will be
redesigned to be strongly rooted in the Indian and local context and ethos in terms of
culture, traditions, heritage, customs, language, philosophy, geography, ancient and
contemporary knowledge, societal and scientific needs, indigenous and traditional
ways of learning etc. — in order to ensure that education is maximally relatable,
relevant, interesting, and effective for our students. Stories, arts, games, sports,
examples, problems, etc. will be chosen as much as possible to be rooted in the
Indian and local geographic context. Ideas, abstractions, and creativity will indeed
best flourish when learning is thus rooted.”*

The ball, therefore, is now in the court of the Indian intellectuals and the universities.
Let us see how they decolonise the curriculum in their respective disciplines.

Medium of Instruction: The Colonial Hangover
Brian Houghton Hodgson unequivocally writes, “Those whom Rome subdued,
became twice subject by their slavish acceptance of her language; and those who
subdued Rome were only saved from vassalage to her learning by the free genius of
their political institutions.”** But, a large number of Indian academicians claim that
the medium of instruction in this country should be English if quality education is to
be provided. Their opinion is based not only on the colonial hang-over that continues
in a very large way in this country but also is backed up by the resources that we
already have in our libraries in English. Quality of anything is to be judged vis-a-
vis some parameters; the quality of our graduates has already been hinted at in the
opening paragraph of this paper. The library resources in English have simply left us
copy-cats and have rendered our education largely derivative.
Alarge number of social elites also argue that teaching in English is necessitated
because English is a lingua franca in India and is patronised by the Government of India

33 National Education Policy 2020, Ministry of Human Resource Development, Government of In-
dia. n.p., n.d. Henceforth, this document has been cited and referred to as NEP or NEP 2020.

34 Brian Houghton Hodgson. Preeminence of the Vernaculars: Or the Anglicists Answered: Being
FourLetters on the Education of the People of India, n.p.: Serampore Press, 1847. p. 35.
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as an Official language®. As regards, English Language being the official language,
the Constitution does not envisage perpetuating its status for ever as the provision has
been inserted to meet a particular contingency. Again, if English is the “lingua franca”
of the Indian people or of the anglicised Indian academicians needs to be closely
scrutinised. That English is the “lingua franca” of the people is just a presumption,
not backed up by any authentic data. According to 2011 census just 0.02 % of total
Indian population (Males: 1,29,115, Females:1,30,563, Total 2,59,678) (censusindia)
recognized English as their mother-tongue and only 10.6% of total population use it
as second and third language (Wikipedia, censusindia); while 8,27,17,239 persons
(6.835% of the total Indian population) use it as their second language, 4,55,62,173
Indians (3.765% of the total Indian population) use it as their third language. In the
census its decadal (2001-2011) percentage growth has been reported to be 14.67,
much less in comparison of several other languages. In a nationally representative
sample survey conducted by Lok Foundation and Oxford University, administered
by the Centre for Monitoring Indian Economy in 2019, “just 6% of respondents said
they could speak English, less that what the 2011 census showed.” (livemint) If about
90-95% population of this huge multi-lingual and multicultural country do not know/
use English is it justifiable to describe English language as lingua franca of India?
Again, it has been reported in Lok Foundation survey that “English speakers are
richer, more educated and more likely to be upper caste.” This minority group also
holds a considerable economic power and assumes the role of opinion and decision
makers in this country. This group also suffers from colonial hangover and loses no
opportunity to continue and spread it. Can this minority group be allowed to continue
social ostracization of the majority by holding power against the egalitarian norms?
Can this socially elite*® group of people be the sole representative of India against all

35 Constitution of India, Part XVII, Clause 343 (2). Ministry of Law and Justice, Government of
India, 2020. It may also be noted that in only 54 countries English is both a de jure and a de fac-
to official language. It is a de facto official language in Australia, New Zealand, the UK and the
USA. https://en.wikipedia.org/wiki/List of countries and territories where English is an offi-
cial language.

36 Vilfredo Pareto discusses the existence of two types of elites: Governing elites and Non-governing
elites. He postulates that “in actual societies, elites are those most adept at using the two modes of
political rule, force and persuasion, and who usually enjoy important advantages such as inherited
wealth and family connections.” Gaetano Mosca says elites are an organized minority and that
the masses are an unorganized majority. He divides the world into two groups: Political class and
Non-Political class. Mosca holds that elites have intellectual, moral, and material superiority that
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democratic norms?

At this point, let me also examine some of the presumptions in the Minute.
In his Minute, Macaulay writes: ... it is possible to make natives of this country
thoroughly good English scholars, and that to this end our efforts ought to be
directed.””” Elsewhere he writes, “I hope that, twenty years hence, there will be
hundreds, nay thousands, of natives familiar with the best models of composition,
and well acquainted with Western science. Among them some persons will be found
who will have the inclination and the ability to exhibit European knowledge in the
vernacular dialects.”® As a student of English Studies in India, I have been looking
for those “good” Indian scholars who have been accepted as authorities in English
Literature — so far I have found none. I have also been looking for those scholars
who are “well acquainted with Western science” and have displayed their “ability
to exhibit European knowledge in the vernacular dialects”. Again, I find none. If my
search is some evidence, Macaulay’s both the presumptions have proved to be false.
As a matter of fact, the Indian academicians simply toe the line of Macaulay as they
do not wish to come out of their comfort zones. If their arguments had been valid,
English courses in India would have seen the presence of Indian scholars in various
syllabi.

An Indian student generally spends unusually larger time in learning English
in India than he spends in learning a foreign language in some other country. For
example, in the countries like China, France, Germany, Russia and Japan etc. (where
English is not the medium of instruction) the foreign scholars (who go there for higher
studies) are taught the language (of the respective country) in one year with such
proficiency that they are not only able to complete their higher studies but also write
doctoral dissertation and publish papers in that language in the journals of international
repute. On the contrary, in India despite teaching English literature (the most common
way to teach English Language) for more than sixteen years the students fumble for
words to express themselves, what to say of writing and publishing a research paper in
correct English. If my testimony on the worthlessness of the approach/ course is any

is highly esteemed and influential. John Higley, “Elite Theory and Elites”, Handbook of Poli-
tics: State and Society in Global Perspective, Kevin T. Leicht, J. Craig Jenkins (eds.), New York:
Springer-Verlag, 2010, pp. 160-176.

37 Minute by the Hon’ble T. B. Macaulay, dated the 2nd February 1835. http://www.columbia.edu/
itc/mealac/pritchett/0Ogenerallinks/macaulay/txt minute education 1835.html

38 The Life & Letters of Lord Macaulay, Vol I, p. 411.
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good, here it goes:

I, along with some other senior teachers, was associated with the evaluation of the
answer scripts in a recently held competitive examination for post of lecturers in
Government intermediate colleges in my state. This examination was open to the
Indians holding at least MA (English) degree; about 1500 candidates appeared in this
examination after passing a screening test. Only a few answer scripts were written
in tolerably correct English; the answers largely gave no clue of the examinees’
comprehension of the questions and the instructions -- neither in the literature section
nor in the grammar section. Having examined such scripts, I felt I had wasted forty
years of my life just for earning wages. My experience of interviewing candidates for
the post of Assistant Professor (English) has rarely been better.

The continuance of English as a medium of instruction is to continue
Macaulay’s plans (in the form of his Minute on Education) of linguistic imperialism.
Macaulay had both overt and covert designs. The Minute were not a product of
gentility and benignity but a work of hostility. The overt plan was simply to stop
grants for Oriental education and to extend financial support to English education
with a view to discourage the learning of Arabic and Sanskrit, introduce English as a
medium of instruction and to create “a class of persons, Indian in blood and colour,
but English in taste, in opinions, in morals and in intellect”** who could in their turn
develop the tools to transmit Western learning in the vernacular languages of India.

However, there is no doubt that Macaulay was preparing a ground for the
spread of the Western ideas in this country, through his percolation theory, by trying
to prepare some local persons who will act as his agents but will work in vernacular
languages. Even if Macaulay’s intentions are taken on their face value, he has been
proved wrong by the outcome of his policy. The impact of the new education system,
in contrast to the vernacular schools, has not been desirable in terms of the language
proficiency though it was successful in achieving its goal in terms of changing the
character® of those who undertook this education. Further, on the basis of a report

39 “Minute by the Hon’ble T. B. Macaulay, dated the 2nd February 1835,
http://www.columbia.edu/itc/mealac/pritchett/00generallinks/macaulay/txt minute educa-
tion_1835.html_.

40 Some characteristics of the people of the Indian subcontinent: “.... the prickly sense of insecurity,
the obsession with conspiracies, the desire to succeed, the lack of faith in the leadership (everyone
is dwarfed at the side of Gandhi or Jinnah), the aggressive loyalty to a cause and by implication
the need to assert a separate identity.” (Akbar Ahmed. Jinnah, Pakistan and Islamic Identity: The
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published in the Calcutta Review (1883) the author of Indo-Anglian Literature*' notes
the following impact of English education on the Indians: a) “it has made them more
litigious” b) “it has made them less contended with their lot in life and less willing to
work with their hands.” Almost something similar has been expressed by Gandhi in
Hind Swaraj and elsewhere.

Medium of Instruction: NEP 2020

Adherence to the constitutional provisions, fulfilling the linguistic aspirations
of the people, regions, and the Union, and promotion of multilingualism** may be
described as the prime statement of the language policy in NEP 2020. No less than
eighteen paragraphs have been devoted to the above issues in the document. The issues
of imparting instructions in one’s mother tongue, developing an Indian language and
learning a foreign language have quite seriously been taken up in NEP 2020. The
mother tongue/ home language has to the medium of instruction preferably up to 8™
standard. The mother tongue/local language will be used as a medium of instruction
even in Higher Educational Institutes (22.10) and accordingly, books at all levels have
to be prepared wherever they do not exist. It has also been suggested that bilingual
method at all levels should be adopted wherever there is no facility to teach in home
language. It has very clearly been mentioned that “a language does not need to be the
medium of instruction for it to be taught and learned well.” (4.11) Incentives are also
being planned for using Indian languages: “Private HEIs too will be encouraged and
incentivized to use Indian languages as medium of instruction and/or offer bilingual
programmes.” (22.10) The policy makers have also noted that this will require a large
number of teachers in regional languages. It has, therefore, been suggested a recruitment
of teachers “in all regional languages around the country, and, in particular, for all

Search for Saladin, Routledge, 1997, p. 270)

41 Indo-Anglian Literature. Calcutta: Thacker, Spink and Co., 1883. PDF. The author/compiler of this
book does not identify himself simply as “B. A.” though this book has been attributed to Sir Ed-
ward Charles Buck in the Bibliographic information on the site <worldcat.org> “Edward Charles
Buck, Sir”. Likewise, “Buck, Edward Charles, b. 1838 has been mentioned as the main author of
the book in the Bibliographic information of Hathi Trust Digital Library <hathitrust.org > Howev-
er, there is an additional note also on the card: “By Sir Edward Buck, secretary to the Government
of India.” [sic] -- Halkett& Laing.” In the recent edition of the book issued by Palala Press (May
21, 2016) also the authorship has been attributed to Sir Edward Charles Buck (amazon.com).

42 “Multilingualism is recognized by the General Assembly [of the United Nations] as a core value
of the Organization.” https://www.un.org/sg/en/multilingualism/index.shtml
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languages mentioned in the Eighth Schedule of the Constitution of India” (4.12) be
made by the Central and state governments. This step will not only strengthen the local
languages and fulfil the local and regional aspirations but will provide jobs locally so
that the pressure on the cities due to migration will also be lessened. With a view to
“to promote multilingualism” the earlier policy of three-language formula has been
continued in this policy too, with the minor change of providing “a greater flexibility”
and the assurance that “no language will be imposed on any State.” (4.13) The shift
from English to the regional languages may not be that quick and easy. Therefore,
it has been proposed that “high-quality bilingual textbooks and teaching-learning
materials for science and mathematics [be prepared], so that students are enabled to
think and speak about the two subjects both in their home language/mother tongue
and in English.” (4.14) There is a paradigm shift from Macaulay’s approach in matter
of language policy. Macaulay considered Indian languages to be very poor in content
and quality and he spared no opportunity to demean them. He believed that the Indian
languages were very poor in scientific vocabulary for him and “a single shelf of a good
European library was worth the whole native literature of India and Arabia” (Minute).
For him, therefore, “encouraging [their] study ... would be downright spoliation [of
the grant].” In contrast to this, NEP 2020 describes “India’s languages are among the
richest, most scientific, most beautiful, and most expressive in the world, with a huge
body of ancient as well as modern literature (both prose and poetry), film, and music
written in these languages that help form India’s national identity and wealth.” (4.15)
While Macaulay was trying to create spineless intellectuals who had no self-respect
and no national pride, the persons who were to be “Indian in blood and colour, but
English in tastes, in opinions, in morals and in intellect”, NEP 2020 is aiming to create
proud Indians full of confidence and trust in their capabilities, values, culture and the
nation.

Indian languages are largely phonetic languages; most of them have their
own scripts which are systematically arranged. Devanagari alphabet (which has
been adopted for scheduled languages like Bodo, Hindi, Konkani, Maithili, Marathi,
Nepali, Sanskrit and Sindhi and many other unscheduled languages), for example, is
based on phonetic principles that consider both the manner and place of articulation
of the consonants and vowels they represent. The consonants in it have been classified
and arranged on the basis of Manner of articulation: sparsa (Plosive), anundasika
(Nasal), antastha (Approximant), isman/ samgharsi (Fricative), Voicing: alpaprana
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(voiceless), mahaprana (voiced), Place of articulation: kanthya (Guttural), talavya
(Palatal), mirdhanya (Retroflex), dantya (Dental), osthya (Labial). NEP 2020 rightly
makes an effort to impress upon the “...students ... the remarkable unity of most of
the major Indian languages, starting with their common phonetic and scientifically-
arranged alphabets and scripts, their common grammatical structures, their origins and
sources of vocabularies from Sanskrit and other classical languages, as well as their
rich inter-influences and differences.” (4. 16) This will be a much-needed effort to
impress upon the students “unity within diversity”* in a very scientific way. Besides,
they will learn about linguistic diversity, language universals, and finding an order in
the face of the diversity of human languages.

Europe is said to have come out of the Dark Ages because of the revival of
classical learning during the Renaissance period. However, in India the paradigm
is reverted by the colonial scholars; here it is the introduction of English that is
described as ushering in of Renaissance. A country that stands on borrowed ideas
and borrowed language loses its identity without much fuss. One’s identity comes
from one’s past. Sanskrit, the classical language, was a lingua franca in ancient and
medieval times in the entire South Asia. It also became the language of religion and
culture with the advent of Buddhism in Southeast Asia, East Asia and Central Asia.
Sanskrit also affected the languages of South Asia, Southeast Asia and East Asia,
especially in their formal and learned vocabularies. A disconnect with Sanskrit is
losing all connections with South East Asia. Again, Sanskrit is the only language that
has been analysed so precisely that it is the only human language fit for computing
techniques*. Therefore, NEP 2020 has rightly focussed on the teaching of Sanskrit
at “all levels of school and higher education”. There is a word about its teaching
in a modern way: “It will be taught in ways that are interesting and experiential as
well as contemporarily relevant, including through the use of Sanskrit Knowledge

43 “Though outwardly there was diversity and infinite variety among our people, everywhere there
was that tremendous impress of oneness, which had held all of us together for ages past, whatever
political fate or misfortune had befallen us.” Jawaharlal Nehru, “The Search for India”, The Dis-
covery of India, Delhi: Oxford UP, 1985 [1946], p. 59.

44 In his article Rick Briggs argues about Natural languages being the best option to be converted
into the computing program for robotic control and Artificial Intelligence technology. The research
focuses on Sanskrit among the pool of many human languages, explaining that it is one of the most
suitable ones for computing techniques. Briggs, R. (1985). “Knowledge Representation in Sanskrit
and Artificial Intelligence”. A Magazine, 6(1), 32. https://doi.org/10.1609/aimag.v6i1.466.
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Systems, and in particular through phonetics and pronunciation.” (4.17) Keeping in
view the diversity in Indian languages, other classical languages and literatures of
India, including Tamil, Telugu, Kannada, Malayalam, Odia, Pali, Persian, and Prakrit,
will also be widely available in schools as options for students. ... Similar efforts
will be made for all Indian languages having rich oral and written literatures, cultural
traditions, and knowledge.” (4.18) Since the project is likely to involve huge costs,
“experiential and innovative approaches, including the integration of technology” will
be revoked. At the international level, the emphasis will not be only on English but
other international languages like Korean, Japanese, Thai, French, German, Spanish,
Portuguese, and Russian as well, which “will ... be offered at the secondary level.”
(4.20) Latest technology will be used and the methodology will involve “gamification
and apps, by weaving in the cultural aspects of the languages.” (4.21) NEP also takes
care of the people with hearing-disability. It is perhaps for the first time that India will
be taking steps to standardise Indian Sign Language (ISL) and develop National and
State curriculum materials, for use by students with hearing impairment. (4.22)

NEP 2020 has also taken care of the tribal and endangered languages through
the use of “[t]lechnology and crowdsourcing, with extensive participation of the
people”. (22.17) It is proposed to start new Academies for all the languages in the
Eighth Schedule of the Constitution of India with the specific task of developing
“accurate vocabulary for the latest concepts, and to release the latest dictionaries
on a regular basis.” (22.18) To my mind this task should be given to the existing
language Departments as all over India, PG language departments are there at every
district headquarter. They should reorient and strengthen themselves to document the
language “associated arts and culture” (22.19) of their location besides participating in
the process of developing vocabulary and dictionaries. NEP 2020 suggests making use
of technology, “web-based platform/portal/wiki” etc and doling out more scholarships
“for people of all ages to study Indian Languages, Arts, and Culture with local masters
and/or within the higher education system” (20.20). In this way, it is seen that NEP
2020 has taken care of preserving and maintaining the Indian multilingual environment
and the needs of developing and enhancing the soft-power in all Indian languages.

EDUCATION: VARIOUS STAKEHODERS
The general charge against modern education in India is that it revolves around
the outdated theoretical syllabus and too many definitions; our teaching is more of
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rote learning rather than providing skills and practical knowledge and understanding;
it lacks industrial/ agricultural/ economic/ social collaboration and doesn’t encourage
logical and inquisitive thinking. One may easily pass the examination by cramming
the answers without any understanding of the materials and comprehension of the
information in question. The students are poor in communication skills: both in spoken
and written language; they are unable to draft a simple business letter. Many colleges/
universities have pathetic quality of infrastructure, poor library facilities and have
poor teaching standards. Low student-teacher ratio, indiscipline among students and
bunking the classes are other related issues. Our institutions award degrees/ certificates
by not using the dictum of Aristotle: “It is the mark of an educated mind to be able to
entertain a thought without accepting it” as in the examinations the creativity of the
students is not tested; rather their mugging-up quality is tested. One should realize
that getting education and obtaining degrees may not be synonymous. We should also
not forget that today’s education is the net result of the recommendations by various
commissions headed by the best minds of the times in pre/post-independent India.
Still, something seems to have slipped from their sight and thought. What ails our
education is a question that agitates so many minds. In order to address the issues that
emerge from the above, a relook at the stakeholders and the areas of intersection is
necessary. There are four stakeholders to my mind: Teachers, Learners, Parents and
Society and the areas of their intersection are: Subject matter/ teaching materials,
Teaching method, Examination, and Funding of education. I, therefore, propose to
discuss these issues with reference to NEP 2020 in the light of Indian wisdom and
culture.

Teachers: The government may prescribe the qualifications but the quality of
teachers has to be decided by the end users. What the government may ensure is that
a teacher is not reduced to the status of a tutor. A tutor is one who prepares a student
only for passing some examination while a teacher has a larger role to play — he has
to play the role of a friend, philosopher and a guide in every student’s life. Kalidas has

used a different expression, SMIUIHAUTS, for a tutor: “The man who shrinks from a
contest, because he possesses an appointment, and patiently endures disparagement
from a rival, -- the man whose learning is merely a of obtaining a livelihood, -- him
they call huckster that traffics in knowledge.”* To cite an example from our epics,
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Dronacharya was largely functioning as a tutor (in employment of the King) while
Vashishtha was a teacher (not in employment though dependent upon him for his
daily needs). Dronacharya, therefore, did not intervene in the affairs of Kuru clan,
like disrobing of Draupadi and going to a war but Vashishtha, on the other hand,
offered his wise counsel at every moment of crisis in Ram’s life. The Kaurvas and
some Pandavas were unruly in the presence of Droncharya (a tutor) but Ram and his
brothers were not unruly in Vashishtha’s (teacher) presence. In other words, a teacher
spends time in the quest of knowledge and truth but a tutor spends time in earning his
wages.

“Education in the olden days was completely residential. The house of the
acharya or the teacher where the students resided and learnt was called ‘acharyakula’.
When the campus grew big and the number of resident-students went beyond ten
thousand, the chief acharya was appointed as the head of the institution. It came to
be known as ‘kulapati’.”*® According to Nirukta*’ an acharya is one who “discerns
meaning of sciences (shad darshan/ six schools of thought/ philosophy) scientifically,
instils scientific temperament in one’s student also, one who oneself also exhibits
scientifically correct conduct”; thus, an acharya is one who, not only, advises others
but also practices one’s words. Almost a similar idea has been presented in Brahma
Purana: “He who is well versed in various scriptures, is able to put it into practice
as well, and enables his students to get into the practice of these is called acharya.”*
According to Yama (Veer Mitrodaya, Part I, p. 408) the following are the fourteen
characteristics of an acharya: “speaking truth, cool-headed and patient, learned/
accomplished, compassionate/ sentient, theist, devoted to studies of the Vedas, upright/
virtuous, accomplished in the study of the Vedas, ruminating on one’s professional
aptitude, steadfast in one’s senses/ psyche/ mind, adroit, zealous, endurance, and loving
all the living beings.” Socrates believed that a teacher’s work is to ignite a student’s
mind: “I cannot teach anybody anything; I can only make them think.”*® According
to Swami Vivekananda, “Education is the manifestation of the perfection already in

(Malavikagnimitram, 1.17, Literally translated into English Prose, Tr C H Tawney, Calcutta:
Thacker, Spank & Co, 1891, Tr. C H Tawney) p. 19.
46  http://www.hindupedia.com/en/Kulapati
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man.”® Therefore, one has to think and explore within; there is no need even of a
teacher: “The teacher spoils everything by thinking that he is teaching. Within man
is all knowledge, and it requires only an awakening, and that much is the work of the
teacher.”' Thus, for Swamiji a teacher has a very limited role. However, one cannot
envisage Swami Vivekananda without a guru like Swami Ramakrishna. NEP-2020
rightly focuses on one: “The teacher must be at the centre of the fundamental reforms
in the education system” (NEP p. 4) though currently, most of the teachers are simply
found working as tutors, -- completing courses, pouring facts into students’ ears, and
preparing them for some examination or the other.

Learners: One is impelled to gain knowledge (not a degree/ certificate)
because knowledge (education) is the best kind of wealth: “No one can steal it, not
authority can snatch, Not divided in brothers, not heavy to carry,/ As you consume
or spend, it increases; as you share, it expands, knowledge/ education is the best
wealth among all the wealth anyone can have > The acquisition of knowledge also
leads to earning of wealth: “Education gives humility, humility gives character, from
character one gets wealth, from wealth one gets righteousness, in righteousness there
is joy. *However, every person cannot acquire knowledge. He should have the
following five characteristics of a learner according to Indian wisdom: “A learner
should be alert like a crow, have concentration like that of a crane and sleep like that
of a dog that wakes up even at slightest of the noise. He should eat scantily to suffice
his energy needs; also, he should stay away from chores of daily house hold stuff
and emotional attachment. *At another place it has been mentioned that seeking of
comfort and knowledge do not go hand in hand: “Where is knowledge for those who
seek a comfortable life and where is luxury for those who seek knowledge. A seeker
of comfort should give up knowledge and a seeker of knowledge should give up
comfort. 7> It has also been mentioned that the process of learning continues the whole

50 “What We Believe In”: Written to “Kidi” on March 3, 1894, from Chicago, The Complete Works
of Swami Vivekananda,Mayavati: Advaita Ashrama, 1989, XI Edition, p. 1400, PDF.

51 Education: Compiled from the Speeches and Writings of Swami Vivekananda, Compiled and Edited
by T. S. Avinashilingam, Sri Ramakrishna Mission Vidyalaya, P. O. Ramakrishna Vidyalaya,
Coimbatore, 1957, p. 12.
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life: “A disciple gets a quarter of his knowledge from his preceptor, a quarter through
his self-intellect, a quarter through his colleagues and a quarter with the passage of time
by self-experience. Thus he learns from different sources and he needs to continue this
process of learning throughout his life consciously. *® From the Mahabharta we learn
that despite being taught by the same guru/teacher the five Pandavas became skilled
in wielding different weapons. The eldest PandavaYudhishthira earned his mastery
in spear-fighting and chariot-racing, Bhima in wielding mace, Arjuna in archery,
Nakul in sword fighting, car-warrior, and Sahadeva in fencing and axe fighting. This
proves that every student learns according to his temperament and learning abilities
despite being groomed in the same atmosphere and under the same economic and
social conditions. The story of Dronacharya’s bird eye test given to Pandavas and
Kauravas proves that only a disciple who has a single mindedness can learn from a
Guru and pass the given test (examination). In the Bhagavad Gita Lord Krishna also
says: “Those who are on this path [of Buddhi Yog, or the Yog of Intellect] are resolute
in purpose, and their aim is one. O beloved child of the Kurus, the intelligence of those
who are irresolute is many-branched.”’ In Avadhuta Brahmana also we are taught the
importance of single-mindedness: “Thus, when one’s consciousness is completely
fixed on the Absolute Truth, the Supreme Personality of Godhead, one no longer sees
duality, or internal and external reality. The example is given of the arrow maker who
was so absorbed in making a straight arrow that he did not even see or notice the king
himself, who was passing right next to him.””*

We are living in a social and political democratic set-up and creating and
developing an egalitarian society is one of our objectives. In this context it has
rightly been said in the NEP-2020 that education “is a great leveller and is the best
tool for achieving economic and social mobility, inclusion, and equality.” (NEP p.
4) Therefore, equal opportunities for education have to be provided “to all students,
irrespective of their place of residence, ... with particular focus on historically
marginalized, disadvantaged, and underrepresented groups.” (NEP p. 4) Having said
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this, one also has to keep in mind that everybody, who is given admission, does not
qualify to be a learner. Therefore, a distinction has to be made between a student and
a learner. A learner is someone who actually cares about learning and is fully engaged
in the process. A student is someone who just takes admission; he may show up in the
class in a very casual manner. A leaner is not expected to be an empty vessel in which
knowledge has to be poured rather he has to be aware of what is going around him/her.
He has constantly to be on his toes. In other words, a successful learner will engage
with the world around him by questioning everything and thinking for himself; he is
driven by the quest for truth, he pushes through challenges with inner motivation and
self-discipline; he trains his mind and his body, cultivates good habits and is willing
to fail, and learn from his mistakes.

Subject matter/ Curriculum: The curriculum of any course is to be decided
by keeping in mind the purpose of education. The purpose of education is told to
be pursuit of knowledge (Jiiana), wisdom (Prajiid), and truth (Satya); they are
largely known as para vidya. To Rishi Shaunak, Mahrishi Angira said: Two kinds of
knowledge must be known—that is what the knowers of Brahman tell us. They are the
Higher Knowledge and the lower knowledge. Of these two, the lower knowledge is
the Rig-Veda, the Yagur-Veda, the Sama-Veda, the Atharva-Veda, siksha (phonetics),
kalpa (rituals), vyakaranam (grammar), nirukta (etymology), chhandas (metre) and
jyotis (astronomy); and the Higher Knowledge is that by which the Imperishable
Brahman is attained.* They are held as the highest human goals in Indian philosophical
thought. The aim of education in ancient India was not just the accumulation of facts
as preparation for life in this world, or life beyond schooling, but for the complete
realization and liberation of the self. Accordingly, world-class institutions that set the
highest standards of multidisciplinary teaching and research were set up. While in
ancient India the teaching/ learning of the skills (largely known as apara vidya) to
earn one’s wages was largely left to the family concerned; each family according to
its varna largely chose the profession. However, things have changed in modern India.
Jati Pratha (caste system) is looked down upon; skills of the jati (caste) concerned
are not being imparted in the concerned family and hence the education system
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in the form of the universities/ colleges/ institutes and the teachers there have an
additional responsibility of imparting skills to earn the wages. The issue has become
so much important that the basic objective of the education as mentioned above has
been relegated to the background. However, the fact remains that different persons
have different curiosities, different aptitudes, different backgrounds and different
abilities though all of us need wisdom. Strictly speaking the curriculum can only be
decided by the learner and the teacher alone, keeping in view the larger principles
of existence in mind; no other agency has any role in it. A large number courses
catering to the different people are the need of the hour. Hence, different types of
schools and colleges having different specializations are needed. Everybody cannot
be sent to the same primary/convent school, Polytechnic/ Engineering College/IIT or
[IMs/ Universities and even subjects. NEP 2020 takes care of this issue as well and
promises “greater flexibility and ... choice of subjects.” (4.2, 4.9) Further, the existing
“Choice Based Credit System (CBCS) will be revised for instilling innovation and
flexibility. HEIs shall move to a criterion-based grading system that assesses student
achievement based on the learning goals for each programme, making the system
fairer and outcomes more comparable.” (12.2) NEP 2020 proposes and advocates a
large variety of colleges and universities. “A university [means] a multidisciplinary
institution of higher learning that offers undergraduate and graduate programmes, with
high quality teaching, research, and community engagement ... [and that allows] ... a
spectrum of institutions that range from those that place equal emphasis on teaching
and research i.e., Research-intensive Universities, those that place greater emphasis
on teaching but still conduct significant research i.e. Teaching-intensive Universities.
Meanwhile, an Autonomous degree-granting College (AC) will refer to a large
multidisciplinary institution of higher learning that grants undergraduate degrees and
is primarily focused on undergraduate teaching though it would not be restricted to
that and it need not be restricted to that and it would generally be smaller than a
typical university.” (10.3) “Over a period of time, it is envisaged that every college
would develop into either an Autonomous degree-granting College, or a constituent
college of a university - in the latter case, it would be fully a part of the university.
With appropriate accreditations, Autonomous degree-granting Colleges could evolve
into Research-intensive or Teaching-intensive Universities, if they so aspire.” (10.4)
Teaching methods: With the arrival of the British lecture method became
quite prominent in the country. It suited the imperialist mind-set which considered
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the teacher to be the sole source of knowledge in the tradition of Christian pulpit. It
was also necessitated by mass-enrolments in the schools in certain pockets. Lecture
method is generally used by the preachers who do not wish their lectures to be probed
into by any questionings. Lecture method kills all inquisitiveness. However, all
philosophers, both in the West and East, have used dialogue method to arouse the
curiosity and to test the hypothesis by all types of questioning. If one to one teaching
is to take place, the best method is ‘Dialogue’ and the worst method is ‘Lecture’.
NEP: “discovery-based style of learning with emphasis on the scientific method and
critical thinking.” (17.8) A teacher is expected to be a good facilitator beside being
a good communicator. Sage Brihaspati Angiras of the 71 Sukta of the 10" Mandala
of Rigveda®, while determining the duty of Acharyas, says that he should adopt such
a method that all students can easily grasp the subject according to their abilities.
Since the Acharyas impart theoretical knowledge along with practical knowledge,
they should include all the thinking, descriptive, conversational, narrative, functional,
experimental and creative styles in teaching.

Examinations: What type of examination is to be conducted and for
what purpose has been debated all over the world. If there are schools where no
examinations are held, there are also schools which take examinations very seriously.
If the examination is conducted for certification which carries no value the entire
exercise becomes meaningless. Right now, in India, the situation has come to such a
pass that the examination body does not value its own certificate. A student, therefore,
has to appear again and again to give a test/proof of his knowledge. For example, if a
student passes BA from XYZ University, he will have to write entrance examination,
with the same syllabus, for taking admission in MA in the same university. Similarly,
all recruitment agencies conduct their own examinations irrespective of the degrees
of the aspirants. Again, in a society it is the social recognition that matters more and
the government recognition has only a limited role. For example, nobody asks for
a degree/ diploma when one goes to get one’s cycle repaired or one goes to have
street food. In the ancient times also as we learn from various stories the graduates
used to go to a king for seeking a job. The king will ask them a few questions to test
their knowledge before employing them. No ancient Gurukul issued the certificate
of passing an examination. Simply, attending the classes was sufficient. The job is
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something between the employer and the employed. Even today, a large number
of employers describe the university graduates as unemployable. It was during the
British regime that the government necessitated that one should be a graduate from
a “recognised university” for a government job. It is because of this “recognised”
word that a lot of burden has come to the educational institutions. It is high time now
to rethink this word. The entire energy of conducting examinations for the award of
degrees/ certificates all over the country should be saved and only an examination for
giving a job be conducted. For example, for a job in a bank one needs to be proficient
in mathematics, computers and languages (local/ regional/national). The bank in place
of'looking a graduate from a recognised institute (say a graduate in Physics/Chemistry/
Zoology) should be looking for an efficient person in the skills required for the job. If
needed, they may conduct a few more examinations in personality, general awareness
etc. However, NEP 2020 does not envisage doing away with the examinations but it is
proposed that the emphasis will shift from testing “memorization skills” to evaluating
“higher-order skills, such as analysis, critical thinking, and conceptual clarity” (NEP
2020, p. 17).

Funding of education: “As per the Economic Survey presented by Union
Finance Minister Nirmala Sitharaman on Monday, January 31, 2022 the expenditure
on education as a percentage of GDP was: 2019-20: 2.8%, 2020-21: 3.1% (as per
the revised estimate) and 2021-22: 3.1% (as per the budget estimate). The education
budget 2022 has been allotted Rs 1,04,278 crore -- a 11.86% increase over from
the previous year. ... the education budget focused mainly on digital education, the
creation of a digital university, job creation, agricultural universities, skill development
of programmers, etc. The National Education Policy, 2020 (NEP) calls for public
investment on education to 6% of GDP. India’s education budget has never touched
this number yet.”¢!

Funding of an education-project is an important issue. If education is the need
of the society, the society needs to fund it. If it is the need of the government, the
government should fund it. In the past funding of the Gurukuls was left to the society.
Many of them were not able to manage enough funds therefore most of the acharyas

61 https://www.indiatoday.in/business/budget-2022/story/union-budget-education-bud-
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tion-plans-1907451-2022-02-01
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led a life of penury. For example, it is said that the gurukul of Maharshi Bhardwaj, ten
thousand students used to study but his son, Dronacharya, an accomplished scholar
of the texts and arms, was unable to run the Ashram. He was unable to manage even
cow-milk for his son; he therefore chose to be in the service of Dhritarashtra the Kuru
king. Can funds be given without any accountability — is big question. Will funds be
released for discovering truth or convenient truth — is another important question for
which no absolute answer can be sought. One should not forget that the entire project
of neo-colonization of mind through education is being run through various kinds
fellowships, and subsidized foreign trips.

Still no education: What is interesting is that all the above in the traditional
sense may be present but still no education/ (facts, wisdom and truth) may be there.
Eg. in our several schools, the Government has appointed teachers, Shiksha Mitras
have been appointed for motivating children, mid-day meals are being provided,
curriculum is in place, syllabus too has been designed, the trained teachers have their
methodology in place, but still no education is taking place. One of the reasons for
this lies in the desire to be like others which creates various social interest groups (e.g.
coaching industry, examination-copy mafia, examination notes publishing industry
etc). These groups develop their caucuses at various levels which promote the short-
cut methods and love of certificates and degrees.

Alternative Models in the Past:

Some alternative models have been proposed by a few thoughtful persons.
For example, Rabindranath Tagore started his own institution after his thoughts. His
model of education as being practised at Shanti Niketan has been discussed elsewhere.
Let me talk about two philosopher activists’ views here. Mahatma Gandhi has written
many books on education. Amongst them are Gandhi on Education, Nayi Taleem
(New Education) and Hind Swaraj or Indian Home Rule. According to Gandhi modern
education increases our lust and greed. Gandhi believes that to live in harmony with
family, environment and others is more important than to be literate. Gandhi holds that
education is not synonymous with literacy. An illiterate farmer, for example, leads his
life honestly. He knows how to treat his parents, his wife, and his children. He knows
well about the customs of the people where he is living at present. He understands
what ethics is and he knows well how to follow it despite being illiterate.
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According to Mahatma Gandhi, one should acquire moral education which
helps one in controlling one’s senses, lust and greed because if one is able to control
all these ill effects one can lead a happy life. Education is helpful only when one has
brought his senses under subjection and put his/her ethics on a firm foundation. A
building erected on the foundation of ethics will last long according to him. He says
ancient school system was good enough, because in that system character-building
was of utmost importance. Mahatma Gandhi approvingly quotes Huxley who wishes
an educated man to keep his body under control, mind pure, calm and to do justice.
According to Mahatma Gandhi such man only can be regarded as truly educated who
follows the law of nature. Gandhi was not in a favour of modern education because
he says that modern education teaches individualism in place of community living.
Mahatma Gandhi says that knowledge should be given in one’s own mother tongue.
The books that are written in foreign language but are beneficial for us must be
translated into our own languages.

Krishnamurthy in “Education and the Significance of Life” focuses on the
holistic approach to education. He says that conventional education makes independent
thinking very difficult. Conformity leads to mediocrity. The desire for comfort and
security puts an end to spontaneity and breeds fear and this fear blocks the intelligent
understanding of life. He says by innovation we should solve our problem. He
says that we should have an integrated outlook and self-knowledge. According to
Krishnamurthy one should acquire self-knowledge i.e. the awareness of one’s own
thought and feeling. Education is of very less or no significance until we have a deep
integration of thought and feelings and unless we cultivate an integrated outlook on
life. An individual is made up of different entities and education should bring about
the integration of these entities. To bring right education, we need to understand the
meaning of life and to understand life is to understand oneself and that is the beginning
and end of education. Education means to see the significance of life as a whole; it is
not merely acquiring knowledge or gathering and correlating facts. Education should
help one to break down the national and social barriers that breed antagonism between
men. But the present system of education is making one subservient, mechanical,
thoughtless, incomplete, uncreative and stupefied. The purpose of education is to
produce persons who are free of fear and have peace of mind; its purpose is not
to produce mere scholars, technician and job hunters. NEP 2020 makes a passing
reference to all these models and insists on education being rooted in Indian culture
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and values.

Critical Thinking & NEP 2020
A close scrutiny of the ills discussed above leads one to conclude that it is

critical thinking that a product of our education system lacks. After all the purpose

of Macaulay in implementing his Minutes was not to create any creative thinkers and
scientists but “a class of persons Indian in blood and colour, but English in tastes, in
opinions, in morals and in intellect ... [who would] ... refine the vernacular dialects
of the country ... with terms of science borrowed from the Western nomenclature.”

(columbia.edu) The purpose of education has to be to create human beings with a

sense of discrimination — what we describe as neer-ksheer vivek: A swan is white, a

crane is (also) white, (then) what is the difference between the two? when it comes

to extracting milk from a mixture, a swan is a swan (a swan is able to extract milk
and drink it) and a crane is a crane. (i. e. crane does not have this ability.”®? It is this
sense of discrimination that gives one a sense of social responsibility: “Only a swan
can discriminate between water and milk; if it stops doing it because of sloth who else
will carry out this work? If even an intellectual person does not work honestly none

else will be able to.”®* Therefore, Critical Thinking is the buzz word in NEP 2020.

It has been conceived as the panacea for all the above ills and more. The expression

“Critical Thinking” appears 10 times in National Education Policy (NEP) 2020, the

document of only 60 pages:

1. “Education thus, must move towards less content, and more towards learning
about how to think critically and solve problems, how to be creative and
multidisciplinary, and how to innovate, adapt, and absorb new material in
novel and changing fields.” (NEP 2020, p. 3)

2. “It is based on the principle that education must develop not only cognitive
capacities - both the ‘foundational capacities’ of literacy and numeracy and
‘higher-order’ cognitive capacities, such as critical thinking and problem
solving—but also social, ethical, and emotional capacities and dispositions.”
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(NEP 2020, p. 4)

“The fundamental principles that will guide both the education system at
large, as well as the individual institutions within it are: creativity and critical
thinking to encourage logical decision-making and innovation; ... .” (NEP
2020, p. 5)

“The Secondary Stage will comprise of four years of multidisciplinary study,
building on the subject-oriented pedagogical and curricular style of the Middle
Stage, but with greater depth, greater critical thinking, greater attention to
life aspirations, and greater flexibility and student choice of subjects.” (NEP
2020, p. 11)

“Reduce curriculum content to enhance essential learning and critical
thinking.” (NEP 2020, p. 12)

“Curriculum content will be reduced in each subject to its core essentials, to
make space for critical thinking and more holistic, inquiry-based, discovery-
based, discussion-based, and analysis-based learning.” (NEP 2020, p. 12)
“Transforming Assessment for Student Development: The aim of assessment
in the culture of our schooling system will shift from one that is summative
and primarily tests rote memorization skills to one that is more regular and
formative, is more competency-based, promotes learning and development for
our students, and tests higher-order skills, such as analysis, critical thinking,
and conceptual clarity." (NEP 2020, p. 12)

“11.2. Assessments of educational approaches in undergraduate education that
integrate the humanities and arts with Science, Technology, Engineering and
Mathematics (STEM) have consistently showed positive learning outcomes,
including increased creativity and innovation, critical thinking and higher-
order thinking capacities, problem-solving abilities, teamwork, communication
skills, more in-depth learning and mastery of curricula across fields, increases
in social and moral awareness, etc., besides general engagement and enjoyment
of learning. Research is also improved and enhanced through a holistic and
multidisciplinary education approach.” (NEP 2020, p. 36)

“17.8. Thus, this Policy envisions a comprehensive approach to transforming
the quality and quantity of research in India. This includes definitive shifts in
school education to a more play and discovery- based style of learning with
emphasis on the scientific method and critical thinking.” (NEP 2020, p. 46)
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10. “20.1. Preparation of professionals must involve an education in the ethic and
importance of public purpose, an education in the discipline, and an education
for practice. It must centrally involve critical and interdisciplinary thinking,
discussion, debate, research, and innovation.” (NEP 2020, p. 50)

It is clear from the above extracts that in the document Critical thinking has
been used in reference to teaching methods, course materials, evaluation and also
developing a critical sense and innovation. Since so much importance has been given
to this word, it shall be in the fitness of things that we discuss the concept of critical
thinking as well.

Here are some characteristics of critical thinkers as contrasted with those of

uncritical thinkers as postulated by Vincent Ryan Ruggiero®:

Critical Thinkers...

Uncritical Thinkers ...

Are honest with themselves,
acknowledging what they don’t know,
recognizing their limitations, and being
watchful of their own errors.

Pretend they know more than they do,
ignore their limitations, and assume their
views are error-free.

Regard problems and controversial
issues as exciting challenges.

Regard problems and controversial issues
as nuisances or threats to their ego.

Strive for understanding, keep curiosity
alive, remain patient with complexity,
and are ready to invest time to overcome
confusion.

Are impatient with complexity and thus
would rather remain confused than make
the effort to understand.

Base judgments on evidence rather than
personal preferences, deferring judgment
whenever evidence is insufficient.

Base judgments on first impressions and
gut reactions.

Revise judgments when new evidence
reveals error.

Are unconcerned about the amount or
quality of evidence and cling to their
views steadfastly.

64 Vincent Ryan Ruggiero. Beyond Feelings: A Guide to Critical Thinking. New York: McGraw-Hill,

pp. 21-22.
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Are interested in other people’s ideas
and so are willing to read and listen
attentively, even when they tend to
disagree with the other person.

Are preoccupied with themselves and
their own opinions and so are unwilling
to pay attention to others’ views. At the
first sign of disagreement, they tend to
think, “How can I refute this?”

Recognize that extreme views (whether
conservative or liberal) are seldom
correct, so they avoid them, practice

Ignore the need for balance and give
preference to views that support their
established views.

fairmindedness, and seek a balanced
view.

Practice restraint, controlling their
feelings rather than being controlled by
them, and thinking before acting.

Tend to follow their feelings and act
impulsively

Critical Thinking in Indian Tradition

One should not be carried away by a new term and believe that one is being
led into neo-colonization by borrowing a new idea from the West. As a matter of
fact, while in the West the ‘critical thinking’ as it “has developed over the last 100
years”% we in India were made to discard it in favour of rot learning in the educational
institutes. What can be a better example than the following of Critical Thinking:
“Whatever is old is not always correct, Whatever new is not always correct, Saint
scholars examine and then adopt accordingly, And a fool always acts according to
the brains of others.”* or "Just as gold is tested through rubbing, cutting, heating and
beating; a man is examined on four (grounds) - liberality, character, efficacy (and)
action.”’

65 Alec Fisher. Critical Thinking: An Introduction. Cambridge: Cambridge UP, rpt. 2013, p.1.

66 T =f: S qlead e W A dred: | den =gl gEn: wlead qamer e o SHom
(amored Hifd 50 3) Just as gold is tested through rubbing, cutting, heating and beating; a man is
examined on four (grounds) - liberality, character, efficacy (and) action.(Chanakyaniti5:3).

67 T T: FA Te v a: dre: | qe agt gew: e aaner wies U SHom |
(TR Sif 5: 2) (Chanakyaniti 5: 2).
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Conclusion:

On the basis of the above discussion, it can very safely be concluded that NEP
2020 is aimed at ushering in a paradigm shift in order to decolonise education and
Indian mind. Much however will be in the hands of the teachers and policy makers
who always look towards the West for their training and theoretical paradigms and
an approval from the powers that are largely located in the so-called first world. It is
a great challenge to change their mind-set. Rajiv Malhotra and Vijaya Viswanathan
in their well-documented book entitled Snakes in the Ganga: Breaking India 2.0%
unveils some uncomfortable truths concerning India’s vulnerabilities. They claim
that “an entire ecosystem of ideologies, institutions and young leaders is emerging
for the recolonization of India.” The authors caution us against regarding Critical
Race Theory which is a reincarnation of Marxism which has penetrated in the US
academia and which perhaps serves as the framework to address the menace of racism
in North America.The authors also raise an alarm against “Wokeism” or “stay woke”,
a fall out of Black Lives Matter. The authors claim that the mission of this movement
is to dismantle Indian civilization and heritage by waging an uncompromising war
against India’s government, educational institutions, culture, industry, and society as
the groups claiming grievances (like Muslims and LGBTQ+) are artificially clubbed
together, caste is falsely being equated with Race and the marginalized communities
of India are misrepresented as Blacks and Brahmins as the Whites of India. The
impact of such social movements which address some of the American problems is
also felt on some of the Indian government’s policies like the National Education
Policy 2020 which is charged with propagating Harvard’s liberal arts programmes
by the authors. They further describe Harvard University as Ground Zero to develop
these social theories in collaboration with Indian scholars, activists, journalists and
artists. One has therefore to be on one’s own guards against such subtle and nefarious
designs and fend that one does not fall a victim to the neo-colonization in the process
of globalization.

68 Noida: Occam - BluOne Ink, 2022.
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REVISITING IMPLEMENTATION OF EDUCATION POLICIES
IN INDIA: A ROAD AHEAD

Dr. V. B. Singh!

LIEB PR
( fersuggRToT )

Background: Higher education plays an extremely important role in promoting
human as well as societal well-being and in developing India as envisioned in its
Constitution - a democratic, just, socially-conscious, cultured, and humane nation
upholding liberty, equality, fraternity, and justice for all. Higher education significantly
contributes towards sustainable livelihoods and economic development of the nation.
As India moves towards becoming a knowledge economy and society, more and more
young Indians are likely to aspire for higher education (NEP, 2020).

Since India’s independence, several important committees and commissions
have been formed to address various aspects of education and educational reforms. We
have witnessed a few of the many committees and commissions that have contributed
to shaping India’s education system. Each committee has addressed specific challenges
and opportunities, influencing the direction of educational reforms in the country.
The major reports which have impacted the growth and vision of education in our
country are namely, University Education Commission (1948-1949) - Radhakrishnan
Commission, Kothari Commission (1964-1966) - Education Commission: Chaired
by D. S. Kothari, National Policy on Education (1986) - Swaminathan Committee,
Program of Action (1992) - Acharya Ramamurti Committee, Sarva Shiksha Abhiyan
Launched in 2001, National Curriculum Framework (2005) - Yash Pal Committee,
Rashtriya Madhyamik Shiksha Abhiyan (2009) - Sam Pitroda Committee, National
Knowledge Commission (2005-2009), Committee for Evolution of the New Education
Policy (2015-2016) - TSR Subramanian Committee and National Education Policy

1 Professor of School of Computer & Systems Sciences, Jawaharlal Nehru University, New Delhi,
India.
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(2020) - K. Kasturirangan Committee.

The First University Education Commission: After the independence of
the country in the year 1947, the need was felt that the country’s university education
should be restructured, so that it can be helpful in national and cultural revival, as
well as the development of scientific, technical and other types of manpower. To make
sure, a commission was appointed by the Government of India in November 1948 to
report on Indian University Education. There were ten members in this commission.
Radhakrishnan Commission, which we also call University Education Commission,
Dr. Sarvepalli Radhakrishnan was the chairman of this commission. This commission
was appointed on 4 November 1948. This commission submitted its report to the
Government of India on August 25, 1949. The report consists of eighteen chapters
and four hundred eleven pages. The corresponding chapters deal with Historical
Retrospect, The Aim of University, Teaching Staff, Standards of Teaching, Course
of Study, Post-Graduate Teaching and Research, Professional Education, Religious
Education, Medium of Instruction, Examination, Students, Their Activities and
Welfare, Women’s Education, Constitution and Control Finance. It also discuss
about the Banaras, Aligarh and Delhi Universities, other Universities including New
Universities and Rural Universities followed by Conclusions. This was the first
education commission of independent India.

1. The commission firstly visited all the reports related to education from 1857
to the date of notification of the commission. The commission presented its
views regarding all the parts of university education and given a concrete
suggestions for improvement. Since, this committee was set up in Independent
India and they want to set a direction of higher education in this country.

2. While discussing the “THE AIMS OF UNIVERSITY EDUCATION” in chapter
two, the commission gave some aims for the university education system. By
considering the aim of University education, the commission categorizes into
following category. It is a comprehensive aim for any University.

I New India
1. The Impact of Political Change
2. University as the organs of Civilization
3. Integrated Way of Life
4. Intellectual Adventure
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5.
6.

Wisdom and Knowledge
Aims of the Social Order

IT Democracy

7.
8.
9

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

Plan of Treatment

Value of the individual

Education as Growth

Physical education

The Triune character of human mind

Nature, Society and Sprit

Natural Sciences, Socials Studies and Humanities
Unity of Mind and Independence of Knowledge
Mechanical Learning

Inwardness of Freedom

Education as Imitation into a New Life
Inadequacy of Education as Adjustment to Society
Flexibility of the Education System

III Justice

20.
21.
22.
23.
24.
25.
26.
27.
28.

Social Justice

The Present Needs

Agricultural Education

Technological Education

Rural Development

The Place of the Machine

Defects of Exclusively Scientific and Technical Education
Need for Social Studies and Research

Training for Leadership

IV. Liberty

29.
30.
31.

University Autonomy
The Sprit of Science and Social Conservation
Liberal Education

V.Equality

32.
33.
34.

The Democratic Way of Life
Freedom of Conscience
Equality of Opportunity

The Journal of Indian Thought and Policy Research / November 2023/ 56



35.
36.
37.

Economic Barriers
Communal Rations
Assistance to Background Communities

VI Fraternity-National

38.
39.
40.
41.
42.
43.
44.
45.
46.
47.

Extra-Curricular Activities
Indiscipline

The Residential System

College a Community Centre
National Discipline

The Need for Culture

The Un-Indian Character of Education
Cultural Unity of India

Conflict in India’s Soul

Critical Study of the Past

VII Uninterrupted Continuity of Culture

48.
49.
50.
51.
52.
53.
54.
55.

The Indus Valley Civilization
The Vedic Period

Buddhism

Indian Influence Abroad
South India Teachers

The Spread of Islam

The Influence of Christianity
Chief Tenets of Indian Culture

VIII History of India

56.
57.
58.
59.

Study of Past

The Epics

Appeal of Ethics to the Youth
Living Cultures

IX Fraternity-International

60.
61.
62.
63.
64.

World Mindedness and International Sentiment
Cultural Cooperation

Provincialism

Larger Patriotism

Unesco
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65. Positive Peace
66. World Citizenship
67. Summary

If we look at the “AIMS OF THE UNIVERSITY”, we find that nothing has
been left. To build a person with good qualities, a society, a nation and the
world, a framework has been presented in this chapter. It has also provided
a roadmap. But, if we look at the University discourse, find that many points
are missed in academic discourse later or from implementation point of
view (3.,4,5,8,11, 14, 42,43 and 45). Specially the sections “Uninterrupted
Continuity of Culture” and “History of India” has been completely missed
or we can say that it has been put into a different orbit of thought other
than the wishes of the commission’s report.

This commission attempted to structure the Indian education system with
humanistic objectives and tried to match higher education with the social
and economic needs of the society. Under this, the commission made many
important suggestions in the field of education, which included self-reliance
of universities and arrangement of courses based on need, quality monitoring
of education, promotion of research and technological advancement in
education. Apart from this, the commission made suggestions for providing
financial resources for education, planning necessary reforms in the field of
education and improving the training of teachers. Thus, the Radhakrishnan
Commission recommended comprehensive changes to reform the higher
education sector and tried to make higher education a significant step towards
growth and prosperity. While discussing, the commission define the goal of
education which are given below:

I The goal of education

1.

SARNANF I

Training for democracy.

Training for self-confidence.

To develop an understanding of the present as well as the past.

To provide vocational and professional training.

To awaken the innate ability to live life through the development of knowledge.
To develop certain values like- fearlessness of mind, power of discretion and
integrity of purpose.

To acquaint the students with our cultural heritage for upliftment
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IT In the context of teaching faculty:

8.

10.

I1.

The commission recommended higher pay and better service conditions
for teachers such as benefits of provident fund, residential accommodation,
working hours and leave etc.

Teaching work should not be given for more than 18 hours in a week.

For the study of teachers, leave of one year at a time and 3 years in the entire
service period should be given.

The retirement age from service was increased from 60 to 64 years.

III Level of Education :

1A%

12.

13.

14.
15.
16.
17.

There should not be more than 3000 students in universities and more than
1500 students in their affiliated colleges.

Only those students who have completed 12 years of schooling should be
admitted to universities and colleges.

Number of working days — 180 in a year (excluding assessment time).

No text book should be prescribed for any course of study.

Evening classes should be started.

To raise the level of examinations, the minimum marks for first, second and
third class should be 70, 55 and 40 percent respectively.

In relation to the administration and finance of the University

18.

19.

20.

21.
22.

23.

24.

25.

Higher education should be kept in the concurrent list. The central and state
governments should share the responsibility in this.

The work of making policies related to education will be done by the central
government and the state governments will implement those policies in their
states.

A University Grants Commission should be established to bring uniformity in
the universities and to provide grants to colleges and universities.

Structure and Organization of University Education:

Higher education should be organized at three levels - undergraduate (3 years),
postgraduate (2 years) and research (minimum 2 years).

Higher education should be divided into 3 categories — Arts, Science, Vocational
and Technical.

Separate departments should be opened in universities for arts, science,
vocational and technical subjects.

Independent affiliated colleges should be established for agriculture, commerce,
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engineering, technology, medicine and teaching training.

V Vocational Education: The University Education Commission has divided it
into six categories.

26. Teacher Education

27. Agricultural Education

28. Commerce Education

29. Engineering And Technical Education
30. Medical Education And

31. Legal Education

Kothari Commission (1964-1966) - Education Commission: Chaired by D.

S. Kothari, this commission was established to comprehensively review the state of
education in India and make recommendations for its development and improvement.
The commission’s report led to significant changes in the education system, including
the expansion of elementary education, curriculum reforms, and the promotion of
science and technology education.

1.

The main objective of this commission was to reform the Indian education
system and strengthen it especially in the direction of modernization,
professionalism, and social justice. Under this, the commission made
various suggestions for reforms in various education sectors, which included
generalization of education, improvement in the training of teachers, creation
of standards for different levels of education, and improvement of financial
resources for education. Along with this, the commission recommended
measures to promote economic and social equality in the field of education
and proposed new measures to improve the quality of education. The main
objective was also to encourage equality in education, remove discrimination,
and provide free and compulsory education to all children up to the age of 14.
Under this policy, elementary and secondary education were merged
under general education and made compulsory and free for all children. In
accordance with this policy, the trimester system (three-month quarterly leave)
was implemented in the field of education. This policy rejected the Gurukul
system and reformed it according to the modern needs of the society. This
policy recognized and promoted science and technical education. Various
measures were suggested to improve the training of teachers and to improve the
qualifications and skills of teachers. Many important reforms were also made
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in the field of higher education, such as improving the quality of education,
encouragement of research, and new guidelines regarding universities.
National Policy on Education (1986) - Swaminathan Committee: Led by M.

S. Swaminathan, this committee was responsible for formulating the National Policy
on Education in 1986. The policy aimed at making education accessible, equitable,
and of high quality. It emphasized the need for a common educational structure, adult
education, and a focus on science and technology.

The National Policy on Education 1986 highlighted the need to create a

reconstruction and reorganization principle for the development of education. Provided
a detailed roadmap for implementing the objectives of the policy. The salient features
given here represent the aspects of the National Education Policy 1986.

1.

10.

Inclusion of Education: The main objective of this policy was to ensure
access of high quality education to all sections and regions of the society.
Compulsory and free basic education: The policy proposed to make basic
education compulsory and free for all children.

Reforms in Technical Education: Technical and engineering education was
encouraged and reformed as important.

Denial of the Gurukul system: The Gurukul system was reformed according
to the modern needs of the society and was denied.

Social Justice: Suggested measures towards social justice in the field of
education and ways to ensure equality among students.

Technological Advancement in Education: The policy encouraged
technological advancement in education and suggested ways to integrate
education with modern technologies.

Reforms of higher education: Improvement in quality in higher education,
reform in the structure of universities, and importance given to research.
Language education: Language training was given importance and measures
were taken to ensure equality between languages.

Gravitation: Measures to encourage teachers were given and several measures
were recommended to improve their condition.

Reconstructive Education: The policy recommended measures to make
education reconstructive and looked at education with the aim of preparing
students for life.

Program of Action (1992) - Acharya Ramamurti Committee: Formed to
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implement the recommendations of the National Policy on Education, this committee

provided a roadmap for educational development in the context of the changing socio-

economic scenario in India.
Sarva Shiksha Abhiyan Launched in 2001, the objective of the SSA was

to provide free and compulsory education to all children in the age group of 6 to 14

years. In this, efforts were made to remove caste and social differences in education.
National Curriculum Framework (2005) - Yash Pal Committee: The Yash

Pal Committee played a significant role in shaping the National Curriculum Framework

(NCF) 2005. The NCF emphasized a learner-centered approach and promoted holistic

development, critical thinking, and creativity. The framework aimed to provide

guidelines for school education in the country and lay down the principles, guidelines,
and focus areas for curriculum development. Here are some of the key features of the

National Curriculum Framework (2005) based on the recommendations of the Yash

Pal Committee:

1. Child-Centered Approach: The NCF 2005 advocated for a shift from a
content-focused curriculum to a child-centered approach. It emphasized that
the curriculum should be designed to cater to the diverse needs, abilities, and
interests of students.

2. Holistic Development: The framework aimed to promote the holistic
development of students, including cognitive, emotional, social, and physical
aspects. It recognized the importance of nurturing creativity, critical thinking,
and life skills.

3. Constructivist Learning: The NCF emphasized constructivist learning,
which encourages students to actively construct their own knowledge through
hands-on experiences, exploration, and interaction with the environment.

4. Integration of Subjects: The framework recommended an interdisciplinary
approach to teaching and learning. It encouraged educators to integrate various
subjects to promote a deeper.

Rashtriya Madhyamik Shiksha Abhiyan (2009) - Sam Pitroda Committee:

This committee was formed to provide recommendations for the modernization and

reform of secondary education (classes 9-12) in India. The committee’s report led to

the launch of the Rashtriya Madhyamik Shiksha Abhiyan (RMSA), a program aimed
at enhancing access and quality of secondary education.
National Knowledge Commission (2005-2009): The National Knowledge
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Commission was established to provide recommendations on various aspects of
knowledge creation, dissemination, and application. It focused on higher education,
research, innovation, and leveraging technology for education. It also created National
Knowledge Network(NKN).

The Right to Education Act 2009 made education a fundamental right for
children in the age group of 6 to 14 years and mandated the provision of free and
compulsory education.

Committee for Evolution of the New Education Policy (2015-2016) - TSR
Subramanian Committee: This committee was tasked with formulating anew education
policy for India. The resulting report laid the foundation for the development of the
National Education Policy (NEP) 2020.

National Education Policy (2020) - K. Kasturirangan Committee: The
Kasturirangan Committee formulated the National Education Policy (NEP) 2020,
which brought about comprehensive changes in the education system. The NEP focuses
on holistic and multidisciplinary education, flexibility in curriculum, promotion of
vocational education, and technology integration.

The National Education Policy 2020 worked to revive the idea of rebuilding
the education system in India. There are several significant changes like focus on
holistic and flexible curriculum, emphasis on skill development, encouragement of
multilingualism, and inclusion of technology in education.

Inclusion of education: In the new education policy, the inclusion of education
at all levels and holistic development in India has been considered as an important
approach.

5+3+3+4 Educational System: In the new policy, education has been divided
into 5+3+3+4 system, so that the morale of the children can be developed and their
educational journey can be stable.

Promotion of scientific issues in agriculture, science, and mathematics:
The policy outlines a number of measures to promote thinking and research in science,
mathematics, and agriculture.

Education in mother tongue: The policy has suggested giving importance to
primary education in mother tongue so that children can increase independence and
understanding in school.

Improving teacher training: Measures have been suggested to improve
teacher training, including prioritizing their professional development.
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Reforms in Higher Education: New guidelines have been given to improve
the quality in the field of higher education, in which research has been given importance.

Improvement in student tests: The policy outlines measures to improve the
tests taking into account the understanding and leisure of the students.

Technological Advancement in Education: Technological advancement in
education has been encouraged in the policy so that education can be modernized with
measures.

Financial Reforms in Education: The policy outlines measures to boost
financial resources for education and provide conditions for students to pursue studies
in various disciplines.

Social Justice: To promote social justice in education, many measures have
been mentioned in the policy so that students of every class can get these benefits.

Given the emergence of digital technologies and the emerging importance
of leveraging technology for teaching-learning at all levels from school to higher
education, this Policy recommends the following key initiatives (NEP 2020):

1. Pilot studies for online education: Appropriate agencies, such as the NETF,
CIET, NIOS, IGNOU, IITs, NITs, etc. will be identified to conduct a series
of pilot studies, in parallel, to evaluate the benefits of integrating education
with online education while mitigating the downsides and also to study related
areas, such as, student device addiction, most preferred formats of e-content,
etc. The results of these pilot studies will be publicly communicated and used
for continuous improvement.

2. Digital infrastructure: There is a need to invest in creation of open,
interoperable, evolvable, public digital infrastructure in the education sector
that can be used by multiple platforms and point solutions, to solve for India’s
scale, diversity, complexity and device penetration. This will ensure that the
technology-based solutions do not become outdated with the rapid advances
in technology.

3. Online teaching platform and tools: Appropriate existing e-learning platforms
such as SWAYAM, DIKSHA, will be extended to provide teachers with a
structured, user-friendly, rich set of assistive tools for monitoring progress
of learners. Tools, such as, two-way video and two-way-audio interface for
holding online classes are a real necessity as the present pandemic has shown.

4. Content creation, digital repository, and dissemination: A digital repository
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of content including creation of coursework, Learning Games & Simulations,
Augmented Reality and Virtual Reality will be developed, with a clear public
system for ratings by users on effectiveness and quality. For fun based learning
student-appropriate tools like apps, gamification of Indian art and culture, in
multiple languages, with clear operating instructions, will also be created. A
reliable backup mechanism for disseminating e-content to students will be
provided.

Addressing the digital divide: Given the fact that there still persists a
substantial section of the population whose digital access is highly limited,
the existing mass media, such as television, radio, and community radio will
be extensively used for telecast and broadcasts. Such educational programmes
will be made available 24/7 in different languages to cater to the varying needs
of the student population. A special focus on content in all Indian languages
will be emphasized and required; digital content will need to reach the teachers
and students in their medium of instruction as far as possible.

Virtual Labs: Existing e-learning platforms such as DIKSHA, SWAYAM and
SWAYAMPRABHA will also be leveraged for creating virtual labs so that all
students have equal access to quality practical and hands-on experiment-based
learning experiences. The possibility of providing adequate access to SEDG
students and teachers through suitable digital devices, such as tablets with pre-
loaded content, will be considered and developed.

Training and incentives for teachers: Teachers will undergo rigorous training
in learner-centric pedagogy and on how to become high-quality online content
creators themselves using online teaching platforms and tools. There will be
emphasis on the teacher’s role in facilitating active student engagement with
the content and with each other.

Even in the present NEP, 2020, many frameworks have been provided to

implement the spirit of the report.

Implementation Issues: A multi-pronged approach is needed to address

the implementation challenges, including increased funding for education, capacity
building for teachers, targeted interventions for marginalized communities, and better
governance and accountability mechanisms. Despite this critical importance of
research, the research and innovation investment in India is, at the current time,
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only 0.69% of GDP as compared to 2.8% in the United States of America, 4.3%

in Israel and 4.2% in South Korea (from NPE,2020).

To overcome these barriers and achieve meaningful educational reform in
India, sustained efforts and collaborative partnerships between the government, civil
society organizations and communities are essential.

Addressing these issues requires comprehensive reforms that prioritize
increased funding, curriculum revision, teacher training and support, improved
infrastructure, inclusive policies and effective implementation mechanisms. It is
important to ensure that educational policies are designed to meet the diverse needs of
learners and promote equitable access to quality education for all.

The implementation of National Educational Policies in India has faced several
challenges over the years. Although India has made significant progress in improving
access to education, there are many issues that hinder effective policy implementation.
Some of the major issues of implementation in the National Educational Policies in
India include:

1. Lack of adequate funds: Education expenditure in India is less than the
recommended standards set by international organizations. Inadequate
allocation of funds hinders the implementation of policies, leading to shortage
of resources, infrastructure and quality teaching staff.

2. Lack ofinfrastructure and resources: Many schools inrural and economically
disadvantaged areas lack basic infrastructure such as classrooms, electricity
and sanitation facilities. Inadequate infrastructure and paucity of resources
hinder the quality of education and make it difficult to implement policies
effectively.

3. Quality of teachers: Lack of well-trained and qualified teachers is a significant
challenge in India. There is a need to enhance teacher training programs and
attract talented individuals to the teaching profession. Effective implementation
of educational policies becomes a challenge without competent teachers.

4. Inequality in Access: There are significant disparities in access to education
across regions, especially between rural and urban areas. Remote areas often
lack proper transport facilities, making it difficult for students to reach schools.
Additionally, marginalized communities, including lower castes, tribal areas
and those from economically disadvantaged backgrounds, face barriers to
access to education.
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10.

11.

Language Barriers: Indiais alinguistically diverse country with many regional
languages. The language barrier creates challenges in the implementation of
policies, especially when it comes to standardized testing and curriculum
development. Balancing the regional languages with the national language
(Hindi) and English as the medium of instruction remains a complex task.
Assessment and Evaluation System: The assessment and evaluation
systems in India’s education sector have faced criticism for excessive focus
on rote learning and examination results. This approach hinders the holistic
development of the students and fails to foster critical thinking and problem-
solving skills. Effective implementation of policies requires a shift towards
more comprehensive and skill-based assessment methods.

Monitoring and Accountability: For successful policy implementation, it
is important to ensure proper monitoring and accountability mechanisms at
various levels of the education system. However, lack of effective monitoring
mechanism and presence of corruption and bureaucratic hurdles hinder the
desired results.

Inclusion and equality: Despite efforts to promote inclusiveness and equality,
there are still challenges in providing equal educational opportunities to
marginalized groups including girls, children with disabilities. Discrimination,
social prejudice and cultural barriers remain, affecting the implementation of
policies aimed at ensuring equal access and quality education for all.
Excessive emphasis on rote learning: Many educational policies in India
still focus on rote learning and exam-based assessment rather than fostering
critical thinking, creativity and problem-solving skills. This approach limits
the overall development of the students and fails to prepare them for the
challenges of real life.

Linguistic disparities: India is a linguistically diverse country with many
regional languages. Although policies aim to promote multilingual education,
there is a lack of standardized curriculum and resources in regional languages.
This creates a disadvantage for students who are not proficient in the major
language of instruction.

Implementation Challenges: The translation of policies into actionable plans
at the ground level faces challenges such as bureaucratic delays, corruption
and lack of effective monitoring and evaluation mechanisms. This hinders the
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effective implementation of policies and limits their impact.

12. Skills Gap and Employability: The education system in India has been
criticized for not adequately addressing the skills needed in the job market.
There is often a gap between the skills acquired through education and those
demanded by industries, resulting in unemployment or underemployment
among educated youth.

13. Outdated Curriculum: The curriculum in India is often criticized for being
out of date and not keeping pace with the changing needs of the society and the
economy. Curriculum reforms are needed to incorporate relevant and applied
knowledge, technology integration and business skills.

14. Lack of teacher training and professional development: Teachers play a
vital role in imparting quality education. However, there is a dearth of well-
trained and qualified teachers in India. Inadequate investment in teacher
training and professional development programs hinders the effectiveness of
educational policies.

15. Low Gross Enrollment Ratio: Despite improvements in recent years, the
Gross Enrollment Ratio (GER) in higher education remains low compared to
global standards. Access to higher education is limited, especially for students
from disadvantaged backgrounds, leading to reduced opportunities for skill
development and employment.

Recommendations: Followings to be done if we want to grow the country the
by means of education system and to repeat the globous period of the country:
1. To develop an automation based recruitment process and promotion of teacher
without comprising on quality.
2. Make sure the availability of teachers for at least eight hours in the campus.

3. Every faculty must be provided web space to upload their own material,
assignment and grading of students.

4. Real time attendance of the students.

5. Blind Feedback from students for every course.

6. Grading system must be followed but in Bell shaped (Normal Distribution)

7. The students at the top of Bell shaped curve can only participate in council

election
8. The teachers must be categories as a teaching or research and teaching. Those
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10.
I1.
12.
13.

14.
15.

16.

17.

18

19.

20.

21.

who are engaged in research, their workload can be reduced of teaching.

To provide an environment , where teachers can think innovative ideas related
to teaching pedagogy and generate knowledge for the subject.

Developing an approach to solve societal problem through their subject.
Focus should be on both basic and applied research

Enhancement of Grants to Govt. Universitas and College. Making them self-
sustainable is not an appropriate for our country.

University Fee structure should be based on the fee students have paid in
previous classes irrespective of any cost and religion.

Skill training must be provided at best to the level of twelfth class.

Taking contents form the University Education Commission (Meditation for
every students for at least 15 minutes)

The purpose of Education is same as mentioned in the University Education

Commission report ST

Monitoring of NEP, 2020 is must.

. Try to automate each and every actionable part of NEP, 2020 for making it

transparent.

Financial support should be given to Universities not force them to go for
financial Loans.

Each University and College should provide their achievements done by
students of faculty on quarterly basis.

Trying to develop a culture of cooperative Advantage rather than competitive
advantages amongst faculties and students of the Colleges and Universities.

“Everyone thinks of changing the world, but no one thinks of changing himself.”

— Leo Tolstoy
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THE CONFLUENCE OF NEW EDUCATION POLICY

Dr. Rajeev Kumar!

NEP aims at developing holistic individuals and for it advocates first
to identify set of skills and values and then incorporate them at each stage of learning,
from pre-school to higher education.

NEP wants to see India as a knowledge economy and society, and expect that
youth, which constitute more than 50% below the age of 25 and more than 65%
below the age of 35 according to the 2022 revision of the World Population Prospects,
should become ambitious to join higher education. To recall, the Constitution of India
provides for free and compulsory education for all children up to 14 years of age. In
pursuance of this, Government of India has also enacted the Right to Education Act,
2009.

In India, both the Central and State governments have responsibility for
education. Both Central and State governments operate schools and higher education
institutions (HEIs). The Ministry of Education formulates and implements national
policies, develops plans to improve access to education and provides for scholarships.

The number of institutions has expanded by more than 400 percent since 2001.
The number of the universities in India has witnessed a substantial rise, increasing
from just 320 in the year 2014 to a whopping 1,113 in 2023. This represents a threefold
increase in the span of nine years.

In the last nine years, 5,298 new colleges have been established, resulting
in increased access to education for students across the country. The number of
colleges has risen from 38,498 in the year 2014 to 43,796 in 2023. The government
has also expanded the number of IITs and IIMs across the country. In the past nine
years, 16 new IITs and 13 new IIMs have been established whereas only 7 I[IMs and
IITs were operating in the year 2014. This expansion ensures enhanced opportunities
for the students to pursue higher education in prestigious technical and management

1 Former Head: Department of Political Science, Former Dean: School of Social Science, Mahatma
Gandhi Central University, Motihari, Bihar, Director: Projects and Sustainable Development-Uni-
versity of Science and Technology, Meghalaya. Email: rajeev.csss@gmail.com
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institutions.?

Indianow has the world’s second largest post-secondary education system (after
China), enrolling more than 41 million students. However, access to education beyond
higher secondary schooling was a mere 10% among the university-age population in
India. India’s GER was 27.1 percent in 2019-20. The Ministry of Education target is
to achieve 32 percent by 2022. China has 51 percent and Europe and North America
have 80 percent enrol in higher education. The Indian government’s ambitious 2020
National Education Policy (NEP) seeks to increase the enrolment rate to 50%, from
its current 27.3% by 2035. Thus, India will need to add around 34 million students to
the system to achieve this goal.’

Back in 1964-66, the Education Commission had undertaken a broad review of
education in India and set a target of investing 6% of India’s GDP towards education,
from both central and state governments. This target has been retained in multiple
successive National Policies on Education, including the National Education Policy,
2020 (NEP). However, this target has never been met. In 2022-23, states and centre
together estimated to spend about Rs 7.6 lakh crore on education, which is about
2.9% of India’s GDP. 13 Overall allocation towards education has been around 2.8%
to 2.9% of the GDP since 2015. This is low in comparison to countries such as Brazil
(6.0% in 2019), South Africa, (6.6% in 2021), Indonesia (3.5% in 2020). The 15th
Finance Commission had also noted that poorer states such as Bihar, Jharkhand and
Uttar Pradesh lag in their key human development parameters related to education.
Their per capita expenditure on education remains low. For example, in 2022-23
(budget estimates) Uttar Pradesh spent Rs 3,205 per capita on education, Bihar spent
Rs 3,245 and Jharkhand spent Rs 3,626. The average per capita expenditure by larger
states on education that year was about Rs 5,300. In 2022- 23, states on average spent
about 14.8% of their budget on education.*

Thus, NEP advocates that the access of education should be increased and
claim that the education sector if the second biggest after China in India. In this

2 David Tobenkin. 2022. India’s Higher Education Landscape India’s tertiary education sector faces
a period of tremendous expansion as reform efforts aim to overcome challenges. April 2. https://
www.nafsa.org/ie-magazine/2022/4/12/indias-higher-education-landscape

3 Aishe.2019-20.Ministry of Education.https://www.education.gov.in/sites/upload_files/mhrd/files/
statistics-new/aishe eng.pdf

4 Demand for Grants 2023-24 Analysis : Education. https://prsindia.org/budgets/parliament/de-
mand-for-grants-2023-24-analysis-education
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endeavour, the new universities, colleges are allowed to be functional. The access of
education is envisaged without anticipating the inequality and poverty condition of
the country. In India, 10% people enjoy the country’s 72% wealth, 5% enjoys 62%
national wealth and 01% enjoys 40% country’s wealth.

Under National Food Security Act, (NFSA) 2013, 81.34 crore persons, around
80 crore persons have been covered under NFSA at present for receiving highly
subsidised food-grains. In financial year 2021, a majority of Indian households fell
under the aspirers category, earning between 12,500 and 50,000 Indian rupees a year.’

The average income of an Indian family of 4.2 persons is Rs 23,000 per month.
Over 46 per cent of Indian families have an income of less than Rs 15,000 per month
i.e. belong to the aspiring or lowest-income cohort. "The Money9' Financial Security
Index survey stated. “Only 3 per cent of Indian households have a luxury standard of
living and most of them belong to higher income cohorts (High- Middle and Rich).”

We are talking about the increase of access of education while in 2021-22,
361 undergraduate places, 3,083 postgraduate seats and 1,852 PhD seats in the hyper-
selective Indian Institutes of Technology were vacant. Further, in the similarly selective
National Institutes of Technology, 685 undergraduate seats, 3,413 postgraduate and
914 PhD seats also remained vacant. Around 5,000 undergraduate seats, mainly at
the peripheral colleges of the University of Delhi, remained vacant even after the last
round of the admissions process in December 2022. Apart from thousands of vacant
places in the traditional ‘arts and science colleges’, around 23,000 seats are vacant in
the state’s engineering colleges.’

Starved of tuition revenue, hundreds of private institutions have been closed.
During 2021-22 alone, around 40 institutions, mainly offering engineering and other
professional courses and 1,041 undergraduate, postgraduate and diploma courses
approved by AICTE, were ‘progressively closed.’

In other perspective if one see, it will be found that a total of 11,45,976 students
cleared the NEET UG 2023, 20,38,596 candidates appeared in the examination. There
are 322 Government colleges, 48012 seats in it, the rest students.*

In spite of qualified, could not get admissions in government institutions. They

5 https://nfsa.gov.in/portal/nfsa-act

6  https://www.india.com/business/average-income-of-indian-family-is-rs-23000-per-month-sur-
vey-5725299/

7 https://www.universityworldnews.com/post.php?story=20230628081508207

8 NMC 2022 official data.
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had a choice to take admissions in private medical colleges which charge high fee that
most of them could not afford. The result is they take admission in government dental,
Ayurvedic etc colleges. Many students could not take admissions anywhere.

Similarly, a total of 17,385 seats are available in all 23 Indian Institute of
Technology (IITs) across India, indicating a slight increase from last year’s total of
16,598 seats. In 2022, out of the 155,538 candidates who took the JEE Advanced
exam, 40,712 candidates qualified (34,196 males and 6516 females), many among
them could not take admissions.

Today, India has 56 Central Universities, 475 State Universities, 447 State
private Universities and 125 Deemed to be Universities. The seven Central Universities
were opened from 2014 onwards; Rani Lakshmi Bai CU Jhansi (2014), Mahatma
Gandhi CU, Bihar (2014), National Sports University, Manipur (2018), Sindhu CU
Ladakh (2021), Central University of Andhara Pradesh (2019), CU of AP (2019),
and Gati Shakti Vishwavidyalaya, Vadodara (2022). Almost all Universities are still
working in transit camps or in rented buildings.

It is also significant to note that 6000 faculty posts have been lying vacant
at Central Universities, 4526 in IITs, 496 in [IMs.” Although 75 per cent of higher
education is in the private sector, the best institutions — IITs, [IMs, NITs, AIIMS,
NLS — have all been set up by the government. Despite having the largest base of
1000-plus universities in the world, only 15 higher education institutions from India
are in the top 1,000.'

Grants released by the UGC under minor and major research projects (science
and humanities) have also been falling, the response shows. They came down from Rs
42.70 crore in 2016-17 to Rs 38.60 crore in 2017-18, to Rs 13.26 crore in 2018-19, to
Rs 5.75 crore in 2019-20 and to Rs 38 lakh in 2020-21.

In a written response to TMC Rajya Sabha member Jawhar Sircar, the ministry
revealed that in 2020-21, only Rs 165 crore out of Rs 300 crore allotted for Rusa could
be spent. In 2019-20, Rs 2,100 crore was allotted and Rs 1,277 crore used. In 2021-22,
Rs 3,000 crore was allotted. The figure has now been revised to Rs 793.26 crore. Rusa
is a central scheme to fund state government-run institutions of higher and technical

9 Dharmendra Pradhan.Minister of Education informed the Parliament on 15March,2023.https://
indianexpress.com/article/jobs/over-6000-faculty-posts-vacant-at-central-universities-4500-
1its-8499285/

10 https://www.thehindubusinessline.com/opinion/what-ails-higher-education-in-india/arti-
cle66108558.ece
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education.

In addition, the funding to government academic institutions are used to provide
in the later half of the financial year and due to bureaucratic nature, it remained un-
utilised. In a response to a separate question, the government said that in 2021-22, the
unspent balance (as on January 11) of central universities and centrally funded higher
education institutes stood at Rs 7,143 crore. It was Rs 274 crore in 2020-21 and Rs
355 crore in 2019-20.

The JNU Vice-Chancellor Santishree Dhulipudi Pandit has expressed her
disappointment over the lack of increase in the budget allocation to the premier
university over the past several years. Speaking at The Indian Express's Idea Exchange
session, Pandit said, “When you give us ratings, give us the money as well. Today,
we are cash strapped. We are running at a Rs 130 crore deficit. You can’t do this to an
institution you rate as number one.”

In addition, Public universities’ finances are in a precarious condition due
to chronic under-funding. Over the past eight years, discounted for inflation, grants
to central universities have been declining. A healthy ecosystem of government-
funded institutions is withering away. The financial condition of most of the Central
Universities, and State Universities and colleges is precarious. In some of the select
central universities, the average annual deficit during 2013-14 to 2020-21 has ranged
from Rs 64.64 crore to Rs 421.35 crore. As a percentage of the total expenditure, their
deficits ranged between ~20-33%.The per-student grant to the central universities
over the past eight years, for example, has recorded a Compound Annual Growth Rate
(CAGR) 0f 2.58%. The situation has been further aggravated due to the discontinuation
of the development grants that these universities used to receive under five-year plans.
Instead, they must access loans from Higher Education Funding Agency (HEFA)
under the scheme of Revitalising Infrastructure and Systems in Education (RISE).
Even though the government bears the interest burden and up to 90% of the principal,
the borrowing university is required to repay 10% of the principal amount over a
period of 10 years. This leads to a repayment obligation in their annual expenditure.
Wary of their inability to meet repayment obligations, only 26 of the 48 central
universities have so far accessed HEFA loans totalling Rs 4,142 crore—averaging
Rs 159.3 crore per university. The rest have probably given up on infrastructure and
equipment upgradation. In contrast, during the 11th and 12th five-year plans, all the
central universities, received Rs 7,829.53 crore and Rs 9,346.29 crore, respectively.

The Journal of Indian Thought and Policy Research / November 2023/ 74



No wonder the central universities are now reeling under a resource crunch and are
crumbling from within and outside."

The Universities are not able to provide best infrastructure, rich labs and
resource funding to innovations due to resource crunch. The Centre in December
2022 informed the Lok Sabha that more than six lakh Indians went abroad for higher
education till November 2022, compared with 4.44 lakh in 2021.

Central universities and obviously State Universities have, thus, been
under tremendous pressure to raise resources on their own, perhaps the message of
‘Atmnirbhar Bharat’ is the same. The established criterions for NAAC accreditation,
the resource mobilisation has more marks than others. It leads to increase the tuition
fee.

Thus, there are two primary reasons for decline of admission, and closure
of the institutions, first, the fee is unaffordable and second, the traditional courses
are not able to provide jobs. NEP promises on quality education. A quality higher
education must enable personal accomplishment and enlightenment, constructive
public engagement, and productive contribution to the society. It must prepare
students for more meaningful and satisfying lives and work roles and enable economic
independence which is called today, prepare ‘job ready youth.’

In this perspective, the Pradhan Mantri Kaushal Vikas Yojana (PMKVY) is
a flagship skill development program of the Government of India. It was launched
in 2015, Pradhan Mantri Kaushal Vikas Yojana 1.0 with the aim to up-skill and re-
skill 10 million youth in India in different sectors. The PMKVY is implemented by
the National Skill Development Corporation (NSDC) in partnership with various
stakeholders. Pradhan Mantri Kaushal Vikas Yojana 2.0 (2016-20). To train and certify
10 million youth by 2020. Pradhan Mantri Kaushal Vikas Yojana (PMKVY 3.0) on 15
January 2021 to train and certify 15-20 million youth by 2022. On 1st February 2023,
the Union Finance Minister Nirmala Sita Raman launched PMKVY 4.0 in order to
skill lacs of youths within the next 3 years.

In this respect, the Pradhan Mantri Kaushal Vikas Yojana (PMKVY1.0) was
aimed to encourage and promote skill development in the country by providing free
short duration skill training and incentivising this by providing monetary rewards to
youth for skill certification. Later PMKVY 2.0 and 3.0 were also launched and have
been closed. Now, PMKVY 4.0 was launched on 1st February, 2023 and in operation.

11 https://www.financialexpress.com/opinion/the-problem-with-higher-education-funding/2917647/
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The ground report is that this policy could not produce expected results due to inherent
impractical policy guidelines and poor execution. Earlier, the recognised training
centres have to provide jobs after training which were considered extra liability. Later
this clause was removed. Now, the people of 15 to 45 years who are out of education
and may be drop outs are expected to be trained for various jobs. About 600 jobs under
various categories are identified by the government. But still there are many flaws like,
every job has certain job hours training but this training will be executed daily from
the start days. The most of the candidates are workers and not available in working
days. They can come to the training place on Sundays. Besides, they have to obey
Aadhaar linked attendance system and certain complicated system for registration
that cannot be followed by an uneducated rural innocent people. There are people who
are used to talking on a mobile phone but cannot convey their OTP messages. Again,
PMKVY 4.0 is facing complicated computer process of implementation which most
of the time face technical problems. I know the centres approved under the scheme
in March 2023 but could not start the scheme due to these problems and who started
following easy targets. There are many schemes which could not be implemented
for few reasons like, One MP One Idea; Sansad Adarsh Gram Yojna; Pradhan Mantri
Ujjwala Yojana etc. Now, the government has launched Ujjawala Yojna 2.0, learning
lessons when the country is approaching to General Election.

The Economic Survey 2022 noted that impetus must be given to education and
skilling to match the requirements of modern industry. One of the goals under NEP
is to integrate vocational education with general education and making vocational
education more mainstream. Workforce participation rate refers to the percentage
of the population aged 15 and above that are employed. With the NEP suggesting
increasing the GER for higher education to 50%, which is almost twice as the current
levels, employability and availability of jobs for these graduates, remains a key
challenge.

Indian corporations and employers found a rich supply of highly employable
graduates in states such as Maharashtra and Uttar Pradesh. The demand for
professionals with a year or more of working experience outweighed that of graduates
without experience, thus, driving up the preference for internships. Some of the most
employable candidates in 2022 were graduates with degrees in engineering, business
administration and pharmacology.

However, higher employability did not translate to employment among women

The Journal of Indian Thought and Policy Research / November 2023/ 76



as was indicated by the country’s unemployment rate. Furthermore, the participation
of women at work was negligible in comparison to their male colleagues. More Indian
men were found to be employed than Indian women as per the labour participation
rate in the final trimester of 2021.

NEP envisages that the world is undergoing rapid changes in the knowledge
landscape. With various dramatic scientific and technological advances, such as the
rise of big data, machine learning, and artificial intelligence, many unskilled jobs
worldwide may be taken over by machines, while the need for a skilled workforce,
particularly involving mathematics, computer science, and data science, in conjunction
with multidisciplinary abilities across the sciences, social sciences, and humanities,
will be increasingly in greater demand.

There are diachotomies. On the one side we talk about access of quality
education but education is becoming costly and it is not inclusive and affordable. We
are opening the new institutions and simultaneously withdrawing grants, therefore,
newly opened institutions are not able to stand on their own. We formulate best
policies but they are failed in execution. We could not fix accountability and under
bureaucratic process it became null and void.

The government academic education infrastructure is trying to bring novelties
for inclusive quality education delivery. The government and academics are challenged
to improve service delivery and efficiency in education system. There is a large section
who does not get the opportunity of education due to lack of financial and social
resources. The learning for all, removing learning poverty, preserving peoples identity
and helping in reaching out SDGs Goals require improvement in government policies,
governance, accountability, and management of academic institutions.

The NEP document observes that “India has a long tradition of holistic and
multidisciplinary learning, from universities such as Takshashila and Nalanda, to the
extensive literatures of India combining subjects across fields. Ancient Indian literary
works such as Banabhatta’s Kadambari described a good education as knowledge
of the 64 Kalaas or arts; and among these 64 ‘arts’ were not only subjects, such as
singing and painting, but also ‘scientific’ fields, such as chemistry and mathematics,
‘vocational’ fields such as carpentry and clothes-making, ‘professional’ fields, such as
medicine and engineering, as well as ‘soft skills’ such as communication, discussion,
and debate. The very idea that all branches of creative human endeavour, including
mathematics, science, vocational subjects, professional subjects, and soft skills should
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be considered ‘arts’, has distinctly Indian origins. This notion of a ‘knowledge of
many arts’ or what in modern times is often called the ‘liberal arts’ (i.e., a liberal
notion of the arts) must be brought back to Indian education, as it is exactly the kind
of education that will be required for the 21st century.”'

The Indian education sector is seen in commercial angle and holds a prominent
position globally. India is home to the world’s largest network of higher learning
institutions with promising growth opportunities. The total worth of the education
sector was estimated at a value of over 117 billion U.S. dollars and this is expected to
grow up to 225 billion U.S. dollars by 2025 with the ed-tech market estimated to hit
approximately 30 billion U.S. dollars by 2031."

It is obvious that the financially elite class is able to take education particularly
technological education in private institutions. NEP is formed and being implemented
in market oriented capitalist economy, where education fee will be higher. Otherwise,
middle class has to take education loan to bear the cost of it. Indian Bank sanctions
loan amounts up to Rs.15 lakh for admissions in India and up to Rs.25 lakh for students
applying for institutions abroad. According to Reserve Bank of India’s (RBI) data, the
outstanding portfolio under education loans grew 17 per cent at Rs. 96,847 crore in
the year 2022-23 as against Rs. 82,723 crore in the previous year.

Loans for higher education in domestic institutions are attracting greater
caution from some leading banks due to ‘doubts’ about job opportunities and repaying
ability after completion of the studies, reveal some applicants. "Some of our students
informed us that a leading public sector bank denied loans on the grounds of the low
average salary packages after completion of the course," a functionary of a private
business school said.

The Non-Performing Assets (NPAs) in education advances stood at 7.82 per
cent of a total outstanding portfolio of Rs. 80,000 crore at the end of the first quarter
of FY23. The NPA data for the full year is yet to come. The priority sector educations
loans slow only modest growth as they registered 0.9 per cent growth in FY 23. In the
previous financial year, they decreased by 7 per cent.™

12 Bhushan Patwardhan and K.P. Mohanan. RE-IMAGINING ASSESSMENT AND ACCREDITA-
TION IN HIGHER EDUCATION IN INDIA. Draft 44: May 31, 2022

13 https://www.statista.com/topics/6 146/education-in-india/#topicOverview

14 https://www.thehindubusinessline.com/money-and-banking/education-loans-register-17-growth-
in-fy23-turning-positive-for-first-time-in-five-years/article66959891.ece#:~:text=According%20
t0%20Reserve%20Bank%200f,crore%20in%20the%20previous%20year
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The NEP will not implement in vacuum. At present social, economic, and
political status have to keep in mind. Many social ills exist even today which had
sapped the vitality and vigour of the Hindu society. A number of social thoughts and
practices are operating as serious obstacles to the growth and development of nation’s
economy. Does the NEP have any plan to cure the society of this malady and make it
socially healthy and culturally strong? For example, the Varna System has come down
to the Hindu society from ancient times. The four-fold division of the society was
done on the basis of action or occupation as generated by each individual’s ability,
aptitude and interest. The caste system is a realty. The Hindu society has split up
into innumerable sub-castes among the major castes. The homogeniety of Hindu
society has almost gone. There are researches that show that the rise of inequality
in the social structure led to the inequality of educational opportunity and the rise of
social inequalities led to loss of universalism in education which further contributed
to the perpetuation of social equalities. Can we claim that the appointments in our
universities including faculties and vice chancellors are happened on the merit? Then
how can we aspire for quality and inclusive education?

In ancient India, religion was a great motivating force in the field of
education because religion had absorbed Hindu Life in almost all its phases and the
sphere of education was no exception. Several religious rituals like, Vidyarembha
Sanskara, Upanayana Sanskar, Sravani Utsarjana, Godana Vrata Samavaratana
had predominantly educational significance. Altekar derived the following aims of
ancient Indian educational system : Formation of character, building up of personality,
preservation of an ancient culture, and the training of the rising generation in the
performance of religious and social duties.'

The vision of NEP is “an education system rooted in Indian ethos that
contributes directly to transforming India, that is Bharat, sustainably into an equitable
and vibrant knowledge society, by providing high-quality education to all, and thereby
making India a global knowledge superpower.”

The Vedic Theory believes that Knowledge is the act of knowing something.
It implies that knowledge pertains to ‘something’ and if there is nothing there can be
no knowledge at all. This ‘something’ may be either a subject or an object. This would
divide knowledge into two main divisions, viz., subjective knowledge and objective
knowledge. Subjective knowledge points out to two main categories- (i) the human

15 A.S. Altekar. 1934. Education in Ancient India. The Indian Book Shop.
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spirit, and (ii) internal phenomenon about which human spirit has consciousness.
Objective knowledge relates to all the phenomenon in the external universe, which
are outside the human body.

The process of acquiring knowledge functions in three ways. The act of
knowing may be deductive or inductive or intuitive. Induction takes us from scattered
individual experiences to generalisation. Deduction is an application of generalisations
earlier arrived at to particular situation. In the intuitive process of acquiring knowledge,
sometimes both deduction and induction take place, but it is an inward process which
leads an individual to an act of knowing, i.e. towards a decision.

Subjective knowledge experiences may be acquired directly or indirectly. It
may be acquired also through perception. But something may be perceived subjectively
or objectively. “The objects which are perceived by the powers of the organs are not
determined by the perceivers themselves.” This is the nature of knowledge gained
through the medium of perceptual cognition. Knowledge may be acquired through
inference. The inference is based on laws of the unity and uniformity of nature. These
laws are verified by experiences, but they are not discovered by them. Knowledge can
be obtained by intuition too. The intuition has core-relation with apprehension. The
process of apprehension involves the process of perception and inference.'s

Education leads from darkness to light, from untruth to truth, from ignorance
to knowledge. The light is also the light of one God who is Supreme Being and who
is the creator and controller of the Universe, man or soul and the matter. The light is
that God is one, though it has a hundred names which signify only his traits, who is
formless, and who is just, merciful and loving. Education is thus a light to be given
to children as well as to adults about the true concept of God and his true relationship
with Soul and matter. The term Veda itself means that the knowledge of achieving
spiritual ends. The subject matter of the Vedas is two fold, viz. Dharma and Brahma
or God. Education is therefore, a means to enable an individual to know Dharma and
God.

Reality is the ultimate aim of human life and hence of true education. Education
is a process which leads to this knowledge. Application of knowledge to the problems
of life is wisdom. There are two kinds of knowledge- the higher and the lower.( the

16 For detailed observation, S.M. Divekar. 1960. A Critical Study of the Educational Philosophy of
the Upnishads. Baroda; Radha Kumud Mukherjee. 1960. Ancient India Education. Delhi: Motilal
Banarsidas; H.R. Ghosal. 1952. An Outline of History of Indian people. New Delhi: Ministry of
Information and Broadcasting
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Para and apara Vidya ). Education is a slow process passing through the lower planes
to higher planes. The Apar Vidya must lead to Para Vidya gradually but definitely.
Education must help man to know himself in relation to the universe and God. It must
help him to get peace of heart, develop detachment towards material life. Education
must be life building, man making, character making and assimilation of ideas. True
education should lead to the total development of the personality.

We have today densely populated and urbanised market-based life styles
where young people’s development has been conditioned by the rising of highly
competitive skills-based labor markets that demand new forms of concrete capital,
obviously education is among them, for young people to succeed. The profit making
attitude has exposed that parents are shifting toward greater investment in fewer
children so that they can invest more in their children’s fixed capital for them to
compete successfully. Simultaneously, the evolution of market-based capitalism has
been associated with the rise of essential values such as individualism, materialism
and status-seeking, which have intensified over the past years in India. It is called
consumer economies. The dominance of extrinsic values is consequential when young
people show disproportionate extrinsic relative to intrinsic values there is an increased
risk for mental health problems and poorer well-being.

Capitalism is an economic system based on private ownership of the means
of production and their operation for profit. The capitalism is an economic and social
system that exerts broad and significant influences on how social relationships are
organised and experienced. The basic function of education under capitalism is to
produce the next generation of compliant workers. In a capitalist society, the inequality
increases. Another explanation of inequality argues that wealthy families have access
to a superior education and therefore pass on their economic status. On its face, this
idea seems pretty obvious. The children of the 01 percent attend elite private schools
with lower teacher-to-student ratios, significant educational resources, and so on.
These students then use their education to obtain higher-paying jobs and preserve
their inherited economic class. Those who can’t get a high-quality education are left
with few resources and subpar services."”

The strong materialistic values help to maintain consumer capitalism, but they
can have negative consequences for individual well-being, for social equity and for
environmental sustainability. Individuals holding strong materialistic values place

17  https://jacobin.com/2021/06/schooling-in-capitalist-america-progressive-education-reform
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greater importance on acquiring material goods. They consider the acquisition of
material goods to be means of improving their own happiness and believe that the
number and quality of possessions owned serve as an indicator of their own and other
people’s success. Materialism is concerned with the pursuit of one’s own success and
happiness over that of others. Self-enhancement values conflict with intrinsic, or self-
transcendent, values such as benevolence and universalism which are focused more
on the well-being of others and the environment.'® In India, many major industries
have moved from the government sector to the private sector in recent years; these
include airports, hospitals, ports and harbors, railroads, and water works.

In today’s economic system, it is considered that all levels of education
are important in the formation of human capital of the quality demanded, general
education, vocational education, additional education, vocational training. As the
research results and many years of experience in the field of higher education show,
entrepreneurs (employers) have complaints about the quality of education in general.
Thus, dissatisfaction with general education is argued by the lack of basic skills that
school leavers need to perform jobs that do not require special vocational training.
According to employers, modern state standards, covering many competences do not
guarantee successful employment of boys and girls directly after general education.
That's why the government is encouraging so called “job ready skill training".

In the capitalist economy, one does not know when one will get the job
and when one will lose it. The economy believes that unemployment can have a
devastating impact both on a household and the general economy. The loss of income
has an immediate effect in the reduction of consumer spending. However, the increase
in uncertainty for the household can have a multiplier effect on the reduction of
consumer spending. A household that endures unemployment is likely to significantly
cut spending, often in excess of the loss of income due to the uncertainty, and the
resumption of spending can lag after the return of income. The psychological impact of
unemployment on a household can have a significant impact on the broader economy.
For this reason, economists have long sought better information on the dynamic
influences of the re-employment market. It is in society’s best interest for the newly
unemployed to quickly navigate the re-employment market and re-emerge with the
best wage outcome possible.

18 Burroughs J.E., Rindfleisch A. 2002. Materialism and well-being: A conflicting values perspec-
tive. J. Consum. Res. 2002;29:348-370.
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Thus, effects of consumer economy and market economy on the NEP are
visible. We have to adopt an education system where students study under close and
constant supervision and guidance of their teachers. We cannot hand over to them
to machine. The close and constant association with teachers moulds a student’s
character. Self or inner discipline develops. The habit of regular study develops. In
Army training, the training hours decide the timing of the study, the trainers follow
it. The direct teacher nurtures the nature of self help, self service, simple living, hard
work, cooperation, righteousness, celibacy etc traits. A kind of father-son-daughter
relationship develops between them. Education imparted by the teacher and acquired
by ‘antevasin’ students was soul building, mind developing, personality making,
morally stimulating and harnessing unfolding the best in the individual. The online
education and encouragement of hybrid learning cannot do that.

We had Gurukul model in ancient India which is followed by some institutions
at present too. In fact, the life of student is governed by rules. The teacher student
relationship is based on moral foundation. The austerity of discipline to be observed
by the student was puritanic. Our values suggest that in this time frame a student
should lead Bramacharya life style. In that system, all students whether one is a prince
or princes, a son or daughter of a rich man were used to receive the same treatment. A
student was treated like a tapasvi, today he is customer.

The Buddhist monastic universities like Nalanda and Vikramshila were like
modern universities of Oxford located in towns where arrangements were made for
the lodging and board of the students who flocked their in thousands. Today, the
encouragement of home learning cannot be an alternate to the system where the
students were used to live in close association with their mentors. In our ancient
education system, the authorities were used to strategise about the location of the
Universities too. It should be near town, in a peaceful environment and close to
the nature. The Naturalists believe that a child learns best from Nature’s free and
invigorating environment. Today, the system does not prefer such aspects; the result is
that the new institutions could not stand in their own campus after many years.

In fact, our ancient or pure Indian educational philosophy was based on
idealism which considers the inculcation of spiritual values among its students had
great significance. However, it does not deny the reality of the world but maintains the
mystical self realisation. This aim can only be achieved when the student gets education
in a natural environment with close contact with mentors. Satyavrata says, "The child,
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as soon as he steps into the threshold of the temple of learning, must surrender himself
his body, mind and soul to the care of the teacher.”” In the West also, the Humanistic
movement emerged during fourteenth to sixteenth centuries which recognised the
modification of Character. We are livening in an campus environment which has
sex problems, juvenile delinquency, student’s protests, exploitation of students and
the teachers, and where everything is considered in monetary terms, the only hope is
to return to adopt a education policy which is based on pure Indian philosophy. We
have certain responsibility to prove Hindu values and thought’s universality which
can lead todays world that is crazy for so called development where there is no peace,
satisfaction, only depression and dissatisfaction. Dr A S Altekar has said that Hindu
civilisation is unique where we find surprising exception to the general rule. And the
field of education is most noteworthy in this respect.

19 Siddhantalankar Satyavrata. 1971. Fundamental Principles of the Gurukul System. Haridwar-
Kangdi.
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Tt s e 5 i st fran

I fIva i ge Irefiean Sifaq ehfy &1 39 8 | 39 39 T U S
g9 fafyed &9 9 e &) sgaeen | B9 81 999 & 919 989 W9 (aar SHeh @i
07 @1 TErefae T U o € a9 €, g9 o § vaifeadt & ¥ gerdr 81 9HE
=F 9% § S AR § a8 99l ¢ SR S FaRgd T8l @l a8 T & S 8, S Far
ST @ fo6 g St 3T T qgr Sepfaat- S Setier, R, gaiad ok fie
T, dfh dfes TEpfa wd g % g TEr A8 e s T, Epd @ g enft
oFf 7ot e § @1 59 e I A 99 GES U9 SEH J GO H g1 59 JH I
H1 W 16t TG F & T F Haof eyt @1 S F g qUSd & WAl § 3o’ 39
TN 2-

AT F: IR A1 BHEER A 12
3P TR o faamedt i S g3 8d F Big a9 |

5t o5 # 78 off Soorg 2-

‘... HOEdl SEf F 7=

arerte Tt 58 a9 d # SR e §

S @ & 4 # 3 () @ SR i Sooid g 1 STE ST S-S+ =
g REd Wt 21 9 THR S 1 37 U v faen 9 2, S o # wdl 7, frge
ey foHs Agal AT 2, difsh S0 59 39 9 f 81 9ot & geey Son
T 3T § 81 T, ¥, foe, g S7eer Wy & a9 8 | S JE-SAE
gfafafere et 2 1 S HROT 31T g famn § goEdl i He A 7| faen 7 3 w9

1 e, gd frdurs, wrerdtE gEeiar g, e Mt sl femde, arod-221002 (3.9.)
2 FR-7/36/7
3 F9E-7/40/3
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2, Teq GO e yae §9 J9 O 8, ST G a6 ¥ SRa 1A F Ferdt o W 2
39 JohR 3fe urar § g % & ®9- 4 vd g & §9 § fod €1 g9 39§ g
P AT AT T 21 TR H G @ g % o qw uF GepfEt # fmn (swmn) &
TR 8, T GO S T 21 39, 39 SaedT ¥ off 9y Tehd €, 99 9 99 W
T AR I F 2| IG H I HASl a8 QAT @ b g # uiverdt v, S dafaew
T FTE IR HT BISH I Grgul v F 9 H T[T &, IHH I T HA, T
T TR B | GBI, @Il b el AR 3R ¥ Ui wree e & g6 @1 5
e, Afes T % a6 o # ofrdl 9ot % a8 6 % 81 39 BN FT Gebd
& o5 ufvenft g1 araa  dfeeprela I S g § s T A9 2

qfyeredt F T AT Stea AT == B 9 PR SEvas €, ey I9%
T g b fh WHAT TENE Hel ¢ | WHA e H & A @ B g1 3w H
ol WA 21 9 off Tewqul 7 fop s & & e fyd 2, S o 2, o5 @ et
S 1 FaET TEAAT 21 3H THR AT AT d T b1 b @i @ 37| S
Tl S7eraT Wref=ar &1 f5elrT | arsas # <@ at T g fo af¥erndt S we S SR
T 37 Ak I A ey S R, =i Ak I R e ) @ 2, SuH s
IH, A, o, o6, Yo T N g1 ufvE & YA 3% ¥ gl Hifded], AT,
SR R 34 2| Uiy Riae & oy a1 e €, St e fidw # o o A 2
T T R I F FHE b IR WEY I H Ry @ fed § off SR @t g

W 1 § \H=aa & oo e @ a9 & ues el W R a1 ®
AR e & G, AT, ST U HOTg b ) TR A 2 | AR e # e
T F T e we A e 21 g9 Al ufyew & {iew @ § 9@, adee T
afess S Fad & €, o8 offid % T W adu 9 e 21 39 W ¢ % R, 9,
a7fE & & § TeNs 8H UrEw H AL W BIeh, oifehd ST fawaTE, SAER v & &
SHT BT 8| AT & I W U ], WA & T R @G e gy
¥y 21 g SR W o 9RAE U ufve S % 9 92 ) 9% S 9

39 T & 7 g g fRuE U W ? R ufvem & e e ¥ fiw 31 @ g
% 339 T FBIYT F H% §, 395 [Gudd Ift=m gaie ud a9 &1 50 g1 T 9 9w
1 T8 THHT B T A W@ &, 59 a1 ufkEw e 81 uived @ ufvew w21 9 e

4 fiig o Yo, HOR & go fOE, ARl FheH, AR, 2018, J.-199.
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F1E Sfard & 21 TEur, B Pl ST HEE W 91| W Q0T [@, FH 9T 56
YR & 39-qF9 T Sl BM F W U §1 I9-a9 T 9dig e wew # a6
ST TR B HE g 10 T Hid # ad U g gt welt 21 39 ue ongd gua
TR A & I et % URvT ¥ A8 I HerT 81 e, gl st ster
<t TR WY Ger % e 1 URem @1 39 YR oA H 2t geger @ sfafafie
T FTCl NG ST R R A 1T S TP 1 gU i 4 Fé 2

FE 3 U Tl Trar g e e o1 A # 81 WRdig T 7 o
& &% GO § | TR S YT S, Spd geenet § & S @ 8, 98 anft off sy
TS I gE B HE | 3 A9 s fweor G # & o1 W foww i st
AT STGY GEET Ik 81 il 39 ufvendt a1 Sqd fen ¥ Rk wqsa i steEdy @
forer % RO 97 I W I URA teEn g # SR 9mT €, e A, e, s
a7fe &t f0en 21 =8 31 9T @ 5 Ie-ae Ua WS, il A dq9 I 9T, 3 Ug,
I B DIEH A F I F AT W &7 THH IR FH AT S FHR IR 2
HrET I SEYUT T | ufvem § off Aifosward foren v stew § 9o g ot gen §
AN EH, TSIAT SErpH T THHST e ot & I8 © 2, oift 39 99 & 757 I8
YIS ¢ 6 el & e W a1 L AR e 1 e I T I 7, SAfh qrve
O 7 e GH TR T 21 3T I FBR F mene i gvag 9f ana § it
afem T ufverdt e & T W $ wd viiRed smenia fRren w5 § W g
€| T8 T g1 T Webar| i e U AR & AW W qivenh e ® vaw w6 oS
T | 39 Refq § 9Ra & el wd O S fen % gwd & B 99 webar € SR a9 off
@1 2| Ufvem F 10 gearedt § a1 o o 319 T8l e i SEE A6 W 59
BT I & T8 THAH 37 @ ST 341 U NG THay 7o [ U 9f¥em, W ud i\
anfE 3 forem &1 T & T 8 IR & o W2

5T YU I g9 TS T R ff 3@ Tshd &1 9Ra 9fr § faesfa 3 ored off
7l T & &t 9ol & 31 uf¥em 1 9 99 g6 UF g9H <o H i W 21 e ¥
AT GHIS eee] | 7 STrR0T 1 YR | SHH WAl Ue HiHadl Hl HeH 911 38
T T g | 3T T R HbTet P T T G2 | T Fed M S F < =

5 g, fasg, TRER 9. 2071, < 9 diegdl 9w, 9.118
6  dmgmagan, MasE, TRER 9. 2071, < 9 diegdl GwhT, 9.118
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% wfier fhar 21 98 9o § 6 Aot & foen AT 9 ol i fyen SR TS B awa
fear| 39 H5pd, BRE & WM W ST F @l fhar| SISl & A ¥ 9 gue §
TS T AT FEH GE | AT T AG, Ig oft o o IR G P A ¥ YA HEAierd
R AT H A F T F SEST I UL AT HR FEACT F A ST T
39 YR 3PS HEHR ST9aT WEF I 9T W | SER o6 9N o4 dl STST W gl 3|
YR AR IS H ST HHATHebar 1 A TSl g37 | T e & N S &
I § Hfth H T TR g AR 3 off I F | W e b SR & AR
v aeen wd ufvadt fmen & 7 ANAE 9Rew o oed R § ST @ YA o
YRR 3T, 9% W 31 off 91 T 21 39 9 i R ff 7 37 F vy g fwen Hif,
2020 ¥ gam 21 9 fvafaamerdt frn ® sifw oo 21 59 FH0T et saen |
o forem STEva 2

TR & TR TYHT FHRY 8, e uEH F W R G F T TR
T S 21 g SReT afem e saen § SR g @1 98t s e e § e
T sdifersbar 21 39 it § & qgf F gu & Sfed 21 i § srfue gfy & et
T 97 & Saa-ged 21 59 Sad-ged § uRedd @ % e § S @1 39 QU e
q St & @refive dR-R owar @1 ufve & @relitd § [ S st e e
¥ afir fafear, s wiede, o o enfe & am wq@ €)1 59 w1 et weEe
AT I % 9 39 FROT T g 5 98 WA 2, A B WA A 9= &
fer 39 HRUT g3 % Al T €, YOI § T SN TS Wb 8| 39 Teh
g § gl i g e e @ @) 3 W e e § Tegd # o g
foreafaarerl s oy o fasfid g3 |

T & § ufvew § a1 09 & <0 F FE favafaaes T8 41 Fufy weeet
foemera srwa 41 13 waed # eie # oneuwe wd S fvafymed wifid g
T H uH GUR M=o & 919 fvafaaed & gfeson q91 fawr § giadd gul 9R-49R
foreafoamer e awer § 8o TsT 2asdl & 37 o9 T 1

3% 9 T @ fo g # fovafaererdt & e 137 € o § TR g8 1 59 e
A § Frvafarerdl # e o QU 21 I 9Rd § e 39 S Jerer qrifvrer,

7 e, ffR WUy, 9dGaT T YHIYH, TS, JEUE, 2002, 9. 76-80
8  Vishwavidyalay.wikipedia.org
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&1 FRrer fovafoaed fava & geHae fovafderad § or1 qeimen & g9l g § F
2| hH Juia e TrEer # off @1 W fiw % 9 WG F [ F [ b AH W
Ig TR SEIET 1| TRl fHvafaemerd s @ 700 € qd A S @1 9= 10,500 &
3T B Ued 91 60 | 3T 7T Ugr S0 9| fshat & STHAT & §HY Tg HOR &
g fvafaarer g & wra-qe ffshean &1 Galuk &= o1 T8t ffhear i fwn gof 8x
& JYE TS B Bl S: G B WM BT ST AT 1 39 w0 H et iufer svear st
1 T A TR & Sy forewdt o1 fren i guiar & are < gran on, e o S g6
HaT, ST HaT A T ST 9110 TR % §EH EE R § iR o fvafyare
4| 3 favafmredl # A, SeAaql, ST, e, S, 9w, TEER, A
HieT, fashafiTen, aeardt onfe o 1 39 T g f Wi foven oy # frvafaaes vss
9% ATER P vafIere e e &1 YURe M 9R § 39 9 gel, S| 9t
Tl @ 411 9 YR 9vEd ¥ g9 a¥ Q@ NG § fovafaarerdl s oy @eeer ofaw §
off, T e I TE S A 9 aRae favafaeedl @ o S A e
AT 3o I SFTHIE T bfsisT I F < =t 9el, S oreft off Hram 81 39 <
¥ 39 & o @ wra | faven it @1 <) =)

A= e o ot fife: 9Ra w1 e dud vmaed & a¥ 1947 # faef
AT o g < # e e s Senfod ue uifta favafaaers 9 7 favafaaeai
% MR <M 6 qeh AW H @Il e & hx weens 6 yi@ el & st
Tehel BT St e Tead o off | weem & wHa Hfew e F frvafemert w@
TATRLUT STEe o | Tt 31X foramdiel qen Tegper el Srdt waaeft deensti st sufer
&I fovafaarerdl & THS I a1 favafaaei & gid # fhe FE 911 98 F yeEs
TR QR YT o GUR o W A 8371 39 GUR § U TR o ol 5 e s |
QuRl & 3t o H Tt fren AT w1 R Ten 39 <R F Sod vl § & ai
Hfer st | ot werm Ut e AifT 1968 H R # omdt1 g fiven iy & wHy
9T e e e off gud ae R i guaeEs aSte met & 'wa § 1986
T 37 1 g9 frem AT 1 AW 91 'Delinking of degree' (S fefem s feaft) srafq felt
Td TSR 1 Ty w88 | 9 TR 3@ & 9 W Y99 wlien & wed | 3=

9  Vishwavidyalay.wikipedia.org
10 Bingchat GPT

11 Tt frer Aifg-2020, gl SR, oREs o FT FAR
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¥ 99T q97 SR 1 &R Fell| 999 T e Hf @ & 21 9 9@ a9 98 &
Hfgu™ @r] 8 & 18 98 18 e § oM | fiddta U=t fiven Hif % @ 8 & 9=
219 AT} o W guTeh as off Fis U fren Hifg o # 42 ot v F Tt foven
Aifer reran T foven Afo-3 A Al adig foren Aif & savaewd Tegw o @ 4 @
H9 H 2014 § TEFEA T A A R 7 4 e Ay i faew § e gwew o

TS T % TR A § A0 e e A, v s el
& vgel U e fa e gwd U e Ao ¥ 34 99 A€ 2020 § T e
difd-2020 sfaa § ol U fren Aifq-3 & T e 2015 F g gE 1 59k foU
T4 o hioe T 21.TH.3R. GoaIvad & STeel § 5 Jawdid HHel -t T | 36 FHed
% TEIE S TR I WiHR Tl AT TR 7 39 HE % fIw 2017 F rARer a3 .
FE T T § UH Al s 9 9fufa 9 weemd faust & v 31 T,
2019 & THR & 99 T R T foha| THR = 36 29 AR, 2020 I @] fHhami»

Tt forer Ffe-2020 % R R & formr & 75 9T 3R 2015 H ST T Faq
foepTey WSieT 2030 F WeF-4 (WH.ELST.4) H uRefer dfvas foen fe wsier & ER
fova # 2030 7 “Tff & foU TR SR WEE UE I e gRfET w9 s
Staqed= e % raedl I dgmEr fRF I & oRrT 210 39 Fhr U e Hifd-2020
e b1 weer FR1eT o1 dveie o S1ega dfvas e 2

T %A H gH Tad fdehd TSisl-4 (TH.S1.5T.4) 3181%[\ (Sustainable Development
Goal-4) Td e -4 I FAT 1| I § fHawR, 2015 § §Ih TgHd 9 Fad
17 9ad [ e 73 {531 37 17 ad M el § ¥ & ¢ tH.ESh-4. 39 @l
-4 @ 2030 T O HE 21 CHES -4 F 2 T & T 11 Febdl g7 AT ST
21 zud off 7 oo @ €1 (1) fres mafis wd e fwen, (2) e oot @
et 16T, (3) FEwmEId deb-iehl, sATIEIs T Iea e, (4) IS A # e
¥ gfg (5) foen & @t dJeuEl # qwfd, (6) TEE HRRAT SN G & Y
T faebr wd (7) dfvas amite % forw e 3= @t 9wt & foaw = @ g
ToI- Rt e g el @1 e, femeia aun & w3 R sEgfel @1 faww
wd famrasiiar aui § A fowemsi @ smgfd ¢
12 Tty e Aifg-2020, vl SR, oREs o FT FAR

13 T e Hifd-2020, AHT GHIEH f[4E #906d, 9N §R, 2020, U, 3
14 Satat Vikas Laksh wikipedia.org
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I T T g 5 ade R -3 % e 2015 # of dfee 9fE Augem.
TRIUI FI STl § e 9fufa & Raid H AR gR R #X 2017 H RE
Tk . HEA TH F oreedl § 9T e w9 F 7S w1 T geEd: @l
S-4 o1 7eiq Bfede i # Rad @ Sh-4 & AFH & oEw T2 ff| g #
SR dxfh . FEGH T G & {urd- I fven Aif9-2020 1 e ST TG
F THEN -4 F FTET 21 39 TH.ELST -4 § fwg TR dar S &1 off @eg 71 599
W RS SR TGS IR % e H HBR B BT TG g | 3H TR T
ST.-4 3MeEnRa T fred Hifd-2020 WA IR qe A SR Ted! e e H T
IR TH T 2
et fomam Hfife-2020

T R Afd-2020, 9@ @ U Rrw Afa T 34 39 a] I gE | TR
I A HETEA o HAeE H AT aga R #Aed S T 39 giadd & a1k
Tge e w5 Wy grafare feie o1 g9 AifT & faw i At & steme &, el T
Tfed T S 92 91 TH FAST 7 31 T, 2019 B G RIS Hx TWHR 1 TiaT 370
&R 7 29 AR 2020 H 39 AN fwanl frew Afd-2020, 4 9W w6 27 el A
foreTeh 21 9 SF=ia A, et HId quT fHar T 21 3 ¥ 18 a9 o el o oI WS
T YIS i T 81 39 GG BT A G- 5+3+3+4= (3791q) 3 T I H-Tper+2
T I JoH TH 3 hef+ 3 T 3 W 5 HA-3 TH 6 H 8 FAM+ 4 T A 9 H 12 FaTl
& e 21 3 a5 S e § f-Tohet At JRT gl dur 18 A it e § e 12
(Theed) # Iufey wred gl 1 s frem wgwmsT # g0l g9 WRor § e iR WEw ai
ST 92 T B A uRade $Heh g &t e # g oFf & 127 e o wlten THwR
STHR T FAT | A1 e P WA S BT T A H TS qRe e g1 o
nfafaferEi % off ik T T F & TTIR Tebl, HIOS TE A0 FH W A f&@r W
21 Rl e o s g

3% & T T & IReAERT W off I & T 21 godin yomeft # AT e
& A A e @1 gl St A e o o Seoig @1 o 'OW dfted, de], $9e,
TerATeH, STghd, T, Ehd, BIE e wred i e #1 Seeia 81 R wd i wm
#t foren off Heequl Wt FEEET I W AR ao fEr T 7| et uReR S stk

15 Satat Vikas Laksh wikipedia.org
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H TF 30 farerdi o St S & Faer 5 T 81 TSl & WY Wel, qeifrh qded
o we fear e g1

=g foem & off oRada & FEen o fwem Hfe-2020 & 31 uE fen
Hif-2020 H freqor g s # =us GUR i G = T S e & da
F WH W AR T B F GAE 81 TAH TR W g F9 § 6 o6 afx frd wwoi
T 1T o SN U SISl 8 df 39, Uk a9 YUl i W YT 9F, & 9§ gUl i W
fewmr qan ffF/=R ad quf S W Fas W o gl $Heh fofT, =Aam i stawd
BrMt | ST o He H ST BiEH a1 BF B TS a6l b A [H: EAAT I B FHl
e ST @1 o T FoTeh § gl o qoai AFET F SR W EI JeAu
AT N IS & YR W 01 HiSe Iid e 60 e & &l & A 9 &
80 ¥ 120 HSE N UISTHA B

I b HII-TIF Flcisll Bl W S T 1T W a9 =7 T & 6 gar 2|
I e & TR W AN I o o-9r9 JSHINOe: re], Joanesh fme T Sieee ®
faeiy 5er 21 e ol % U sEafy & e @ g & fFen & e fGfe 5w
Fr g St T 21 g & T e faweh eyt w aga v s W ae e
2

Tt e Af9-2020 F wan, AW, g fOwE, fage v aiftes & e
A W R TgASiaar stoar ftuyur 3t Zawe 81 Sl Whs, fH9E W e w6,
el agr AT et it AER vy & ®9 § e wom| U fen iy § fafy
HIFFA FRT Genfera ISshAl S9- fafer (IR iftrer) fafsrear (Mg $ifter), i (e
Fifer), g Geferd Teshal H GUR TF uRad & e 1 T § T 3Heh URed
gfen afvla & &1

Tt Ty Hife-2020 # ste e wa Stegd= e, st e w® g
& Y- A Ug fefSea foen ot gwfa & w21 g6 F wY-9g R e,
LT T T NS % T S e 31 g8 e ui fyen AT % dw am F g

T e A % =9 qm § g5 frarEd & fo Rl affl @ dst & e

16 TR e Hifd-2020, 3%, B-1-48
17 T Ren Hifd-2020, 3%, 78-52-79
18 U R Hifd-2020, 3%, I8- 81-95
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1 GIE 2| 3T AT H el GoeadR A€ s Td Tehel o] 3AeA I 6 Hfwrd
foren | =g F G 10

3 o 7T I § I I Tl o & fo AvFet Rud ®EeyE (NRF) @i
T TITF. 20,000 FAIG FHT A S < P T g1 Terebal, THR I AT F
T 3T W B WIeUl 6 % Wiy g7 off T ¢ 5 (R g SR % aew
ISP TG BT U I FH T J

T e Aifd-2020 F @9 TER F Iwa T GEE oS g1 -
1 -7 farvafaarers (g 3 ), 2-fewrror freafaemes (SrEa= % @19 g
orer #Rf) W 3-wEd felt & A e (R W faRe ) Sftefad g e
et T TR & WY g ot § UE 3o UEdT 99 e e S s @i
A ¢ aElt e % o dem | ffraas due. swify suet St @ a2
S o # off GUR W I 21 3H F WI-TY gHI-HHG R {eq0r Geenstt F qeain w
T TR W e geenedl/ fvafarert & qedishy W ae A e 1 e g %
forcfer o w9 v onfe & fram & for Seensti & e W e faan mr g e

fospatcres foar: sgerd dfvas aRawr & T e Sfe & syavaswa 6 39 oF
219 Tl % U e H g Rren Hfy 78 omh sefr daw @ e w W R
A § 3 IR 37 gh 41 TE BT 441 e A7 7§ v o wH.ES-4 & wy
ST SHaen &1 el S 1 FA A T A gl SR 3 9IRS W o
feam T 81 IR fYTeT e B 39 YHR F S b1 JAE A 7o 7 % ueh fwe™
steran fovafoemer™ &1 faemsdt wa & 78 IRa & X Ff sfee AW & AeAm 9 S g
T gud der § yd o 9| R B 99 e 6 WY gods a9 & 9g-91g ISR
A ATl S B A @1 3t e s § Afyas @R W febedr ws fem § gur qen
USRI T T A R

I e Aifd & ot & TomeTa Sepd e v wewdl @t fren & 9 o 6
2, UG 3BT o BIET 5434344 BT E GOMI 3% F 3 98 T 18 I F HA Yohrad THEBE
Iy I Temr Mg & grft| S YR Ehe &R W T& a9 W A0 9, & a8 W

19 U e Afd-2020, 3F, B-99-103
20 T fren Hifd-2020, IEgul SHEN, I®
21 T R Hfd-2020, Il SEEN, I®
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fewamn wd i ergar IR 9 W SnE Swify < enft) afe e favafaaes e T8 e
a3t Iy .U, duH-Hl. o % HeRE ALl BNM | AE Fawer I i Hensd &l off
S 2| 7€ v A H sroweTE et % uRadd S 1 oo Fowi: ol a8,
Afee 3¢ off Tt fren ifr 2020 % SET FEET BT

T fmer fifd-2020 % A0t & arend off %59 7 81 T8 AN T & AT EvaS
forcfier wramem wd wfifere qom Toreen I foreent st S wE aren @1 o T § oy
Rreqor weensti, foenem, weifdaed v feafeme qa T R deensi-faae,
weTfaaTerd Ud fvafaarer & e, doree enfe it frsrar &1 sfauet gaan afys @ f6, sad
Ul & U A off 99 # STavashar 21 daH 9ug ¥ TR W whel, fmmer,
wEIeEel We freataanedl § 9o At Rl B Uh Hed SfHe Hga HOR ¥ o6 &9
I foreran &1 U Rafa & o fverhl & sl fen &1 919 $9 Seq= 8| g & e e
& g dfex-favafoames § geufd, sfpaufd & & | TEd @ 6 7 sewt et
T # et §E UE a9E ¥ 399 gRER T R @if-2020 % A0t § 9 @ 71
T JER See/Fueug! § Fo A el Ud Ao et & et % aen
& erauet o T fren Ay F At & aen 2, =i wfe Tw J e /fyafieE
% weg foer off 39 gIfed ST | 3 % W agand U fafaedree T 6 s 99 Saw
S FT HfST T FAO 7 |

IH & WIF-HIT TAHE H TH d€ @R B AHE AT R W g e
IS A T HIT AT THS H ATeier T qeiien S Feeen 769 R 2t a8 off u
7o 87 TP R Aifd-2020 & FEwn § uF e 3e9 w0 SeE § oE gN Sew
AT T 39T off 81 S99 Tohreel i & g9 T e f5-2020 T A=eiRes s
R 3N Thd &1 3% Toh a5 ff 78 30 ¢ fo o forvarg wd fveg & g adle faven
Hife-2020 3t o€ 2, 3@ fv=g w9 3 favag & 9y 98 9 o enf Ak =
=ifq quia: AN &1 Heh @ FiEa & aRed e e 9 S7id & 9% qodi Sl qMa Hai
e forve HIgAT 1 HET gl
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e fora ifer i el fora & st

BT =g Hifer Brardt

Tt fireqr fifer 1 ANy gU A A A T g9 7 ast F g6 yaeE B A
forem # o oI fp & # AN fhan 7, #9 ¥ S0 yEueE onfl 7% 3 9w H U
€, 7 AN 8 # 1 9 o o W@ €, 3 Wit fogad 1 qeers e 59 iy
Hrerg 1 49T 81 59 feAifrd Syshint # sfest 3@ S Fehar 2|
1. HreAmr et 3 R i ey gegfy ok adam fwrn it % @
T 32T
Hreafhes foemerat & fyen ity & frarae = fafa
foparaa & erauy
Hfd T g4 aret aladq
Hft & wraf=aa § e fed arel & s s

v A~ W N

wTeAfe faemeat g e it : Ufaetfas gsai

T fren &7 Sferd St W 21 Tehe § O HeAsel deh fune e
@, TSF Uit qo1 99 Sntea o | SEST & o W fwe & 7 A I5a A a4
feam T Sfg € Herd B 36h YR 6 A W GeRh 9 i AR @
i S fopam T | T & ars 5 ST 3 wfufhal i e % gun 1 s
e 3= 39 TR H 1 oSt aga URar- fhar W ST ST STURAfld W@ 1 e
% A8 ARAg wreAts e @eae % wRadd § AMEE S ae SR % N R T
3 | W 9 J e & faee § weergut feen firefl | areafie e § gun & ged
TEEl A WAl o a8 O 1952-53 H AreAfiss R ST & Mo ol "Areathe fre
% HaY H 39 AT A fwga o7ea fopan) 23 fider 1952 i Sfae Tl W Jaife
F1 TR § ST T AN § 3T A T | TH AN B AT IR 6gai | a1

1 FadrR e, e o @
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9| < 9| gen At R & 3ev, "eq ag1 e | guy 6 wafte 9t
qo 3= e @ gow| diww e JoR & Areafie well § wWER g6y adr e e=
UETE | 39 SN 5 29 3T ¥ 1953 &l 240 Y H 39T Hfdad qRd THR I
S haT | 9 TG AR TER A e & gAied W A9E 9 § "o guge S QR I
& fow ush T foren Hifq a9 & w99 1964-66 § T ¥R SN &1 T foRa
et a1egey Siaex <o i FISW I S=@T 711 398 17 TaeT § 997 3§ ISR AT
& AW G off T SIS 1 T S 7 EARydss e e # sravasharsit #1 et
foFaT 3R 29 S 1966 T 3T AfdaT IRT THR i IV 11 T8 700 JRI H1 TH
foega awamast o1, frad fren &1 390 & &Aooyl @EF & &9 | fawfad s & g
3% TTT ST S A T AR R I H Teh G 0T W= AN FA A Fed
TS| ST YEATIH-I0T, VifeIF THAT, Thel e & fIER, wreaswy, Rwew-usfy,
frrteqoT o 369 TS gU 3 gea ff fawga ®9 € Qw39 I A & gaal Bl S
T @ §U 24 A 99 1968 FI ARG WHR A Tg T ey Afa =ifva e s
5 erge foigedt & wfed fvar w0 3 9- T foen @ wew, % SR TSA W IS
AR, e W FdiT soie BT 6% @ Al ST, 10+2+3 &Y 1 ¥ =aeer any
FT, 6 T 14 3Mg a7 & forw fgres e, wreafhes foven § framn g3 @mp e, odfen
YOIl § GUR efa | T T 370 & STET 18 Iuf o ‘Fvenm & A-Afq daieft ufter’
A § e FeRer % YUR FQ AU T 68 JEF & LGS HI MERX AR A 1986 H
G TR A 7% fen Aife-1986 @ 9 R e gw AT A v s # 9um
STl GATad her, e Jumelt 10+2+3 AN HEAT, TheAln Yoo § R, AR
% ST GAREd HT, WSThH BT AT, 3TeATaes e § guRr, ifers e &
g1, TEIET fHETerd WieT, W@l S gl SR wwel 91 9 vt # e fHa
RIRIN

T oo A, 34 I & WA IRG TR 4 I Tegy oo s Tt fovenr Aifey
¥ SA-To URadT i STEYIdT ¢ 1 3TN % SGeid URIY § URA H HiEhfah GKiel B
9% A gU e gfeaivr § fava &t w@ 99 srdfemaeaeii § ©H @ & § wd
TC IRA TSR T Gas I Sfaet . T 1 STeqed § 57 2017 # ‘Hegd-
TE-giEf & e fRan 59 wfufa 3 @€ 2019 § U= fen A @ q@ier sfaae #®@
TR fohaT TAT g TR A 34 T8 QU ¥ Hifd-1986 i Freefd o g¢ T e
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Afd-2020" & 29 Jo 2020 H AR F | 7@ T Rrew Afr 21 3 v A awa
# veelt fown AT 81 103 gSi # 39 fen A & deF =it B gC B T 2- T
e ifd w1 T TR 3w % fahrE % oI s aveasael ® QU B 81 T8 A
NG & JRURS SN Hihfash qedl & SHR B s Wad gu 214 9 %t fren & fow
T e, R CEEisT 4 Ifiet 8, % SIS # Ry e, 36 faw @i TeeE
Hfed oft Teft & GUR 3R i H TEE WA 81 T o iy y@re sfe § P
TS eArst o A W 9 IR @ @1 7 it 3w fagi W enaRa 7 5
¥ T HIA TRRAT SR T 9 S AL st % - ITaR TR P b I
TEE] Y Geefl SIS QTS o [ BT =Ry afesh Afde S 37X weAes
TR W o = A e B STavEes B 1 3 YR 3 fYen Ay § =fe % wafhor faewm
R 39 ear femm o & qun e & e 9 & U @ e gifed @i g WA W
ot ot fean e 2

7g forify & sild IR & T I9 a9 a0 e wew &5 off e @
T 8, 39 URed WUe # 39 W PR #d gU el T § B 9, YR iR 9 & @i
& A foeR W S g # ger Halsd qHarE ofed qE1 Sar or | S 9Rd 8§ e
T AT TGN SHa= 3@l Thel & a1 & 9 F1 da & &Y § FH 376 T afesh
quf-3Teg 3R qRE % &Y F WA T o411 qRen, e, fmater ok geendt S9
T IR % fveda geEt 3 ewea & fafe &9 o Reor oy & 9 9w
i R o 3R R gt S Rl & o A R s P A e e
o | 3t foreT e 7 W9, gYd odve, IURffeY, AR, SENd, AT, eyl
T, W, WO, UdSier, ARmS, T, firer, s, #E, i ek a9
I HeF fagHl A 9= fean) g7 fagEl 3 A W W I & fafaw es 9 i,
e a9, o faee, fafea e ok wew fafee, amits sfmifa, wam fmfo,
STeraid fmtor 7K feem 3, T, dfeid Sell, Y0 goafe | SiHIftTs &9 9 Hifess de
fF3r | T Tl 3R gvia 1 favs § ag1 y9E @1 71 99s Ao # 39 9yg o
F A el difedt & faw 9 9k 98 o 9Ued W@ S TEavgsdl 8 e AN e
AL FRT AW I FE & AR, 3T 3R Tgg fopar 1 =T R AT-Aw Iw=m o

2 U fmen AT - 2020 7B - 4, 5
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el S =1feT |

3 YR UL By TR o SMER 9 # ‘R & @’ fuiRa & ¢ 9=
&9 e At foigell w ot & T 2

1. Tqel e s & S # U AW a9 A 9 ea 81 Wy 2R
P S5 B U el AT & ‘STh H 3T G B 319 e F faed g S9H
T Ahe! & o9 adn dieft Tt dari 4 o forn, S g3l ofE i @ @l [P <@
Tl ot 1’ TR Sl @ I GE 1 ANEEN BT AIfeT i TRal o Siad S SIS
% UEE Siad ¥ faemn T8 S g, dfeT 3 aRdaial seee T S a3
el & 7O TR TR WA o 3TN 71 Thel o ST P SIS Iell Heaqul Sl e
FH F FEEIR EHT AR

2. M, SAH-SHIFAT 3R S FI T BT 81 TR T & @HT 97 2,
AT W T i W 3T off ST 90 g1 Ry W F Wied, @ & e F S
F R wfehan g =TT a8 S vefa we arel ufwer 2

3. Sedt IR IR T 39 919 T v A #i avaesd @ 5 ga=n F1 S
a1 3R gl § e @ | Afdehar § I ed | Riferm At & S o 81 g9 forg e
fore = g8 YeIwe ST g

4. Hiepfeeh fAfFear &1 9| gaR 397 & fE-fe st o for-fe aof &
Ao ST I S P € 39 WA G S qEE g A

5. Jafther 3T o Ffel HehRIcHh GMREHIVT | Teieh sed | TG+ &THATd 371X HIeTet &
g, I whell wRaw § wate A= fier =R

6. TS S TSRS HeheddT o T W 3Gk Fa1-fe qiienl ot qr=er <11 fmem
g fafeard =g g fop 59 webr sraTeTTensti # s & A1 frrres A & 5 e
T F WIS FAT 8 3 THR WSl T Hearsh AT ff 77 & FHIS SUHA Hi
TS e 2t 21 9 e TeE § TR S H Qe oAt €, S T dwie Sfamoy
T8 HY UrT

7. Ty @1 T & ATl FfohAT & ®Y H @1 ST AT T4 37 T o $o Ff

3 Rwen & @, TELL AR, THRH-2007
4 T A9 2R - U wher e e o1t 2R, We 2, Turesh, R $AR @, e s,
1996
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el T €, J8 I @ S| fYven & yfshar B @l YR ok wr iR o= ¥ qeh
T e |

8. el forenm # Hiaicas &9 ¥ Y@ AERYT F ol o1 ARy fe9g o=
qfsha et |

9. TS ded § T & Wfd T4 & 9a H GG fhar 1 ARy, W FiE Afh
fopeft <t & forw qoft 7T T 9T T b1 @ S A8 WA ST YA @ AT 98 39 A,
o ¥ 98 e ¥ g1 & 9 98 Suaed 21 3TN &9 ¥R 3R Wfa % §fy sfaimn
T AT B € Al R, SAhreT adn el o foh wrqul siRiis o Wi T HEgy R wehd 2

5 YN §H 2@ § {6 ada e sl # 5 uRadHi s @] & 1 sagesa
2 39 W A A § HAoPH R ged w1 &1 el e § el 6 T IE 9w
fiaT Waw &1 e T T 2 e % 39 aedl el % eiiais iR A dH TR
1 It e # o W

T fore Af-2020 & qorqa fasia S0 R gl 9 sega s&aE
sufie &t S € q9T ST AHI SR R I F AEiEeE BT, 3 o a6d €1 & aw
F1 fafere emasit & WiHM, TeaH SR SH fGHE I T HE, A TR ST
AT FF H Tl b 31, e, e iR A & o=, STy 997 e
Tiafafert & o, SmEas R el grsT o % o $iE T 7o | &, g 3=
F1 THAT IR TS F GHRET F F o0 T ag-fawas gfver % foe fagm, g
fo, e, S 3R T & s9 Uk Tg-favaes 3R qux fren & 6, s
ST e, EEe % T Tad ol T SR, dsh-is! & JE99 ST | AR, fafgemr
SR T oRew & o wh gwE, o9t S fofdl &t smemfeer & w9 # guf gwa
IR THETH, el R ¥ Seaa Rrn % woft TRl % R weawy § drerde, e
SR T 1 HREd F IfRAT H FR WA, Ve e P ST, G S S
U], TohT Tiich TAT AT ST, W, RIEH, HRIhehol A= &1, -
arqul R ik faer@ & foIu Scpee WX 1 iy, Siftrs el s FRER erqgem 3
foafd qoaieh & SMER W W & Gad Giel, 9RdF St iR Mg § &9 T, R
TS Tl TT, 39 T = b1 Hifeish SAYBR AT, Teh Tl S Hstieh (37l
yorrelt # vate e o SR ariie i S 3R gl sam s g9 e S
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F oo U gfie of 8, 9 = w0 gu s T @ fR aw fen Ay ardw gl @
forepfom a8 farenm st @ S weft 1 S= Tl Uyt o Suesy FU% R WRd i
ek T HETIIRh aFTeh AR i Teh Sied 3R =FEd 99 G9 § geed & fou o
®q 4 e HUT| 39 Afq § Refeud @ f R geEl & et 3R ity sEt
¥ orqe wifers Il 3R T godl, 3 % WY S N a5er fvd # AR &
e T ST b SITEHAT Scq L | A H XA 8 T 6 1 hadl [9aR H dfcsh
ZER, JfE SR FE § off, g & I, P, qedt % g9 # off y&f¥iq g A, s
TaTeRR, Tl e 3T STerara a9 af¥esh heam & fou giderg & difs F&l qro
T dfyaes IR a9 g |

Afyerehel % 59 g § Sl Fvd U e’ & Geheq HE A @ 2, G & Fea
& TAM URefeud & W 2, Tel 39 FhR & ek ok 3R 3t g & g9 9Rd H fvae
% U8 W ufRE el § gued & v &1 s o qeesft SR Al 1 qff B e fwen i
TS e qnt i Tl B @ 2

et e & forw g faven if 7 v e fw €, S @) aR A S
T T FoRelT ST Thell @ T 9RA 1 9T o T & SR AN B ST THhedt 21 g
Ta9 Ul SEad YR % AU W 6 ®9 § @ 21 o1t q Tafeid Thel e 10+2
& M W 5+3+3+4 % JET Bl AN fHa1 o @I 81 T9% T8 T BEevqd 8, 58 &
it § faifa feam e @ 3+2 I di el 9 39 % dedi il ard-anee, AHare 4@
§f WA hal H AR HUAT T, @l 4 9 a8 dh eI T a4 B a9 d 3 3
T IR el Teh W AT A S| 59 ved R aTedeen Smre 3 e (ZEE)
& &9 ¥ 37 ¥ AfEE # e fohar S W 1 < ot A% Ig whed O ¥ eterm
@l 91 31qUd SHHI (A9 JHIG el IS @1 o7 947 SHH YA YAe0T el & 7 @I 47| 56
<G gU 3 SIS el R & S s T
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4
(Class 9 to 12)

(Ages|4-18)

2
(Ages16-18)

Ampuooag

10
(Ages 6 ‘) {Classjﬁ to 8)

(Ages 11-14)

3
(Class 3 to §5)
(Ages 8-11)

fommdaig  o[ppIpy

2-years
(Clasz 138 2)
: :

[RUOHEPUNO.|

{Anganwadi’ pre-
school/Balvatika)

Ig SEAd SICThl & AR & [ R T T st wooft smenfRa @, frwd
el 1 € T B a & oY e ael % Wkash 1 85% (I & ST ¢ | TH AN FH b
foTT et 4 Rigem ff S &= e 2 qn ffvw foen et # g BrEa &g
frrfor off 2 o 8, Wi o St AN 39 37 % aedl Pl T F el FAehTersht ara-areet
T A F &1 ¢ req AT 1 7% Teet WEde Hide Wt Ted & T | €, el ud & of,
.50, IT N AT § Fed Fenferd S W § 1 3 sheared f qun-fawn % v ¥
e A9 ¢, FfH AR Thel 8 TN T 37T & T o & ST AHT R 3HH
T H ATTHAT & WG TSH 3@ U § 3r@0d © &1 e § sl & ol aamET
T IH, STHITT BT SR fYreqeh T SR o T ST FER 396 Hi@d a1 Wt & ufd

B
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e H ST Wewqul i I 1 39 I 1 Wiy 2R % U oHd ¥ g o
e &, Forad uw foerss & fawg § 3= et 2- Suh Wiy st bt weft off T A o
foh 3 AR Forg a6 At 9, 3= o o1 5 ST e @ e 81 9 39% 91 g9
Fq H STE ST Hebd o S WA $ U GEl ¥ AR 9 AN T a8 3% I8 F A g
FHIIATE AT HLAT AT1... 3H Teal H GHSH I Wk T B AA9ad T o711 98 S o
o6 o=l & foTw 3meren: a1 §dish dN OX fohdll =Sl o1 GHegE Sed 8 91, dfes Sed a8
o {5 3T Afash i ST = S, 3R 39H 98 91 Thel @11 98 377 fYmerehi <t o o,
HIA UST [T o dTeh | IH 70 T i AT SN, T§ W SHH B AqT1

ol westl % Hured 9 U oM SR fSErerdl ® SEed g & @R
AN & A 37 U Sehed BT 36 3 o1a ol b 3 Lol # qgd & foIg 9 Gehd
€, W 59 N &4 % foIq 7¢ e i Savershar s g el fhererer uf gt
T e @ 21 R AfT-2020 % FEfaaT 37 Tufs w9 T T@fw 1252 F49 fEeE
¥ 9 50 foamer™l § ¥ 2022 § A9 450 Ha [T § 2023 § Srei@aH H HAQ
el U 2 | TS TR % faarerd Qi ST e & S ’reAtieh SN sl fammerat
¥ UF oTel G g1 FE e e § wata we & 98 § st eitrardt ¥5 &
e fham ST 9o 3 foged g SAR R Wit S 9, Goewy Hae! $y
qeh BN fAaeoT & & e it sl e el # = @ §, 399 $9 @Y 9ell 78 8l
T Tl 81 A% T GER @ weft et F3F % wafres wmensit § Hug w & S s
TR Y g9l =07 2

e T 1 Tk 31 T RrE-wT U €, foraeh HHoT et iR wE 6
TR HET & foru yafe seee 98 el i @1 Sei wrgde fwrel § usm-us e
T 55 9 60 90 W U &, I8 TSN MAfhE e § #E HE 10 9 20 e 3T
T gyt € |

Y HEEA T SAEYS AE 93 ¢ q97 SaT SavIEdl ¢ 98] e Uy el &l

AT 21 3 YR 1 GES H GHEH Hhel a1 qRebed g A S @1 @ S
e S g1 o ife fer o™ ouM % Wow # g I 8, mafhes wenst §
1:30 (3fed &= § 1:25), ATEATHS Heqsl &g 1:401

5 g Y IR - W e Ay Wi e IR, @ 2, Hues, R FER @w, Wit
3YHTRHT, 1996
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How Student-Teacher Ratios
Vary Across the Globe

Average number of students per teacher in public
elementary and secondary schools in 2019

Elementary M Secondary

hereay 4§
Belgium () —121
Spain © —r
OECD average ¢/ 5
Japan @ e 15.9 888
Germany _
France ()
United States £& _&9]

United Kingdom &
24.9

Mexico (- 200

12.6

18.3

20.8

* in selected OECD countries
Source: OECD

statista¥a

foree o forepfaa 2wt & famersh-2™ ST 9 1:16 €, A 9G¥ I8 HIw:
1:30/35/40 T 8, O Wt foren 5111 21 5@t fogR, oot ST sRw S S 9ga
YIII § g ST 50 ¥ 60 % 9¢ W1 & | 98 RAfq Mgde 3R ufserss I whe # fawarg
EGil

72 fore Aift # wlen &y # off 9% TTemE P Y H W 21 @ wafe
TR W el Radl i it % werm 4 dee WSR G wen g, a8 st @ W
YR T T q4T 191 Hivret & (69 W SR f&ar 7w 21 9ois 9 39 &R W §

2030 T UgT T STHN T S T 2|
TH YHR o A H Wt H Haifereh s SRl oF o HAl B G A & e
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AT & FaHgol ik § R @t § fEe o 21 aR-aR e e wod
foreroTeR Tfefaferet # sreAraent i A § Al & e % SfAed W G0 SR TS 2|
BT 37 Tl & o FuiRa awa & wreeshy 9 o # Hier s 2t 2

foraft quishiferes steamuent =it Frrgfeat <t o e frenm ify St 21 o qofenferss
frerer o freor sareen &1 wel W o g gEe @ 21 fwew @ RRed e Ruid
# quiiT MU affhgl W AR TTeid § o U Fo § 5 57 Ueat § sreamsht # Rfwat s
g, T8T TN P =9 &1 Fx YR h G fRaia farerdl § o Rafy et 7 21
o ot & srevet i s W wHa WA 2 & fen wifsa @ @ 2

Hind: Speaking Areas Teacher-Less, Eastern States On
Track

- Vacant posts - Literacy cate
0 ]

Vacant posts (In "4)
&

harkhand i opura erala
harkhand Dell Top Keral
Bihar Punjab Alanipur Goa

State

Tt w3 Toi & W farerdl # ereamuent at Rfwhat e & e it it
% s St A S gg B

et W I el e § uw A9 uRadd fawd o wue § feenf @ @
1 oft o T 31 T & ae BEi H A aElad iR aiftTsa % weR st v
SUE ¥ U W o o 21 et W @ ot T @ fepelt fma 1 w9 A w8,
fore s ¥ 211 a8 gaE 3eT @1 @ W g9k fow onft 7 JeHY qaAR W fRen S
T 21 g e Fr-gE % AN e WOSR A e e @ Wy 3 yeee s @ E

S g | gaw sarer == g ¢ 9% & WA wensd § Agem § gE g1 9
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TR S IS fAfE e 39 § 78 S Hed & W 39 o7 AT HHrE H I,
sy i Jiferss ST H Wt BT % AT HHE 1AW YA S F AU IAPT A1 b
2 Temel B qETHS &9 U I 9T § ST B T i R 9 e 2
QSIGETeh! sl HTehIeheoT L Seh fafirer sironedi & Shifere shearn oft st <1 21 oot b
Tl EWRET & T TE & T 8, FW T qoft SAqEhl Hl SHE SEY TR BT
TS JHETE, FANIE B § 1 T ST T 2024 7 U1 ST KL AR F FH A g

fore Aif & fRrers Pt g forenm e & 3 § W et § fwn @i &
forerfeoT 1 s shet 7 B 1 Forereh Sf¥eror W o Yag AR eI oedll & Ed T
B 1 off T 21 98 T & 2 b A § R s e seen vk aRaw
q g &1 A 59 A # R = oAy B wen a el ) sy & sren
s Fmral &l TAR & | 39 e AT % g3 s e |

Thel AT T FHS o IREARS Fean W 3 fnen FHifq # = o far T
2| e & Sifers el @ wftq 39 e W@ % i SR Friean § T Gt
T @i Hd g ITH TER IR T i & a1 Fdl T 21

5T YN 3Uth deAl % SMUR W el ST Gehdl 2 1% forem, R i frendf &
TR 9 2 AR H g9 e A F A S Fifwr Hamw 2
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AT 3T T e

aiftferafdren s s

TR & I SR sl amit § one g s S A g 9w @, 3§ e §=
Tt O T8l BIel At et 3 gRe S off 3 UgaE SMH T 1866 ¥ GAAM &
&1 JAT B 1) 39 foTT e T 31 Bt Sif enfe foRe, 39 ame omd 3i sfue fau
I TG b foTT AT T TIEAH T T A 3 T4 o gaid B (A9 readsii & e
TR R e fied €, N Te T @ § % s g fmiaet F ow o
MR &l o, 3¢ fhe-fhey &t seshall ¥ Jaid I 98 @I o1l

A TSt v § §e 1 %d fage 9Rg 4 1767 . # TE Fa1 6 HEpa
F g A 3R AT F AT 21 I8 77 30 F fow GigEEs o1, 3% % fagem
3R T 9 T o, WAfeh w39k fe W SR on e enfdes, Teifaes A @t
TE I & U R R § I T gHell b1 Sl e 3E gal, 98 S Wi 9Rd §
o FEER I 1 Wi g St T Te s Al @1 oY J9 R g g
#9121 W5 R 1977 I 0o g § U T g7 AT U6 T9s B
T ) HT F Seol@ fhar 21 B T 7 9N & g9 # 4 fgdat 1977 H AT H
off fop Hfgum &% smed WRTe § wfft arefta amel &t gt § 9 dea @ e o
Tifen, iifer a7 fHeelt smerrm ol & g 5w 2w § A e R 9w g1 fe T S
A H Gepd F ga R A 22 3 R 1 9 Do W qar =efdr @ 6 9hd
st ) Fe i Folt A & N IRAT TS H THHA FSH B IR T P 3FGUSA
AR HT & |

TId TEfes Wl ot SMe & g SiftavE- 1786 3. H W fafeem S
3N 2T T aehed 1 W@ e geEd 3 3eyd fhar 8- Thd i A WA = T

1 WE, W e fawe, teddee, W€ faed-16
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T, ST TS 3T 21 9 Wb T 3t ey, wifed ¥ siferes vy o 3 a4t 9 eifer
ST T RIS 81 59 SR el SR AR ®U ¥ 98 1 T Sa1 T g
T 2 5 30 T e AT ST WehdT, S W {6 HIE wifag 3 R us @i
T S o7t q oifaed H & 2, S AW e e ® e faferaw S 3 g & A
fop e 3R e W § Soo= e €, @I @ e % T A W us Eia @ s
g% ot § 3 Tg off o6 g il st i Seqw el S i o e # T 2
Sefeh g9 T S € 6 G%pa &t Hiq o dfes 9 8 o 98 o § 21 S 7 U
R 3fieh 3R A 3 T § Thd T IS WA 2, TEA 3R HEHA 1 HIT A A A
N A T A foran| 39 et Fo9 ¥ S 7 arcfas deF H fBuH & =
T8 el TEl T 9 fF Tpd & WH ®9 F A iR e & g off €, =6 smg
AT ol TLAT I ST |

T st B o] fRel e % e ol fraveasd vesEl #1 e
I g T Ao 1 forman € 75 1801 €. # wa.d). 3 3% T & ow § q@ e
2 T ‘Ot 9T G ¥ 3w g€ & 1 1808 €. W velTed A o e b wh s
Tepd 9 frepedll €1’ 5 R fferem 4 J off w6 Hed ot wedte st B g
B T’ 5[, YIS S ST H FA1 T 376 & HUAl § HIhd h R W el Fredt
W

1816 . H &S ST9 7 wTIsi 1 GO 3TeAA e fhAT A9 i & ey
WIS &1 Wb a1 S 81 36 hel- H T uear 6 fep, e i gwlt qud
TG Hpd | febell §1 39 aac § g8 AT 3 auer § b weft swmd e ww &
ar % fafae &9 €, 9 Gepa 3 sifues sfashar &9 & QR W &1 §fg 9 S & i
T e @ SN o YoR | Far 5 UF T 99 o S R, 0t A, T,
&R, Heel SR SHAl % g U & IRdEd # & 96, 0 & v F 99 wd 91 qew
o) & 39 H9 § IRA S 39 Hed(eh o 9T & I TH & @i e o, o T
T goft s fehett off |

SEThE AT 4 ST AH IR fIvE AT F a8 gEAm SR R #t
AT 1 fa=e B gu a8 frshd febrer 6 gl ifye quHad R % @1 B AR

2 o7l S eMfE AW AR g T, Y. 90, uEnfes fEE- 1788.422
3 9T fo@ued, 9. 82-83
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hell 8 SN e gy Wi # O S €, o WRA € 9% M 8, Wi ¥ ue st
R T STerT-sterT faensl # Wi €1 fveg & stenhe amEeh % ded @ efsh U
T AT SIS & STSIER RN ATSIRAR P Fed H e 3R 7 ST o faquer
Te1 X fear T 59 fdquer # S & g g YRy fu U AR amfe §
ToH off e fe ®e ©

Tefaers vt = forar @ 5 ‘ara & dedf § Ufeiiae wrifaee @ g e 97
2 o =t oA o7 e &, 3 99 9l ¥ e €1 39 o i gRaR-HEhd qo1 Sqe!
T aTred @ B d 98 SN -t g & e i, dfed, sea enfy e
&1 fomrg gam, sfag 9 oRanr- afd, qo, g AodeH e wiel # 99y o 3|
fop-3frm & et < 8, forger 31 gan fop o & X9 T w & o, = @ e
o 98 ¥ g 3R 9% T-aE fpeive oNf waui # o1 off I ot F 9l e
| G T 9RIR HIA A1 qUST FEAT 8, $UH Th 9 ALI-URENRS 2 R 39 am
¥ & s o 8 6 g9 Sewy sigfern ok ufvrer & € ofR I § g, 9Rd ¥ ge
T 21 39 T IR & A T 9 IRER A § ST I 3 Ig Bl hisd @ 5 Tat
& enfeardl 9 & o fohg o URaR & o 7 3T Had Tgt S SHH SR et
Y IR T

NG % JAiEd § AN NMRAR #ee W Sl St € g Ameve 3
I #, fohe UferRTies AT 3 g et B AR A @ e 1 9 AoTaRaR
Iqfereh A1 3~ TR, d-fass o wRar) 7 i a1 e R, 7 fe, 5@
TIYTIRER T gt 7% e % 39 IR 8, THCIT A6 9191 Siearel 9Rd § a9 & 37
g, i weell & 3 e € 7 B yRa & I 7 @ &, 39H Y dag & Febar 82 Frehd
7 freherr 8 foF 9Rd T aRE 3w & o6 S ot i e wuer 8 & W ¢ 4w € &t
Yot TfRloe ST &1 THehR | 36 A3 o oI ST § 3791 ard w1
i 41

TS S B SR HiIfT age UerH J Tor W 1 AT forar iR a7
T foRaT &6 e SR affer &t Eid I WA T, 98 B GWhaaR 9 91 uferw
e fepar fop dftret € & ST & iR S oRelt ¥ oft 1 Sk 7 on T df fafeam S

4 o7 @ oMfE AT R AP TR, Y.92-93
5 3 3R 3f9e w-uRaRt &1 Ha, g, 1-2
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7 TEHA B gH B A G A1 SR 3 g qr A o 7 9ehd 8 % T a8 o
ShT § e o o, T ¢ & TF Y 31a¥T & &Sl o qa9 © 8| 9 T 4 &g
FI I H TH AT 1 e o1 Fghedt o IRar 7 & W@ 1o welt gaid i faaver 98 s
T e @ 5 sfag J9 v SR Agfdt H wRaR T TR § Hated 91

T 1840 ¥ Wiy femd 9iaet § Tove S ©Hed IR 3T 3R 396 Y
S g3 gioge o | 8fsree 3 3ffen el 1 faeRey dur R g9 faewr # gfig s
UeT URAR ff WA 971 39 9IS 6 aR H S A Jar 6 9Rd § €&hd o SHA
Y et g 3 quer wmrd Hie off | g T & 1848-49 € # 7% fug fan f6 afa
g 9N & onfeH fardt o, e wiet i o smhAuRRaEl 4 T # ) afe g
F 78 97 99 ¢ 6 3fas 9Ra & onfew fErd § @ ufwitye am fGRE # 9w 9 e
g STt 6 fag fheeive ¥ o 41 39 YR 8 b Had 9¢ o g A1 g b §g ¥
Hehe feher &1 a1 T8 R 0 T b g 9 VH I R 1 Y S e S Gehell @2
Y fog & U vRar Shafaye @ ged [ @iafsdl & SR 6 SER W A
S o e FebR S 8- gHfeeh, TRfes, omd, sfae 3R Hwe ff o ke wme
T & 6 AR 39 SN 99 8 % 99 I @ T & FBR F HF HH & TC?

3l faaver & T T gERR R @iee da ff gu, SR sfae e @
oM SHT I 3R g fear 6 5f9g oiit omd # @ a9 i do= T 7
s amfag 3. aregsreved 3 forar @ 6 ol fice 99t gWe ‘sfag el &
TS 3TeAa 3 SRl o A H 39 OROT &I 3¢ go A e 6 g e &
IR ARA H WS ¥ PIE HA T S| STST FI VA & g9 F HA I W o AR
e et B SR, AR, A 3R AR ATed § @ Hee €, W A & ol
T wEfor et W el w1 Havy A8 81 W A8 7 o fon 2R @t e 2
TRAR i & 3R I e o e &1 207 vAnd % % fgH T T A 39 g
1 I L T o U & s[@ve A 9 & % FOT IR SN fegor qrefrer e
I T H T SR T H, Wex R o #, YA Vel SR qEew § wd foea yomedt
¥ o FF GaT A @17 39 Toa-aed & a1 off SIS e % ot wed gwiq s faaver
TEER T AT e @ gedfy § & affers | o e sfoe Teeifa IR g3 o

6 9N fa@ved, 9. 83
7 fed ok aftre & 99F dw, TS R, STe-fadet 1982
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SR FE T AT AR YR & Toet o [ie o a1 <97 9§ 3cq9 Bl | el MY
JRr e 3N IR TSI o7 S IRATT STENT S FeeR H A8l Sand, st e
T 3 IR AISsh AHIhT 91T 39 &1 8RR de e @i
Tiged & ferg wreTde

SIS TS & TG gl i AR W AEEared 3 off o & § e F At
et T 2 | T i e T Qrifess shifed darel Aedardl g e e § fhg
TE 1 T a1 L & THHN AT IRAT- T HIA AN H T T IEH F & GER
I T8GR | GEAT SN YeEhy § O W e I S G % 9 R R g,
I8 T A AEYIH 2| TG A A &S AGA oAl © S IS wer & s §
afy, I A oA A 8, s T e & e, Suh ae 3ot sifre T iR 39
JIOOT 7 3T & 2Afees fter el e # a7 we R ae W T e amet %
o Gerdl 21 T8 Tl epd 9 BRET F Tell 3N A YR % AR A IR e Ut
IO R # SIS R % WY a97 3T WiWiel & 99 WA W 2| G H o6 8 b
SAiEl 9 et g8 arel-armsi & SER Had o 9 F @A At ¥ & @99 2
Jieh 3t e ufscrsh ol 1 AT @ 6 T et ST # & Suersw 71 e H T 1 3w
2 iR S @ 9% gHe § & ayan)s sfifee ot o TR Y o W R B Jeshedt T 6
98 3 G T R | B Toh T W, o @R G gE, a8 T fike S § 3R
@Y IqAH B 8, T2 AcheATd AW W free Gl o Al s, wdEer S S A
g% S STETh 1 AreAm | R SHanh 21 goh g § T o vy % e @l
S9eTER W6 21 R off aredard) et o @ € b el eeil T T e et &
T T 3T TATOT BT Tl Werd! § 1 A8 TR 9 9% i qoifa § IR 21 A amegfrh
TR % TSI, Qifafeh 3T siifegeh &5 o 9T & YA STURon i FRa == s @,
q g F T I T NS b1 TS0 THEhH & el
s ARA W T fade

XA P SGUSA B gg I & aget WiEAd Wid & JoH 90 § & IR
TeTet # fadg At 9T 9R TSAl & QAT S TR A YR 8 @ | 39 9Rd &6
Tl H e gt aedl, IRd T F STEvedl HheHw Bt | Afthd 5 A8 P ARH g
TR 3R IYET B T I Ahrei= H5 TWHR faaral # R 721 3w &1 e a9 9%

8 T IR, WFhgA- TS, A SN TAS
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S o0 § T AT © T WA et o fafay w9 § Ted uwhiow @ SN g9 WisHiis
Tifh sl Afeafch St &1 WO & Fae b1 HeAw S @ SN FAE W Haey i & v
& afEfy w &

5 fedl 4. J® TR el # favg At 9 emenRa T & [Hied W
T 9, 39h TEAT T ol ST gU RN 3R et % fae &1 33 @ gg | aHt Isat
% TEHEE T 25 FAd 1956 B HIH ahA < A fF &9 fRR iR Sma @& fem
T § | 39 Th IheA T e o FEAd B 5 g | ST SUrA™ | 39 56 H forn
2 5 99 39 F AAER0T A1 34T & g &, Se-eR & [Gerd B 3 W g,
ST % Y A€ o Y[ GaE 2 1 78 Sfafear Jarsd 3 =6 1 O g 6 98 g
39 off YU 81 T 1947 WS 374, e 3 d AN 39 9T W deaR & g9h
F e B Heh, HRUT @IS T FT A1 S A1 TA GRAT T 1 I Ao A
Sfafshar e T &1 919 Saol 911 3T THT g =i T2l | 3T af 86 37u & 9,
Y qETHS TS T GeT &A1 T8 19

Sd TSF TS STANT & 3788 ol 3T 5 10 3TFAX 1955 Sl 1NN o 3TN
T S Tid o THS-IHS B a4 &l U X &, Th IHs W e T, TR THhs |
TR 3N W THS W oA B SRS 2 F T@ W@, {eH F 70 <9 § s
g & 3T I o e T 7 & fa@ued & g@g 56\ & 536G T T
& foawie deara St 4 Te@ SIS | 3w rg H SEe wrEdhdis Sl Haied wd gu
FET 97 o TR o ] STHEH SR TSI WA &l 67 & T8 o | 36k g TF IAvieA
& dad # 3o fagra ot wqa fFT MU 4 3 s s 98 off o £ us -t &
3 feeit § o 7@ P ST AR, W S Y R e e e R e
T F FHwIReT &1 78 e e o1 9 | U IUSA | UHIH A i AT Fed S
@ R T i & W W Gl e FHW &9 ¥ @S Y 7T )| el 9w 9 Ay
& ek ey # e ohea @1 9T R S e % g B Wi S 9gd a9t g
grt | T| 1 =Afh Fa e S fob gl amedt 1 e U1 gt st @ A of g
T | Srerfh fneqor ST s W e B o Syoe-aro wrgemei # & g =R
TG 61 3791 Ush Hewd @ SN =Afh o raedl i =k i 1 Aread 21 39 91 &

9 AT IR HYUl AEHI- 4.22
10 e IUTEA T arEHE- 4.37
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g Tz Rt o off SR U YGRS oTavass 21 afe fafer arrsi 3 e W it
& fomtor 1 fagT T o TRyl § 8 @ o T W T8l o S g -yt
A FEF W

AT STRA Todl % GAeA & IR H hell SRHhdT B Th FEE a0 T 1
&9 T 21 T8 M=o T HeNg 9fd 3R A gel 4 99 YR fFar a1, 5«
19 STFER 1955 HI Hg® 7 9N % YR R HIwh HENE, FENSRI 3R g o fa1sm
T HEET I AT S HEY w1 9 T 39 B W e AME | IH RIeH P I
F & AT I 9 18 FEHR 1955 FI el Iars 4| MeAad § 105 AN H T
off 3T 250 WM UEE & T A1 A SN GEe= § 30 SHA 1956 1 forar 5
T [l & fug § Fx Ger &1 ol Jhie 8 & v g, Jaq, Hiely,
IS, e U R § S wfafwen g€ €, 9% 9l & fow few o wnor 81 57 gewnst ¥
4fed TEE % 9T B A g A 2| Ig T & A § {5 HiIG S Gpfd wiehar B
Biga T gfeahin § frar &t & TR 78 | F9 & w6t an e ded & e
T @I 1 A ff 98 Saenr @ 6 B ol & 3 FE Ao E wHend | 39 I8 9@
ff 9 ¥ R T 2 6 T BT AGH T AE F FHROT & AN HI TN B T
forarer gw &1

3 oAl oo § oft W AR & faws o= wn wfufa & o 8 @ ses
& A9 B <o g W o1l SeaTd St 4 5 3T 1957 H qieerd H for@r- A
STHIE & A U, 7eE 1 T G & A A o o GarorTe SO T % Tt &1 AT
IR T 6 IS & TR FEF 6 G’ o T7HH 7= gan o1, e v § e
STt BT Y 7, ‘I B FHUH § AL ITEST b HROT 3% oAl I gie § qiord 7 @
TH | T . TEE FR AT Gohd e T 7 6 9% SHHA U § b & Aed €, I
TE W B F e ST THAR] i T Te H A ¢ | TRUTEEY 3 5 eed
3 fafs wQwi o ATEReT qeT Y A ST B @ o, 98 b o gRT & T 1

23 S 1956 & GEe § EHeAd S A fowmr- wmed | et as o A &
Hohd foheT €, SUH I8 @I ¢ % 98 Usg Yvied faees # i Ayl gRade T s
el | TG TR 5 A b oRerm § 5 3 yRw # onft 7% wify 7 & 0| g

11 e 3T €Ul aIeFd- 4.37-38
12 eI SUTeATd HYUl aTedd - 4.220
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3R g # d e AR g & ©@ @, fer 3§ # off R sen wee 337 81
ST 31 ggdrel 3N 39% Gy | & T8 AReaial 9 I8 e 2 % a8 &1 uree o
el Afd @ Fm T o @ s

<91 H AT SR U 9 o o ST Sedl S @ 91, SR 3 FaeH
§ ol g2 ff | deprelE umEs . TeE W a o g8 <of geen @ feeh wed ¥ g
F H @ gU 91 39 Hedf H eeara St 7 16 3T 1956 i AfAESR H forar- ‘st
SN & e TG B B THA b 3 W1 &1 TR # AR S e § doa
U Sfeee fore @1 3= e fear o, foheg T o & 6 3% SR sifers de
ETIHAT 2 | TEAT IMFE ST % Fia & & TG a8l bl qo e 1 3= w3
1 MY a1 T &1 T S & gL & H {429 Y Ahel &1 78 g T Wi B
a1 39 wgur & 8, W9 & a8 R gyt e ud ane fofd § o e 21 w9
oy Hfq 1 qRA F W DS AHT T | W A IR & FHE € Th <9 Fl, B wHE
HEHl T WO @, g &9 3 u FolE S aeemd I & g fhetad s g
A i fRafy for @ ¢ ‘amn SR TS TS Y A § W TWHR ZN I H T
O H 5 B & [ T, 4g& T TF H 9IS AT F & AL, Shiedve W AN e
& THIEST Ted I i off 37 & amon faae % ged § sArad fhar ar i

FET 3T BT 5 Serieh ATAfaf¥Te AT & b 2l WA o Hiwhich 3fard
% T H wTIeT @ U e i 9 THe T8 S, 97 % W) AR Gy
IS o die I THGAT TUT HT el 91 H ARAT STERoT § 9Red T g, 7@
T FIEIR SRl W Tehied T HhR el ST | AT e Toai & GAia o 3N #
A g & T 98 7 T g |

deearet Sff 9 gt i R B e 33 faael & s § enfifes Wt % yEn #
faferer wmreti S qftekr 1 Soe@ W TR adEn & e i i B sror T e,
S T T ATeH Bt &1 I/ foran 8- 7 fAfvea @ fp dome sver el o oft
e F giffes A A & wehdr| 78 o S ¢ foF faftw awl & deemue 3 ot s w6
fafirsr srrsti & ATeAw g R foham) Afea i off Safaefiar o o9 =R &t uw amm

13 EeATd IUTEAY HYUl AEHY - 4.116
14 EFeATd IUEAY HUl ATEHT- 4.113
15 EFeATd IUTEA HYUl ATEHY- 4.148
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# st T T GH 2| A # Hifes ST s wr § oft, AT S 31AR &9 e
et # U | WEH g T T a b g A o1, Wt S-S 3 St
%) won e T, 77 ) Rws 1 At e § s B S e 99 A 3
ATt 1 FANT for o, AfSh qfEl T Hehd # foraet off S awia 3 sifgfy o B
U TE o g T A 1ot arft & faw dSmet i STgemEn g, g ey 9ee dSTet
H 7 21 39 agd a9 T i 9l # 81 TE A % J 30 Fgd ¥ WS s
¥ 4 e M Rt & o 9d F 9 w9 @ fage O o e S g
TeahIfe # § 1 qrIsd B G H wifthd HXd gy dedre S 3 foran 8- ‘el aeg
Al ToRm o, e 3= 379 R W e # weR fohen, ifs 9 <@ w® 9 f
stfgel WA T o &9 # i g e

T Tt SR e eraw Ui % R € faefid g2 €, TST % vHT % FRo
&, T Haeh! Tdaar e =fRT 3k 39 A # oret &1 et off Toriifass wifes 1
TEET TE HTT AR 17 e St amedt F e ¥ one s aeifa B g T
R T 9 i G T 7% G 9 T 36 3R e snyfees e ¥ W
A Fgen ARG it ffd § e S €, 3 F9 A @ b e wmwed vl b g,
7 S WRS g B O % FROT 1O veEE # faefin g € iR i I Uy
I el 7 2 Ul faere & g A g el st fafaemr o srawifssar S o
TS T 3T g, STH BN ¢ HEoId 3R TeAIAh G| 3 Th TR 1 [ Bl &,
[ERINIGEN

YR 3T Gl S 3UTESH 91 81 I8 ¢ AR Feldl & 1o SO § T & 5 &
fafae &9 €1 3ot amon & FRoT weft wRdE e anfifss iR Giepfos el § U g
W iR Tifaes At W of e St T forar 2 T 9 S g F HW € 2
& HIE T & TE I3 =R B A domel G & qrwstt & @y e g ¥ SeEn
fepen ST =R, adifth ST O # 3 I 33 §U USIAE Bl AIEAH W0 Teh AT
T T G e H B F H G Tl AR ST P wfid B & forw st
TS H I3/ T SR AT qedi % srawifs 9t # afaued A wn) sEfs e &

16 e ITEAT HYUT AEHY - 4.224
17 FedTe SUTeATd HYUl aTeRd - 4.225
18 EaaTd IUEATT €YU €AY - 4.225
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gferen STl © o Sei-ofet ¥t &t serar g€, Jef-agt @ wrsi o ofq & e

I F WO Y gegf § o1q gug % e el ¥ SEd gy g, dear
YA 4 W YR % S9HH S 3WEUE 3N T Wwy S g & § off e
T 3BT 9RT S 3RGUSAT H AR AR TG & HocHS D&Y & I8l ThicHS
&Y I U H A | A SMERT TS &k IS § 9RA F THH @&Y @ived il
N GoTeeh W8T HIh T, FTa® 9Rd 37T g8eh Fe3i &l Sl 99 T gidr 3N Sidig
3 de Sl

T8 U HEYUl UfRiiaes de7 @ & NG U & s #3 & veet oSt a3
RS 3T THIEA Dl GUSd oham a11 FISH TS § T99 Jgcl 91 I G STAl-Ts1
FU s &1 AR sH@E T 911 AT R A S off Ra # SISt diwr Sfifsd & L,
oipg ff 21 3 o8 99 faaae 98 2 @ 9T ) qRATY SEUR @ @it B i
IY ARA IS Y TN @R BN, T TEBf, THH T 3R THH 6T &
T gfte TR BT, ST aad § 9RA & Saue e Wey § ofasdd 81 aRefr st &
TSHTEHAT 1 THOT Hieh 3arer SiY e IRdTg e 9 firerdr 21
OTHT Tht WA TG

Ig W &Y G F1d @ 91eY {6 9T & qAg aaron fafay ammsii i uearE
A 8 | I @1 SAeath Srwiftehar § Bidl €1 YRATT Wil s THIcHT 1 SER
I, T ¢ TE AT a-fa 1 SR 21 WY Ak 1 BeF ¢ 9d a9 @ yew
faferqet womn afyemm e awqe: an o 9 & gy amel §, ffrs wedi |, s@e gt
3R eafrai & Tebed T T @1 a1 AT & SAThd Sl AT o 21 fafaeer # srffea
Thed i U@ T & W & HEwiteh | a9 7T, J91- Sad: i 10 F 9 T had
arr & S Feer S ¥ off g% i 2

Ifesh o 7% 2 5 gl et el S el o R - S fayedt Sgen faam
AT eTvT Yot AefiehEy 12 ATTSH R g % T vavass ¢ 5 gy yeR & SHeE %
o U T 1 9 G, T 3R o’ &1 T8 uwon qoft iy 2t 5 aw e o b

19 < -125.10
20 STTEIRT-1.4.54
21 3gdde- 12.1.45
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arrsi § T Se g 8, ST fafae Teee & e o uehre e €1 S 3R
quit o1 e TR @1 qUT S SHT BN B | HR H a9, g, qui IR At H g fedi=
g Sl 21 SEfT aTemE 1 RN S g¢ el T & % e wd aeafiesend
TR 12 STHR & TG ¢ | STHR & 1 T, I 3R e 9 F 3T Uil # fIR g
- TN I Hatarn SO WS AUl 9@ AT 961> 98 off w81 S e 6
STHR T 9T o7, o, T I TRR AT I H SR § | FHWT F IR
v fomfor o o afed yordi &t fter @t @) uaefer 3 aaren § 6 e wed ik
et 1 Fmior s @ @ @1 9@ a= wfseen A amett % fmfor § wfew @ 21 &
Al @ fiyg gt @ o T &1 IR STaeRon # UHieHar 1 Gl SN 81 gH 3N
W IR Y TS 3R Gede A TE |

fafaer St st &t UHIeHT & BRT & fRehHR A | dfew AR Alfhd Ieal
¥ g w7 § 37d &1 fgd w2 iR o # gfe T 3 4 9w w9 F v B TH
U Ao - stefav: ST | wilfehehy ST UAd 1 v F ot o7 o i gfe @
Ifee 3R clifodh aal # WY A gU el 8 o S Afash & 39 alifehsh o ol Ao
TUCITSRIEH W=l eharg iifchehd 1 Tifehe 31 dfdeh T &1 S THieaar & SER &
ST TR ST BT 2 |

aiforfr 3 sTeTeATE H 9fes B e 3R Aifshe P AT (E) el uishd g
% HRUT 9T H & HEhd HaT A | GEHT 5 A1g A TR S A A g o
Yo T, 3% Wghd a1 T 3R Whd HI ff Tp & THH AT I g8 | W e
# afofd faem o A SR I8 I FeT TN &- TGRS cAlbIsAr:, WY & WP W TP
H THH FUT ST AT T ST T 8- Wighd HEpd A W iR EERE e 9
T T off AreT 9 % T Wihd 3R W o HeF AEE T @, AT & 31
& o7 dXpd TAIST &1 ‘Wihd IS STEvIS THEN| Al H g Ui o ford o7ef Hega
3o TR T & Halg W MW 37 aedl § W giar @ % qfee i o =aer |
FIRT a8f ¥ Wghd 3R HEpd A TR Bl WH T ghiehd a8 ¢ o Hepd wed A

22 HAQIOT- 337.1
23 dfdarTas- 2.3.6

24 %6 - 1.15-16

25 FEEIAT 2.101
26 TR fReT-3
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qrTeit o S B W21 Sepd T eft aRedtT arwst 9 AT Fae § ggaAn
faar oIt watg Tgfs o Terae® g2 | WA T & Mol § Wipd 4 9 HIaw S
STt AHITH ST e on, S 3t o RATE S # S @ i 98 SeEy U
AT, YT T A & | HEhd H1 b Gd fafed 8 a8 37 i s %
T e 8 e iR # i A & e |

TTghel S Hepd

feeh o & Tepa 3 T woTd e w9 § Sel-firelt €1 s e qRk 2,
33T & T afees Feansil § Wgwh SR 3R SIS il H TR bl 3@l S
Tl €, STEIR TP F AT B A BT 8 A ST AT He- FEAg Thd F A
1 A 3N T FEAR SHHRK H TTER- H 3fd @ T TS a5fag ¥obe | SR
& Qe B A o ST & 1 Ffaig bl TR shgl Il 8, T8 AL A 21 399
T & € 5 SR ol aul e #1 ga w2, 399 9l 9vt afat fga g § el
56 & e & ad €

FHR F G SFHER F -G S 3IW, M IR @R 3Foa1 g, e 3R
A IR0 H R S e Jul &1 Rl B @1 e aunt § wef, sy, Iw
F erfehar Bt 8, e = avl o 1 FaR H ffed @R & wyol an w@ T
2 SR & Tt 97| SHAT SAR & WRT § & dfad 9 R fER S Al g9 3y
®Y § ST@ER 3R AN H SURROT S @l 8| T e R ifehe el & enfe
3R 37ET Fa B

FTER 3R SATS H TER TR B TH oL ISe0T Famafe # Ao Hfa
T e’ &t fter ¥ foren ST wshar 8, 39 qfte & fagm s . e fay 3
ez & U fid F THd D= H TG dd gy aaqrn g 6 Hamfas’ & v fig o
LI €, ST W A I B & G930 i SN 9 @l T g & 1 T T 3
fepar < T -

“TIThT FAUUEA YAPUSH HiTd AT I | ST S 39 - H 29 HrERd
FHIH 12-6-11 F @ &, g 3oft i i sifqm 9Rs § 12 of aen & a5t 13
ff ET W SR 6 & F A 7 Ff A W A 21 SW- ‘i FIRE FEd g AT
M- Fgf ‘58 3R & & FTER N A IHY P Al T F SR F=fag H i
T SR qE o fn 9w Ay A RS w9 7 § g 3 € 6 siwER
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R ST eafal e SuaRd et €, W & Hha S i H R W 2
7E ehel 1191 wel § i gR B 2, iy Wilid § vies ¥ ik g & serern gl 2
yieg Gifte % Wi § ed &1 Tiamifeey T S w1 € ifeh 39 Tear § eEig Searoi
& T Bl e B

Tiq # o S Fu G 8, o g o7 2, Wi § @R srie et |
SR St STEHHET a7 Favell 2 | O off 3o el fagm Sepa 3 wigpa & i @R
S SIS i g | 92 A faR T wA 9C M) gRARE iy 7w @ @
faeft = 1 3SR R 1 3R fo § 6 UH ISRl & oMU W & A e et o
Hebal foh M &1 w1 et STuyer § g2 iR a1k § Wepd # 1) % Wihd iR 9Ew
I AR HT FaTS Rl fFgH T Gehd AR THd & A T B FEA H T[T
[ERU

e gy 3 7 g e Tifiter @ snfesher ¥ 9 & § 5 e
T T T b Y Uy i off faeT A 9 # Fao oruyw # AR 32 TH
feeTes qae ford | 9me 3R quet (7 f o) & 99 § 19U T Wi oA o,
TR F F5S, YoIGR, A9 NS ereiaifial 3 off syaser &t == & fwre 4 fasmd e,
LA HUSROT, Jaret [l forae gitiofies qafes o sew fmamfon snf gef §
UMT AT STTH Tei 1 T4 Tha GToq H 3T §Y T IYA Ffaarsit & ge e
T aE O AThia 3 o UHY W HE R 1 S, W A9 Skl @ S HATHI-
39 FeHT H Gehd S Tpd & A 34 1 U7 T @ 3 21 aRdE I W
W AT &Y ¥ SR &1 faswraar SRftd #td gu fagsht sif el 3 wed @ gt &6t
9T 3R WP I A= P A g F F g A, 3HH U Tepd @it § 5w
TIehd ST STAHYT IS BT STAT-3TT Hish |

1 T A T R B # aiReeR ot W § srefes g & fow e
SRS TSI I T H 37 IH=E 4 0 Gl WA M # Aqegd Wa- e &
Tl GG it 7T 1 YA AT 81 I8 SR A Y, IS 3 Gihd qifged
WO H SN AN % 9 FaeR § T & Jue ¢ 1 399 el & uehd (4w e g,
T f #rE 29 |

T8 IeiEIT & o T Al # WAl 3 A S5hd § 487 8, b 2 e,

27 &= wifgea a1 Afeshel g8 3-6
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I8 AT FHIACTET & TAIehl F RY 37| 37 FaT # fgudt 3R == =t T forerm | siferme
Tgae, 1 YA § 42t i e @- 1 sl fuagfrfafed 53 wEar T Aeed
- wgmie foRfoaud Tamg s i % wqd ofw # sy fid % diete W
forerar 1

T G B R Sl & T F BT T TEhd Bl hd AR aHw ¥
FIEH SAT-FTT HT o ISR & q8d HiF 5 T&pd M R for@d T T&pa Aeal §
Y 9 TaI i g A for

T fae Aes 5 after § ©f. fay 7 o @ B e Tevs g, e,
3955 F - wiiq Wow # e & 3wd @ront & | foee 7 39 Wl & iR Hehd
fepam 1’

(o @ a7 g fF T SR ARes ¥ Wite @ e SMA & o e &6
e fora S, foreeht 3R 3fieh e @ | AreaNe ¥ Y3 SHE IS FeE § W9d
g, i Tme 1 W9, ST Ie[Ee S W9E 3R AR 9IS S W96 | 3 GRS
¥ 9 g ¢ 5 aredte wifeed § oy ¥ & wig, Wi, g ok W A & g9 & oin
® &1 wdfafed 8 fo 7o arewiifes a wameer & wew, 19 ik fEE di4 21 dfes a9
¥ yaferd @i @ A Ao WO F NS IO § 1 AeSH AT FA § A 7 9 S
Hiepiieh SR § Al & a1 1fid SR i yuferd 21 39 Se # 9EER SR AR
A T 1Y BN & | & SISl % e wishrn uRafdd gir €, b damR e
T & @ 21 S URIRSE Ha ¥ g Ty s gE, o off 3TH e R e TF
o1 e &1 T Rafe o § o e &l 2

arr # & e iy Feen H off afesh 3R it 1 e T g1 S e g
T YBIE &, ©iish 38 T AHAH 2| Hiferard st 4fth 8- TN el = Fafe FATe e’
et afr T <fy 98 freperdt, ot <fe & forg g w fefk 21 o @ sfe off e
% forT TR &l Bt | 3t YR 9% S Al WK AN Yol T ¢ 1 9% | b o
SFIfOTer feper 21

7% T 8 5 W & 9w q9ft Il § 99 98 IS SN S @) A 9 A
¥ T B o T 3R A & | Arebolia H & A b1 FawiRes gt wfud 2 31 e
3R lifeheh & U Ty I T & Jegadl AR IRk & fieeh onfe i & T 1 Fobell

28 IAWH - 26
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2| S hed & 1 dfah i lifshe ST oA AIMET 1 IRk & SFER- e IeEammI=
areffe Afeeh T clifeheh ATl # vl Y GHAT @4 HROT F 6 e g § | asda: v
v e 7 gAT &1 vl o 37 BT B WA T 2 | SAeh0T bl i § 5 sl b
e fofer o fore fram =t stavassar 7@ 2, fof o =aer ¥ fAftfa g 2- femafersm)
AR AT |

79T I8 € {5 i "o & forw gt 9 w@ipd a9 Wi & S 9wl e
B BRER ST, SHH B # HN % o o o g g faewE R, a9 3=
IETSTATE ol e a el ST Gehell 8 2

P e e s e e e
‘WA HT Y 3~ WP, Y g, bl W0 § U, oS HHH A1 HA H 39 A
T 78 TR et @ 5 3% T F Geholod! oIl 4 37 T § eTUenpd HREH Tpd
TS R Tl 21 9% HA % WHg P Sierare P A s #§ wghd 1 39 FU
THfIATE YT | 1O TEaS ‘T 3R THS § 3yd KT o ¢ 6 e T afes o
S g o & T w8 35 fveur 98 RRar| Sue T & SR Ighd-Hehd
vl 1 ik 3k o1 9 31 9ol & A HIoT H Hhd ek 1w o % gad § 9
@1 &, Brda T hd-Sepd #9539 999 & fou off 9 7w @ e

qifoer e g% S @ 5 M 3R Tehd a4t § SR Juit S e gue
1 599 T Tt fige a1 9eg B €1 Hihd & fagei § off Wehd S Thd o el
TS AT e 2, 9 S G5 i Thd # & GRd §9 990 € 9N $ G5hd
TSl Qeadt 9T AFG € q9T S B Wad oy a1 Afd, 3t 9w F wey §
femaret Ar=reT S TERR 8 S 2 |

T8t g Afes 9T ¥ ISR o IfRT R 3% SR i S it Yo 1 |
| FER F UH A9 - H TAM T uEIRmE Fonfae, 59 ae & ame o
R- g9 Tef § § I Hi G2 B 1 F a1 SHonfe s sl o 2, ad s i
areft # F B w21 F SR TlieT U & vk F & SeErel & g §
forer it & Qo Sven ST ‘FISt 4T Siaam’ # =< Tt 8- wid Hifedt

29 FEEa - 2.101
30 feeh -1.5

31 97 3R AW - U 191-192
32 FOR 4.24.10
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e 39 T8 T it IR 1 A1 @ler| i vee ol vee § S 8, SHW U7 & A
S T @ 3R 3= JUll &1 AT & A 7, wifeh, TiiE s H o 1 @ &, Y T
T, TH A EHR & A4 T &, T H1 3 3 07 & AT 8 T 359 TR SR FA aH
Yl 1 dfesh veE § Heawy W BT @1 auT 3R veal H gHarel ®URUT 1 FeEHE el
YR 3R 8| T8 W I 350 Y &, THH Td ol 191 H7 ThIeH o & e G # qoft & |

dfees e # Hpa 3R Wpd & A= HIE Hah W TG G ST b, s 8
amr gfe # dug B, B 8, W 2, oF-ael I 9id §, I wgfd aidr @ ol &
T TRl & SR T YT a9 S 8- § § wateq e | afes 9§ 0 8, R
2, 399 8 fash &, 97 3N g 99 WS alT o Wiy PRe A v e @t 81 afw
TR o YA & 901 U el 3N W S gell ¥ e @i €, 39 St o ofie
TS TR A SR o g o T 3 A a1 a8, T e ok
v % R T €, = g § i s v 2

Ifee o B Ghe % FHARR a1 e § iR 7 S 2 | 999 S 6 SHER
92 T A G 2, STH OR iide gEiRd §- 3ot A fawmEr gaifor ot
o & g @ &ia 8, T e g # qudt @, o & gfere @ a=im et 9 s
1 AYIE T8 7 foh 9o F e G- d9 S, &9 6, d9 9= see 3= a9
T 82 € 3N T8 T 2- e & Sl oy Frebress whie | A B qor-eafy @ St & amh
59 T 8| THITT M | AT o7 T2 T 9IS H Mhd AR Gehd § faafad e Geda
& 9y g 2

T 9 #, 72 auf § o auf of qre-fog § @7 @9 €, T S a9 e g
AT H ve 3R g S gear T2 ey, ardes 3 s uel o 9 FEl g, o9 s
# ffed o7eR 3 T St &1 ST BT B §- ST, 3efq qEE § v wief
3R el o U SR §1 TR & WA STHR €, SR 4 & Ue YR 8 § oI A e
fooar & T § HEl Gefeh d el frefeh 9 S g |

IR F WO F FROT & G H Tft @ gRon a1 T4 gatnq (dasta
) | et H a1 vt H & e, At § off onn & i v 99 9 fod g1 gewta
FEd - TCATee Td Falehy-UhIcHd 0o Fobe BIl @ 1 AUl st foil Jge 3R H

33 IdUY dM&0T- 10. 4. 2. 22
34 TAUY JT0T- 10.4.2.28
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forefieT €1 ST 8, 39 T o SIER S ‘B’ gl i el gen Rew @, aoft a2, e
F B ST @, T, F, T 3G B quT § W9 g, ITAROT 9 F 95 HIS HY a0 5
el 2
I3 & fRaehIfcrsh W& I & S F HROT & ITH! AT BT G&hd 3R THd & &
¥2 AT T, T d9 GaR TS A T 7hft, Jg T @ T fF Y i e wER
FI-ROT BIT &1 81 376 a2l & YR W qRATT T e T o g9l § 3 Derail
T YaeHH W | SIS A WIS AT SR AN S ARATT STEUNT St 3w [aHal § A
fohaT 3R TAIS-AME 1 Wed & &1 I 5
WTETRAT St TEATT
Teehd 3R Wepd 3 T TEAHT I 21 Fehd el wifer, werrd, gy, A,
Tomrel W SYqwr anfe e off A Wi g TR SEH-SE Bl @1 §h e GEhd
ot Wb Ieft T 1 3 et # § Wfer stge b WY TR TR W A g2 | el wifge
Uu, fieedt, o, wnd enfe fafte & o facrar 81 dig 9k & dwhd & AT % 3%
ST ferd €, SaR & fou afer e ok gad quedss sonfe ddf & am forr s
el 8 | alg Biftesh & Swge o I SUG: qifel 3 39 WA ¢ | dtg Wieed & et
SR Hepd T g TTHY A off I g2 | uyw # foRd gu stal & Wi 79 # u
Bt 21 T 2 fo6 arwish & wex SHe S 9 IR STEURoT 4 geer g
T8 STFURUT Arieil & b ¥ Werde st S gagard! e % g & Som o |
aisi & far & geArn & 9ifa Wi el § o Tepd 3R Wipd Stea
AIHYT & AN TH T U & | W S T Gehiqpd, § T&pd & A1 T &1 yams=
Iqeh 3T ST Gebell &-
IRE frefier =i &t JeeE |
o 99 s =W a9 a9 |
orafer g s wren S
ORI 9 =/ oot 31 it |
Hepd &1 T el wifefedss a1 ot % QU et s el § o frerd @
41 QAR SOl S0 He P
SfeTerd qerafes wrsal ST E911 (AT, 1439-1539)
TThd 31N Whd 37oaT STUH H FEImT A, Tl Ao F off I 1 gt B-
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HREER e TR T SsferEr e
T AT BR AT 32T FE-fag || (TREETT)
T B A TS H 9 H o 3 e WS ISR v G 8-
AW A T YRR ST g 9y qf =1
fermafer s et # Gipd Y STHRd S Ieg AT I ST Tehdt 8-
FYHT FAT FA= AR T8 AT TS Tpe IR |
3T TE 1 I3 AT ST % Heh(d vichiad i et | off @ -
oA BRI qifd fuer e
i FisH atHe @wy afsfsa Tt &1
SR = ! GuRTs, WA a3 W - gor gal § F arel U STl i el
YANT SE T B 21 UE ARl # A S radife 9 & HRoT Wi Tee SN
et s S freh
TEHT SR =l & HeA T Y AT B AT ATHY A I IRA § DIT WA
Y Rt AEdl Tl e SEferd @, gHH feel, oW, wel, sen goAfe | &
foreprer gam, THfeT o swsH % vl # i e famE I 21 S9- oehd v ‘e
N TP AT STIH IeAR0- ‘I ¢ 3R Rl F o | dren e o smyfe e
qris # ITEANOT 3N o U % WY 3 B § GHE WG H1 A Sl 8 1 36 SR
T G FATA N A ST A F SEr § A B ¢
e AT ATe § St or fawmar @, o et # 9E 2, 4 U gwm |
St g8 &1 Srae | qxd =l Al A ASIgl, afosteRr, AR, svTer, ST S # R
3R Tohd i BTl W, g6 YR s @ s 9 O $w uRada & g e, See
¥ BT 2 g2 faertt| sxfieg # w9 ®9 S ifear ¥ e ga 8,
TET T A TG FTed! qo] & (e T |
Tl % WA ¥ o SR gfag wett & e S e uRar g @ dER 229
g1 o R sfae e ¥ v & qww w9 9 & AL, g T w69 § off T @ s
ol 21 T T3 3T I Sfdg TN 31, 38 T §, 3 I 3bg, 3o (Redh) 7 &
g, 3R (), AT 1 AAS[g, T T 31 S| Ul o SeanoT § 9% SN Ay
YA | e H SR ST WIS @, SiH- 3T (37T 1 e H SR SeaneT 3 Al
g et § Yo 1 3 B 2, S d99-3E, -, 3F-aTg (3FR) | HEpd
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TR SR Y S A, WU § FaR 3R ford # v st 9 §, 3 Wi
@ fawt o1 36 & Fect oen avf SEd & S 2, S w6 1 N oW, &4 F FE
TG |
THT: NG § U & A 9RaR @ et ammEe § uw awg e et % fafry
T=d Tk ®U g 3R g A T9H W w1 A1 FE FR0T ¢ R e @oft R &
YRl T fAdee AT 8 3R AR FA | 98 I gfe aRdE e § b T
HAT 2 | IO STRTOT o FIT A @ T ARAT WISt Sl Weh ATl ST ST GehdT 2 |
7 qedl § Ufeeiiies aiieyE & g8 gron =5 8 S @ T sfag 9w 9Rar feetve 9
e 21
ARG A s 3o & Fiieed S Gdi &l 919, Haar 3 I 5 ueh
& T Hiftd e @, g T ga & e fSeRT S |1 Al 7 9T ¥ 31 9
H He faaT| 9o F Tq HT I Fed ¢- IS B Y, TeTS FI Y4d, THEB Pl AI0T e
R oft 99 T & T §, 99 & A STlT-3TT & Tohell § W] TWHH TH 2 2-
FT P T, T TEUT T, AlhC M| A fAeTt 9%, Waw Hiehe |
I 3R B F 3 FAA § STET THAA 8| I B HIYT & A H I A
T =fe forder ST ST T @ S, o b g A e e # & G -
e TS Feeg, e wifs Hieerg T
FAR FHI -
TEIT GiaTe 1 941 S 79 Hel 7 S|
9 Te T § 99 9 99 T ST 0|
IRATT AT13T § Uherdm & 9fig 95pa o S § stawifie e & fof
T B 7
oqroTstl & GearT fIRm &t Aeem a & ®9 § Ff yafed off, fRd w9 &)
ST FEl A | I o 98l [ I T & S of | fornfE s amr 7 e & et 1E
%I e fHerT 911 e T 8

ST T AR STTERON H A3 o Fhid e fafe Uil & Jgmae Sfafed fha

35 FEER-awY, fasEmtagT
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ST 81 Bfapel Te e 3 FARaeEy 7 a7 % fae RE-udd & e F W w
T TR I SIhd avft T gt & w3y ga gehd anht ¥ fie % o
T SR T M T 1 At 6 8-
e = e e g T
HERRYT 3 R0 TY AR | 1
S7oiq Tpd 3R TR b e o foore Rra-urddt &t i sifem =7 mr 2
THSAFOT % 915 fGvd R F 9O TASA TS B AW a7 T &, ek awon
1 T YAl B GUR wreAnt T qsit H U R o faar 2, orld s afyas ufiea
¥ amel B UHe gfic ¥ mH-fREE el ai & qRdiE srEeRen € g 21 ghe
oo MY YR § 79 g S 9 9 % Siufafis sfEn ¥ aRa & i B
e N FAH foHaAT T
IRA T A H TS F TS AT H ARG STFEROT & HROT & YaeH
1 T8 3 TR W Hihd Bl T % UHIcH WEY 1 a9 Sl 81 I8 LR dfeeh 70
T fieR =l o W 3| UH HeHd S| FF o ST [SfEnT ¥ e & S fufaiie
TNt B e T Had e e 2

36 FANETEH -7.90
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ARATT A T o UfcraTiaes 91ed 3R U=
e Hfa-2020

frenn, W & =afthe fmioT 1 9K 8, S 39 % GrfTeh-3nfdes dH-a i waferd
H H TRl S STARIHD e FoTd &1 Tk A SHEE AT 297 S 379 AR
1 SER U AT ST 24 & fore wiferss e & w9 § e S Ime Y Savesd
2| G FIT SThl quer Foshr avavass €, St f fren &t Wt ia o fomfor @ fpar s
Hehell 2| TUTerrgut f3ren 7 fo wEeHeaTqel fen 7€ @i, AT 9, TEER T At &
SR 2, S AR % -9 29 & [Fg S qyhs o qesd Sl 81 e e gefd
et 212 foren % UreTHy 3R STEATTH HE B YOS UF NGE % B ¥ A F
F1 MEYTR 21 S Fered G R fufa aF & A iR srefaa g9 g |

TAR Q@I 3 gt (G T T S B b a) R 9 &
& e § RN ot & T Bl ST agrn| ffqat Sied % eved 3R 97 ¥ gHifa o=
TS Y SIS P HreAHS ANARE €, ST T YT G 7 THa F gL whkh, &
T # 3987 @71 T fvar, 9y iR e § 9 96 o, S e e @ Sfiam
q TEE 39 fopar|

TuThIe AR o SR a¥ia &t guedl 1 Ay HUAl, el 3@ d% A g B
FhSIHUT IGH FHI e &1 [awe § Ae fvafames sy gan, S ogveda & e
HOR-9 H e gam| g foradr € 5 aef a9 ok fandi ued 9 o § fage
a7 fafay fowel @ == 34 41 T@f Jo99 T Ffed 91 TF ¥ TF ufved-oe geH
F FW B I

39 W fregor sraeen § g, B 3 dieaswy & A O 98 @ SRt
F T oT| eI @ B F AT AT F AN § TAS § AT @hd e & Sl

1 S A (FRTE), Y IR FHield, SRR AvafdEed, A
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off | forsg Rremmafer & ST arer o o waret o e = ) fegf @ ot gard @ S
off | T TS S U TR 1 IgEy Ag ¥ g o SR e & R W e @ 9w
BT o113 S ot T Teh, i 3R HETeA 39 a1 & Sied Jad § 5 39 a4
§ i g T o1, 39 9w & TS & faen-avia 3= @i @ an

198 Tt & oy ant § g fean Fu TR 7 o @ o1 situfafi fdt
% TRE S & T AT g T WO TSl # geery foha

ST Shifer o TTEI SeAa I S Jumelt fhfyd g2, forgen uRomy Sufeeremand
Faeel 4t | T9 Ha-ge # e § femiat 3 fren @1 yur o, dfed su 9a § 3
¥H YER & & SER SR Y R w1 SR 9 g3 S 3 AR A8 I
7T o ST T T I H HEAT FA H AT 3meferh e svavas g1 e,
foreT-Teemd Gera & T TR W T&19 Tt T | Feashdl el 39 STER H s o,
1817 H et # =g ok o TToAT g& | o THHEd TF 3R s R S 3%
SARATE AT AT 3F Ficie B T T S| FeAhal H Teh slifege AAROT 411 39
TvET YfE T < & fT ae Rl 3 WA Sicrs @i |

5% aTaNE HeHRE, e wwr, qRdE ot 39 geat wult i wfafarE %
e ey e ¥ avf 7% St W

yreifires T st STET F SR TrrT e yomedt e o S ggr-for
S A I IS o1, IH S FIA b BN AT AT PN Tk TG qT AT
foRer & T Fot e 39 o SR 3 SR F e ai-fade G fear g
SIS AT F AFHR ST TIG-919 & UH b ® H & T4

T R & 39 a1 § IHR A U o 59 39 i e wee & s we @
Tt firet A 39 W IuFTIvEE S S Y9E W w9 1887 § wfUd sereras frvafammer
FI TEIH Y Vel a8 H ff ‘T @ SAfFhe’ & ®Y H & Fh Hhl Sl @

ot g9 qoft S € o aIfYied Weufa & wve fyen yer % g godt §
qRad o1 2, 1R 98 TsA @ A1 fh Tog & defouss der 3 e 9k & frem )
ST 21 9 A9 o geeie Y STagReT % SMHR W 1990 H fssfaa feam e,
o e @SS ey SEemen &R & 5, TH e § e @ Amiwa
ST SR FET F A R BT B G G T o e, S ogfert wosmenfa fove
e % a9 3N s A o fda 8|
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foere it ST OT9e STaERET TN § @M W SHEH! J9E gUR HAAHHE W) ggdr
2| fasrg = S sEumn 9 2. 9eaE-3a-a R M. S O | fwed e, g6
MY & W@, GHEEl 9% ugd S ) 39 o 9 fuen G &1 v qeeqel ggE
2| SSihd IR A9%T &1 Hied 39 & o8 YR H Hg GRNAl & 3 Ghol ATHish
ST M T T P TRRIT B § 1 T R o T ATt gt # geA iR et
# Amifhd aeal P HEe qwid § 5 R dwr fanw # 9 9% g e e stgn
Hfe T | AHIB ST T § & JH % T TG T9F ALl ¢ | $h (oL Tehed AHihA
A T TEH F T Fohel ITT I T HH FEAT 2

34 faen § R o dfagm @ g/ 21T % Gorawy 3o Ud St fren & fo
T SAER (LTS AH-2009 9 H, a8 2010 H AN G| LR =T 6 §
14 99 &1 3 & Foft o=l 1 FFEl SfveRe T H TEEA % STER W wafis fwer &
FRFHR & FIA 2

o1 &1 A IFE gEhi® &k TF 3T USH & &9 H I d6 95 H A &
fa-72 9um T 1 ® €1 Oxford Poverty and Human Development Initiative Td
United Nation Development Programme (UNDP) 31T @8 2010 ¥ Us EREIRILIRIE])
Yaehih’ TR fShar | sgeart et gueis (MPI) A | W S gEsie (HDI)
F 3y TR F9 F 3@ ¢, S 99 7% TG B Fer @ & forw fyes fren % @y
& whet  HeATE IS 37 # e a8, Y 1 aT8e A % Hih Sied Wiei
T T TEET et ek | I T UEH o IUIh AT A YT Bl GG o1 @ §, Ea:
TG TG AT yomeh # g vgel ¥ Fa a off W & A, W T U S R F 37
AT I Gpfa-3eR-fR, sreferaeen S quElE 5 gU o S8H FXd ¢ e &
& R

ad 1995 ¥ fava IR TeH & WY & a1 ¥ rem & qar ot § 99 forn
T 7| Y9 SR WA F 9RA S fehraeier 39 & 7Y 39k wreaw ¥ 3 U
ITHT GO B o IRl | W el i uR Sy § dqrifeha o e |

qiafer-1 % ded Wal IS 1 Hifde T Ao W % SN-UR Bl 21 g6
SR YT Ik U ged, oo a8 eeeqiif, Ao T8 ST aiRiT onfy o €
THH HEG IR 1 g 9 F BPOs & 37 T g3 TEAM, ST 99 WK %9 g §
2 faferspia aeft 7 ool T R T | 3HY 9T H ISR & ST 98 | IR favafaarers
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KPOs & #1e7m § 31 a¢ aon fafafda somelt # amem € aoff o7 #fed wRa & sisd
T ST Tebell & T a9 USTIR & S1ae g &1 ®@ & SU9 <l %9 8 ®@ € o 9ia
¥ forierd SRS % otihe Wi o €1 sfafy-2 & siaia frafas 2w # sudmmeit &1
T S fRlt e fraiass 29 # el S et # @ w1 % fon @ Su AfE w6
foafas 3o & 11 3 SE 9 # Afged wded off @t S 81 39 & ¥ fawm S
arfereh Gl €1 wfafy-3 3 sfaia g 2o & Qar Sueisy U 2 39 39 § U qof g
Shergst o ®9 § Wy S0 39 sty § goi S feferr off afefad @ 81 9w @&
T & a9 H MW, AN, WA I, TRAT HEHA F JHR H ST T g3 | wAfeh
A J91 9 IR fHE YHR TP T U WHifdd TRET T HH HET A1 T
e Hf-2020 39 T3 SHRTEH & 3FThe &1 TG Afa-Frwfaredi F SAifHbT A
&1 3R oY et o fven <Aify & 7% qRad= eneafavarg a1 wm, e FifET & aeeE
Y & N F g SR T T o AT A4 H o S ferefier ol 81 38 9wa
i fafrmfor 6t smufd sfwer & Srer S =

R FRTe awe &1 STIH AR STAFEE] & 3 & YA% o HeAh & &9
# foebfad g1 TR I8 i TR I SHERfd 3R ulgut yumedt 71 ¢ fwn ify 5@
TfeRe P Gqer @ B A B ¢ 1 e, om, weased & By 9w wme &
T SEeE ok W@ 21 i S B 21 gt § U T3 "o i avasd §,
o 9 et # geidifa guger g ot ga fE T3 UIoeshe W M HX Hehd §1 39
ST T 9T Teh T Wl & | 9%d §, The & 9ug q@ ¥ o arelt wefr &
T gAY AT A7 & | @Y 05 HIgehtd SHHT SHING §, €Redl Wi, S A, M A, 6
T SR A | e g e # & sepe aRemm 3 R
AT Hehrrdl

forrenTa sterma & faada weeeh wewshn 7 o ifT @1 o o 71 39 e
TG § -1 Bl T H TEAT A &1 TH 03 IR T THIT ST Febell § |

5T TR I STRITIIG b e & gueeh §9 F 5@ 724 76 21 faa
AT TR P T Harsii 3 F© Tt i Field enafes Jarsii § 36 T & eawy
I STUR T TN 39 9T H Uy $ AT i J 9 o fIshed i WA o
S 37 ST S Hehdl B |
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o
-
.

T = 2019, FRM 9T, AT T FHROT H7erd, T TR |
fimiet T =5 2018: R URAT 3faR & THEwel Fafmat: R afive
IIHYH dig, eTeEe |

foig, & A1 2022: AN AT ASHTEN F AHE T ARSH: Alwaroft
UfsAeh e, FARIST |

SUTEATT AIFATNUT : 2022, NG & G Hf HEHT : T TS TH qfecAoh e |
oA em ¢ 2022, ReM J99 BH 3 FEeeq F G RfawnE € 3
HivaeFI 3Th = AT @ BT hiferd Jfsererd |

ifed Higd S : 2023 : THICY 3G Hed 8y I 3 UhHSeh dee : faey o
foardt #2021, % Sed § 9RAE O], SREN aRTS SHyEH dis,
ENIKEIEY
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A TR tfer: TereATe ud gttt
st e

T T % 18 89 R i aae 1 da 6 3N 39 o o gu) et R
feafaenerd & a1y JiueR @ g% RIS . TIHUH =4 1948 H g The W R & 1
3% 9= 1952-53 H qaiferR RU P 28 @wR 1953 & Z AL i T 3 1956 §
ST BT TR 1964 H ISR STRNE, 3HA FI% F© &M HAT| 1986 A¥HA Gfferd!
3% TIHTH, 1990 H Uifcrdl § HoR 3HeHe 1 1992 FHRA (gl RUE & 3MUR | A0S
oA P a¥ 2002 § RN F ARER, 2010 F ITH Tl 2016 H ITHAR GorRIvaH
TEfa 37 2017-18 ¥ TxF foren e & fomfor o forw . e st stemeram & gl FAT|
2020 ¥ U= fowen i1 s Al AE0 % 1R &9 w7l 9gd ?

3T 1 Fore Shaet fedit <t @, I A e At o Faet Al @ wew g1 e
I =E 59 3t & @ 7 &9 IS[ue & S, 9% 1% g A % o =am e fret s
59 At 78 e @ & W ISR, N a6 § 98 9 v wem @, S 9w F S,

1 e 3fYEhHl, TARMER IR, TR

2 IR TR HHTH-TEEH FHRE (1948-49)
(04 =T 1948 F 25 3TET 1949)

3 HHved THYH FHTH-TAICER HHEE (1952-53)
(23 @R 1952 9 29 37T& 1953)

4 28 fa@mR 1953 F FosNoT0 i TATGAT- Jfafi mUew FHvH THE, 1956
3terd fifg FISH STANT-TeA THHIH FHIYH (1964-66)
(14 A€ 1964 F 29 S 1966)
1990 % AYMA Tiferst sFHEHe-TvMe TSEher Tiferdl (1986)
ST T RO, 22 el 1992 -HENf TvHE TSRy ifert
2002 # fyer &1 RmR-31dwa 211 GfUM (s6af) Hued sf@d 2002 (Fadq-01 30
2010)
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T Gt S Sadl 79 98 19 &7 Sl 9ISl 9gd 9 Ul | 98 AR o & G §, 9/
AHEEN B Tl 8, T8 X Hiold o aren W & Fehel @ 3] 98 o e 33w 9
e o & T 21 31T T8 feA I 2

54, 7 8 @ @ 6 5o TR 3 I afeerg @i SMus TERiE NHE SAH
& foTu fomm fopa S 31 forqTee &t @ 8T 45 R a1 36 S e o aifaw fafy g
2137 45 A # 10 W, 8 YW, 7 TR BW I § 3R T IR Z5NH. 5 Fram & SrER md
W & Y A & S 2

T =18 3T 061 T e TN YA ol & SHo § ©9 §ahd &, €. 4000
o HH BT T S O F GR A € ST B S @ o S Helae BT # HE o0
TR S T T & | 0 TR ST % avemer W off 39 fve # a1 g¥ | 3% e g S
@ fohar ST HehT

aft BT B P A 21 B 9, B oden fRE, B % gu, a@ia o a9 €
st ff 9 € SR wHT off 59 § ol Wil et wr €1 afefid snfvfaenss €1 3w
Fafifest Tt € S W Ahe # €, AvHa ©it teEe W e ¢ fvafamen F w9 #
3T T ISR H &

RN W §% Mgde AN < 21 3W W AN ol @, 39 99 § 39 B & T F
2| AFEfEET TR e @ 5 U o o= onret WR At # Bt 7 9, =R a8 e o fesh
T I I &1, Hife 9 Ui g, S ARG, 9 ARG 1 BF 7 & o8 Bl e & [T q9R TE
2| I8 U9 §, T N L N e &

F. B TH 5 T T e AT & ey 2020 § 99 g Siga & T,
193U fopanfeam & o I 21

I g GUY & QAR & ToH w07 11 -y gfefidt % et B rey
& T &7 T B qH &7 FA-HT S 82 USTHT I b § A2 IW g | ST
FT IHF ITET SFTHE B I & IH & H? IW & T T GEA & AN & @ §
I el I g § F? T FT 2030 T gH T TSI wierd & e ¥ WR 9w §
IGUE A T ? T 2030 T To0® Mol 7§ T T Uil & Roe ¥ U gl
(multi-disciplinary) @R e 30T T q9R & S ?

T - 8, o  IuS WWeH SR §He o v & g1 S A% gwer #
M 8, 9 H e T & | Tx’Wt{FI"’ﬁ“Tg?}%Flexibility (S=irea), Multiple options
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(s8-faseq), Multi-institute (98-H¥4M), Multi-disciplinary (S8-f953), Multi-entry (98-
T93T), Multi-exit (ag—ﬁm), Multi-mode (ag—srmwﬁ), Multi-language (3g-411) | I8 |
S 9 # fpafead gl

THCT & 5+3+3+4 99 R 94 & 9% § off § Y& O ¢1 §9 af & o a9 §
YI9T fore o1t R UG, A AE @ Tl 7% i FEE & STER WU I8 WA dHR F S,
A 31 I T Wb 2 3§ g0 @Re W R § SR ae SR R o s
S T &1 39 AT Fed 1 SR BT Wl R B o oIk R et ot H e T =,
T T3 FEwimT ST &1 S SR T # e 3R U8 Tehan

Y 3T ol § 1 R 9 & Tt SRR R R & Oret & a1s 39 9 # o1 {6
ot GEM, 98 39 AT T F MU W L o Tehell & 3N off F Fa¥ A 749 of Tehell 21
A F 3 3T 9 3R ¥ W o we, Hifh Ig-a9raE (Multi-disciplinary) 81 39 JHR
T8 TR TSI & W1 FAfeThE FX S| SR & el iR g foran ar 39 feaft firer s
T 98 GUEESR & T R S 97 9obdt 8, df 9] 91t s ot § o 91 v e ¥ @l
S8 ST Gebell |

TR A & 18 T A F o T F sifdee gy v st 39 qug 3 dwife
I T AT TG o 3T A H A H1 AT FH A R F N gt Hepd off U5 TH §
a1 wifer < Ug WehdT € AT 9E ATV U T & ForaH G Wi A1 39 favg @ v 2
39 9T 1 YR % 9% Jeret {6 I el ofit § o7uer une IS[ue 39 fwiwar & W 98
Picg # o Gobal €1 48 U 91T H & TN B G & 3R § U Is[ue & T 3 et
& 9 § § R gt w9 sg-eeened (Multi-flexibility) 1 @eR % 2, 98-
T ¥ 3B fashed areAw & S ST @ BT & B, S 6 o el § ¥ =9’ we & @
3N 3T IR T U & I 7 B TeAY § T IR v 9 g €

78 Ga 34l fparaa g 21 ol 9 #, o § geolae iftse 2 €, ofT a8
379 9T TR el o STET-37 fIuTT il BIgaR ag-Jufae & ST | A aTel el UG ebar
2 3R el 9T A9 $E Th G SisH § & 98 Tsdde § a8 ff S GahaT 8, 9% A
TaT T 9199 30 e off 37 T 21

Tl 3 99 eede (disciplinary flexibility) 3 gl dufe fafqem
(disciplinary multiplicity) T 3FTel @1 a8 # &4 o1 91 ? gAR fY 7 agd 9t <l 2|
H O e A &1 H o S % T ford, 3 Rued F 9 ) e 34 o Rated
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@ We @ ¥ fopanfeaa X fem T B @ W o A% ey A # AW T oo gH 3| §
TNt e 1 AT | S TUEWE SN $f Ko 33w Ifaw and uiferdt 9@t 81 9 &
SR, I R & IW, WY & FW, G069 5 R o 93 781 9t Felr S 39 diforr #
off, a o1 T Fopenfan e g3 |

T 3N et favg 7 2 f el Rvafrmmedt & fome 9=t 78 W gon o1 ®
1 A & <ui ¥ faaeh afefid § Se-se wed @ afrtee & 9re § 9R T a9 e g

T faftr TSI IR A A Pl A B THA I F T B AR T
21 3l 78 frem & far & §rive & 99 & Uit & SRR W 3 e ¥ Wl YR F
9% 9K T2 ol e iR 9Rd 3| < &f) 9% e o U & faar S @1 Sef 9w Tl
fRraré e & W R ST 21 59 98 o 7 e o o @1 W e # of geha
T, TS gEHR H A qebat wew, P Fen # off 31, 3% Fer el s wra #
e 7a Fum| Mg 9 a4 B, 9 Tt AH F Tl B FY F TG FAT

T F JUM 39 31 TGS & I & e F ovg @ ol o 31 R F ewy,
AT & % ST, g o o FRG@ve ¥ Wig fedr 7, 9N % % W A &1 TR H
ST W W 1 U Ui usf gR ARt W@ E, T 9 & oI T 1 S S
Sl 71 sifqw foola =g gen f6, Tl =t @ 7@

Jf aifoTfoies Tsfa oIk wemmear & fofw, =mared T e & A idend gaga € @
& T | SHBTE T FA T A FaT Tl G230 B AT B g A Tl F qhIA B SHH
U Y TG US| FHvS U Tl S A T H Gebel | ST F o IR IHB! I 2
39 T o T €, 3 TTEIH BT 8| AEeE w6 @ il feeh favatammerat
% foHe =R AR W ger I © 2

fafey 3 a7 o 81 SR el § b off ¥ Sqebl a1l Waw) off &9 A8 &1 W« Al
TAR BT e, Fef # GEbd @ ugE, S €Y a6t @ 3U SER AiRded Wigd &
TQIT, 38 P YT, IS Sl ISR, AN T, a0 g0 fat 3 wifeh ovR ar oo
fegm & 3R =R f5 G & fedit & @ et ot Wy €, s #9 W @ g

9 A.K. Balaji v. The Government of India, (AIR 2012 Mad 124)
10 Lawyers Collective v. Bar Council of India, (2010 (2) Mah LJ 726)
11 Bar Council of Indiavs.A.K. Balaji and Ors. (2018 (5) SCC 379)
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=Ttk st T § WIS W& T i1 ST

VISR IECICE

forem =afts @t St ST & Tl R 2 oI st frenr-srawen & ygg AR
TIR S 2, Fifeh Jeeh sAfch S o 18 YA Ygell U3 TS STae & 4 & e g,
ST erfeEl § I 1 4T T @1 T @ AT 98 37U SRl JIaraNuT a7 ST
% SR 579 GO § 98 ST @ SHY 9 1 $9 UrEdl Tdl 8| 39 9E % 9 &
TR 7 BT 2 {5 97 fR-¢R AT § S1er e wfid i b I BT 81 39
TR Grqul e H A 1 S <@ S bl @ S {6 o9 ¥ A Sfaqudd q
eI @1 8| o7a: ¥R 1 Gae e =afh ¥ @ 69 ot gl 9 @ it gt e
T 2 forge sfaia =afe, e dwm 9 T 9of it 2 €1 v § =afe & R
ST TS § Qe @ 3 & TS oI Ren § e A &)1 s =fe dw & g @
St Ima foret 2t @ iR TS A & S @ S 39 T &t e smawen g @ R
forger S € e @ Sl fRren SHeht A @ 10

qfeei ¥ 7 959 =l o W ¢ 5 Al P e &1 32va 39 T & feq § o
a7 370 el & Ufd /A1 TSF F AT & SEY S AT A B TAA FrA v
FOTeq-Somelt T IR Fd § A 3T AeAH § g 9 6 fed iR R U @ fea s S
b &, i Tgd! au o A g7 A B T I, Sffe fen & wremw § e B

1 YMYUBH (SSARTE), HEFhe T Y 3 faurT, sammER et

2 fomen wisk &1 T ISR ‘Aeqed fUeig @ I qaifafi )’ - geenvas Iufiug- 5.2.3 9 ‘a% e
HRATH: | Al sufmg- 1.2 # @

3 TiH od G- 2.50

4  TSONM AW, A R % g a9, g% @A, 39 R, 2015

5 $gAMN FRER- WA WA R U5 Tan aiue uRgva-Use AHears « fafe e, ye g 61
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FEAART F e S o1 9y 98 ares 79 U Wi ToH, gl Sl T80T Bl v
e wmrer 9t srft syt geft off | 97 aTete oToel 3w @ aifye I &t Sl X e e
3R 39 JHR TAN ST FT Y18 081 % HRoT & erefier S b # 3R e g
o1’ S fF TUH. T 7 off a1 @ - I Fr § gt wehn # foren W1 9w
&1, 91 U9 B IHH Y 32T DHI B YU % {1 YA 3R A MeR0T Ik T
4 & AT T

v el Sfam &1 e S ud SR A STRRen @81 W AR
HEHf 7 o 7 WEY YeAafied, G T qewe o aor e Sv Afh & it
TS URCllfeheh ST 1 3e SN o STaee! 1 Teeh fsaed T oanl e e
T =it Bl Sitaniies Ty STta=niies Qi & ot 1 3iioenfiss e & wq@ % 6w, e
T TEFA e o S I=d foen & s off, Safe war-fan, ofeR, defeE & v
e TR ¥ & Herh W 91 g el o S g o 5 o9m 9 @
Tfte firerdt @ 10 fawy qur & ST ER-faen & o AMe Ste 9 e S g 81 e
ST STEHR & THHE ¢, THICTT R g 3 g 21 o e €, fovg S e o,
5T UH AN § WY B fRaT ST € FE Yereie) gin 812 Fas H off 5y S g
SR T 1 SR B 11 92 918 &7 31 & ST g1 €| b 1 A 9T © SN
T T AT S S ST 1 gnlY, AR A S & e 21 59 foven o g faraeta
off 337 # faoe w9 F aarr T ¢ ok 56 forw & wEed, Jewd, awey g SR S
T gt s off fmtor gan 21 s wra | wie fawer fwen, wod, s, sf, 81
g e % & 9 91 g7 99 i R % 8 9Rar | & 9u g o) R # gfs
B W T IR 7 TEpd H1 &9 gRT F o 1+ 59 9 Fne 77 §9 9 @ THR § &

6 TSSINH AR, R e % ga q@, ye €', 331 €S, 2015

7 9, Y8 HE&A 2

8 I TUH. FRH, T qRA ey v5fA, yu e 10-11 fidg @, 1994
9 T@, I HE&AT 30-31

10 3T fadeheafsem I agead- fam] o 6.5.61

11 31 TH S99, Sveeaisdigad- W] g, 6.5.62

12 B 39fEE, 1.1.10

13 WU FUiE: TERE FASTSEEH ag: | - AL, 10.71.7

14 . g Y9R 9, e R @ sfe, ge g9, 12
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STl off- wgelt Hifgs &9 F R T F e I dot I B AT o 3R W @A
i T o & ®9 G

dfeeh 1ot & fen 1 qwead FHer b Hia 9 @I 8 A ey o 7 @ B 9 A
T G T T ST IY AT I GHIH AT AR TE HrAr H TG FAT 2 Ry F e
YebTYT U, ORI & Afhd I quT U7 81 ST @ 3R U afees F &1 394 g 5 af
P1E T T FeT 8 A1 gHH A9 g LT B IUh U HIT SAAH 7 AT @1 & &, b
I8 UL 52T ¢ i AT qfeg 3R ARasH f0eqm F g0 31 YR g ufispa BIar g1
39 a4 R wift &1 @R off 99 €9 9 9 & 1) 55 & ARk o= avt @ of
fRrerr s 1 Sl o, Rres gt fe velie & e @ A 2-

JITT AT HEATUNH SEEI STH: |
SRRIST YT =& 9 W@ aRom |

%= e off wed € f6- foan ol g wp @ e foan & & W A 2
a7 foren o e =5 v qead B 8 1 UF AR % SR R d@R ¥ ¢
ST ff T[% TedT @ I T & SU% Wud F s T gEehd S ¢ 1 59 Hfaich
o=l @1 off R wftq &1 quf @R o1 39 W & Wiy 9o § 3 fav e o
I o1 FrE § g FeHSl 1 SHEE W B 2, R s T SR Fne
T 5 off 12 STaTen e g wigen s Wit # ¥ wad & Wy & we o fuw %
H FE # off TedT e FA e feg g S e F wew i wfffed s )

T e e & fawa § ©ug. sreded q forar @ f- Syar wfh, enfifes sram,
afa-fmir, Afha 1 faw™, TR Td TS S H e, e Hererd

15 o,

16 AT T I8, 9. 194

17 F4 -10.7.17

18 IAS - 26.2

19 e fadm: oyy - T v, 16, T TR . 2068, EE FHRH, TRIOTH
20 G I 98, 9. 31

21 Y18

22 FWE, 1.11.7, 5.28.6

23 98 8.91
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SafT qoT T TEHf BT T SN OR GRAE fen % wgm SEvd o4 dfes fyen
YOIl %! W@ I 39 ®9 § § % g8 AHa Afed & 3 el AR @ 2w B
HA< H 21 T8 B B S P T IR & T daR Fwdt ff qor 9% ke a1
Had-gE! fohe I A1 & F MHH H W AAh 981 o TETAR HAT B HIEA B
TR JE I B o1 A 981 6 o e Hudh a1 Siqary o " g e o aw
AR T STHT F AT A0 HTar 1| e dfees Hreie forem &1 g7 e o fen
7 foreRar>s o1, TeH SeTe Weift Jafthe TUT b faehr T SR e e faar S
oI 78l TR G HT T HacT el o & 374 § 7 oL ARG g § 31 & el
e SR 8- %, iy, @, g, g ety @ off 7

feep e Ffoei 3 A 9 TAISE gl > % R AESiBT i AE § T
& 39 ¥ AR F SR A & 941 39 WeAw ¥ wAeRor & 4 AT Sl
T el F EAel S @ Sed @ off o S g

s forem &1 S AR & A # b FT o1, G99 39% R0y
TS T ® SR 3T SeAlcah VeI & Aremm § WRReE e ol S T 3R
Hfth STRMEAIES Saq ST T 38! g =x! @ y0e: ' e1dfq 9ofe e,
YHTERUT o STEY TER-fOR R T4 Tedq & Ui fHead 919 ISl §1 W S
or, fEd STeTeIs Saq TS & 9 3pa 8 e 3 ) oree # Sidie a
I 2 M # STiaRe SRR Tfis Feaqul of, Fifsh ofiaRes e & s
STIRMGA 1 SR o1, St % s Rrenn 6t wq@ fagioar 2, =0 595 g/ =Afs & =
B AT TR F AR T hiehl 3TSd 1 ST 3R HC1 21 Sef forefaat &
arr off o6 Ted 36 1 g o aft Sfeae 96 @ @ 9 enewia 8 & webar g, S
I T T BT AR AR ARG g A 98 I g

TSN AR & STER - Qe fafersr freor weeaneti wd fommdiel a1 fawm ga,
ST TR ST, FfUgd, SEEEGd, qen, A, Jeadt o1k w9 F affa g1 3

24 3. TWUH. FRH, TEH TR R wsfa, ge ger 20-21 fidtw @, 1944

25 fomo quor, 1.19.41

26 IR, 12.1.12

27 dfd sufeg 1.11

28 H9,2.118

29 TSN AR, R e % ga d@, g% @ s, 331 €S, 2015
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ToHA ST T WA Tepeld W e usfr o emayl o f1 weA e J
SswifeE fad wdufT gfy @1 emyw g are @ o e iR arifs R % emym
STAHIE & TeHd 41 AT o G W G TEW & g § SHl 51 98 913 Bl 41
i T ¥ 9 B ¢ 5 35 vy PRy on Tegd | e a R aw e 4
=7 frareft feemrga & smem § so0 faendf forem w@ w91 Fred F g9 R A 39
T o foeAd oTErd 91 Wien & SRy S se R o o=t o, e sfdarh
3= i & fage 41 T w1t 4 ff Tegpa R faty ®9 9 Ferd @, Fiifh Taehe
Ifrerdl 9 1 g & 6 Sl i A < § R 9 &) sy 2 vt i SR 3w
T ¥ faam e aris s T off gieRa | for @ 5 97 fmn it & fore ¥ ot o e
& oMy § | 9

39 ybR form S 5 us fge ufear 7, fad fess, Rrndt 3 gowwn w9
i foig &1 foref g g Ty BiaT 8, i 59 Aream & i iR forenef o
sia:feran @ & it SRl S wiftd @t @1 weie B ¥ & ega 9 sneH s @
WO T T § o @, e soorm qftem awe stemet 3 off fhar @ f g
B i T 7% & FaT H doci Bl fFan I i 91 I8 I FHAEe qeaswd 5 off
S @ g & 98 s Jue W R SRR & gRT Aleidl S §EE S T
foham T o, R ot T qoned, ATREl % gR R Sers & STEH o "rem ¥
frer =61 wffafera stemy w9 8 U7 & LR & fom1 Seferd s 51 @ o) fohg 9Rd | S&
IS N YA TRA 3T A1 SEST 7 9RG § T A B G3E L o 6% § ARAE
o gl H g%y FT IR a1, RrHe s JeeTd SHadl e Ry ¥ gl
2 S 1813 % AL TR & FN U J9 U aRg U e W @ o &1 fvia fopan
T, S R ARede fregur gl R UST o STHH A o T i YESAA oA | 3HY U8 o

30 fomoqquor, 3.10.12

31 THEU, 6.123.57
32 S HAT 6 Y. 32

33 FTARMHSE, J. 37

34 Higmfe®E 2, 9. 33-34

35 wie, HiY TSR Shd 91-3 eE 56
36 TINESl Gdl & 9N, J. 168
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e Jiey 7 off 9 i A=A e yonel @ A w3 & fow st am qor fren Hifa
#1 fafew witharie § wae W R 9ra &t ¢ difedi @ @ sEe a9 # @i
=, 5o deret e | us 9 WEy & 3k 9rd § e e &t T @it e
e fore sl S AR e e wsfa 9 9w wfed s @ e e SR swe
JULTT T I Y T 3G WM W A e g5fy 61 o X wfafied s 1w
fopa, TG T 3R¥T 9IRA & e H Ak f, Tk IRoHEEY UG e e
AT % R A" ZEER gfehio 9eft $© Taa o, Berd: gH Tl T9 ST @ 3
ST TS & B Tid 1 3w B9 @ S g o d § 98 et §, e g,
9% 8 3R ST 39 f 3101 ¢ 9% P 7, €9 ¢ SR dseneus 8, UH g% @ @i’ TR
B F A I8 2 5 e &1 ger aeg o oRedd S or o o oRafda sfeat
FI STITIRAST B T A a1 TR 370 o qRacq Haef fpamepamy & fau =
et 1 SR B & T 3 vftrs S R S & fow s e

Sar f wdfafed @ f6 A9 &1 wivfos fauwd &1 sFHa @ off v S
AT § & GERA e @ SR S oEl S A R % s ¥ el B e
ST & A ST Ager § e ¥ foeme fagaset & e, dfedt ¥ ol seif,
Areptia e | ot 98 =afh dfed & Siar &, S i Hebrel 3 e &1 e e o7 @R
I8 39 T H Tgd 9l g s HRUT WRATE AT ST WA R W NG R B
I 3HH Wit e o SR ufvet g wd ad B STHR I ant § a9
e T4 Fudie! aaret R § @e X faan T, F=iifs fredt off Tae &0 387 &t 5
1 39 Tt S e # € @t @ iRk Aty Ry # € wide v wwoEe B e
ST @ o GEN B e, AN, W0 agn Afde gad § = 98 S 9ol 812 39
Yo 3R 3T ST 1 3AT9FaTeh e & <RH T & 76 S e g9 | orft 7€ 5
TR o1 it & faosper faudia off, fraehl eeirem e gu et it 1931 & @ed € 6
‘IR H 39T 50 AT 100 T g4 T 31 FReRear 9ure & fewr ot @ o 33 st

37 fafew wicfame =1 give

38 A SRA % BRI PN HAT TG Heflel ZRT T S0 TF

39 oHuE, Wi g7 183 v § 9Rdda R, duesE, ge g@wm, 14

40 T, TAfRRA 3R IR e, ye "@n 103, amft SHeE, JUE §ER, 2017
41 I, J° H&A1,183

42 IE, J° G&A1,188

The Journal of Indian Thought and Policy Research / November 2023/ 140




f3rem 3fiR Tefer fawal W e 39 % o e gsfd & T2-ae R R &1 S=i 9Rd &
fYren wuw & W & fIw S gAY ggfd i S 9 9 @ & 7 21 Berd: g9
e &9 Fa7 39 T & @RS el % aad e B Y9 € SHH 3RYF W T g
& BT TSR S Sfereqetd, ffar, garem, fRrem ik g1 9a1 F & e i @ 3R
TH% HROT AT HI GARH ST, HifTehal &1 E BT 94T FHET Haeq3il &1 &7 g
@ 7

foerd &9 9 el ST Gehe 2 o R S o g el ¥ ShR W Afaes wfma 6
arer ff SEH A S R somel # ehr fgia O sien @ o1 @ 7, e
77 ¥ o %1 i Pl S & e 8, o RO & e e et § ae
A9y, a1 ud syt Fraf § dieraar fowr gsd 81 A TE <9 &% fneror deaei @
forfer g & 371 it sl 7 foa frar 20 § @ w8758 7% s e e @ v
qa & €, i sftafafies e vy 3 Rt Sl v R & 5= femn A % g |
fager i Sfaa-gou, Afaesar, afa-fmior enf & 5= 27 areht R &1 g9 feam

43 gura, ot ge7 18 v § ARt e, gw g, 58
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wfere feoquft

Ioo Tt W fereuft Heermsm et yavr
1. ST e

I foren ¥ fageh deomsdi &t arierd & fau S 2= & e w9 fear s @
2| 59 oI Fervafamer Sgem o1 3 “qfafid) avey SHee (AT 819 e eRyE
3 HIHS h BRA SR TShYAA 3wy e fEan) Ve 2023” T w9
S R 21 g H 500 a% 1 W el wfafed st F aRd § S Sy Wied
F AT Bl gHeh foT 3% favafdmrerd SR SR @ STEfT ot g1 g weensi
F TATE W T S 1 5[ 1 37 a5t & 3T 3 9Rdig A faesht st & s
& fau fem a9M, 3o iRa &, 7991 arewssn 7@ F agn el & fgfe & foe
frem T &t g2 @i BRA TS A T (BAT) 1999 % o1 W g 3 ST
T H W F AL I H o T FAA

THT AT S @1 8 o6 faeh deemsil & o @ =9 e & &9 # U NS
ST ST | AN TEsil &l 219 &R 1 R &t 3om fienft| sraeia sy
eI T Tfd & T T el 3R 37eaq & fou 33w S a1et SEt @ 31 It I
TR faefi-ar &t a=d & T |

forermraett & weig ® et AT @ fp faeelt SRaE @ oro waw wiRer qen v
T H F AYER M T8 IR Freqor deenst © ol = g & I 3o 2
Rt fRreror geenedt &1 eraet AStt & Yok o i b1 ISR T d1 Weae gesi
off R T % fe s g §) SU% a1g sTeTerd off GEE-gug W sHfRd § e
frder T et it €1 fU. SRR S TR (2005) % gHaH § Hdied e &
T e 1 de 7 T e B e s w6 sfg Far 8, sefan e e o
foTeqoT HeemeTl &1 o AR & 9 H AL Tl Wehd | T SMER W (AT + Hg AWl §
Yo 1 AT S B T H & $ ama § O SR g T R weensi
% 39 @ % AT B E H G0 T AT HHA 9 AT 2022 H 2| HERE WHR F

1 W% T S, fafy 9o, dde weER fvafEe, g
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fsft afesa Sicisi @ AfSHa H HF & T [ TG 24 AE FIT T B Al STAM
& ot 58 A & T T e 3 E R U SR R e T R b i
X! 1 ARG Fex T ST G, Fifp e AR FE G T 2

TG HeuT W HET Hied & T Hig faesh gen 9ng § g9 & faw s7e
HPIY GICHT | GATET HHAT & 61 qo ILTA G| el g a4 fu e faen fdwi
H 3T TR 38 TATH HHM @l S BT 81 S | I8 FRreqor wearsti § qAGRER
TEH BT TFET M| TG I 39T I eror Geensdt F forw off fargat Gar M gR
7 I freqor Heensd i W 3R STarerdt o faen AR % SFHR S FTT g § e
foraeft Seemsti o g et T @il | U § g weensd i aHm af-a3i o 6 37 qensdi
H el BT G T it €9 § F8 ff W F1 SHER T Ag ey gt FE
2| fovafyarer s/em st % HioE wofae # et dwensit St Faa qAe sae & &
B T TGS 31 A 39h ST & aR § w1 fwn fdw 7L 21 o sHewn syaAnT foRd
-Segfores e & o oft & e 21 38 foe & A @ oft 39 W oft e # S
g

fvafaared oM o & e § el genst @t et @ R 79 %
T H 319 A HiRa B T4 ST ISk 3R 39! e % T8 B B SAER
I e SeTd U o I S STuR-Rren gl 81 9 3 oE & aniesi S g
AISIhH & HIETH § BT shael SR &1 el g1t i AT 37eh HeH § IH1 A
sifrEiereor off g 81 Rrepor-Heas | 8 TewR A d 8 6§ B A gereT
feom &1 fobeg ¢ o TE A& oft S P Head T 9 % qafes o B & AR
H & S 3% TS Bl JHIRA B SR 3T AR F3 H e HL| 9T ey Feemsit w
fAt T 1 ATue T 3uerey €, foee faaelt Seenst % ey § A a8 et T ¢ fR
3 UH UTSHhA HeEIferd 8l Sl S U fed o Sfoehe @11 g vesEe sTeTedr & |
T 0% 81 39 W O’ 3 T & 3R & b a1 (e ger s 1 fahew o
T ST b € @ T fod A SeE A A S T

BN F ST & o e W W &7 fean ) i ok dferdt & fore g9 et
Gl | T RO 2 36 o URaRt % sed el g o) & ffed deensd & o gdi w g
TS & aferd af ol SARET0T ST eI oL 39 3 T 1 J7Ife b1 AFf SR fahan
| favafaane STEM ST % AHe ¥ g6 aR § Sed-oneia whierfy’” f&u s
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T GT IR I Beied i gt B ol T 21 gHen uRorm @ g R faaeft weensii
& I o ARG ¥ AT B Aot TATHE HAM & B2 8l foheg T SR & fag
3! BIE TETESE T BT A I U % e H el wWig Jar Hom| hae A 9
& DA & T8 g U SN 39 Teudt % &Y ¥ TANS & dfd a1 F S HioEr T& 8,
ST 1T S AT FOEaT b TRy i gr 21 <fifq-fmiarstt & 39 ® e
& I ST 2|
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3181 & ATETH W UpIcH Foma & 39 dTTR® 3M<Ie
T QR <2 H WS BT g | 3777 G+ Hia¥iare 3R gsiiare
Q1 faaReRT3T &1 fadhed aed! &, il g Qi &l /N 37151
3T feamg < X2 €, i YRArd e a1 Wi tReRT
& MR TR TRRT AR IR B BT A< SIIed 3MTST &9 39
& IR &l TADI T Had FAR T DI MUY THUT TR DI
3TagaDBA 7 |

- G4 e e

roeri a¥ts s dis
HEIAR HaH, 21/16, BRMER s, SR T3
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